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This study aims to investigate whether there is a difference in language
learning if learners and teachers’ learning styles are same. In other words, this study
tries to determine whether students learn better when they are taught according to

their particular learning style preferences.

The data has been collected from the experimental research conducted with
the Elementary students in the Department of Foreign Languages at Osmangazi
University. The instruments for data collections were Style Analysis Survey, Pretest
and Posttest and supplementary materials. Students’ language level was determined
by Michigan Placement test. According to the placement test, there were 10 groups
of Elementary learners. The Elementary learners’ learning the Style Analysis Survey
determined styles, and students were grouped through the determined learning
styles. Regarding the learning preferences of the learners 3 of the 10 Elementary

level groups were formed and those groups were selected as the subjects of this



study. Learners were gathered in language classrooms into three separated groups as
visual learners and audio-visual learners and mixed learning style learners. The
instructional materials and subsequent teaching were designed and implemented
according to the students’ learning styles. The teachers whose teaching styles were
the same with the learners were administrated with the permission of the school
administration. The results of the posttest showed that students’ learning could be
enhanced through the appropriate teachers and materials to the learners’ learning

preferences.
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CHAPTER |

INTRODUCTION

1.0 Presentation

This chapter presents the background to the study, states the problem, the aim

of the thesis, the hypotheses and briefly discusses the research design.

1.1. Background to the Study

People in the world have always felt the need to learn a second language (SL) to
communicate with other people to keep up with the cultural, social and technological
changes in the world. English that has been accepted as a global language all around
the world for many years, is preferred to be learnt by most of the people. For this
reason, language teaching approaches, methods and classroom procedures have been

in a dynamic process.

As Brown (2001; 16) states “a glance through the past century or so of the
language teaching will give an interesting picture of how varied interpretations have
been of the best way to teach a foreign language”. Albert Marckwardt (1972; 5)
mentioned the cyclical pattern in which new method emerged about every quarter of
a century as “changing winds and shifting hands”. He maintains that practices were
broken from the old but taken with the new ones. As a good example of the cycle
nature of method, Audio- Lingual Method (ALM) is thought as “revolutionary” of
the mid- twentieth century. The ALM borrowed tenet from its predecessor, The
Direct Method by almost half a century while breaking away entirely from the
Grammar Translation Method. Within a short time, however, ALM critics were
advocating more attention to thought, to cognition, and to the patterns, which to
some extend of a return to Grammar Translation Method (Brown, 2001; 18). In Early



1980s linguistic structure-centered approach started to be changed to a
communicative language, through which students are required to perform certain
functions as well as promising, inviting, declining invitations and the like within a
social context (Larsen & Freeman, 2000). Yet, the approach gives priority to process
over pre- determined linguistic content. In this approach, rather than “learning to use
English”, students should be taught, “use English to learn it”

Almost in the last three decades, many people have been investigating second
language learning and first language acquisition, especially in 1970s research about
SLA increased. However, today, as seen in every field of study, findings seem to be
still inadequate in language teaching, so people are in search of new classroom
applications, innovative methods and even new approaches. What has been
importantly discovered through these research is that learning styles, individual
variations, Content-Based, Task-Based, and Participatory Approaches, Learner
Strategy Training, Cooperative Learning and Multiple Intelligence have taken the
floor in language teaching (Larsen & Freeman, 1999). Learning Styles, which are
considered one of the most important areas worth studying and recently, gains
gravity in the field. For this reason, the trend in ELT is covering learning styles and
others mentioned above indicate that matching of learners and teachers’ learning

styles seems to be on the focus.

1.1.1. The Importance of the Study

In the world we are living, there have always been changes in scientific and
social fields. Thus, language teaching has now in a new era in which teachers should
be aware of and keep up their pace with it. Learning style appropriateness has
become one of the most important subjects in language teaching recently. In other
words, mismatch between the learning styles of teachers and students may cause
problems in learning. Dunn and Griggs (2000;8) stress that learning styles would
make the identical instructional environments, methods and resources that are
effective for some learners and possibly ineffective for others. Different students

receive information best in different ways. This can lead to a serious problem in both



school and home learning. If a student receives information best visually and his
teacher or parent gives most information orally, the student is at a great disadvantage.
Thus, learning styles of teachers and studedents should be considered in teaching. As
it was explained above, when there is a mismatch between the learning preferences
of students and teachers, learning might not be as effective as it is expected, so it is
necessary to match the learning styles of teachers and students.

Additionally, Oxford (1993; 23) states that ESL/EFL teachers can consider
their own teaching styles (which often reflect their favored learning styles) and also
identify the students’ learning styles because “style wars” frequently affect students’
learning and students’ attitudes toward English and toward learning negatively in

general.

As Oxford (1991) and Feldler (1993) state in a class where such a mismatch
occurs, the students tend to be bored and inattentive, do poorly on tests, get
discouraged about the course, and may conclude that they are not good at the
subjects of the course and give up. In orher words, when students and teachers’
learning preferences are not appropriate to each other, students may not learn easily,

they may not enjoy while learning and their success may be affected negatively.

Some researchers in the area of learning styles advocate teaching and learning
styles can be matched to reduce teacher — student style conflicts, especially in foreign
language instruction (Charkins &Wetzel (1985), Griggs & Dunn, (1984); Oxford,
(1991); Smith & Renzulli, (1984); Wallace & Oxford, (1992)).

Research about learning styles has shown that learning styles differ from
person to person, and each person has one or some of them. Students should be
aware of their Learning Styles and the teachers should improve the weak ones. Yu
Cheng and Banya (cited in Reid 1998; 80) mention that teachers have styles that they
use as a plan and present materials to students. Moreover, they claim that language

teachers mirror their learning styles in their teaching styles. Effective teaching



requires teachers’ awareness of students’ individual differences and teachers’
willingness to vary their teaching styles to match with most students’.

In addition, Zhenhui (2001) states teaching styles are made up of methods and
approaches with which teachers feel most comfortable; if they try to change to
completely different approaches, they would be forced to work entirely with
unfamiliar, awkward, and uncomfortable methods. Additionally to the learning styles
of students, it is important for presenters to be aware of their own learning
preferences. An instructor's style may influence the activities chosen within the
learning environment. Students will respond based on their own personal
preferences. When the learning styles of students are similar to those of an instructor,

they may exhibit greater achievement and personal satisfaction.

Wallace and Oxford (1992) mention that such style differences between
students and teachers consistently and negatively affect student success. Brown
(1994) states it is when students' learning styles are matched with appropriate
approaches in teaching that their motivation, performances, and achievements will

increase and be enhanced.

As the researchers state above, appropriateness of students and teachers
learning styles is one of the most impoortant point in language teaching and learning.
According the research, students learn easily when they are taught by the teachers
and materials appropriate to their learning preferences.

1.2. Purpose of the Study

The purpose of the study is to determine whether there is a difference in
language improvement of students when their learning styles match with the
teachers’ learning style. Johnson and Glombec (2003; 734-735) mentioned that
teachers’ teaching is affected by their teaching experiences and they reflect their
learning ways to their teaching way. Teachers should identify their students learning



styles to help their students to learn better. Feldler (1993) states that when the
learning styles of students are similar to teacher’'s learning style, a greater
achievement might be seen. On the other hand if students’ learning styles are not

similar with teachers’; it may affect learning negatively.

When the studies on learning styles are reviewed, the ignorance is clearly seen in
terms of students’ learning styles and administrating teachers accordingly. Students
are administrated to the classes according to their language levels traditionally
without considering their ways of learning. Thus, there are mixed type of students in
language classes in terms of learning styles. For this reason, language learning might
be affected negatively, because everyone has a unique style of learning, thinking and

working. (http://www.creativelearningcentre.chm

Students studying English in the Department of Foreign Languages at
Eskisehir Osmangazi University have difficulties in leag a second language
successfully. They have always some complaints about learning English. Some of
these complaints are course books, learning enviroment, teaching methods, etc.;
however, in this study the researcher would like to focus on learning style of learners
and teachers. Thus, students usually have complaints about they do not enjoy in
classes during lessons, and it may be because of the mismatch between the students’

and teachers’ learning preferences.

In this study, students and teachers were administrated regarding their dominant
learning styles. Thus, the aim of the study is to determine whether there is a
difference in language improvement of students when they are taught by teachers
having a similar learning style with them or by teachers having different learning
styles from them. In order to do that, students were grouped according to their
language levels and learning preferences and teachers were administrated to those
groups. This study focused on the effectiveness of teachers and students’ learning
styles appropriateness in language learning, and determining the language success of

learners who have haphazardly administrated instructors.



1.2.1. Research Questions

Because of the reasons stated above, teachers may have difficulties about
reaching to all of the students in classes for various reasons, but one of the reasons is
teaching in a way they learn. It means, learning styles of teachers affect the way they
teach and when there is a missmatch between students and teachers’ learning styles,

students learning may be affected.

The following questions are asked to find out the differences in classrooms,
which are comprised of similar learning styles of students and teacher or mixed type
of learning styles of students and teacher. In other words, how language achievement
is affected when students having similar learning styles are taught by a teacher
having the same learning style with them and when students having different
learning styles from each other are taught by a teacher having different learning

style.

In order to find out whether there was language achievement when learning style
of teachers and students was matched with each other the following research

questions were asked:

1. Does teaching English in accordance to learners’ learning styles improve
their language learning through appropriate teacher matching together with

teaching materials? (Visual teachers + Visual students)

2. Does language learning of learners improve when teaching and teaching
materials partly confront learners’ learning styles? (Visual teachers +

Visual and Auditory learners)

3. Is learners’ language improvement affected when there is no match
between learners’ and teachers’ learning styles? (Mixed type of learning

styles students and teachers)



CHAPTER I

REVIEW OF THE LITERATURE

2.0. Presentation

This chapter will firstly focus on the definitions of learning and teaching
styles. The next part will deal with the types of learning styles and then, the

applications of learning and teaching styles will be discussed.

2.1. The Definitions of Learning Styles

Richards (1985; 45) defines “learning styles” (as also called Cognitive Styles)
as the particular way in which a learner tries to learn something. In second or foreign
language learning, different learners may prefer different solutions to learning
problems. For Example, some may feel writing down words or sentences helps them
to remember them. Others may find they remember things better if they are

associated with pictures. These are called differences of cognitive styles.”

In addition, Witkin et al. (cited in Stern, 1983:373) define “cognitive style” as
a characteristic of self-consistent mode of function, which individuals show in their

perceptual and intellectual activities.

Keefe (cited in Steward, 1990:371) defines learning styles as” characteristic
cognitive, affective and psychological traits that serve as relatively stable indicators
of how learners perceive, and interact with and respond to the learning environment.”
Dunn (1990; 485) defines learning styles as “a combination of environmental
emotional, sociological, physical and psychological elements that permit individuals
to receive, store, and use knowledge or abilities.”



Additionally, learning styles are defined by Lemlech (cited in Steward,
1990:371) as emanate from natural, inborn inclinations and individual's learning

style manifest itself through preferred senses and personality characteristics.

It is often assumed that (Oxford, 2003; 273) styles are related to personality
traits (such as being extroverted, self-esteemed, anxious and the like) or to cognition
(such as left/right brain orientation, ambiguity tolerance, field sensitivity and so on)
which characterize the consistent and enduring traits, tendencies, or preferences that
may differ from person to person. The learning styles are Cognitive Styles, Sensory
Learning Styles that are Perceptual Learning Styles, Environmental Styles,
Sociological Styles and Affective/Temperament Styles. These styles are an

appropriate characterization of behaviors in general.

Reid (1995; 1) defines “learning styles” as an individual’'s natural, habitual
preferred way(s) of absorbing processing and retaining new information and skills.
Oxford (2003; 273) defines learning styles as the general approach preferred by the
student when learning a subject, acquiring a language, or dealing with a difficult
problem.

According to Keefe (in Reid, 1995) learning style is a conglomerate of an
individual’'s cognitive, affective, psychological conditions in teaching and learning.
"Learning style" refers to how an individual responds to the learning environment
(Claxton & Ralston, 1978; Wooldridge, 1995). Dunn and Griggs (2000) describe
learning style as the way an individual begins to concentrate on, process, internalize,
and remember new information and skills. They report that learning style is an
individual's reaction to several factors that include: 1.the environment, such as room
temperature or lighting; 2.emotions, such as motivation and persistence;
3. Sociological factors, such as individual or group learning, and physiological
factors, such as preferences and variable energy levels. (http://www.washington.edu/
doit/TeamN/learn.html)




2.2. Types of Learning Styles
A simple listing of three major learning styles is given below:

2.2.1. Visual Learners

VISUAL
3%

Some people remember much of what they read and prefer instructions to be
written; others remember and understand best when shown pictures, others use their
imagination and many a combination of these modalities.

(http://www.creativelearningcentre.c)mA preference for a visual learning style

may confirm an individual's understanding of a concept when it is presented in a
written or visually descriptive format. These learners use vision for their primary
perceptual preference and can remember most easily what they read or observe. They
can close their eyes to recall what they have read or seen earlier. Ness (1995)
includes a separate category of "written word" in which the person has a preference
for learning by reading as opposed to actually seeing objects or participating in
activities in order to learn. These learners need to see the teacher's body language and
facial expression to fully understand the content of a lesson. They tend to prefer
sitting at the front of the classroom to avoid visual obstructions (e.g. people's heads).
They may think in pictures and learn best from visual displays including: diagrams,
illustrated text books, overhead transparencies, videos, flipcharts, pictures, video
tapes, and charts, interpretation of symbols that translate into pictures in students’

minds and hand-outs. During a lecture or classroom discussion, visual learners often



prefer to take detailed notes to absorb the information
(www.ldepride.net/learningstyles.ML.htyA good learning style test will measure

both types of visual preferences, pictures and reading.

Visual Modality - A Visual Learner

» Learns by seeing and by watching demonstrations

» Likes visual stimuli such as pictures, slides, graphs, demonstrations, etc.
» Conjures up the image of a form by seeing it in the “mind’s eye”

» Often has a vivid imagination

» Often stares

* Needs something to watch

» Is often quiet and does not talk at length

* Becomes impatient or drifts away when extensive listening is required

(http://www.learningstyles.orjy/
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2.2.2. Auditory Learners

AUDITORY

L

2}

Some people remember things they hear; they are good listeners, like verbal

instructions  and /| or prefer to discuss new information.

(http://www.creativelearningcentre.c@iis category describes those who learn best

by listening to verbal instruction such as lectures, discussions, or recording. Coker
(1996) describes such people as "the listener,” preferring to rely on sounds to learn.
An auditory learner may prefer having a new concept explained and then discuss it
with the class. They learn best through verbal lectures, discussions, talking things
through and listening to what others have to say. Auditory learners interpret the
underlying meanings of speech through listening to tone of voice, pitch, speed and
other nuances. Written information may have little meaning until it is heard. These
learners often benefit from reading text aloud and using a tape recorder

(www.ldepride.net/learningstyles.MlI.htjn

Aural Learner - An Aural Learner

* Tends to remember and repeat ideas that are verbally presented
» Learns well through lectures
* Is an excellent listener

» Can reproduce symbols, letters or words by hearing them

11



* Likes to talk

* Enjoys plays dialogues, dramas

e Can learn concepts by listening to tapes
e Enjoys music

(http://www.learningstyles.ory/

2.2.3. Tactile/Kinesthetic (Hands-on) Learners:

TACTILE

A kinesthetic learner may be more in tune with the physical environment,
moving around the room, and preferring a hands-on approach to learning. This kind
of learners are like to be actively, physically involved in work projects and remember
best through their own experiences; others have a strong intuition and need to feel
good to understand and remember easily. Tactile learners with this preference have a
strong need to manipulate things and use their hands while listening or concentrating.

(http://www.creativelearningcentre.cypmactile/Kinesthetic people learn best

12



through a hands-on approach, actively exploring the physical world around them.
They may find it hard to sit still for long periods and may become distracted by their
need for activity and exploration. Learners with tactile perceptual preferences often
need to underline as they read, take notes when they listen, or keep their hands busy
in other ways. Members of this group may never read the notes they write. Rather,
the activity of writing is sufficient for the learning to occur (Ness, 1995). For these
learners, whole body movement and real life experiences are often needed to absorb
and retain the material to be learned. They learn best when they are totally involved
in an activity. Some students, usually at least 35%, learn most effectively while
moving (kinesthetic) or handling (tactile) things. This action and body involvement

help them to perceive meaning.

Kinesthetic Modality - The Kinesthetic Learner

* Learns by doing, direct involvement

» Often fidgets or finds reasons to move

* s not very attentive to visual or auditory presentations
* Wants to be “doing” something

e Tries things out and likes to manipulate objects

» Gestures when speaking

» Is often a poor listener

» Responds to music by physical movement

» Often finds success in physical response activities

» Learns better when able to move during learning

» Likes to move hands (doodling, tapping,) while learning

* Uses movement to help concentrate

(http://www.learningstyles.orly/
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In addition to these, there are other learning styles, which Oxford categorized
such as being extroverted, introverted, intuitive, concrete-sequential, closure-

oriented, open, global and analytic.

2.2.4. Learning Styles Other Than Visual, Auditory and Tactile /Kinesthetic

In this study, learning styles of learners were determined through the SAS
(Style Analysis Survey) inventory. Though the focus is only on Auditory, Visual
learning styles in grouping learners and administrating teachers, there were some
mixed style groups. Due to the fact that, there are some other learning styles that are
important to consider: Extroverted learners enjoy a wide range of social, interactive
learning tasks (games conversation discussion, debates, role plays, simulations).
Extraverts find energy in things and people. They prefer interaction with others, and
are action oriented. Extraverts are integrators and "on-the-fly" thinkers. Their motto

is: ready, fire, aim. For the extravert, there is no impression without expression.

However, Introverted students like to do more independent work (studying or
reading by him/herself or learning with the computer) or enjoy working with the
other person they know well. Introverts find energy in the inner world of ideas,
concepts, and abstractions. They can be sociable but need quiet to recharge
themselves. Introverts want to understand the world. Introverts are concentrators and
reflective thinkers. Their motto is: ready, aim...etc. For the introvert, there is no
impression without reflection. Intuitive learners are future —oriented, able to seek out
the major principles of the topic, like to speculate about possibilities, enjoy abstract
thinking, and avoid step-by-step instruction.

In addition, Concrete- sequential learners are present- oriented and prefer
one- step-at-a- time activities, and want to know where they are going in their
learning at every moment. Closure-oriented students focus carefully on all learning
tasks, meet deadlines, plan ahead for assignments, and want explicit directions.
Sequential learners absorb information and acquire understanding of material in

small-connected chunks; global learnetske in information in seemingly
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unconnected fragments and achieve understanding in large holistic leaps. Sequential
learners can solve problems with incomplete understanding of the material and their
solutions are generally orderly and easy to follow, but they may lack a grasp of the
big picture, the broad context of a body of knowledge and its interrelationships with

other subjects and disciplines. __ (http://www.ncsu.edu/felderpublic/Papers/

Secondtier.html)

Before global learners can master the details of a subject they need to
understand how the material being presented relates to their prior knowledge and
experience, but only exceptional teachers routinely provide such broad perspectives
on their subjects. In consequence, many global learners who have the potential to
become outstanding creative researchers fall by the wayside because their mental
processes do not allow them to keep up with the sequential pace of their science
courses (http://www.ncsu.edu/felder-public/Papers/Secondtier.html)

Open students enjoy discovery learning and prefer to relax and enjoy their
learning without concerning deadlines or rules. Global learners enjoy getting the
main idea, guessing meanings, and communicating even if they do not know all the
words or concepts. Some students prefer to be shown the whole picture or the major
concepts of a unit before they are expected to work through a logical sequence of
information in an analytical manner. Analytic learners, on the other hand, focus more

on details, logical analysis and contrasts (Cohen & Oxford & Chi, 2002; 13).

2.3. Field Research on learning Styles

Meeting the learning needs of students in ESL classrooms is usually
challenging and rather difficult in creating a meaningful language learning and
teaching contexts. Reid (1995; 2-3) states that learning styles are particularly
important for ESL/ EFL teachers in language learning classroom. Especially in the
last two decades they have been many researchers who have studied about learning

styles and their effects on teaching and learning.
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Native and non-native speakers have different learning styles due to that they
are different from each other. As Reid (1987:87,88) states little research has taken
place with non-native speakers of English whereas considerable research has been
done with students whose native language is English. In his studies, he found that
non-native speakers learning preferences often differ significantly from native
speakers and also that ESL students from different language backgrounds sometimes

differ from one another in their language learning style presences.

Additionally, Reid (1987:91) mentions that teachers who have little
knowledge of learning styles and they think ESL students with different learning
styles homogenously. Moreover, the methods and materials that ESL indicators use
are the ones designed with the learning needs of native speakers of English in mind.
Therefore, students may find it difficult to learn the class material that does not stem
merely from the material itself but from the way it is designed and presented.
Moreover, studies about learning styles involving the use of different taxonomies and
terms, shows how the mind actually functions, how it processes information or is

affected by each individual’s perceptions.

In the study of Farr (cited in Reid, 1987:90), he states that post secondary
students were asked to identify their learning style preferences through self reporting
questionnaires, and the results demonstrated that the students’ preferred learning
styles paralleled their actual learning strengths. In addition, Domino (1979, 71) found
out that the students in the study enjoyed a lot while they were learning and learned
better when they were taught by using materials appropriate to the pre-determined
preferred learning styles. Moreover, the students in the study scored higher on tests
when the results were compared with the others.

In addition to the studies about preferred learning styles, the research on this
subject show that the appropriateness of teachers’ teaching styles affected by the
learning styles is, also, important while teaching; the results of the studies
demonstrate that learning may be more effective when teaching and learning styles

are matched in teaching/learning period. Some of the studies are:
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Yu Chenng and Banya (cited in Reid 1998,80) state that teacher behavior in
the classroom can affect learner achievement. Teachers have styles that they use as a
plan and presents materials to students. They mirror their learning styles in their
teaching styles. Most teachers teach the way they were taught or the way they
learned, so higher students achievement relates to match between students’ learning
style and teacher’s teaching style. Effective teaching requires teachers’ awareness of
students’ individual differences and teachers’ willingness to vary their teaching

styles to match with most students.

Carrel and Monroe (1993; 148-162) who searched the relationship of ESL
composition and learning styles, and taught writing composition with the materials
and techniques in consideration with the students learning styles. At the end of the
study Monroe found out that students felt more comfortable, got fun, learnt better

and they were more creative than ever.

In the study of Harthill and Busch (cited in Reid 1998; 107) teaching was
done by incorporating activities to engage all learning preferences. The activities,
also, sequenced from low- risk to high- risk activities, thus providing an optimum
environment for the unique needs of the students. The researchers prepared a test that
is far from the traditional testing methods but considered the learning styles of the
students in the study. The result of the test showed that students were happier and
more successful, creative and willing to involve to the lesson if they were taught

regarding their learning styles.

In the study of Rao Zhenhui (2001), ways to make this matching feasible in
real-life classroom teaching in East Asian and comparable contexts are described.
The assumption underlying the approach taken here that the way teachers teach was
adapted to the way learners from a particular community learn. Before exploring how
the teaching styles and learning styles were matched, and materials were developed
through the learning styles of students. The study was based on the premise that if
approaches to learning are the result of type, then it is likely that anxiety will result

when the particular learning strategies used are inappropriate to the demands of the
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particular subjects being studied. As a result of this study, it was found that there are
relationships between type and learning approach, learning approaches and anxiety,
and between anxiety and career indecision. But they are not necessarily causal
relationships. These students may experience low or high anxiety and low or high
career certainty dependent on the degree of match between expectations concerning

the course and their motivations.

In the study of Ramburth (cited in Reid, 1998; 71) it was found that the
extend to which it was possible to address the language needs and learning styles of
every student in a group or in a class is difficult to measure, but by implementing the
changes to the curriculum and by extending the boundaries of classroom learning
environments, students would engage in their learning at their preferred level and
through their preferred learning styles. Ramburth states that students are more likely
to fulfill their expectations of the course; themselves and their teachers are likely to

address the students’ needs and learning styles.

2.3.1. Learning Style- Appropriate Instruction

Language teaching requires appropriate instructions to students who have
certain learning styles determined by learning style scales. Each learner has their
individual learning styles due to their cultural background, previous education and
age. Steward (1990:375) states, “learning-style-appropriate instruction is fitting
strategies and resources to specific learning styles.” This means, teacher builds a
bridge by taking into consideration learning styles and the resources such as
materials, activities and exercises they require. In addition to Steward, Wright
(1987:117) mentions that individual learners are likely to reflect a series of
differences whether they are in a group formed on the basis of shared culture or

roughly compatible age ranges.

Additionally, Peck (1989:261) indicates that one way to deal with these
differences creatively and effectively is through the use of individualized instruction;

the teacher teaches in the way in which students learn. It aims at accommodating
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students’ differences. Hunt (1979) states that students will inevitably be called upon

to deal with problems and challenges that require the use of their less preferred

modes, and so should regularly be given practice in the use of those modes.
However, Smith and Renzulli (1984) caution that stress, frustration, and burnout may

occur when students are subjected over extended periods of time to teaching styles
inconsistent with their learning style preferences.

According to Hodges (1983)(cited in Steward, 1990:371) “learning styles
research has revealed that students learn faster and with less effort when they are
thought through their individual learning styles...” Oxford (1990) claims “what must
be done to achieve effective foreign language learning is to balance instructional
methods, somehow structuring the class so that all learning styles are

simultaneously—or at least sequentially—accommodated”.

According to Reid (1987:89) after the students’ learning styles are diagnosed
through learning-style-identification instruments, appropriate teaching/learning
components and instructional materials are related to specific learning styles so as to
provide the students with ease in learning, and thus enable them to attain a higher

rate of success in learning.

Furthermore, Cohen (2003; 289) mentions that in an ideal world, all
classroom instructors would somehow be cognizant of learning style preferences of
their students, the repertoire of strategies that they use in conjunction with their style
preferences, and the manner in which they confront each, and every language
learning and use task they encounter in and out of the class. In such an ideal
situation, the instructors also do what they could to accommodate these preferences
where appropriate. Besides these, it is valuable to have learners diagnose for
themselves their own language learning and use style-strategy preferences to make
them aware of specific kinds of challenges in and out side of the classroom. He
mentions that task, style and strategies would be beneficial for learners to learn

effectively.
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Reid (1998; 25) mentions that teachers develop professionally in the area by
being aware of their students’ learning styles, also students will benefit through
knowledge of styles and strategies involved in optimum their individual learning
styles. Thus, teachers acknowledge the prior knowledge and inherent with that the
learner brings to the classroom and can offer students improvement through equal

educational opportunities to perform at their maximum potential.

In addition, Johnson and Glombec (2003; 734-735) mention that teachers’
teaching is affected by their learning experiences and they reflect their learning ways
to their teaching way. Anthony Grasha states that a teacher who clearly understands
the possibilities and limits of his or her teaching style can make more consistent
judgments about how best to use this medium. However, Anthony Grasha, professor
of psychology at the University of Cincinnati, describes understanding of teaching
styles and learning styles can help faculty enhance their teaching. The teacher's
response to student learning styles, the students’ capabilities to handle course
demands, their need for teacher to directly control classroom tasks, and their
willingness to build/maintain relationships are important elements in determining
what teaching style will be adopted in a classroom. (http://web.indstate.edu/ctl/
styles/tstyle.htnjl

In addition, learning style research has examined the effects of tailoring
teaching to students’ learning styles. It has shown that matching learning styles has a
positive impact on students’ achievements, interests, and motivation (Smith and
Renzulli, 1984). Dunn and Price (1979); Wesche (1981); Sein and Robey (1991)
state that the results of several investigations of the potential interaction between
learning styles and teaching approaches indicate that students’ performances can be
enhanced by adapting the instructional methods to individual differences in learning

styles. (cited in Shumin Kang http://exchanges.state.gov/forum /vol37/no4/p6.htm)
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Additionally, Oxford (1991) states that in a class where such a mismatch
occurs, the students tend to be bored and inattentive, do poorly on tests, get
discouraged about the course, and may conclude that they are not good at the
subjects of the course and give up. Lightbown and Spada (1997, 41) state that there
is clearly some truth to the intuition that certain ways of approaching a task are more
successful for one person than another, and that when learners are given some
freedom to choose their preferred way of learning, they will do better than those who
find themselves forced to learn in environments where a learning style which does
not suit them is imposed as the only way to learn. Ness (1995) claims that students
can enhance their learning power by being aware of the style areas in which they feel
less comfortable, and by working on their development, thus, providing avenues to

foster their intellectual growth
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CHAPTER Il

METHODOLOGY

3.0. Presentation

This chapter presents (a) the subjects who participated in this study, (b) the
instrument used to collect data, (c) the way the data collected and the (d) statistical

methods employed to analyze the data.

3.1. Subjects and Setting

The elementary level students studying English in the Intensive Language
Program in the Department of Foreign Languages at Osmangazi University in 2004-
2005 Fall Semester took part in this study. All of the registered students were given a
placement test (Michigan Placement Test) at the beginning of the semester in
October 2004. As a result of the test, 10 Elementary level groups were formed. Then,
Style Analysis Survey (SAS) was given to the Elementary level students to
determine the students’ learning styles. Students were grouped according to their
learning styles. Regarding the learning preferences 3 groups out of the 10 Elementary
level groups were formed and those groups were selected as the subjects of this
study. These three groups and their teachers are labeled as 1. VV (Visual teachers +
Visual students), 2. VAV (Visual teachers Visual + Auditory students), 3. M
(Students and teacher having mixed type of learning styles). The students were
informed that they would participate in this study, yet they were not informed about
the nature of this study. Emphasizing the fact that the study is conducted to improve
the language-teaching program and for the sake of the future students as well as
themselves, they were asked to participate the study being honest and sincere with
their feelings. The students’ average results of the answers to SAS were shown in
table 3.1.
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Distribution of Students’ Dominant Learning Styles in Groups

Table 3.1.

ITEMS VvV VAV M
Visual 28 14 8
Auditory 12 15 7
Hands-on 10 6 8
Extroverted 8 7 9
Introverted 3 4 3
Intuitive 5 4 5
Concrete-Sequential 6 7 7
Closure-Oriented 6 5 9

Open 8 7 10

Global 9 9 11

Analytic 10 10 11

The table above shows the average results related to each group. As it is seen
on the table, the subjects were chosen and grouped according to their dominant
learning styles. In the group VV the dominant learning styles was visual for all of the
students in the group (average result = visual 28). In the group VAV there were two
dominant styles, which were visual learning style and auditory learning style
(average result = visual 14, auditory 15). The other study group called as M having
the students who had different kinds of learning styles. It means that there is not a
dominant learning style in this group. The different ranges of learning styles are seen

on the table.
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As it is seen on the table 3.1, subjects have not only one style dominantly but
they have others as well. Yet, in this study, the two of the main learning styles, which
are visual and auditory, was considered and the students having the dominant style
were grouped accordingly. Thus, it was very complex to make a group of students
having similar learning preferences by considering all of the learning styles of the
subjects, so the other learning styles were not regarded in the scope of the study.

Elementary level students’ answers to SAS were given in Appendix E.

Additionally, there were 6 integrated skills instructors who were teaching
English to the subjects in the study groups. At the beginning of the semester, the
teachers in Foreign Languages Department of Osmangazi University were given the
Style Analysis Survey (SAS) to determine their learning preferences. According to
their learning styles, the teachers were administrated to the study groups. In other
words, as well as the students of Elementary level classes, the teachers of this level
were also considered as the second group subjects of this study with the permission
of the school management administration. Thus, among 20, there were 6 selected
teachers through SAS and took part in this study. Teachers’ answers to SAS were,
also, given in Appendix D.

3.2. Instruments

In this study, which aims to determine the improvement of students language
learning through appropriate teachers appointment and teaching materials according
to students learning styles, three instruments were used including (1) Style Analysis

Survey, (2) Pre-test and Post-test, (3) Teaching materials.

3.2.1. Style Analysis Survey

Style Analysis Survey (SAS) developed by Rebecca L. Oxford (1993) was
used. SAS, which was designed to assess learning and working styles, consists of
five different sections which are (1) “How | use my physical senses to study or

work”, which identifies visual, auditory and hands on learning styles, (2) “How |
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deal with other people, who identifies extroverted and introverted learning styles”,
(3) “How | handle possibilities, which identifies intuitive and concrete-sequential
learning styles”, (4) “How | approach tasks, which identifies closure-oriented and
open learning styles”, (5) “How | deal with ideas”, which identifies global and
analytic learning styles. Therefore, this survey consists of 110 statements following
the general format for example, item number 1 (I can remember something better if |
write it down) item number 2 (I take lots of notes). The subjects were responded on a

4 point likert scale ranging from 0 (“never”), to 4 (“always”) (see Appendix. A)

The survey was translated into Turkish. A back translation process checked
the translated version in order to be sure about the correct translation of the test items
(see Appendix B). The mismatches through the back translation process were studied
and the nearest meanings of the original test items were supplied in the mother
tongue. The translated version of the survey was given to the students to help them to
understand the items clearly. Reid (1987:103) states that the questionnaire to
nonnative speakers with a low proficiency level in English by translating it into their
native languages, whereby “baseline data for longitudinal study of those students’
learning style preferences” would be obtain.

Learning preferences of the students and the teachers in this study were
determined by this questionnaire, but two major categories, visual and auditory
learning were considered in this study and instructional materials were designed for
visual and auditory students. Thus, grouping of the students having similar learning
styles and designing the instructional materials suitable for the chosen students’

learning preferences were very complex.

3.2.2. Pre-test /Post-test

This study was carried out between the second and the fourth midterms.
During this period, pre-test and post-test were given as achievement tests to the
selected groups to assess whether there was a difference among the study groups’

learning. As pre-test and post test 2003-2004 Osmangazi University Foreign
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Languages Department’'s Midterm IV was used since the syllabus was same with the
previous year. The midterm VI was designed for integrated skill exam including 5
parts as vocabulary, grammar, reading, writing and speaking. The exam included
different kinds of question types such as multiple choice, close test, true/false
questions, matching, etc. It was, also, including the English grammar subjects that
students would learn during this study period.

3.3. Teaching Materials

In this study, there were two types of materials. One group of the materials
was the supplementary materials, which were integrated into the syllabus and used
for the 10 groups of the Elementary level students. That group of materials was the
course book’s supplementary materials including different kinds of activities for
many types of learning styles. The other groups of materials were adopted for the
experimental groups. Regarding the learning styles of the students, the second group
materials were designed by the teachers with the help of the researcher for two
groups to teach the students in visual group and audio-visual group (see Appendix G
for visual and audio-visual materials). Mixed style group teachers used the
supplementary materials that they designed without the help of the researcher (see
Appendix G for mixed style groups’ materials) while designing the materials
learning preferences of the students in the two study groups were regarded. It means,
visual materials were used for visual students and audio-visual materials were use for
the audio-visual students. In this study, the supplementary materials were designed
according to the learning preferences of the students, and the English subjects were
taught to the visual students by using pictures, videos, interpretation of
symbols...etc. (see Appendix G for visual materials) and verbal lectures, discussions,
tape cassettes, videos, pictures, etc were used to teach audio-visual students (see

Appendix G for audiovisual materials).
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3.4. Data Collection

All the data were collected during the eight-weeks of the period that was
between the second and the fourth mid-term of Foreign Languages Department of
Osmangazi University in Fall Semester 2004-2005. At the beginning of the semester,
to determine the proficiency level of students, Michigan Test was used. Students
were told that their responses would not be related to their exam grades and were
asked to give responses to the statements as sincerely as possible. Then, students
were given Style Analysis Survey to identify their learning styles and they were also
informed about the survey. In addition, before the 2004-2005 academic year begins,
learning styles of teachers were identified through SAS. The teachers were informed
about the study and SAS. Among 20 teachers 6 of them were selected as study
subjects having specific learning styles determined by the SAS. They were also
informed that they were going to teach specific groups of Elementary level students
who were deliberately gathered by the permission of the school administration. Each
of the SAS item was analyzed considering the selected parts in the original form of

the survey.

Further, teachers having similar learning styles with the students were
administrated to the study groups. The appropriateness of the styles of students and
teachers were determined to match the desired groups to be observed mentioned in
study questions. Teachers were also informed about the students’ learning styles in
their groups. So, group VV had visual teachers and students, group VAV had visual
teachers and audio-visual students, and group M had mixed learning style teachers

and students.

The researcher carried out negotiations with the school management for
arranging groups according to their learning styles. The management approached the
idea positively, thus, at the beginning of the 2004-2005 term both the teachers and
learners were arranged and administrated according to the results of learning style

inventory.
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3.5. Analytical Procedure

3.5.1. Style Analysis Survey (SAS)

Having the questionnaires collected, the data was sorted by tallying the
Individual responses for each item to produce means for each intact group. These
means were then combined into three groups\as’ (dominant visual style
teachers and dominant visual student§)AV” (dominant visual teachers and
dominant visual auditory students) afd” (mixed style teachers and students)
Table 3.1 shows the average results of the survey for each section in each study
group. The original survey can be found in Appendix A. In this study two main
learning styles — visual and auditory- were regarded. Each individual item gave

description of discrete students’ conceptions of their learning styles.

3.5.2. Pre-Test and Post- test

All of the student subjects of this study took the pre-test at the
beginning of this study, and post-test at the end of this study. As pre-test and post-
test, the previous year fourth mid-term questions of Osmangazi University Foreign
Languages Department were used. The results obtained from the three groups were
analyzed through t-test at the 0,05 level of significance for each item to see the
difference between the mean scores of the pre-test and post test results. Tables 4.2.1
list the comparison of the pretest and posttest mean scores of groups. In addition,
each subject results were shown in appendix E to see the language achievement more
clearly. Although the primarily aim of this study was finding out the consequences of
meaningful grouping of students and teachers according to their learning styles and
teaching the students with materials appropriate to their learning preferences, the
groups mean scores were compared to see the differences between the groups’
achievements. Yet, the means of pre-test results of the subjects in three groups were
not compared between groups, thus, the statistical results indicated that there was a
significant difference between the groups’ pretest results. For this reason, pretest

results of the subjects were used to see the differences between the students’ results
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of the two tests. However, table 4.3.1, 4.3.2, 4.3.3 shows the comparison of the
subjects’ posttest mean scores. Additionally the mean scores were compared in

graphics in the figures 4.3.4. to see the difference more clearly.

Moreover, in order to see the differences, the means of pretest and post test
results of the students were compared between groups and the statistical results were
shown in table 4.4.1. In addition, the mean scores of the groups were compared in

graphicsin 4.4.1.1.
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CHAPTER IV

PRESENTATION AND INTERPRETATION OF THE DATA

4.0. Presentation

This chapter presents the analysis and interpretation of the results of the

diagnostic instruments and the posttest.

4.1. Results of the Style Analysis Survey (SAS)

Style Analysis Survey was administrated to determine both students’ and
teachers’ dominant learning styles.

The data collected through SAS was sorted by tallying the individual
responses for each item according to the scoring sheet of the survey to produce
means for each intact group. For each item in the survey, learners and teachers were
supposed to circle the response that represents their approach and complete all the
items. Then, the means were combined into three groupgvdgdominant visual
style teachers- dominant visual student§8)AV” (dominant visual teachers and
dominant visual and auditory students) dlti (mixed style teachers and students)

(see Appendix E). There were 20 students in each group, as well.
4.2. Analysis of the Results

Through pre-test and post-test, the aim was to find out whether there was a
difference in students’ language improvement within and between groups at the end

of the study. In other words, this study aimed at understanding if there was difference

in language learning through appropriate teacher appointment and teaching materials.
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In this study, first, students and teachers’ learning styles were determined.
Then, students were classified and teachers were administrated to the classes
according to their learning styles. The study took about 8 weeks and two learning
styles, visual and auditory learning styles were considered and deliberately
established. However, another group which is called mixed was also includes in this
study to see their long development and have a comparison between other groups. In
this period the teachers whose learning styles were same with the students in study
groups taught them using the activities appropriate for the determined learning style
of the learners. At the beginning of the study, students were given a pre-test as an
achievement test. The 4th mid-term of the Osmangazi University Foreign Languages
Department in 2003-2004 Academic year was used as pre-test, thus the syllabus was
same with the previous academic year. Then, about 8 weeks later, the same test was
used as post-test of this study and the results of the students’ answers were analyzed
by using t-test to determine whether there was a difference in students’ success

within and between the groups.

Additionally, the groups’ mean scores were compared to see the differences
between the groups’ achievements. The means of pre-test and posttest results of the
subjects in three study groups were given and compared within groups in the table
4.2.1. The results obtained from the three groups were analyzed through t-test at the
0,05 level of significance for each item to see the difference between the mean scores
of the pre-test and post test results. The mean sores of the study groups for the two
tests were also shown in graphics with percentages in figure 4.2.1.1 to see the
difference clearly. Additionally, in order to see the language achievement the
students’ pretest and posttest results were shown for each student and the results
were given in Appendix F.

However, the means of pre-test results of the subjects in three groups were
not compared between groups; thus, the statistical results indicated that there was a
significant difference between the groups’ pretest results. For this reason, pretest
results of the subjects were used to see the differences between the students’ results

of the two tests.
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On the other hand, the posttest results of the subjects in three groups were
compared between groups in Table 4.3.1, 4.3.2,4.3.3. The results obtained from three
groups were analyzed through t-test at the 0,05 level of significance for each item in
order to see if there is a significant difference between the mean scores of the study
groups. Additionally, as in the other statistical results, the mean scores of the groups
were compared in graphics in 4.3.4 to see the difference more clearly. In 4.4. the

global view of the groups’ posttest results can be seen, as well.

Furthermore, in order to see the differences, the means of pretest and posttest
results of the students were compared between groups and the statistical results were
shown in table 4.5. In addition, the mean scores of the groups were compared in

graphics in 4.5.1.

4.2.1 Within Group Analysis of Pretest- Posttest Results

The statistical results of pretest and posttest were tallied using t-test to find out if
there was a significant difference between the groups’ language achievement.
Additionally, the compared groups’ scores were shown on the table 4.2.1 below.

In addition to the statistical results on the tables above, the results of the students’
pretest and posttest results were also shown on graphics in percentages to see the
differences more clearly. In order to do that, each group’s pretest and posttest results
were compared with each other. Then, the results of the groups’ pretest and posttest
results were shown as figures with the explanations in percentages. On table 4.2.1.1

the figures about the groups’ posttest comparisons with the explanations can be seen.

32



Table 4.2.1 Within Group Analysis of Pretest- Posttest Results

Groups N Pretest Posttest t-value p value
\AY% 20 36,9 58,2 -13,289 0,0000
VAV 20 32,40 49,10 -11,823 0,0000
M 20 20,50 31,10 -4,120 0,001

tvalue=nl+n2-2

p value =<0,005

In the table 4.2.1 the name of groups, the number of the students in each group,
students’ pretest and posttest results, pretest and posttest results’ t-values and p-
values were indicated. The results on the table showed whether there was a
difference between the students’ results of pretest and posttest. It was found that

there was a significant difference between the groups’ pretest and posttest results.

Group VV’s pretest mean score was 36,9, posttest mean score was 58,2.
According to the statistical results which could be more clearly viewed on the table,
there was a significant difference between the results of the two tests. Thus, VV

group’s mean of statistic was —13,289 and level of significance was 0,000 (<0,005).

Group VAV’s pretest mean score was 32,40 and posttest mean score was
49,10. According to the statistical results on the table, it was found that there was a
meaningful difference between the two tests. The mean of statistic was —11,823. The
level of significance 0,000 (<0,005) indicated that there was a significant difference
between pretest and posttest results.
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The t-test results of group M revealed that there was a significant difference
between the pretest and posttest’s results. The results on the table showed that the
mean of the pre test was 20,50 and the mean of the posttest was 31,10. According to
the statistical results on the table, it was found that there was a meaningful difference
between the two tests. t- value of —4,120 and the level of significance was 0,001
(<0,005) indicated that there was a significant difference between pretest and posttest

results of the subjects in that group.

4.2.1.1 Comparison of Group Pretest and Posttest Results of the Study Groups
in Graphics

In the graphics below, within group comparison of the study groups’ pretest

posttest was shown as figures to see the difference between the two tests clearly.

Comparison of Group VV's Pretest and Posttest
Results

Pretest
39%

Posttes
61%

‘l Pretest @ Posttest ‘

34



Comparison of Group VAV's Pretest and Posttest
Results

Pretest

40%
Posttes

60%

‘l Pretest @ Posttest ‘

Comparison of Group M’s Pretest and Posttest
Results

pretest

40%
posttes

60%

‘l pretest @ posttest ‘

In conclusion, according to the figures above, a positive increase was seen in
the three study groups. On the other hand, the result of VV group was higher than
other two study groups VAV and M.

4.3. Between Groups Post-test Results
The statistical results of posttest were tallied using t-test to find out if there was a
significant difference between the groups’ language achievement. Additionally, the

compared groups’ scores were shown on separate tables, which are 4.3.1, 4.3.2, and
4.3.3 below.
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In addition to the statistical results on the tables above, the results of the students’
posttest results were also shown on graphics in percentages to see the differences
more clearly. In order to do that, each group’s posttest results were compared with
each other. Then the results of the groups’ posttest results were shown as figures with
the explanations in percentages. On table 4.3.4 the figures about the groups posttest

comparisons with the explanations can be seen.

Table 4.3.1. Comparison of VV and VAV Group’s Posttest Results

Std.
Std.
Group N Mean Error t-value df p
Dev.
Mean
\AY 20 58,20 11,67 2,61
2,191 38 0,035
VAV 20 49,10 14,45 3,23

tvalue=nl+n2-2

p value =<0,005

The results on the table show that the mean score of the group VAV is 49,10 and
its standard deviation are 14,45 for the posttest results. In addition, the mean score of
the group VV is 58,20 and its standard deviation is 11,67. The comparison of the two
groups statistical results show that there is a significant difference between the mean
scores of groups VAV and VV. Thus, t value is 2,191 and p value is 0,000 (since
p>0,005).
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Table 4.3.2 Comparison of VV and M Group’s Posttest Results

Std.
Std.
Group N Mean Error t-value df p
Dev.
Mean
\AY 20 58,20 11,67 2,61
7,258 38 0,000
M 20 31,10 11,94 2,67
tvalue=nl+n2-2 p value = <0,005

The results on the table show that the mean score of the group M is 31,10 and its
standard deviation are 11,94 for the posttest results. In addition, the mean score of
the group VV is 58,20 and its standard deviation is 11,67. The comparison of the two
groups’ statistical results shows that there is a significant difference between the
mean scores of group M and group VV. Thus, t value is 7,258 and p value is 0,000
(since p>0,005).

Table 4.3.3. Comparison of VAV and M Group’s Posttest Results

Std.
Std.
Group N Mean Error t-value df p
Dev.
Mean
VAV 20 49,10 14,45 3,23
4,295 38 0,000
M 20 31,10 11,94 2,67

tvalue=nl+n2-2

p value = <0,005

37



The results on the table show that the mean score of the group VAV is 49,10 and
its standard deviation are 14,45 for the posttest results. In addition, the mean score of
the group M is 31,10 and its standard deviation is 11,94. The comparison of the two
groups’ statistical results shows that there is a significant difference between the
mean scores of groups VAV and M. Thus, t value is 4,295 and p value is 0,000 (since
p>0,005).

Table 4.3.4 Comparison of the Study Groups in Graphics

In the graphics below, the posttest results of the groups were compared as

figures to see the difference between the study groups clearly.

The Comparison of Post-test Results of Group M
(Mixed Learning Style teachers and students)
and Group VV (Visual Teachers+ Visual
Students)

M

35%,
vV

65%
mvv am
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The Comparison of Post-test of Group VAV (
Visual Teacher + Auditory& Visual Students) and
Group VV( Visual Teachers+ Visual Students) in
Garaphic
VAV
46%
Y
54%

The Comparison of Post-test of Group VAV (
Visual Teacher + Auditory& Visual Students) and
Group M (Mixed Learning Style teachers and
students)

M
39%
AV
61%

To sum up the figures above, the comparison of the posttest results of the
students showed that the result of VV group was higher than other two study groups
VAV and M. Similarly, Group VAV'’s post test result was as high as the group VV.

4.4. The Global View of Posttest Results of Groups

In the graphics below, the posttest results of the groups were compared as figures

to see the difference between the study groups clearly.



The Global View of Posttest Results of Groups

22%
\AY
43%

VAV
35%

@vvmogVAVEM

According to the statistical results above, it may be claimed the study group
VV in which the students were grouped concerning their appropriate learning styles
and taught with appropriate materials by the teachers administrated through the

determined appropriate learning styles shows that there is improvement in language
learning.

On the other hand, the results in the study group, which was designed
concerning the learning styles of teachers and students partly, show that there is not
as academic achievement as they had in pretest. However the mixed group designed
without concerning the students’ and teachers’ learning styles has the same
percentages as they have in pre test results comparison.
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4.5. Between Groups Pretest Posttest Differences

Groups N Mean Std.Dev. t-value df p
vV 20 -21,3 7,17
-3,281 38 0,002
VAV 20 -11,5 11,99
vV 20 -21,3 7,17
-2,153 38 0,038
M 20 -16,7 6,32
VAV 20 -11,5 11,99
-1,864 38 0,070
M 20 -16,7 6,32

tvalue=nl+n2-2

p value =<0,005

In the table 4.4.1 the name of groups, the number of the students in each
group, comparison of students’ pretest and posttest results’ mean scores, comparison
of the pretest and the posttest results’ t-values and p-values were indicated. The
results on the table revealed that there was a significant difference between some of

the groups’ development according to the statistical results of the pretest and posttest.

Group VV’s mean score of pretest and posttest was —21,3 and group VAV’s
mean score of pretest and posttest was —11,05. The t-value of the two groups was —
3,281. According to the statistical results, which could be more clearly viewed on the
table, there was a significant difference between the results of the two groups. The

deviation of each group was significantly different. Thus, the mean of statistic was

0,002 and level of significance was 0,000 (<0,005).
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Group VV’'s mean score of pretest and posttest was —21,3 and group M’s
mean score was —16,7. The t-value of the two groups was —2,153. According to the
statistical results on the table, it was found that there was a meaningful difference
between the two groups. The level of significance 0,000 (<0,005) indicated that there

was a significant difference between the two groups development.

Group VV’s mean score of pretest and posttest was —11,05 and group M’s
mean score was —16,7. The t-value of the two groups was —1,864. According to the
statistical results on the table, it was found that there was not a meaningful difference
between the two tests. The level of significance 0,070 (<0,005) indicated that there

was not a significant difference between pretest and posttest results.

In summary, the t-test results of this group revealed that there was a
significant difference on the language development of group VV and VAV, and
group VV and M. On the other hand, the statistic results showed that there was not a

significant difference between the groups VAV and M’s development.
4.5.1 Comparison of Groups’ Mean Scores of Pretest and Posttest Results
In the graphics below, the mean scores of groups’ pretest and posttest results

were compared with each other as figures to see the difference between the study

groups clearly.
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Comparison of Group VV and VAV’s Mean Scores
of Pretest and Posttest Results

VAV
35%

vV
65%

@EVV @ VAV

Comparison of Group VV and M's mean scores of
Pretest and Posttest Results

M

44%
A%
56%

EM@VvVv

Comparison of Group VAV and M’s Mean Scores of
Pretest and Posttest Results

VAV
40%
M

60%

m VAV @M

In conclusion, the figures above show the comparison of the groups mean
scores. The statistical results indicated that the development in group VV having

similar learning style teachers and students taught by using appropriate materials was



more than the other two study groups VAV and M. Similarly, in the study group
having partly appropriate learning style teachers and students the language

development was as high as the group VV.
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CHAPTER V

DISCUSSIONS AND CONCLUSION

5.1. Summary of the Study

This study was based on an experimental design that aimed to determine
whether there is a difference in language improvement of students when their
learning styles match with the teachers’ learning style. It was asked that whether

students would learn better if they were taught with respect to their learning styles.

Using Michigan Placement Test. Elementary level groups were chosen as the
study groups determined the language level of the students. Then, the identification
of the students and teachers’ learning styles were realized through Style Analysis
Survey (SAS) (See Appendix A) developed by Rebecca L. Oxford (1993).

Regarding the results of the survey, learning styles of learners and teachers
were determined and they were, all, informed about their learning styles. In addition,
teachers were informed about the learning styles of the students in the groups they
were administrated and their learning features in terms of the identified learning
style(s). The school management approved the grouping of language learners and
administrating instructors to certain groups with regard to their learning styles.

After the identification of the learning styles and administrating the teachers
to the groups, appropriate materials were designed through the determined learning
style and the level of the learners (see Appendix G). In addition, at the beginning of
the study, a pretest was given as an achievement test to the students and the same test
was used as posttest to determine the differences of language improvement during
the study period. The test was tH&midterm used in 2003-2004 Academic Year in
Eskisehir Osmangazi University Foreign Languages Departme
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Language learning in general was carried out through two channels mainly,
through which the subject were diagnosed and assumed to learn better. These were
visual and auditory channels, each of which favored the type of learners categorized
into these groups according to the questionnaire results. In order to be able to
understand the difference between the groups, a mixed group of learners were

gathered in a group according to SAS results.

The posttest aimed at measuring the success of the students with specific
learning style preferences. In other words, the success of learners in terms of the
appropriateness of the learning styles of learners and teaching styles of teachers was
determined in this study. The Groups’ posttest results were analyzed and in group
and between groups. The statistical data was, first, analyzed and, then, the analyses

were interpreted with tables and graphics.

5.2 Discussion of the Findings

In his study, the first focus point of this study was whether teaching English
in accordance to learners’ learning styles improved learners’ language learning
through appropriate teacher appointment and teaching materials (for totally visual
teachers and learners (group VV)). In order to see the development, students were
chosen and grouped according to their learning styles. Besides students’ language
level, their learning styles were considered and subjects whose dominant learning
styles were same grouped in a class for this study. In means, the students and the
teachers learning styles were same in that group. The teachers were supposed to

teach to the students with materials appropriate to their learning styles.

According to the difference between pretest and posttest results, the group
VV including learners and teachers with the same learning style had the highest t-test
score. It means that there was a meaningful improvement in language achievement in
that group. As Zhenhui (2001) states greater achievement can be observed when
there is appropriateness between teaching styles and learning styles, thereby

increasing the probability of students' ability to master content, acquire critical
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thinking skills, and understand increasingly complex issues. Based on the statistical
values, it can be said that teaching with appropriate ways and materials that teachers

are liable might increase students’ language improvement.

Meaningful grouping of language learners in a certain group facilitates
language learning positively. Learners who are, in course of time, aware of their peer
that have the same learning style might motivate them work in collaboration,
cooperative learning. What's more, teachers who are appointed to the groups
deliberately are also aware of the fact that they are going to teach a specific group.
This fact is also considered to motivate teachers and leads them to prepare classroom
procedures appropriate to the learning styles of the learners. As a consequence, it
might be inferred from the statistics that the first group (VV) performed better in
language development than those of other groups.

The other focus point of this study was whether language learning of learners
improves when teaching and teaching materials partly confront to learners’ learning

styles (Visual teachers + Visual and Auditory learners).

In this study group, students were grouped according to their learning styles
as in group VV. But, in this group, there were students having two dominant learning
styles, which were visual and auditory, and their teachers having visual learning
style. When the t-test results of this group (VAV) are taken into account, it can be
said that there is a significant difference. This reveals that learners having visual and
auditory learning styles and teachers having only one dominant style (visual) also

facilitate language improvement.

On the other hand, when the t-test of the groups are compared with each
other, it is seen that the t-test result of the group VV is higher than the other study
group VAV. This means that although the group VAV facilities language
improvement, it is not as much as the group VV including the similar learning styles
teachers and students. In other words, language learning of learners partly improves

when teaching and teaching materials partly confront learners’ learning styles.
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Dealing with the results of the study group, Johnson (2005), also, states that
students’ perspectives about their preferred teaching style are important because
there is the idea that if students are taught in groups in their preferred style, they will
be able to learn better. It means, in that group, language development was achieved

considerably.

In this study it was, also, focused on whether learners’ language improvement
is affected when there is no match between learners’ and teachers’ learning styles

and teaching materials (Mixed type of learning styles students and teachers).

In this group, there were students and teachers having different dominant
learning styles from each other. In addition, because there were various learning
preferences, the materials were not designed for the learning preferences of the
students. In other words, in this group, teachers were not interfered with the choosing

of materials.

The t-test scores of the students in mixed group showed that although there
was a meaningful improvement in language achievement it was not as much as the
study groups of VV and VAV. There might be many reasons for such a result, but
most probably, it was because teaching and learning with inappropriate learning style
teachers and materials. Crow (2005) states that the way of teaching that you adopt as
a teacher reflects your attitudes about yourself and your students and your respective
roles in the teaching process. In other words, teaching is affected the learning way of
teachers, and teachers reflect their learning styles to teaching in classes. Besides,
students are affected by the way of teaching positively or negatively according to
their way of learning (http://learn.humanesources.com/research.html).

The mean scores of the students were, also, compared to see the differences
between the study groups. So that, in this section of the discussion the between group
comparisons will be discussed through pretest and posttest results. The mean scores
and standard deviation figures of the pretest indicate that the mean scores of the

study groups were almost similar. This reveals that the student subjects in this study
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displayed quite the same performance in the pretest. This also indicates that their
language development was not very much divergent. Thus, the pretest results of the
students could not be compared with each other, but posttest results of the student
subjects and the language development during the study period was analyzed

statistically.

The mean scores and standard deviation of the groups indicate that the VV
and VAV groups’ mean results were different from each other. In other words, there
was a statistically significant difference between the mean scores of the groups. This
reveals that Visual learners and Visual and Auditory learners displayed quite

different performance in the posttest indicating different language development.

It might be because the teachers having the same learning style with the
students taught the subjects in the study group. It means that the way of teaching
might be an effective factor on the mean scores of the students. Additionally, during
the study period, supplementary materials appropriate to the learning preferences of
the learners were used. The supportive materials might have been effective on the
scores of the students.

On the other hand, the mean score of the group VAV was lower than the
group VV’s. Most probably, it is because the materials that were used during the
study period besides the teaching way of the teachers were somewhat alike. Thus,
learning preferences of the teachers and students in this study group were partly
similar to each other, so that the way of teaching which was claimed as the reflection
of the way of learning might have an effective factor for the mean scores of the
students. In addition, choosing appropriate materials for the learning preferences of
the subjects might have been another effective factor. Thus, Reid (1998, 80) claims
that teachers reflects their learning preferences to their way of teaching and
materials, so the materials used during the study period might not have been
appropriate for the subjects’ learning preferences, and they might have made the

learning more difficult. In short, it might be said that if learners’ learning preferences
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were not regarded in teaching, the language achievement of learners would not be so
great.

The mean scores and standard deviation of the groups indicate that the VV
and M groups’ mean results were statistically different from each other. In other
words, there was a significant difference between the mean scores of the two groups.
This reveals that Visual learners and Mixed learning style learners displayed quite
different performance in the posttest. This also indicates that their language

development was divergent.

There may be many reasons for the differences between the groups, but most
probably, the appropriate teaching way and using appropriate materials were one of
the great influences on the mean score of VV group. Because, during the study
period, the teachers administrated to the study groups continued to teach the way
appropriate to the learning preferences of the learners, and they used supplementary
materials, which were also appropriate to learning preferences of the visual learners.
It means, besides the effect of the teaching way, which was the reflection of the
learning preferences of the teacher; the supportive materials were also the effective
factor on the mean score of the students’ posttest results.

As it was explained in Chapter Il, in literature various examples can be found
on the success of students when they are taught with techniqgues and materials
suitable for their learning preferences. The staff of the Center for Teaching and
Learning (2004) claim such a teaching method encourages learners who already
share the teacher's learning style, when this fact is not considered; the learning

language process is slowed down (http://ctl.unc.edu/tfil)htinl other words,

students might eliminate their difficulties while they are trying to learn with an
inappropriate technique and materials to their learning preferences, and their
achievement might be affected positively because of the two vital reasons- teaching

technique and materials. The VV and M groups’ posttests revealed that while VV
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achieved their language improvement, group M failed to have the same language
development.

The mean scores and standard deviations of VAV and M groups revealed that
there were statistically differences. This showed that Visual learners and Mixed
learning style learners displayed quite different performance in the posttest indicating

divergent language development.

As it is claimed by many figures in the fields such as Brown (1994) states if
the way of teaching is appropriate to the learning preferences of the students, they
may learn easily and more effectively. But, if the way of teaching and the learning
preferences of the students are not matched with each other, the achievement might
not be as great as it is expected. In other words, when students’ learning styles are
matched with appropriate approaches in teaching, then their motivation,

performances, and achievements will increase and be enhanced.

Additionally, researchers and educators try to establish optimal environmental
and psychological climates that foster learning by allowing students to learn in
accordance with their own preferred learning styles. For this reason, it can be
inferred that when students’ learning ways are different from each other and when
they are taught by teachers whose learning styles are different from the students,
their language improvement might not be as high as the students those of taught by
teachers whose learning styles are similar. Thus, as mentioned by Yu Cheng and
Banya (cited in Reid 1998,80) teachers mirror their learning styles in their way of
teaching and when there is a mismatch between the learning style of teacher and
students the language achievement might be lower.

To sum up, regarding the statistical results of VAV and M, it can be said that
students who are taught through appropriate learning styles teachers having the same
style and with appropriate materials have academic achievement more than M having
students and teachers with different learning styles. In addition, the statistical results

of the study group VAV shows that when students’ learning styles are partly similar
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with the teachers, their achievement is affected partly positively when compared with
the results of the group M. However, the mean score of the study group M having
students and teachers with different learning styles showed that the academic
achievement of the students in this group was not as high as the students’ in group
VAV. As a result, the group M having students and teachers with different learning
styles and exposing their actual materials brought about a negative language learning

milieu for group M.

The mean scores of the groups revealed that there was a significant difference
between the comparison of pretest and posttest results of the groups. The mean
results of the groups VV and VAV were different from each other; namely, there was
a significant difference between the mean scores of the groups. This indicates that
visual learners and audio-visual learners displayed different performance during this

study period.

The reason of the significant difference between the mean scores of these two
groups may be the results of the consideration of the learning styles of learners and
administrating appropriate teachers. Additionally, the supplementary materials might
be the other important reason for this result. Thus, as it was mentioned above, when
students are taught by the way they learn and with the materials appropriate for their

learning preferences, a positive language-learning environment might be established.

The mean results of the groups VV and M were different from each other.
The mean scores of the groups indicated that there was a significant difference

between the comparison of pretest and posttest results of the two groups.

One of the reasons for such a result might be that the appropriate teaching
way and using appropriate materials were the effective factors on the mean score of
VV group. On the other hand, the mean score of the group M might have been
affected by the teaching way of the teacher, and the materials might have been in

appropriate for their learning preferences. Thus, for this group there were students
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and teachers having different learning styles, and teachers designed their
supplementary materials without any consideration of their learners’ styles.

As for the VAV and M groups’ comparison, the mean scores indicated that
audio-visual learners and mixed learning style learners did not display quite different
performance during this study period. This also indicated that their language

development was not divergent.

There may be many reasons for this situation, but most probably, the way of
teaching and the supplementary materials in groups VAV and M might not have been
as effective as they were in the group VV. Students’ means in VAV and M might
have been affected negatively because of the teaching way of the teacher and the

materials presented them.

5.3 Conclusion

The purpose of the study was to determine the improvement of students’
language learning at Eskhir Osmangazi University through appropriate teeche

appointment and teaching materials according to students learning styles

In this study, it was observed that the preparation and implementation of
instructional materials geared to the students’ learning preferences might enhance
language learning. In other words, the study has proved to some extend that students
may learn better when they are taught through the specific channels which reflect
their specific learning styles. However, as it is stated in the literature, teachers’
learning styles affect the way they teach and the materials that they choose in
teaching. Doyle and Rutherford (1984) state that teachers, sometimes, may not
consider the learning styles of the learners, which is one of the most important

factors in learning and teaching effectively.

Additionally, in this study, a parallel increase among the groups academic

achievement was clearly seen on the mean scores of groups’ pretest and posttest. It
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means that all of the study groups improved their language achievement during the
study period. Yet, the groups showed that they didn’t have similar mean scores at the
end of this study. According the mean scores of the groups, group VV’s language
achievement is higher than other groups. The mean score of group VAV is lower

than the group VV’s but higher than group M.

There might have been various reasons on the difference of posttest mean
scores of the groups. One of the reasons might be the way of teaching. For example,
in the study group VV, the way of teaching was clearly appropriate to the subjects’
learning preferences, and the learning styles of the teachers and the students were
similar to each other. On the other hand, the way of teaching was partly appropriate
to the subjects’ learning preferences in the study group VAV, and the learning
preferences of the teachers and the students were partly the same. As for the study
group M having teachers and students with different learning preferences, teaching
way was inappropriate to the learning styles of the students in that group. The mean
scores of the groups showed that when teaching way of the teacher matched with the
learners’ way of learning, a great achievement could be seen. Thus, it can be said that
the language improvement might be enhanced both by meaningful grouping and
supplying materials and administrating appropriate teachers. In other words,
according to the mean scores of the groups, it might be claimed that appropriate way
of teaching, which is affected by the teacher’'s way of learning, is one of the most

important factors on language achievement.

Another effective reason for language development for the groups VV and
VAV might be the fact that the specific materials for these groups. When the mean
scores of the groups were investigated, it was seen that the mean score of the group
VV was higher than the other study groups. Most probably, the other reason might
have been that the chosen materials appropriate to the learning preferences of the
students with teachers having visual traits. Thus, the learning preference of the
subjects in that group was visual and during the study period visual materials were
used to teach to the chosen learners (see Appendix G) that were appropriate to their

learning preferences
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Additionally, the mean scores of the second study group VAV was as high as
the first study group VV. The way of teaching and using appropriate materials to the
learning preferences of the subjects might have been the effective factors on the
mean scores. Thus, teachers whose learning preference was partly appropriate to
learners’ with partly appropriate materials in-group VAV taught through audio-visual
materials in this group (see Appendix G for audiovisual materials). The mean score
of the group showed that when the students were taught by suitable materials and
their learning styles are partly appropriate to the teachers’, the language achievement
of the students is affected positively. In other words, learners achievement might be
depend on the appropriateness of the teaching way as well as the materials and

learners’ language preferences.

However, when the learning preferences of teachers were not similar with the
students’ and the materials were not appropriate to the students’ learning styles as in
group M, the language development might have not been as high as it was expected.
Thus, the mean scores of the subjects in that group were lower than the other two
study groups of VV and VAV. This indicates that when there is no organization of
groups in terms of materials, teachers and learning styles, there might be a very low

language development.

Furthermore, when the language improvement of the groups was compared
with each other, a significant difference was seen between the groups VV - VAV and
VV-M, but there was not a significant difference between the groups VAV-M.
Dealing with the same reasons stated above, it might be because of the
appropriateness of the learning styles of teachers and students, and using suitable
materials for the students learning preferences. In other words, if the learning
preferences of teachers were not similar with the students’ and the materials were not
appropriate to the students’ learning styles, the language development might have not

been as high as it was expected.

The findings of the study confirmed that students’ language learning

improved through appropriate teachers’ appointment and teaching materials

55



according to students’ learning styles. The positive environment in the classroom can
be obtained by considering learning styles of both learners and teachers. Thus, as
Doyle and Rutherford (1984,23) said that the students’ motivation, the nature of

learning task, the relationship between teacher and learner and the other situational
variables are also effective factors in learning. The effective factors might affect

learners’ language improvement through the appropriate materials and the way of
teaching. Additionally, Kang (1999,6) states that an awareness of individual

differences in learning makes ESL/EFL educators and program designers more
sensitive to their roles in teaching and learning, and permits them to match teaching
and learning styles so as to develop students’ potentials in second and foreign

language learning.

As a conclusion, it is quite obvious that language learning can be improved
through gearing the preparation and implementation of instructional materials to the
students’ previously determined specific learning styles, and thus learning in general
may be enhanced by considering the appropriateness of learning styles of teachers

and students.

5.4. Implications and Recommendations for Further Research

As Reid (1987:87,88) claims little research has taken place with non-native
speakers of English whereas considerable research has been done with students
whose native language is English. Thus, the amount of research on learning style
preferences of nonnative speakers of English is far from being adequate. More

research is needed to provide insights for the ESL/EFL classroom.

The adaptation of student learning style is to some extend possible, so
obvious implications for second/ foreign language learners may be trained to use
specific strategies consistent with their learning styles, and thus may improve their
language performance. Learning style preferences may be determined and modified,
and unconscious-learning styles may be converted into conscious learning strategies.

Students-either native or nonnative- should be exposed the learning styles to have
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opportunity to asses their own style preferences and to encourage to diversity those
preferences.

Students’ awareness about learning styles should be raised by teachers and
they should be motivated to identify and then to exploit those preferred learning
styles deliberately. In addition, students should be familiarized with the variety of
learning styles, so teacher should prepare the instructional materials by regarding the
students learning preferences. Thus, teacher should be aware of the importance of
learning styles in teaching and their own learning styles as well as students’ learning
styles. Thus, being aware of teachers’ own learning style and, parallel to this, the
way their own learning and teaching and students learning styles and their needs may

enhance the success in classroom.

In addition, teachers should be aware of learning styles and the ways to the
design and the implementation of instructional materials. Learning styles should be
matched with possible ways to contribute an improvement in learning. Because,
being aware of students’ needs and the way of their learning may make learning and
teaching easier, more enjoyable and effective. In order to do that, teachers may use
an appropriate questionnaire to identify students’ learning pretences first. Then,
according to the learning ways of students, teachers may design appropriate
materials. It may be challenging for students to face with various types of materials.
On the other hand, while it is more practical for administration of the students,
learners may be affected negatively by the ways of teaching and the materials used
in. It means that the materials may not be sufficient enough for the ways of learners’

learning.

Furthermore, as it was applied in this study, students may be classified into
specific groups according to their determined learning styles and they may be taught
homogeneously to enable most of the class to favor a particular learning style of
teachers. Yet, this kind of approach may be seen easier but, the administration of the
students may cause a problem at the beginning of the academic year and it needs a

special afford to classify them regarding the students’ language level and their
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identified language learning. This means, it may not be as practical as the other way
and it may requires changes, especially, in material design appropriate to students’

levels, needs and learning ways.

Additionally, as it was mentioned before, the study took place between the
second and the fourth midterm period, but the subjects were grouped at the beginning
of the term, and students were began to be taught just after the grouping. So, the
students might be classified at the beginning of the term, as it was done in this study,
but in order to see the language development more clearly, they might be started to
teach just after grouping and administrating the teachers according to their learning

preferences.

Furthermore, the subjects in this study took an exam in which the learning
preferences of students were not taken into consideration. So that in the further
studies, an appropriate examination to the learning preferences of students and the
way of teaching might be prepared and applied. By the application of that kind of an
exam, students might have greater language achievement. Yet, it is not very practical
way because learners do not always take exams appropriate to their learning

preferences.

Moreover, in further studies other instruments may be used to identify
learning styles and, as a long-term goal, cognitive, affective, perceptual and
environmental traits, which are included in students’ profile, may be carried out to

provide students with more independence and initiative in learning.

In addition, this study applied to elementary level students atsefski
Osmangazi University for the two main learning styles may be used for other levels
and for other learning styles to check whether learning is enhanced when learning

styles of learners and teachers are matched in language learning/ teaching.

A final point to be mentioned is that this, as it was applied in this study,

students might be grouped according to their learning preferences and regarding their
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levels and learning styles might teach them. While considering the scores of the
students to understand whether the achievement is great or not, the satisfaction of the
students might be taken into consideration by interviewing and diaries after each
lesson. They may help teachers to see how they feel in language classes during the
learning period. In other words, teachers may have feedback from students and may
revise their way of teaching and materials again if necessary. In short, the effects of
satisfaction in the lesson can be regarded to see the language achievement of the

students.
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APPENDIX A (Style Analysis Survey (SAS) )

ASSESSING YOUR OWN LEARNING AND WORKING STYLES

REBECA L. OXFORD (1993)

For each item, circle your immediate response:

0 = Never 1 = Sometimes 2 = Very Often 3 = Always
1. I remember something better if | write down. 0 1 2 3
2. | take lots of notes. 0 1 2 3

3. | can visualize lots of pictures,
numbers or words in my head. 0 1 2 3

4. | prefer learn with video or TV more

than with other media. 0 1 2 3
5. lunderline or highlight the important parts | read. 0 1 2
6. | use color-coding to help me as | learntowork. 0 1 2
7. 1 need written directions for tasks. 0 1 2 3
8. | get distracted by background noises. 0 1 2 3
9. | have to look at people to understand

what they say. 0 1 2 3
10.1 am more comfortable when the walls where

| study or work have posters and pictures. 0 1 2 3
11.1 remember things better if | discuss them loud. 0 1 2 3

12.1 prefer to learn by listening to lecture or tape,

rather than by reading. 0 1 2 3
13.1 need oral directions for tasks. 0 1 2 3
14.Background sounds help me to think. 0 1 2 3
15.1 like to listen to music when | study or work. 0 1 2 3
16.1 can easily understand what people

say even if | can’t see them. 0 1 2 3
17.1 remember better what people
say than what they look like. 0 1 2 3
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18.1 easily remember jokes by their voices. 0
19.1 can identify people by their voices. 0
20.When | turn on the TV, | listen to the

sound more than watching the screen. 0

21.1 would rather just start doing things rather

than pay attention to directions. 0
22.1 need frequent breaks when | work or study. 0
23.1 move my lips when | read silently. 0
24.1 avoid sitting at a desk when | don’t have to. 0
25.1 get nervous when [ sit still too long. 0
26.1 think better when | can move round. 0
27.Manipulating objects helps me to remember. 0

28.1 enjoy building or making things.
29. | like a lot of physical activities.
30.1 enjoy collecting cards, stamps,

coins, or other things. 0
31.1 prefer work or study with others. 0
32.1 make my friends easily. 0
33.1 like to be in groups of people. 0
34.1t is easy for me to talk to strangers. 0
35.1 keep up personal news about the other people. 0
36.1 like to stay late at parties. 0
37.Interactions with new people give me energy. 0
38.1 remember people’s names easily. 0
39.1 have many friends and acquaintances. 0
40.Wherever | go, | develop personal contacts. 0
41.1 prefer to work or study alone. 0
42.1 am rather shy. 0
43.1 prefer individual hobbies and sports. 0
44. 1t hard for most people to get to know me. 0
45.People view me as more detected than sociable. 0

46.In a large group, | tend to keep silent. 0

65

w W ow w



47.Gathering with lots of people tend to stress me. 0

48.1 get nervous when | dealing with new people. 0
49.1 avoid parties if | can. 0
50.Remembering names is difficult for me. 0
51.1 have vivid imagination. 0
52.1 like to think lots of new ideas. 0

53.1 can think of many different

solutions to a problem. 0
54.1 like multiple possibilities and options. 0
55.1 enjoy considering the future events. 0
56.Following a step-by-step procedure bores me. 0

57.1 like to discover things rather than

have everything explained. 0
58.1 consider myself original. 0
59.1 am an ingenious person. 0

60.1 feel fine if the teacher or boss changes the plan. 0

61.1 am proud of being practical. 0
62.1 behave in a down-to-earth way. 0
63.1 am attracted to sensible people. 0
64.1 prefer realism instead of new, untested ideas. 0

65. 1 prefer things presented in a step-by-step way. 0
66.1 want a class or work session to

follow a clear plan. 0
67.1 like concrete facts, not speculation. 0
68.Finding hidden meanings is frustrating

or irrelevant to me. 0
69.1 prefer to avoid too many options. 0

70.1 feel it is useless for me to think about the future. 0

71.1 reach decisions quickly. 0
72.1 am an organized person. 0
73.1 make list of things | need to do. 0
74.1 consult my lists in order to get things done. 0
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75.Messy, unorganized environments
make me nervous.
76.1 start tasks on time or early.
77.1 get places on time.
78.Deadlines help me to organize work.
79.1 enjoy a sense of structure.
80.1 follow through with what | have planned.
81.1 am a spontaneous person.
82.1 like to just let things happen, not plan them.
83.1 feel uncomfortable with a lot of structure.
84.1 put off decisions as long as | can.
85.1 have a messy desk or room.
86.1 believe deadlines are artificial or useless.
87.1 keep an open mind about things.
88.1 believe that enjoying myself is
the most important thing.
89. Lists of tasks make me feel tired or upset.
90.1 feel fine about changing my mind.
91.1 prefer simple answers rather
than a lot of explanations.
92.Too many details tend to confuse me.
93.l ignore details that do not seem relevant.
94.1t is easy for me to see the overall
plan or big picture.
95.1 can summarize information rather easily.
96.1t is easy for me to paraphrase what
other people say.
97.1 see the main point very quick.
98.1 am satisfied with knowing the major
ideas without the details.

99. | can pull together (synthesize) things easily.
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100.When | make an outline, | write down

only the key points. 0
101.1 prefer detailed answers instead of short answers. 0
102.1t is difficult for me to summarize

detailed information. 0
103.1 focus on specific facts or information. 0
104.1 enjoy breaking general ideas

down into smaller pieces. 0

105.1 prefer looking for differences

rather than similarities. 0
106.1 use logical analysis to solve problems. 0
107.My written outlines contain many details. 0

108.1 become nervous when only the main

ideas are presented. 0
109.1 focus on the details rather than the big picture. 0
110.When I tell a story or explain something,

it takes a long time. 0
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APPENDIX B (Translation of Style Analysis Survey (SAS) )
STIL ANALIZ OLCE Gi

Her madde icin size uygun olagaretleyin

0=Asla 1 =Bazen 2 = Cok sik 3 = Her zaman
1. Yazarsam daha iyigieniyorum 0 1 2 3
2. Derste ¢ok not tutarim. 0 1 2 3

3. Resimleri, sayilari ve kelimeleri
zihnimde canlandirabiliyorum. 0 1 2 3

4. Video ve televizyon ile gier gorsel

materyallerden daha iyigdeniyorum. 0 1 2 3
5. Okurken 6nemli yerlerin altini

cizer yada belirginkgiririm. 0 1 2 3
6. Calsirken renkli kalemler kullanirim. 0 1 2 3

7. Yapilacak sler icin yazili ydonergeye

ihtiyacim var. 0 1 2 3
8. Cevreden gelen sesler aklimi lsanr. 0 1 2 3
9. Insanlarin ne dediklerini anlamam

icin onlarla yiz yize olmam gerekir. 0 1 2
10. Calistigim yer duvar resimleri ve posterlerle dolu

olursa kendimi daha rahat hissederim. 0 1 2
11.Yuksek sesle tagiklarimi daha

sonra daha iyi hatirlarim. 0 1 2 3
12.Ders veya kaset dinlemeyi okuyarak

O0grenmeye tercih ederim. 0 1 2 3

13. Yapilacak gler icin 6zel bir

yonergeye ihtiyacim var. 0 1 2 3
14. Arka plandan gelen sesler

dusinmeme yardimci olur. 0 1 2 3
15. Calisirken mizik dinlemekten h@anirim. 0 1 2 3

16. insanlarin yizlerini gérmesem bile ne

demek istediklerini anlarim. 0 1 2 3
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17.insanlarin soylediklerini kendi

gbrintmlerinden daha iyi hatirlarim. 0
18. Duydugum fikrarli kolaylikla hatirlarim. 0
19. insanlari seslerinden tanirim. 0

20. Televizyonu aciimda

seyretmekten ¢ok dinlerim. 0
21.Yo6nergelere dikkat etmekten ¢ok

direkt ise bglarim. 0
22. Calsirken sik sik ara vermeye ihtiyacim olur. 0
23. Sessiz okurken dudaklarimi kipirdatirim.

24.Zorunlu dgilsem masam da oturmam. 0
25. Uzun sire sabit oturdugnda sinirlenirim. 0
26. Cevrede dolgligimda daha iyi diignaram. 0

27.Nesneleri bir gylere benzetmek
hatirlamami kolaylgtirir. 0
28. Bir seyleri olugurmaktan, bir araya
getirmekten hdgnirim. 0
29. Fiziksel etkinlikleri severim. 0
30.Kartpostal, pul, bozuk para...vb. gilayeri
biriktirmekten hoganirim.
31. Digerleriyle calgmaktan hokanirim.
32.Kolayca arkadgedinirim.

© O o o

33. Bir grup insanla beraber olmaktan faswrim.
34. Tanimadgim insanlarla konuwak

benim icin kolaydir. 0
35.Diger insanlarla ilgili kgisel

haberleri takip ederim. 0
36. Partilerde gec¢ saatlere kadar kalmayi seviyorum. 0

37.Yeni tangtigim insanlarla etkilgm

bana ener;ji veriyor. 0
38.1Insanlarin isimlerini kolaylikla hatirlarim. 0
39.Bir ¢cok arkadaim ve tanidgim var. 0
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40. Nereye gidersem gideyim,sisel

iliskilerimi gelistiririm. 0
41. Yalniz calgmaktan hokanirim. 0
42. Oldukca utangacim. 0
43.Bireysel hobi ve sporlari ggerim. 0
44. Beni tanimak bir¢ok insan igin zordur. 0

45.Insanlar beni sosyal olmaktan ¢ok yalniz

olarak gordrler. 0
46.Buyuk bir grup igerisinde sesiz kalmayigerim. 0
47. Bir ¢ok insanla bir araya gelmek beni strese sokar. 0
48. Yeni tanstigim insanlarla ugranak

beni sinirlendirir. 0
49.MUmkunse partilerden kaginirim.
50.isim hatirlamak benim igin zordur.
51. Canli bir hayal gictum vardir. 0
52.Yeni fikirler Gzerinde dgiinmeyi severim. 0

53. Bir sorunun ¢6zimune yonelik ¢ok farkli

¢OzUmler dugnaram. 0
54. Coklu ihtimal ve secenekleri severim. 0
55. Gelecekteki olaylar diignmeyi severim. 0
56. islemeleri adim adim takip etmek beni sikar. 0

57.Bir seylerin bana aciklamasindan

cok kendim kefetmeyi severim. 0
58. Kendimi 6zgun bir kji olarak dugintram. 0
59. Becerikli bir insanim 0

60. Ogretmen yada mudir plani glgtirirse

kendimi iyi hissederim. 0
61.Pratik olmaktan gurur duyarim. 0
62.Problemleri pratik bir gkilde ¢c6zerim. 0
63. Duyarli insanlar ilgimi ¢ceker . 0

64.Yeni test edilmensifikirler yerine

gercekgilgi tercih ederim. 0
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65.Bir seylerin sirasiyla sunulmasini tercih ederim. 0
66.Dersin ya da birsin bir plana dayali birekilde

takip edilmesini isterim . 0
67.Spekulasyonlar dgl,somut gercekleri severim. 0
68. Gizli anlamlari bulmak bana gore

rahatsiz edici ve Igantisiz. 0
69. Cok fazla alternatiften kaginmayigterim. 0
70. Gelecek hakkinda digmek bana

gore gereksizdir.
71.Cabuk karar veririm.
72.Duzenli bir insanimdir.
73.Yapmaya ihtiya¢ duydium seyleri listelerim. 0
74. Bir seylerin yapilmasi igin yagiim

listeye bavururum. 0
75. Daginik,dlzensiz ortamlar beni sinirlendirir. 0
76. Islere zamaninda ya da erkerslaam. 0
77. Gidilecek yerlere zamaninda giderim. 0

78.Son telsim tarihlerigieri dizenlememe

yardimci olur. 0
79.Yapisal diizeni severim.
80. Yaptigim plani takip ederim.
81. Plansiz bir insanim.
82.1sleri oluruna birakirim,planlamam.
83. Cok fazla yapisal diizen beni rahatsiz eder. 0
84.Mumkun olduginca kararlarimi ertelerim. 0
85. Daginik bir masam veya odam vardir. 0
86. Son teslim tarihlerinin gereksiz veya

yapay oldgunu dugintrim. 0
87. Olaylara kagi acik fikirli olurum. 0
88. Keyfimin yerinde olmasinin en énemli

sey oldiyguna inanirim. 0

89. Yapilacak slerin listesi beni yorar ve Uzer. 0
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90. Fikir degistirmek hoguma gider. 0
91. Bircok aciklamadan ziyade basit

cevaplar tercih ederim. 0
92.Cok fazla detay kafami katiriyor. 0
93. ilgisiz gorulmeyen detaylari g6z ardi ederim. 0
94.Planin tamamini yada resmin butinuni

goérmek benim icin ¢ok kolay. 0
95. Aldigim bilgileri oldukca kolayca 6zetleyebilirim. 0
96.Diger insanlarin soylediklerieyleri bgka bir gkilde

aktarmak benim igin ¢ok kolay. 0
97.Can alicl noktayl gérmek benim icin cok kolay. 0
98. Ayrintilar olmaksizin ana fikirleri

bilmek beni tatmin eder.
99. Bir seyleri kolayca bir araya getirebilirim.
100.Bir taslak hazirlagimda sadece

onemli noktalari yazarim. 0
101.Kisa cevaplardan ¢ok detayl cevaplari

tercih ederim. 0
102.Ayrintil bilgileri 6zetlemek benim icin zordur. 0
103.Belirli olan gercek ve bilgilere odaklanirim. 0
104.Genel dlgnceleri kucuk parcalara

aylrmayi severim. 0
105.Benzerliklerden ¢ok farklari aramayi

tercih ederim. 0
106.Sorunlari ¢ozmek igin mantiksal

¢6zimleme kullanirm. 0
107.Yazih taslaklarim bir cok detay icerir. 0
108.Sadece ana fikirler sunulduida rahatsiz olurum. O
109.Resmin butininden ¢ok ayrintilara odaklanirim. 0
110.Bir hikaye anlatmam veya beeri

aciklamam uzun zaman alir. 0
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APPENDIX C (Scoring Sheet of SAS )

ACTIVITY 1. HOW TO USE MY PHYSICAL SENSES TO STUDY OR
WORK

Add your score items 1-10 write it here (visual)
Add your score items 11-20 write it here (auditory)
Add your score items 21-30 write it here (hands-on)

Circle the score that is the largest. If two scores are within 2 points of each other,
circle them both. If all three scores are within 2 points of each other, circle all three.

The circle represents your preferred sense(s) for learning and working.

ACTIVITY 2: HOW | DEAL WITH OTHER PEOPLE

Add your score items 1-10 write it here (extroverted)
Add your score items 11-20 write it here (introverted)
Circle the larger score. If two scores are within 2 points of each other, circle them

both. The circle represents your preferred way of dealing with other people.

ACTIVITY 3: HOW | HANDLE POSSIBILITIES

Add your score items 1-10 write it here (intuitive)
Add your score items 11-20 write it here (concrete-sequential)
Circle the larger score. If two scores are within 2 points of each other, circle them

both. The circle represents your preferred way of handling possibilities.

ACTIVITY 4: HOW | APPROACH TASKS

Add your score items 1-10 write it here (closure-oriented)
Add your score items 11-20 write it here (open)
Circle the larger score. If two scores are within 2 points of each other, circle them

both. The circle represents your preferred approach to tasks and decisions.
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ACTIVITY 5: HOW | DEAL WITH IDEAS

Add your score items 1-10 write it here (global)
Add your score items 11-20 write it here (analytic)
Circle the larger score. If two scores are within 2 points of each other, circle them

both. The circle represents your preferred way to deal with ideas.

HOW TO UNDERSTAND AND USE THE RESULTS

ACTIVITY 1. HOW TO USE MY PHYSICAL SENSES TO STUDY OR
WORK

In class: If you are visual person, you rely on the sense of sight, you learn best
through visual means (books, videos). If you are an auditory person, you prefer
listening and speaking activities (discussions, debates, audio-tapes, role plays,
lectures). If you are an hands-on person, you benefit from doing projects, working
with objects, and moving around the room (games, building models, conducting

experiments)

On _the job: If You are a visual person, you rely most on sense of sight to gain
knowledge or understanding (manuals, graphics). If you are an auditory person, you
prefer to listen to information (meetings, dictation tapes) rather than read it. If you
are a hands-on person, you benefit most from getting involved in the information-
gathering process (computers, research) on from doing projects, building things and

working with objects.

Anywhere: If two or all three of these senses are strong, you are flexible enough to
enjoy a wide variety of activities.

ACTIVITY 2: HOW | DEAL WITH OTHER PEOPLE

In class: If you are extroverted, you enjoy a wide range of social, interactive learning

tasks (games, conversations, discussions, debates, role-plays, simulations). If you are
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introverted, you like to do more independent work (studying reading by yourself or

learning with computer) or enjoy working with one another person you know well.

On _the job: If You are extroverted, you enjoy a wide range of social, interactive
learning tasks (meetings, discussions, teamwork). If you are introverted, you like to
do independent work (computers, individual projects) or enjoy working with one

another person you know well.

Anywhere: If your scores are close, then you are balanced in the sense that you work
easily with others and by yourself.

ACTIVITY 3: HOW | HANDLE POSSIBILITIES

In class: If you are intuitive, you are future-oriented, able to seek out the major
principles of the topic, like to speculate about possibilities, enjoy abstract thinking
and avoid step-by-step instruction. If your preference is concrete-sequential, you are
present-oriented and prefer one-step-at-a time activities, and want to know where

you are going in your learning at every moment.

On the job: If you are intuitive, you like to plan ahead for creative, new directions
(designing, overall planning) in a non-linear, flexible way. If you prefer a concrete-
sequential approach, you want people to be able to depend on your abilities, are

highly organized, prefer step-by-step work procedures, and like control.

Anywhere: If your scores are close, then you can switch modes rather easily from

intuitive to concrete-sequential.

ACTIVITY 4: HOW | APPROACH TASKS

In class: If your score is higher for closure, you focus carefully on learning tasks,
meet deadlines, plan ahead for assignments, and want explicit directions. If openness
has a higher score, you enjoy discovery learning (in which you pick up information
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in an instructed way) and prefer to relax and enjoy learning without concern for

deadlines or rules.

On the job: If your score is closure, this means your work habits are very structured
and serious, and you are oriented toward getting the job done on time or early. If
your score is higher for openness, you are more relaxed and unstructured in your

approach to work, and you don’t care much about deadlines or regulations.

Anywhere: If your scores are close, you have a balance between closure and
openness; you enjoy the freedom of limited structure and can still get the task done

before the deadline without stress.

ACTIVITY 5: HOW | DEAL WITH IDEAS

In class: If you are global, you enjoy getting the main idea, guessing meanings, and
communicating even if you don’t know all the words or concepts. If you are analytic,
you focus more on details, logical analysis, and contrasts.

On the job: If you are global, you focus at work on the key points and are not as
concerned about details. If you are analytic, you are a “detail person” who is known

for being logical, and you are not as skilled with seeing the big picture right away.

Anywhere :If your scores are close, you easily move global thinking to analytic

thinking and back again.
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APPENDIX D (SAS Results of Teachers)

ol o o o o o o o o o o o o x o x o x « x
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ITEMS g = Y = I == = A =5 I == = A == O == I =% A = E =3 =X =5 O =3 I = A =4 I =1 I =
VISUAL 11 |19 |14 28 |17 |21 25 |17 |10 |14 |17 |10 |29 |15 |17 |14 |16 |14 22 |25
AUDITORY 17 |10 24 |12 |12 |16 |16 |8 29 |11 22 |17 |15 |12 |12 |23 |17 |10 (18 |14
HANDS-ON 8 7 10 |5 25 |16 11 17 |16 |9 15 |14 |12 |16 |18 |17 |3 16 |10 |15
EXTROVERTED 7 21 |16 9 15 |19 |10 |25 |28 |15 |18 |14 |10 20 13 |10 |16 |18 |18 |14
INTROVERTED 13 |10 19 11 10 |3 14 |10 |15 |10 |15 |3 11 |9 18 |17 10 |14 |6 17
INTUITIVE 10 14 5 10 |20 |17 17 |6 15 |16 |18 |19 |12 |16 |5 11 |15 |8 16
CONCRETSEQUENTIAL|14 |16 |14 |6 12 |13 4 14 |8 14 |10 |19 |14 |2 14 |2 17 21 |16 |14
CLOSURE-ORIENTED (16 |12 |14 |2 18 |4 12 |7 12 |14 |2 1 5 19 |16 |8 17 |19 |10 |14
OPEN 25 212 |14 |18 |17 15 |14 |18 |19 |19 |12 |12 12 |8 19 |14 10 |15 |16
GLOBAL 16 |17 |19 |9 10 21 |16 28 26 |15 |14 5 2 11 22 4 7 13 |11 |16
ANALYTIC 15 |16 |27 |10 20 |6 14 9 5 18 |14 |10 |11 |10 |18 |10 |16 |5 19 11
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APPENDIX E (SAS Results of Students)
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Pre-test and Post-test Results of students in Group VV (Visual teachers - Visual

APPENDIX F (Pretest —Posttest Results of Students)

learners)
Students Pre-test Post-test d
Student 1 51 68 -17
Student 2 30 57 27
Student 3 28 49 -21
Student 4 30 69 -1%
Student 5 25 38 -13
Student 6 39 57 -18
Student 7 44 67 =23
Student 8 38 45 -7
Student 9 22 35 -13
Student 10 43 65 22
Student 11 37 68 -31
Student 12 36 63 27
Student 13 30 65 -35
Student 14 45 67 =22
Stddent 15 42 59 -17
Student 16 40 75 -35
Student 17 47 71 =24
Student 18 40 36 -16
Student 19 25 45 <20
Student 20 26 45 -19
Total 738 1164 -426
Number 20 20 i
Mean 36,9 58,2 -21,3
St. Dev. 8,813 11,67 7,168

d

students.

the difference between the pretest and posttest results of the




Pre-test and Post-test Results of VAV (Visual teachers — Auditory and Visual Students)
Class

Students Pre-test Post-test =]
Student 1 47 73 26
Student 2 24 36 -12
Student 3 21 32 -11
Student 4 24 46 -22
Student 5 39 55 -16
Student 6 33 64 -31
Student 7 51 68 -17
Student 8 25 38 -14
Student 9 16 37 =21
Student 10 23 44 -21
Student 11 51 66 -15
Student 12 15 29 -14
Student 13 40 54 -14
Student 14 50 64 -4
Student 15 35 51 -16
Student 16 42 81 -19
Student 17 48 59 -11
Student 18 17 23 B
Student 19 29 37 -8
Student 20 18 44 -26
Total 648 982 -334
Number 20 20 wEk
Mean 32,4 49,1 wah
St. Dev. 12,77 14,45 ok
d=  the difference between the pretest and posttest results of the
students.
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Pre-test and Post-test Results of M (Mixed Learning Stvle teachers and students) Class

Pairs Pretest Posttest d
Student 1 22 30 -8
Student 2 29 28 1
Student 3 20 22 -2
Student 4 15 34 -19
Student 5 17 37 -20
Student 6 21 55 -34
Student 7 25 44 -19
Student 8 17 34 -7
Student 9 25 27 -2
Student 10 15 24 9
Student 11 13 18 -5
Student 12 Ky | : 34 -3
Student 13 27 42 -15
Student 14 5 22 -17
Student [5 1 ' 20 9
Student 16 17 : 33 -16
Student 17 24 : 0 24
Student 18 23 ! 43 -20
Student 19 35 i 43 -8
Student 20 9 i 32 23

Total 401 | 622 -221

Number 20 | 20 20
Mean 20,05 31,10 #hu
St. Dev, 7,64 11,94 bk
d= the difference between the pretest and posttest results of the
students.
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APPENDIX

G (Sample Lesson Plans & Instructional Materials)

EXAMPLE LESSON PLAN (for VV) 8 hours

Teacher:

Lesson:

Subject:

Presentation:

Practice:;

Production:

Visual Teachers
Integrated
Past Simple and Past Progressive

Talking about what students did the day before. Using the material PYV.1
{picture & tables) playing a game about irregular verbs (material

FVV2) { students have the words. Thev can see the words and match them with
the irregular forms). Talking about the present actions. Comparing what
students were doing at that time. Using the material. PVV3 (picture &tables.
Students see the table and the pictures) ctalking about the picture and the table,

and giving answers to the questions about the picture they talked)

Using the material PVV 4 (task)istudents have the picture. They look at the
picture and talk about it. Then. students fill in the gaps in the story given below
the picture through the story they discussed in the picture). Using material
PVV 5 (talking about the picture they have and filling the gaps like in exercise
4 )Using the material PVV.6 (analyzing the grammar)

Using the material PVV 7 and PV'V 8 (video material about Simple Past and
Past Progressive) (students watch the video material and discuss it through the

exercises on the handout)

Using the material PVV 9 (game abour Simple past and Past Progressive)

(teacher gives the handouss to students. Students read their roles and act out it)
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| listened, he talked.

STATEMENT QUESTION SHORT ANSWER
1! 1 I
You - you you
We listezned. Did we Yes we did.
They didnL tisten, Didn't they Tisten? Ny .' they Jdidn't
He he - . he
She : she she
It it : it

The past simple lensc is used for regralar netions inthe pest, or single actions.
Whint did the Smith Tamily do yesterdny? '

AL3,00 the chlldren finished
achool.

At oclogh Mr Smith arrived T ALZ o'clock Mr Smith cleaned
at the effice. the car.

AtA.15 (he childeen washed
their hands tnd facea,

At 8.30 the children cleancd
their tecth. They didn't brosh
their hair.

At 100¢lock the children
played with their fricnds.

AL12.3¢ Mr Smithwalked to
the pub for Junch. IHe didn't
sqny ln the office, -

At 10 o'clock Mr Smith talked to
Tila wifo,

xereise A .
Mrs Smith worked at the hespital ailday, When she nerived home she nsked the family some questions.
Pitl in the blanks in the conversations below, -

b ilre Smith:” you your hands and faces this merning?
Forily: Yen,

2 Mry Smith:*What you do at schoal”

Family:"We with our fritnds.’
I Mrx Smith:? you in the office for Tunch? R
Fomilv:"Na, 1 i o the pubs .
% Mey Smith:"Whe the car?
Fumily:* '
§ MNrs Smich:* the childsen their tecth nnd their hair?
Fanilyr They theirtecth but theirhair!
-

Verbs: past simple wifh irregular verbs

- lecoame, he went,

Iasd

STATEMENT NEGATIVE QUESTION SHQHT ANSWEIL
I gotup, ! get up. H petup? i
woke up, wekeup, wake up? you
You | had,.. You have... hove?, we
We | went We ro. we po?
drank, drink. Did  |ihey | drink? Yes, | they [did.
They | ate, They | didet | ear Didn' ent? Ho, 1 he
Teft, leave. leave? didn't|
‘| Ha * [ came, e coma, Tve come? the
Sha | remd, She rend, »ing rend? it
It wrale. i weile, it write?

Ajra Snvith came home,

ey
HHLE

Mrnnd Mrs Smith cotup.

The children got up. The childsen left school.

—
Mr Simith had his breakf: nsl.:.nd The Siith Tuenily lind dinner,
thesn drove to work,
The ehildren went to bed,
The childsen ran to school,

They didn'L go by ear. Ar Smith read the acwspaper.

Mrs Smith went to work, Mrs Smith wrote a Jeuler,

1533 Me Smith drask o cup of colfes. Mrand Mre Smith went to bed.
The children didn't drink anpthing.

s Nz Smith ale his sandwiches at
the office. .

What ¢id the Smith family do today? Fill in the blanks.

MrSmith: 1 M T o'dlock and

my breakfastot 330 andithen . 1o

work. At 10.301 a cup of colfce. AL 12 c'clock my sandwiches. In the
eveningI___ my pewspaper and toled at 1],
My wife at 7 e'clack and at O o'clock to work, She _

at 4 o'clock ond &t 6 o’clock we dinner. e aletterat 10 o'clock
and : tobed at the same time asme. Thechildren . atRo'clack. They
10 rchool 2t 8.45. didn't by car, They school ot 4 and dinner with
us at Ba'clock. Then ol 9 o'clock —_tobed. . M
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+ something you brought to school today

+ how you felt at the beginning of the lesson

+ the last time you fell in love

+ samething you bought Izst week

Y}« the last time you slept for lzss than six hours

+ something your teacher taught you last 1esson
» the last time you sang

[

L were a child

+ something you thought was frightening when you

i | On a separate piece of baper, write down short answers to the following points. Write the answers
wherever you want on the page, but not in the same order as below,

= the ast time you stood somewhere for over an

hour

+ something you wore last weekend that you rezlly

fike
+ the [ast thing you fost
« how much money you spent yesterday
+ the last time you flew somewhere
+ the last time you ran more than 100 matres
« what you dreamt about last night
* the last book you read

Qaped C:'.r.’(:: o Neil: -

3 (— g . -
feel || ftelt "} fall fell
i I | J
e = <o =
bring || brought|i buy bought
T . L .......... N/ RS J
T N N : \i( ~\
| teach [ taught || think ||thought
| / - i\ /.
p— < <= i <

sleep slept sing sang

\ L i\ I /|
- N N - Y,
stand stood wear wore |

\_ AN AN \ J
- i Nif i ~N

lose lost fly flew

\ I JI i J
_ Nir - Ni N
[dream dreamt run ran |
I\ I\ I\ S

’a N N N j
spend spent read read |

\. VAN JiNC JiNL e
: 28
(‘What about you? N

_
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PVY3

. 4 lwassleeping.
STATEMENT QUESTION SHORT ANSWER
I u.:as \ Was was,
wasa't Wasn't i ! wasn't.
You - ' you . You :
We :':::n‘r. reading. tt':;:n'l we reading? 1.:3' we :::::;1-.
They they £ they :
He he he
" : Was s,
Ehe was . che the .
I wasn't Wazn't it i wasn't,

Weuse the past centinuous fense tn deseribe what was happening at a particular time.

Saturday afternoon
Thedogwas MraSmithwas
chasing Secat cleaning the Ledroom,

‘\l!,

-

“

MeSmitswas Thechildren were
washing tne dishes, walthing TV,

Leak at the pictore and answer the follewing questions.,

zample: Whatwasthedog doing at 3 pm?
1 What was Mrs Smith deing at 3 pm?

L]

Was iz Smith stesping at 3 pm?

Saturdaynight
Mrand Mrs Smith The children
were sleeping. wire fleeping,

, By
3 |

The dog was hving
on the Baer.

Theeat was
chasing # mouse,

It woschasing the cat,

W i =3 O v s O

—
=4

Ahat was Mrs Smith cleaning?

Where wasthe doglyingat Jam?

What was thecat foing a1 3 am?

Were Uie children sleepingat 3am?

What were Mrand MrsSmith doingzat3em?

Was thecat sleeping st 3am?

What were the children doing st 3pm?

Wastheeotchasingthedogot 3 pm?

.o . el i B Su;ucsp.,
oA gL NTEReN § AL TG E s Mk Aayt g

U ey ¢ ctudeapr azam LET ] 'JJJJ:'

A3'R) 5 asnow B Iuireyd Fom ) B el A4 vu o)
Ty gUFER My e T ‘eatpaq syt Suusipaca ayR
SUAMRNY

T ate

Fr 4t Rudrir ot Pl wudtum Bt mas Warhatas = Phtens tn Savtire 4 Taprtun W % froe seme? 10°

89




Mini-task

Think about an infpértcnt masting in your life. It cauld
be;

—the first time you me* a good friend, your vife/
husband, your partnar or another speciai person.

—a time when you met someong famous or important.
When did you meet? Whot wos hoppening in your life ot
the time? What impressians did you have of the other
person and how did you feel? Describe your meeting to
other students. Ask your teacher for ony vords or
phrases that you need.

The picture below shows their first meeting, but there

zre three differerices bemeen the picture and the.

story Mark tells. Listen to the story and look at the Choose the best verb forms to complete th
picture to find the differences. gaps. 1

The first time 1 {1} mel / was meeting Julie was obeut
eight years ago. I'm Australian, but 1 {2) szent / wes
spendlng a few tnonths over in Britain - (3) | did / was
“doing some photographic work for Harry, an Aus,.a)iar.
friend of mine. Anyway, one really hot summer day,
Harry and 1 (4) decided / were deciding to Invile a whele
group of people to his house for a barbecus, and ]a-.a
(5), arrived f was arriving first. Actuelly she wos really
early and we weren't ready at all. [ can siill remerber
- $he was obviously a bit embarrassed ... so, anywoy, 17
(6) started / was starting talking to her, asking her Jots of
questions, and, you know, {7} I thought / was thinking we
i (8 had/) were having a good conversation when the
other guests (9) began / were beginning to arrive. In fact,
much later, she (10) told / wes telling me thot when we
(11} talked / were talking, she actualiy (12} thought / was
thinking 1 was a bit rude. Australians are much moze
direct than English people, and she {13) hated / wes
- hating all the questions. 1 (14) liked / was liking her
i immediately ... the only problem was the dress she {15)
wore / was wearing - it was this awlul yellow colour thul
16) didn’t suit / wasn't suiting her ot all. Luckily, though,
1(17) didn’t tell f wasn’t telling her that!
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PNY.6

- Grammar guestions

_ What tense are all the underlined verb forms

1

Exercise 37
What is the diTerence in meaning between the
following two sentences?

He laughed \chen he feli off his liorse. .
He was laughing when he fell off his horse.

Grammar

L]
Undertine the correct verb form in the following
seniences,

a

b

ta

While he rode/was riding in the forest he tost/wes
losing his wig. '

When | arrivediivas arriving the party was in full
swing. Paul danced/was dancing with Mary, and Pat
and Peter drankwere drinking champagne.

When 1 finished!was finishing 1he ironing, I cooked]
was cooking dinner,

How fast did they traveliwere they travelling when
their car hadlwas having a puncture?

A police car passedhvas passing us on the motorway
when we didfwere doing 80 miles per hour,

1 tookfwas tdking a photograph of him while he ate/
S ealing an ice-cream,

He didi't ltkehwasn't liking the photo when he sowf
was seeing it

U'm serry I wokelwas waking you. What were you
dreaming!did you dream about?
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1 The time of your life »%.

Preview ; .

1 Answer the questions,

Y g
oY R AR

EN

Telling the time
1 Do you always wear a watch?
2 Could you live without your watch?
3 How many times a day do you ook at your watch or a clock?
4 Why do we need to be able to tell the time accurately?
5 Do you think our lives are controlled by time?
6 When did people first think about telling the time?
7 What was the first way of telling the time?

Vocabulary GE

2 Read the dictionary entries for the following words,
Which of these do you think you will see on the video about time?

i n {Clan object that

sundial Fsanda using the shadow made

shows the time by
on it by the sui

=

ornament /5 lass
Tamany/ . . wniClag
t:at You keep because i:';s [b?aa?‘;? ect hourg\aS? J ?::fslfﬁng iime, In which sand
M| H [ !
than usefyj iful rather conml: t; 110-19, bottom in exactly one hourt
move:

o '
shadow fjaedoul n ICla t‘iark shag::e S:a .
appears on the surface behind an 09 - |
. < aconit cosarerm ' |
i ‘ length o 5 €33/ v [IT] 16 find out he size,

mount of something

ar,

2. 0

a5t Kaiif o shag

OW 10 make .
a . a ‘g
PPEAT ON something shadow dutum / pendiglom/ 5 [Clalong 5“‘;‘ with -
ulum b ,- mside to
PN b1t the bottom thet swings from & ‘ork
a weight & 1o make 2 larg clock W

side, used cSpccially
ohelisk Jobatisk! # {C) 1atall
© pointed stone pillar .
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inview 1 2W3ve

I Start - 522 i

(6] D 1 Read ths list below. o
g1 Then watch and put them in the order they appear en the video.

atomic clock [ | hourglass[ ] obelisk [] pendulum clock [ ]
Stonehenge [1] sundial "] water clock [

2 Which of these Idaas are included in the video?

1 The history of how we measure time,
2 How we waste time. -
3 We never have enough time.

4 Tne importance of time in many areas of life.

in view 2

Section 1 [ 000-1%0 |

(6] D 1 Read the following phrases.
maaiy | Then watch and tick the ones Martin and Emma use,
there’s a time to ... ontime[ ] buytime[ ] kil time [}
spend time {_| make time [ tell the time [] wastetime [ ]
to have the time of your life EI to have a bad time D

(f‘l You can watch again to check your answers.

Section 2

((‘l B Watch the video, then read the following and decide whether they are true or false.
Try to correct the ones which are false. ' '

1 We have always wanted to measure time. .
False. There was a time when no one used to think much about time.

.......................................................................................................

2 Itis thought that Stonehenge was built to help people work
out seasons, months and years, by noting the position of the sun.

3 The Romans invented the obelisk.

-

4 The shadow cast by the obelisk helped pecple
to divide the day into momning and afternoon.
((‘l You can watch again to check your answers.
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Section 3 [T I3 ¢ .

{(a} 1| ] 3 YJatch the video and camplete the table io show the edvantages
== and disadvantages of the sundiat and the hourglass.

Instrument | For Against
Sundial

Hourglass

(f!l You can watch again to check your answers.

Section 4 { 2:35-320 |

{ D /1 Read the sentences below.
=3 v Watch and choose the correct sentence in each pair. o

R A T
a We see a water clock frotn Ancient Greece, ""f“"z"-%}‘i R
b We see a model of a waier clock from China. 2 £ . '

¢ The clock was very accurate,
d The clock was not very accurate,

e It was very difficult to control the speed of the water.
f The water always flowed tao fast,

((‘] You can watch again to check your answers,
e |

Sectioh 5

(t D g Watch the video, then complete the folloving.
- .. Usethe words from the box.

2 AREE VRN .5@4' 7.,“_}-

_Christiaan Huygens was a Dutch (1) . He was not the first
rnon to build a (2} ..ceceeeveevee e DUt hie was the first to build one that was
1) TP wsereresen. 10 Within one minute @ (4) .o -
This was @ (5} covccvvcscmnnnersccssinnnnnn. 111 the history of time-keeping. From then on,

something geoing well was (6) .....cvivrcniciniimnesinnnns b

lturning point sciantist day pendulum clock running like clockwork  accurate |

(i} You can watch again to check your answrers,
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A The time of your life
PV %4 '

H
e

6 Look back ai exercise 8 and say what the following expressions mean.

1 accurate to within one minute a day
2 aturning point

3 tunning like clockwork

Section & | F51-4:32 l

Before you watch the video, read the exercises (7-8), then walch 8Ad answer,

(((] D 7 Read the folloving, then watch and tick {v’) the correct answer,

The atomic clock is accurate to:
1 within a second per year [ ]
) 2 within a million seconds per year [ ]
3 within one miltionth of a second per yedr [ |
4 within a nanosecond (= a thousand millionth of a second) per year ||
(%D 8 Watch | 421-432 | again without sound and put the following in the order
== you think Martin tatks about them. You can watch this more than once.

electric power [_| many other modem technologies [ ] communication [_]
iransportation manufacturing [ |

((‘E Now listen and check your answers.

Section 7 | 433-522

((tl ll:l 9 Before you watch, try to match the activities to ths time we spendiwaste on them.
e | Then watch and compare your answers,

1 Eleven days a year f—xn In the bathroom
2 Eight rmonths of your life {in USA) b Stuck in traffic jams
3 Forty-five hours every year _ ¢ Traveliing to and from

4 Twenty-four years of your Jife work
d  Opening junk maii

¢ Inbed
f Onhold on the phone

5 Four years of your life

6 Two years of your life

Your view

I + Which of the activities in question 9 do you think is
-really @ waste of fime?

+ Can you think of other ways in which we waste time?
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2 Glorious failures .y, .

Preview : .

«i Answer the guestions.

i 1 Look at the title ‘Glorious failures’. What do you think this means?
2 Mazke a list of five things that did not exist 100 years ago.
3 Which of thase could you not live without today?

I 4 What do you think is the greatust invention of 21l time?

Vocabulary

? Match the expressions to the correct definitions.

to achieve fame and fortune baldness Hall of Fame tolaunch revoluticn
to make the big brezkthrough the thinking behind something glorious

1 a group of people who hnve been particularly successful usually in o ceriain area
2 to make en important advance or discovery, often after earlier failures
3 to become well known and rich

4 a complete change in ways of thinking, working, doing things;
one complete circular movement on a central point e.g. of a wheel

§ to send a boat into the water; to bring something to the public's attention
6 the reason sornething has been done in a certain way

7 the condition of being bald, having littile or no hair on the head
8 wonderful, splendid; enjoyable '

in view 1
[5:32-1105 |

. *

[{‘H | 4 Watch the first part of the programma from [ 532-7:25 .

223 1 What do you think the rest of the programme will be abouf?

2 Now watch from [ 725 -823 ], What do you think this next invention wili be?

3 Watch the rest of the programme. Which invention do you think is the craziest?
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In view 2
AT b

Section 1 5:50-633 ) . | -
[(:} D < Watch and listen for the following 'phrases. Tick each one as you heariz,
exhibits D
developments in science and technology D
shaping the modern world [ ]

inventors [ |
pioneered [ |
? Watch again. What do you think each word or expression mezns?

3

{“-l { v | You can watch again to check your answers.
=

Section 2

- D 3 Waich and match the people to the inventions and to tins dates.
==

1 George Stephenson . a table telephone i 1860s
2 Thomas Edison lb electric lightbulb, i 1890
3 Louis Pasteur ¢ the Rocket- a railway engine ~ iif 1880
.4 Lars Ericsson d microscope \iv 1829

A One of these people was NOT the inventar of the object. Which one?

(i You can watch again to check your answers.

4
{’}} Watch {_633-7.01. | again without sound and give your own
o] voice-over commentary using the information in exercise 3.
Here Is Gearge Stephenson'’s Rocket which was built in 1829.

(8 D 6 Watch the rest of this section with sound. Compare the list bziovs with Emma’s.
What is missing in this list?

Vacuumn cleaners Washing machines Radios Fush lavatory
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Suspect A ' '
You and your friend went to a restaurant yesterday evening. i"

Before you are interviewed by the palice, you must dacide what happz-ad yasterday _
evening. You will be interviewed separately, so you must hzve exectly the same stery — or you
will be arrested! Remember, details are important. :

Here are some things for you to decide:

B when and where you met

8 what you did before the meal

B the name of the restaurant and where you sat

B why you chiose that restaurant

other people in the restaurant

Bl your waiter f waitress

11 what you both ate and drank

g the bill and how you paid

1 what you did aiter the meal

[ transport during the evening

11 anything else about the evening - you never
know what the police might ask you!

S

- A R aanaa AR E

" ' H when and where the suspects met

i B what they both ate and drank

]
I

Police officer A

You are going to interview a suspect who you think committed Jzst nigit’s robbery. The
suspect says that he / she went to a restaurant fast night with a frienc.

With your partner(s), write down some questions to ask him / her. All palice officers must
write the questions, as you are going to interview the suspects separziely, then compare *
your answers later. Remember - details are important in a police investigation! Mzke sure
that you ask about both the suspects.

You can ask qﬁesti'ons about the following:

B what they did before the meal

0 the restaurant and where they sat
I} why they chose that restaurant

8 other pecple in the restaurant

H the waiter / waitress

& the bill and how they paid
£ what they did after the meal
B transport during the evening

Kﬁ any more questions that you can think of,
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EXAMPLE LESSON PLAN (for VAV) § hours

Teacher:

Lesson:

Subject:

Presentation:

Practice:

Production:

Visuai Teachers

Integrated

Past Simple and Past Progressive

Talking about what students did the dav before. Using the material PVAVI.
{Teacher reads and tells what the Smith family did. then studentis fill the gaps
by listening.) Using the material PVAV 2 (playing a game about irregular
verbs) (students read the words to each other. they do not see all of the verbs
and they try to know the irregular form of them by listening). Using the
material PVAV 3 teacher tells a story by using the picture and students {ill the

gaps by listening the story.

Using the material PVAV 4 (memory quiz: students work in pairs and each
pair has different words, They read the words to each other without seeing the
partners paper) (task) (students fii the gaps by listening to the story). PVAV 5
(talking about the picture they have in their handouts. listening to the story and
filling the gaps through the story they listened). material PVAYV 6 (students do
the grammar part by listening) and material PYAV 7 and PVAV 8 (video)
(students watch the video and discuss about it through the questions in their

handouts)

Using the material PVAV 9{game about past simple and continuous) (teacher

tells the students role without giving the handout and students act out it )
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Liistened, he ftallked. -

STATEMENT QUESTION SHORT ANSWER
\ ; :‘ou
You " you yo '
We listened. Did :‘1:? Visten? ;‘;ﬁ'o they g}g;.t
'ITI]:"-" didn't listen, Didn't he X ]‘;
e she !Llll
it it i

The post simple tease {1 used far regnlar netiong In the past, or alngle wctlons,

What did the Smith family do yesterday?

At R.15 the children washed. 30
their hands and faces.

At 9 o'clack Mr Smith areived
nt the ofMice,

At 10_0':10::1: thechildren
ayed with their friends,

At 12,30 Mr Smith walked to
the pub for Juneh, He didn't
stoy iu'tlu' office, -

Exereise A

AL 320 the children finished
schoal,

-

ALZ o'clock Mr Sinith cleaned
the ear.,

At 8,30 the children dleaned
their teeth, They didn't brush
their hair,

At 10 o'cleck Mr Smith telked to
his wile,

Mra Smith worked al lh:‘i-'o}:ﬁn al all day, When she arrlved hame sho nsked the family some questiona,

Fillin the Mlanks in e conversations belove,

1 Mfrs Smiths* C you your hands nnd faces this morning?
Fuamily: Yes, - .
2 Mec Smith: "What, i you do atschuol?
Famify'We with pur frivnds.”
3 MesSmuhit you in the oMee for lunch? .
Farrifv:*No, 1 1 : 10 he pob,’
the enr?

£ Mrs Sovith: "Wha __

Fumily:*

5 Mrx Smitiest

the children _ their teeth and

their hair?
theirhair?

thefricath bue

Fumily: They

M - . . =
Verbs: past simple with ireguiar verbs =
- Tcame, he went.
| sTaTemEnT [ NEGATIVE | atcstion [ snonraxswm;
I gotup, I et up, [ retup? !
woke up, whhgup, walie up? rou
You |lad,.. Yeu have, ., Diave?, we
Wa [ went, Wa o, we re?
drank, drink, Did  lehey [ detnier Yeu, | they L,
They | ate, They | dida'e LN Diirln'e eat? No, he
o[l leave, leave? didn,
THe | came, He | come, he coma? she
Sha | read, She rend, ha rend? it
It urote, It write, it write? l

Mrand AMrs Smip) ootup,

The ghildrcn goLup,

: L2
Mr Smith had his breakfast and
then drove ta work,

The ehildren ran to school,
They dide't po by enr,

Mes Sindth went e worl,

. II ByS ]]
MrZmith drank # cup of coffve,
The children didn't drink anrthing,
Mr Suvith ate his EXULTHTE R Ty
the offico.

Mrs Smith came homa,

The children left sehoo,

The Smich family hnd dinney.
The children went to b,

Mr Smith read the newsnnner,
Mre Smith wrute a totrer,

Mr and Mrs Smith went 10 bed.

What did the Smitls Tamily do today? Fill in the blanks,

Mre Smich: 1

PR 1 i FTU L | ey Tren kst 0t 9,30 gt then n
work. A1 10,201 . acup aleofov, At 1% o'elock

—_— ——— My sandwiches, In the

eveningl ___ my hewspaperand __ __ —e tobedar 1,

My wife e 2t 'tlock and a1 9 o'clogk

atdo'eleck and at 6 o'eluck we

- mnd
toschool a0 845, gignn
usat§oelock. Then at 9 o'clock
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e e {0 Work, She

dinner, aletter o 10 oeloel:
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——— 2t Ra'rlock, They
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At i e N
feel || felt || fall fell
| 2 ) N || — /.
e . Y i i h
bring | brought|| buy bought
S i T 4 s —— J

e N, i N
| teach || taught || think thought
N P DN D\ :
4 N i i \
sleep || slept sing sang
. SN SN AN J
. Ni(” N “ A
stand stood wear wore
L SN AN /i J
4 i N ™
lose lost fly flew
N SN S N N S
/ i (
dream || dreamt run ran
L — A K_ _ o S
( NGO . 4 !
spend || spent read read
. AN \. _
%.
(What about you? N
On a separate piece of pzper, write down gshort answers to the following points. Write the answers
wherever you want on ths page, but ngt In the same order as below. .
+ something y2u brought to school today - the last time you stood somewhere for over an
* how youdell &t the beginning of the lesson hour
« the last tims you felbin love + something you wore last weekend that you really
» something you bought lzst waek like
} « thelast time you slept for 1235 than six hours + the last thing you lost
» something your teacher tzught vou last lesson * how much money you spent yesterday
+ the last timz you sang « the last time you flew somewhere
+ something you thought wes frightening whenyou  « the last time you ran more than 100 metres
were a ¢hild + what you dreamt about fast night
L _ + thelast book you read Y,
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PW‘?Q'?’ a |wossleesing.

STATEMENT QUESTION SHORT ANSWER
I “:M , Was was,
wasn't Wasat 1 1 wasn't.

You - . e 1t . ¥cu
Wa were  lreading. Wk e re3ding? Ves, we were.
They | WoTen't Wesen't they No, they waren't.
e w1 [

y wasn't Wasa't ‘ : wasn't.
It . A it it

Weuse the past continwous icnse todescribe what was happening at & particalar time,

Saturday afternoon Saturday night
‘The dog was o MesSmithwas Mrand ¥rs Smith Thechildren
chasing the cat. . cleaning the tredresm, were sieeping. were shesping.
R X ’ . -
h‘: i ‘: s, T ‘.":
’ = - *
Mr Smith was Thechildren ware The tatwas The dng waslying
washing the dishes, watching TV, €RAISIDG @ moUse. on the Baer,

Lock at the picture and answer the [itaning questions.
Example: Whatwas the dog doing at3 pm? Irras ehasing the cal,

What wasMrs Smith doing 91 3 pra?

Was Mr Smith slecping at 3 pm?

Where wasthe doglyingat 3 am?

Whatwasthecat doing 2t 3 am?

Were the children eeping ot 3 2m?

What were Mrand Mrs Smith doing at 3am?

Wasthe cot sleeping 1 3 am?
What were the children deing a1 3pm?

Wt N kWO

Was the cat chasing the dog at 3 pm?

—
(=]

What wat Mrs Smith cleaning?

.a::\&?.\f\e’—\'\f\\“ﬁ (_“r.,-_“'“'ﬁ\ur* WD ke b
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Memory quiz
Yau are going to da a quiz to
- testyour memory. Work in
pairs. Student A should look at
the quiz on page 132. Student &
should look at the quiz on page
137. You have three minutes
exactly to answer the questions.

Close your book and try to
— write the words and numbers
down. Compare results with your
Partner. Who remembered the
most?

Did the quiz change your
opinions about the best ways
1o study English vocabulary? Tell
the other students about how you
l2arn new words in English. Has
anyone got any ideas that you
wauld like to try?
= [2.4) 'You wﬁ] ﬁéér Mark, an Australian, .
talking about how he met Julia, his English wife.
“2¢ picture below shows their first meeting, but there
:-2 three differences between the piceure and the
oy Mark tells, Listen to the story and look at the
'cture to find the differences,

Mini-task

Think obout an Important mzeting in your %2, 1t could
be:

= the first time you met a §aod friend, your vile 1
husband, your pariner or enother special pzrson.

—a time when you et someone famous or importont,
When did you meety Ythat was happening in your life at
the time? What impressions did you have of the other
person ond how dic you feel? Describe your meeting to
oiher students, Ask yaur teacher for ony words or
phroses that you necd.

Choose the best verb forms to complete the
$aps. Then listen 2gain and check your answers,

The first time | (1) met / was meeting Julia was about
elght years ago. I'm Austrolian, but | (2) spent fwas _
spending a few months over in Britain - (3) 1 dig / veas
doing some Photographic work for Hamy, an Australion
friend of 1aine, Anyway, one really hot summer day,
Harry and I (4) decided / were deciding to fnvite a whole
group of people to his house for g barbecue, and Julia
(5} arrived ¥ was arriving first, Actually she vas really -
early and we weren't ready at all. I can stil temember
« $he was obviously a bit embarrassed ... so, anyway, [
(6 startéd / was starting talking to her, asking her lots of
Questions, and, you know, {7) 1 thought / was thinking we
. (8) had / were having a 960d conversation when the
other guests (9) began / were beginning to arrive. In fact,
much later, she (i0) told / was telling me that when we
(11} talked / were talking, she actually (12) thought / was
thinking 1 was a bit rude. Australians are much more
direct than English people, and she {13} hated / was
hating all the questions. ) (14) liked / vias liking her
Immediately ... the only problem wes the dress she (15)
wore /was wearing - it was this awful yellow colour that
(1€} didn’t suit / wasnt suiting her at all, Luckily, though,
1(17) didn't tely /wasn't telifng hor thatt

(“{rl-"_r‘ﬂ tllt‘]{ \.Juder‘.l: UJCJ\’L
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Puhe6

PRACTICE .

1

3 The following senlences have been taken from the
story. Read it again and decide where they B

a ... as he was dressing in front of his mirroer.

b He was riding along, singing merrily to
himself, when he passed under an oak tres
and ..,

¢ They were all still Jaughing when they
arrived back at the castle.

4 T.17 Listen and check your answers.

. Grammar questions Sy

- What tense are 2li the underlined verb forms in
Exercise 37

- What is the difference in meaning beiween the
following two sentences?

He laughed \when he fell off his horse.
He was laughing when he foll off his horse.

Grammar

Underline the correct verb form in the following
sentences. : '

a

While he rodewas riding in (he forest he losthwas
losing his wig, '

b When Y arrivediwas arriving the party was in full

"

swing, Paul danced/was dancing with Mary, end Pat
and Peter drank hwvere drinking champagne.

When 1 finishediwas finishing the ironing, 1 cocked!
was cooking dinner.

How fast did they travellwere they travelting when
their car hadhwas having 2 puncture?

A police car passedhwas passing us on the motorway
when we did/were doing 80 miles per hour.

I tooklwas taking a photograph of him while he are/
was eating an ice-cream.

He didn’t like hwasn't liking the photo when he saw/
s seeing it.

I'm sorry I woke/was waking you. What were yerr
drearningldid you dreanm about?

i-l(T_ﬂgL( (‘.( Sdacleat Aok
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1 The time of your Ii'fémm

Preview __ ) :

1 Answer the questions. TR

¥ ey

Telling the time
1 Do you always wear a watch?
2 Could you live without your watch?
3 How many times a day do you look at your watch or a clock?
4 Why do we need to be able to tell the time accurately?
5 Do you think our lives are controlled by time?
6 When did people first. think about telling the time?
7 What was the first way of telling the time?

e
R T e

Yo o
S

Vocabulary 'igt_%j‘

2 Read the dictionary entries for the following words.
Which of these do you think you will see on the video about time?

jal I C} an object that
ial 'sandasslf n { _
ss:;‘\?s the time by using the shadew made

on it by the sup

ornament Fon
-namgn v
that you ke n

<p becau$e]' .
than usefy) tis

aisfniCla glas'.;. .

ne time, in which san
=

xactly one hour o

[C) an objecy

hourglass favagl
beautify] Tather

container for measunr
¢s to the bottom In &

moY

' hape thal
feedau! 1 [C) ao.ia:ks ¢
22::;:\::-:1{?1{3 surface behind an object

when light shines onit

Mmeasura
Il‘:ng[h Ora

,'mesof VII'TJ N
Tto fi .
mount of somein; nd out the size,

ng

cast kast/ a sp

adow to ‘

- o tum /pendjdient/ {C}along st‘nc:;'~ \:rn.'n
um# g - A

pev-l?:h{ at the bottom that swings f;c::r]r; 2;( -

=:ide :sed especially 10 make a larg X

obelisk fobatiskd 1 [C} 1 3 tall
pointed stone pillar .
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— 1 Thé time of your life

]

| ey
Vs

. L Pened
In view 7 7P

(1} D w! Read the list below. B
= Then watch and put them in the order they appear on the video.

atomic clack [_| hourglass [} obelisk [} pendulum clock [ ]
Stonehenge [1] sundial [ ]| water clock ]

ST MUK

2 which of these ideas are included in the video?

1 The history of how we measure time.
2 How we waste time,
3 We never have enough tims.

4 The importance of time in many areas of life.

In view 2

Section 1

[(t} D «! Read the following phrases.
= Then watch and tick the ones Martin and Emma use.

there’s a time to ... ontime [ ] buytime[ | kil time [ ]
spend time ] make time [} tell the time [_] waste time { ]
to have the time of yourlife [ ] to have a bad time ]

} You can watch again to check your answers.

Section 2 '

({clll:l 2 Watch the video, then read the following and decide whether they are true or false.
Try to correct the ones which are false, o7

1. We have always wanted to measure time.
False, There was a time when no one used to think much about time.

2 It is thought that $tonehenge was built to help people work
out seasons, months and years, by noting the position of the sun.

LTTTTT TP PR

3 The Romans invented the obelisk.

-
Edatesnanptansndbernarary

4 The shadow cast by the obelisk helped people
to divide the day into morning and afternoon.
((‘l You can watch again to check your answers,
- - : .

t

- R . v
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: - ad
- 1 The time of your life Pl ¢

Section 3 ' .

i3

Viatch the vidzo and complete the table to show the advantages
and disadvantages of the sundial and the hourglass.

Instrument | For Against

Sundial

Hourglass

((‘l You can watch again to check your answers.
—= -

Section 4 | 2:36+3:20 |

"G 4

((‘I You can watch again to check your answers,
==

Sectioh 5

1L 5

Read the sentences below,
Watch and choose the correct sentence in each pair.

a We see a water clock from Ancient Greece.
b We see a model of a water clock from China.

¢ The clock was very accurate.
d The clock was not very accurate,

e It was very difficult to contrel the speed of the water.
f The water always flowed too fast.

Watch the video, then complete the foliowing,
tise the words from the box.

Christiaan Huygens was a Dutch (1) .................... remeees . He was not the first
man 10 bulld @ (2} ...cverervervreserersessenssinnnennn. DUt he was the first to build one that was
£3) crrrrreciemserrrronssssenesssseeennree. 10 Within one minute a (4) .. ' 7
This wo3 G (5) vveerrinvemvsriiirnressnssionnneen i the history of ime-keeping. From then on,
something going well was (6) ......cccevimrenseecrernennsiessesnnns

lturning point scientist day pendulum clock running like clockwork accurateJ

() You can watch again to check your answers. .
===
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The time of 4 vour fife
Peal.Fe. “

Gf‘ Look back at exercise 5 and say what the following expressions mean.
)

1 accurate to within one minute a day
2 aturning point
3 running like clockwork

Section 6

RN

£
Before you watch the video, read the exercises {7~ -8}, then watch &ad dnsier.
({<i D Read the followmg, then watch and tick (v} the correct answer. .:';
 acucs. ./ e
The atomic-clock is accurate to: *

1 within a second per year D
‘ 2 within a million seconds per year D
3 within one millionth of a second per yedr [ |
4 within a nanosecond (- a thousand millienth of a second) per year D
(f),( D ¢ Watch [ 421-232 ] again without sound and put the following in the order
—=1 €3 you think Martin talks about them. You can watch this more than once.

electric power [ | many other modern technologles [] communication [ ]
transportation [1] manufacturing ]

(4 ‘ ‘Now fisten and check your answers.

Section 7

{{fl D 9 Before you watch, try to match the activities to the time we spend!waste on them.
= Then watch and compare your answers,

1 Eleven days a year ’\a In the bathroom
2 Eight months of your life (in USA) b Stuck in traffic jams
3 Forty-five hours every year ~ ¢ Travelling to and from '

4 ’l'wenty -four years of your life work -

d Opening iunk mail

’

5 Four years of your life

-

6 Tvio years of your life ¢ Inbed _
On hold on the phone
Your view
& = Which of the activities in question 9 do you think is

really @ waste of time?

* Can you think of other ways in which we waste time?
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2 Glorious failures

A Sy
Preview ' ) .

1 Answer the questions.

1 Look at the title ‘Glorious faitures’. \What do you think this means?
2 Make a list of five things that did not exist 100 years ago.
3 Which of these could you not live witheut today?

4 What do you think is the greatest invention of all time?

| T T b LA - T =

Vocabulary

? Match the expressions to the correct cefinitions.

—

to achieve fame and fortune baldness Hall of Fame tolaunch reve!ution
to make the big breakthrough the thinking behind something glorious

1 o group of people who have been paricularly successful usually in a certein area
2 1o make an important advance or discovery, often after earlier faituies
3 to become well known and rich

" 4 a complete change in ways of thinking, working, dolng things;
one complete circular movement en a central point e.g. of a wheel

5 to send a boat into the water; to bring something to the public’s attention
& the reason something has been done in a certain way

7 the condition of being bald, having litile or no hair on the head

8 wonderful, splgndid; enjoyable

Pl

.] Watch the first pért of the programme from [[532-7:5 ..

What do you think the rest of the programme will be about?

In view 17 e

2 Now watch from | 725823 :|. What do you think this next invention vill be?

3 Watch the rest of the programme. Which invention do you think is the craziest?
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— . 2 iorous failures

- i
In view 2 W&o
Section 1 [ 5:50 - 6:33 |

(ffl E 1 Watch and listen for the following 'pE]rases. Tick each onie as yau hear it.

exhibits [ ]

developments in science and technology D
shaping the modern world [ ]

inventors [:,

pioneered [ |
? Watch again. What do you think each word or expression mezns?

{{:, ' You can watch again to check your answers,

==
Section 2

] | 3 Watch and match the people to the inventions and to the dates.

1 George Stephenson | a iable telephone i 1860s
2 Thomas Edison lb electric light bulb i 1890
3 Louis Pasteur ¢ the Rocket - a railway engine \iii 1880
4 Lars Ericsson d microscope iv 1829

4 One of these people was NOT the inventor of the object. Which one?

@ You can watch again to check your answers,

G

=3
({},‘D 5 Watch again without sound and give your own

voice-over commentary using the information in exercise 3.
Here is George Stephenson’s Rocket which was built in 1829.

(0! D Watch the rest of this section with sound. Compare the list below with Emma’s.
6 What is missing in this list?

Vacuum cleaners  Washing machines Radios Flush lavatory
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Suspect &
You and your friend went to'a restaurant yasterdz . évening. ' '
Belore you are interviewad by the police, you must dacidz what happened yesterday

evening. You will be interviewed separately, so you must have exactly the same story — or you
will be arrested! Remember, deizils 2re impertant, E

Here are some things for you to decids:

B when and where you met

B what you did before the mezl

&2 the name of the restaurant and wihare you sat

B why you chose that restaurznt

@ other people in the restaurant

8 your waiter / waitress

81 what you both ate and drank

E the bill and how you paid

I3 what you did after the meal

B transport during the evening

B anything else 2bout the evening - you rnaver
know what the police might ask yout

\ : J

N5
%lice officer A TN

You are going to interview a suspect who you think committed last night’s robbery. The
suspect says that he / she went o a restaurant {ast night with a friend.

With your partner(s), write down some questions to ask him / her. All police officers must -
write the questions, as you are going to interview the suspects separately, then compare '

your answers later, Remember ~ details ars importznt in a police Investigation! Make sure
that you ask about both the suspects.

I You can ask guestions about the following:

13 when and where the suspects met
B what they did before the meal
B the restaurant and where they sat
E why they chose that restaurant
- B.other people in the restaurant
the waiter / waitress -
& what they both ate and drank
& the bill and how they paid
@ what they did after the mea!
‘B transpoit during the evening
E any more questions that you can think of.

N
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suspect B9 b - I
You and your friend went to the cinzma yesterdzy evening, - |

Before you are interviewed by the palize, you must decids what hzppened yestercay
evening. You will be interviewed sezzrately, so you must have exactly the same story — or you
wiil be arrested! Remember, details are important.

Here are some things for you to dscide:

1t when and where you met

& what you did before the film

g which cinema you went to

B details of the film {actors, story, eic)

B where you sat in the cinema

B other people in the cinema

13 what you both ate and drank

B how much everything cost

B what you did after the film

@ transport during the evening

B anything else about the evening - you never
know what the police might ask you!

Yout are going to interview a suspect who you think committed last night's robbery, The
suspect says that he f she went to the cinema last night with a friend.

With your partner{s), write down some questions to ask him / her. Al police officers must
write the questions, as you are going to interview the suspects separately, then compare
:)l  your answers later. Remember — detzils are important in a police investigationt Make sure
il - that you ask about both the suspects.

You can ask questions about the following:

when and where the suspects met
8 what they did before the film

which cinema they went to

details of the film (actors, story, etc)
where they sat in the cinema

other péople in the cinema

what they both ate and drank

B how much everything cost

8 what they did after the film

8] transport during the evenlng

B any more questions you can think of.

N

HOoWwoM

-
Police officer B \_
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EXAMPLE LESSOXN PLAN (for M)

Teacher: Mixed learning style teacher
Lesson: Integrated
Subject: Past Simple and Past Progressive

Presentation: Talking about irregular forms of the verbs. Using the material PM1 (exercises
about irregular verbs), using the material PM 2 and PM 3 (mechanic exercise
on irregular verbs), using the material PM 4 (about simple past tense)

Talking about the differences between past simple and past progressive.

Practice: Using the material PM 4, PM 5 and PM 6, PM 7 and PM 8 (comparison of

simple past and past progressive).Using

Production: Using the material PM 9 { game about Simple past and Past Prograssive)
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*. PRACHCE §~Suinep SIUDY: Iregular vertss, [Chart 1.14)

i

I
i
t
[

Grnup |
————————

Iu:pin
Jrink
réng
shrintke

= 1 aiagr

i bl
| .
! draw
l prow
} know

Hirsw

i

Ny

break
vhupse
, drive

freeze

Tise

i
|

speak

steal

4.
=
n
H

——Beoan___ _ peguw_ sinke —_—
S ————— spring* —_—
—_— . stink* —_—
eme—— SWim —
—————
Group 1l1: The vowel ehanges in the simple past, i
The past participle ends in 1pn
LA T get _
—_—— farger —_———
—_—
—————— mitake —_——
— —_—— shake _—
—_——— take —_—
—_—— bite —_—
_— —_— hide _—
———
—_— be — :
———— . cat —_—
—_— folt —_——
————— forgive —_—— e
—_——— —_— give —_— e
———— lie —_——
i v see —_—
—————an e — der —_————
—e———— Lo —_——

et
ELCRTI O

i The tislliwing

T sh Gacd 0t e erd of aliia Practive

Choura: ALL THRE

Az The viwel ehanges from i gy =y 16 Mat:

11 3 Teview ok the biens of §
inle the S1L307L12 pas T aml the AST PARTICIPL

e 12),

£ FORMS ARE DIFFERENT
e —————

k

ceputur verls, Thye

sl forin i given:

2. Nine: Yerls followed Ty an rategy

————e

B R Yo ey g

[y

e

o BT
g
3

GTIOUI I: PWO FORMS ARE THE SAML:

MI'LL FAST AND T)

AST FAWTICEFLE

- sold sl

fay
Ly
sy

find
grind*
wind*

have
hear

2B; The simple past and the past participle ead i "(*;

—grept  _ crept

bring

cnch )
fight
seek®
teach
1hink

ool
build
lend

send

spend

"Group 2C:* The vowel changes to furm the simple past l?d past paruciphe:

S

cling" ("5?9——- _‘_'."H!g_.....
dig
hang
spin®

o n

s et

stick

sling”
sirike*
$wing®

e F

hald

shuot

i

stand
umdcrstand

win

e e ——— .
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TRANSITIVE . INTRANSITIVE Raise, s¢t, end lay ase mansivive

. N — bs; they are followed by an
(a) raise, raised, ratied (b) rise, rose, riven ;::' ise, st fe
¥ p D 3 ject. Rere, sit, and lie are
P M2 Tom raired his hand, The sun rites io the cast | inrransinive i.’e., r.iuy are NOT
(e} set, 1et, et @ s sar, st fallowed by a0 object.® .
Conidl set the book og the desk. Toi e front comt In {8): rised Is followed by the
- object Rand. -
(&) lay, laid, faid () fie,** Loy, Lain In (b): rises is pot followed by an
1om laying the book on the desk. Heis Iyt:ng on his bed. object.

Moue: Lay and liz are troublesome
for native speekers too and are
. Ecqueatly misused.

*See Appendix Chart A-1, p. al, for information about Tansitve and intransidve verbe,
*+L1e i3 1 sepalar verb (lie, lied) when it meant “aof tell the trarh™ He fied to me about his age.

D) EXERCISE 17. Troublesormne vetbs. (Chart 2-8)

Directions: Choose the cotrect word in parentheses,
1. The student (raired, rosg) his hand in class, |
2. Hot sir (raises, rises), '
3. Ann {ser, sar) in a chair because she was tired.
4. I (eer, 3at) your dictionary on the table a few mﬁut& ago.

5. Hens (lay, li¢) cggs.
6, Sara is (laying, fying) on the grass in the park right now.

7. Jan (faid, lay} the comb on top of the dresser a few minutes ago.
8. If you are tired, you should (Zay, fi¢) down and take a nap.

9. San Francisco (fay, Kes) to the north of Los Angeles.

10. Mr. Faust (raises, rites) many different kinds of Dowers in his garden.

11, The student (raised, rose) from her seat and walked to the front of the auditorfum to
receive her diploma,

12. Hirok is a very methodical person. Every night before going to bed, he {lays, lies) his
clothes for the next day on his chair.

13. Where are my keys? 1 (lay, g'ar'a‘) them here on the desk five minutes zgo.

14. Fred {5e;, sar) the table for dinner.

15. Fred (1, saz} ot the table for dinner.

16. The fulfillment of all your dreams (#Hes, Joys} within you—if you just believe in yourself.

B

PRACTICE 42~SELFSTUDY. Simple past of irregular verbs, (Chort 1-14)

B Directions: Complete the with the SIMPLE PAST of the irregular verbs in the list, Pay
.P ¥} s spetial sttention 1o spelling. Fach verb is used only one time. .
broadeast fatt fneg real .
it flee scek rike
dead hold theot rweep

1. Ron had # smatt accident. He 10 The foor when his foot got cacght in the rug.

2. The cat that Barbwas deiving went out of contzal and a stop sigr. That's the

first time Bach ever hit anything with her cae,

3. All of the radio and TV siations . ihe news of the peace plan yesierday,

4, When Mes. Grant was having trouble, she help (rom her neighbare. She

asked them for their support and advice,
5. The team played badly. They

the game by seven points, Oh, well. You can’t
win ‘em all.

6. When we played ¢ards, Jane . five cards to each player.

1he knife in her righs hand and the fork in her deft hand.

at the deer, but he missed.

- 1T

5. The huraer slowly raised his rifle end

9, jénn}- wanted 3 ealor TV for her apariment, but 1he least expensive one wo

ach for her budget, 1o she decided to wait urail she could save encugh money.

10, When [ spilled rice on the flodr, | got the broom and it up.
11, A thiel broke into Carlos’ eparumert tnd . hisTV and his steren set.

-
1.2, Tomm wanted 1o play 3 Buls joke on bis friend, Mareia. He ran up 10 Mascia’s freat door.

rang the doarbell, sodthen q\:irkfy Aown 1he sitcet, When Maroia aawered

vhe dodr no of wag 1here.
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1

Read what Sharon says abont a typicar working dav:

' (/ﬁt‘}",\

at about 11 vielock. 1 always sleep well,

Tusually pet up at 7 o'clock and have a big breakfast, L walk w work,
which takes me abour half an hene, Dsirt wark ar $45 1 iever Lave
lunch, [inish wark at § a*clock. I'm always tieed when [ et home,

\ B “\Lusuully cook 2 meal in the evening. T don't usually go our, 1 po o bed

JHARON

'l"e:ferday tas a typieal working day for Sharon, Write what she did or dide't do yesterdiry,

- ﬁhc oL, up a7 delngk..,

ar 5 o'clock,

a meal yesterday evening,
- THIT Pesterday evening,
at L o'luek,

7. She .. . a big breakfust, 8 oo tired wWhen . home,
3 She 9
AT to get to work., 10
5 . at 845, 1
[ J—— lunch. 12

.3 We couldn’t afford to keep our car, so we ...
* 4 Twas very thivsty. |

- A friend has just come back from bolid. y. You ask bim about it, Write your questions.

4 {how long / stay there?)

b {stay at a hotel?)

<7 We went to Kate's house bat she
- $ It was a funny situation bur nobody

E

78 AN v 10t OF money yesterday. She ..

Put one of these verbs in cac!: sentencer
buy catch cost drink. fall. hurt sell spend  teach

1 Mozart .. wo%e.. more than 600 pieces of music,
2 "How did you learn to drive?  *My father ..

the water very qusck!y.

§ Paul and { played tennis yesterday. He's much better than me, so he.
- down the stairs this moening and,

.. the ball ta Sue, who ... .

1 (wherefgo?) . Whete.dld. vov.aof., & (howltravel?}

throw win  write

. a dress which

well last night,

casily.

2 {go alone?)
3 (food/good?}

7 {the weather / fine?}

£ (what / do in the evenings?)

9 (meer anybody interesting?}

Complete the seatestces, Purt the verb into the correct form, pusitive or negative,

1 It was warm, so 1..%20K.. off my coat. {take)

2 The film wasn’t very good. I ...dldnt.aniey.. it very much. (enjny}

3 Vknew Sarah was very busy, so 1 ; her. {disturh)

4 T was very tired, so 1 to bed carly, (po}

5 The bed was very uncomfortable, | very well, (sleep)
& Sue wasn't hungry, so she .. . anything, {ear)

at home. (be)
{laugh)

into the room. (fy)
very much, (cost}
time 1o phone you, (have}

9 The window was open and a bird
10 The hotel wasn’t very'éxpensive, It
11 I wasina hurey, so }
12 It was hard work carrying the bags, They

very heavy. {b'c}

Dirccrions: Complcrt the schiences with the SIMIPLE PAST of the irrepular verls in she fir i‘ay
special attention to spelling. Each verb is used only one time.

bet Jfreeze Hink 1phe
chooit fend spersl upset
Ay ring pin weep
L. Dr Perer 120 haury in the operating roam perfonning e delicale sursery.

1. On my first day a1 the university, Sally
3. We made a friendly wager on the game, 1
41
5. As the stond, she
6. Paul wanted 10 make a fice, bue the logs weee taa big. $o he

Y

. In 1927, Charles Lindbergh

the way to oaer ctassroons, 1 follswed,

a doflar en my team,

when | heard the weagic news, Evervone ¢lse cricd 100,
the rable, snd everyihing on 109 of it fell to the Roor.

them with hig ax, *

et :.,a__,,. .ra.#/_..ﬂ;}s

. When 1 aheew a picce of wood from the shore, it floated on togp of the water, When [ihrew a

fiztely wo the bowem of the lake.

from New Yosk w Daris in 33 hours wnd 30

Fwk, it

manutes, JTow Jong dogs it tabie tolay on an 8812 LANT e aupiriemic trantpirl)

When the chitdeen arnund and arouml, they became dizzy. L
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PMS

Directions:  Fill in the blanks with the STMPLE PAST or the PAST PROGRESSIvE of the vermaan i
purentheses, Inclode any other words in parentheses, . ) .
LW theoe) _'r!‘!'f_.‘,_, awonderful dinner 12y night fo cclebrate our 25th wedd‘mg unnn‘rrnr.).
were at fame fuving vur anniverary dinner when my

EOWT (Reaste, unt horeed
et called 10 conpratulate o Jast nipit.

© Why s Henry in e Jaospitaky

-

on his car

s 1Te Crsard, im Ris porag)
when dhe gas tank (explode)
v i

+ What (eause) — the ex e oot
z cigareste. T

Heary (Fght)
: [mosarey, Officer. T tser, ann)

e

the stop sign. T (thrnk)

about something clse.

about? You should have been

2 Wha {rhink, you)

thinking alwail your driving. .
£ il asked me to come over 1o his apariment, but T (4ramd, nat)
for a phone call,

teave the house hecouse 1 (ait) . .
- her parents having an argument last night. She {fisten,

6. Amy (heor, na) .
to music,

ine drer romn)

© PRACTICE 17—GUIDED $TUDY: The simple past and the post progressive.

Pk

(Charls 112 — 4.14)

Directions:  Complete the s with the SIMPLE PAST or PAST PROGRESSIVE. Use any
verb that séems right to you.

. Last Saturday white Sandy_____ wascleaning ourqhe attic, she __ found _ pep

srandmother's wedding dress,

[

. Tivo days ago, Peter ——————_allofhis money out of the bank and -
a new car, \'gncrdny..wl;ile he o work, he lost control of his I

steetingand . asother <ar. He wasn't hurt, b the aceident completely
.. his new car,

s
. Last night we suddcn]y-_....___—___ up from 2 sound sleep when we —_—
a noise about 3:00 A.M. 1 thought it was a burglar, but it was only a cat tha ——— e

w

along the window sitl,

S

. Two days ago | —————————__my ftiends Ann nd Andy at their apariment, They

———— . the dishes when© They
anickly, and we atf

about-old times,

SWhenl__ " okt the airportybLiss . formeinthe
baggage claim zrea, At soon as she me, she her !

(Ilown and

v

arms and hing that T couldn't hear because the people around me

—_— e 50 much noise,

6. Mary omside . (he flowers whenit (o rajn,
Soy af coniexe, she e 0T the Bose andd den niatuTe take cure of her garden,

Directions:  Fifl in the blanks with the SIMPLE TAST or the PAST PROGRESSIVE of the verbs in
p:r.:nlhn:s‘ .

L. Yesterday David (eross) __,ﬁ"ls_‘@l!_fﬂ_-_ 3 street when o track (nrm) —_turned
the corner very fase and atmost i) _ I pin,
2. During the study period in ¢lags yesieeday, it (be)

(o Vi3
hard for me 10 concentrate

because the student nEXt 16 me {hoy) -
k _—_—
3, Last Monday while we {t2atch, in our itimg room’

e a0 exclting grme on television, the electricity (o)
! weleod . suside, (ger)

out, Sa

into the car, {ourm) —_— i the i,

f o (J'irm:}______ 0 the rest of the game. The next duy ihe car battery (b
_— dead.

4. The police fomrly ———a—— 3 thief yesterduy, They (runynnd) __ ——
. the jewelry store while he {oruff, aeild ingide) -

his pockets with diamands.
5. Vesterday we had o houselul of children for my son's sixth birthdtax parig. In the mic
party, the phone (ring)

e of the
+ 80 T had 1o feave the childeen alene for a mument, When |

———10g2ther nicely. Burover in he coraer, Ihhb" (prlt)
—
—_— Anmie’s hain [ quickly Cembe . over ond(eth Buldes 1 siop,
v
& TEWHER: You're lae again. ¥ou were supposed 10 be here ten minuies apo. Where were voyd

MICHARY: | ¢loek) ——— fot i place 1 park,

TEACHER: (Find, you anei

A

L Yes, but s an g parking meter thar has 5 F5-minwce B, S every 13 mingies '

P
!

]

{

i

! _ "

l feomed " back into the foom, mosi of the children (srilt, PMax) —_—
|

i

I

i

1

1

bave te ga aut and UL S0En¢ mure money i the mercy,

TUACHER: Mayhe you should start wking the by 1o schoul,
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' ; ' . EXERCISES
Comnplete the sestences using these pairs of verbs. Use the past simple in one space and the past e
continuous in the other. (A ¢ B) 5 Whar N doi e fol

.- ) g . . . & Were your doing at the fo, lowing times? Write one senteses ge ; De v s
astive/get ©  godper meet/work © look/slkip wait/order ski/break © The past continuous is noy always necessary (see the s’e E::“ . :'::; :;rs{:; the exumples.
"1 Justas 1.3 _getting ineo the bath the fire alarm . wenk. off, B Jacg orclock yesterday cvening) L ae.having. Ainner with, ponie friends.
2 Hele  her leg while sh - in Switzerland .2 lat 8 o'clock fase Sarurday) .. Lwag. Eroin.on.my, way | )
CIEN oo hier leg while she et in Switzerland., {3 (a10.15 yesterday morning)

3 We i when 1. .
4 When his mother ............ in the other direction Steve ... away quiccly.

R adrink while I ............ for Pam to arrive,
6 Qur guests were early, |
TheY wmrsnrie 88 Dl changed.

¢

in 3 musie shop. 14 (at 4.30 chis morning) .
co {at 7.45 yesterday evening) |
(half an hour ago)

Use your ount ideas 1o complete these sentences, Use the ST contfintons,

Tom burnt his hane when he....wam.seoking. the dinner,

The doorbell rang while ..., S
We saw an accident while W s
g M:.ryﬁllaslcep while she
E"-' The television was on but nebody.................

it

:
!

H A o .
e ]| . P e s 3 Put the verbs jnto the correct form, past continnous or bast sivaple,
This Yime, wse the same tense m ot ?,?E-f{,.‘f.‘-:.(B.{,:;,;\-_ st ¢ t{v. . o e 1 2 ;
dose/sit  come/put  not concentrare/thinlk I shiit/start take/place  write/drive L. P A
'} Coo ST e e e RO, L s o i k.{."_( _'C --)
7 §he wsnnndthe dooe and wenemen down quickiy. i - L1 - : i g B = AN
8 1w the windows as soon a5 it v, to rain. o
Z 1'M 500y, ivmusnsns L eosessons aboutJim... , ...1 ... - — .
+ . N . - - M - W
0 ltwasan amazing coincidenge, Just 251 ,ipmn to Anne, $He oo t0 my house to come and %
1 : Pt ot oL . Ty .
fceme. L Cutraed AL D el ’ } qm"'ﬂ:;"" ‘;’-"] Sue in town O {meer) Tom ],
1 When the taxi v Do, my suitcase on the back sear. jivesterday but che and Ann at the airpare n fow yesterday when sudddenly 4
2 He o jthe cake our of the oven and 1o, e carefirlly on the table. SOk 0. THEY v ity st out
. T A S . {g0) 10 Berlin and | into the road in front of me. |
ook at the past contintons verbs you wrote in 6.1: I~6, Whicl of these could also be in the past {20) to Madrid. (10} quite fas:
We -

- (have) a  bur fue 11128
[managpe) 10 SWOp in time and
......................... [metshin) hing,

impled What difference in meaning, if any, wonld there be? (A, B & C)
A : ; chat while we

lomplete the sLntences twith one of these verbs: be, enjoy, have, live, Use the same verb for each {wait) for our Mights,

entence in theipair. In one, you can use only the past simple; in the other you can use either the Dut the vérbs into the correer farm, past comtinons or past sinpl,
- ) ast simpla,

1 Jane ~Xaewaltlng... {wait) for me when [..arived. | [arrive)
t.. . ; 1

ast simplz or the past continous. (C)

- . e : £ v :
a Iewas nofw getting laze, and my eycs ..o, trouble focusing on the birds in the : ; 2.-.‘““‘ e (Y0UIO) this time yestorday?® 1 was asteep,”
disappearing light. g . e {YOU/ZG) OUE last night?* o, [ vwas 100 tired.’
Rk h party [ast nighe ‘Yes, she emensnnsnes AWEAZ) 2 realle

b I trouble with that czr the whole of the time [ owned ic,
i, As a historian, Pm interested in how people wiuwn..... in the past, ¢

25 How fast . oo {youwdrive) when the accident

b During that hard winter, people ... by selling what few remaining possessions they had, N6 JON s AYOWARVE) when the aecient ... e appen) s
H A A . : e o et vt onsati s tak ora e wlhile
2 SHE ... very good attalking to children in 2 way that kept them cnterrained, st T tnom-{agk; Ya photograph of me while |

_5;,-_.:7" We wea:c i a very difficul position, We ...,
" Thaven't seen Alan for ages. When I last
{try) to find a job in London, .
[w;lld aEl’ong the strect when suddenly b ...
. Somebody ., Y | 1 [ . Vinktene
D ettt {start) to run, pollowd me. s f hrened
130 When [ wag YOUNG, L,

{nornow) what do,
- fsee) i, he

-b. Before the party, the children got very ¢xcited and st BAUENEY.
2 He e learning Japanese until.the class had 2 new teacher.
_b Even when he was young, Jonathan :......... learning languages.

i ‘L SoabEeet Ly .
orrect the semtences if necessary or puta m ..
“Whenever | called in on Sam, he talked on the phone, i
When Ilived in Paris, T was spending three hotrs o day travelling to and from work.
Peterson was winning the tousniment four times before he retired,

“We were hiving to play netball twhce n'week when 1 went to school,

: T - B L

The vemarhir siran an - .

oo (WANT) 1) Be it bary driver,
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Past stmpie and Continuous

kel

— : . )
Suspact A ' : l j

You and your friend went to a restaurant yésterday évening. )

Before you are interviewed by the police, you must decide what happened yesterday
evening. You will be Interviewed separately, so you must have exactly the same story - or you
will be arrested! Remember, details are important, -

Here are some things for you to decide:

when and where you met
& what you did before the mezl
@ the name of the restaurant and where you sat

B why you chose thet restaurant

i other people in the restaurant

B your waiter / waitress

B what you both ate and drank

7 the bill and how you paid

i@ what you did after the meal

& transport during the evening

| anything else about the evening —you never
know what the police might ask you!

Police officer A

You are going to interview a suspect who you think committed last night's robbery. The
suspect says that he / she went to a restaurant last night with a friend.

With your partner(s), write down some questions to ask him / her. All police officers must -
write the questions, as you are going to interview the suspects separately, then compare *

your answers later. Remember ~ details are important in a police investigation! Make sure
that you ask about both the suspects.

You can ask questions about the following:

7 when and where the suspects met

what they did before the meal

| & the restaurant and where they sat
B why they chose that restaurant

" @ other people In the restaurant
the waiter ! waitress

] & whatthey both ate and drank

the bill and how they paid

@ what they did after the meal

‘B transport during the evening

B any more questions that you can think of.

\\="‘-,'
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: suspect B P9 b - _— - \
il vouand your {riend went to the cinema yesterda"y'evening‘. N

Before you are interviewed by the police, you must decide what happened yestercay
evening. You will be interviewed separately, so you must have exactly the same story — or you
will be arrested! Remember, detaiis are impartant.

Here are some things for you to decide:

B when and where you met

B what you did before the film

| which cinema you wentto

B -datails of the film (actors, story, etc.)

B where you sat in the cinema

B other people in the cinema

™ what you both ate and drank

B how much everything cost

B what you did after the film

@ trensport during the evening

B anything else about the evening — you never
know what the police might ask you!

.\‘_\'————=_—— —

-
/Po!ice officer B

You are going to interview a suspect who you think committed last night's robbery, The
suspect says that he / she went to the cinema last night with a friend.

With your partner(s), write down some questions to ask him / her. All police officers must
write the questions, as you are going to interview the suspects separately, then compare
your answers later. Remember — details are important in a police investigation! Make sure
that you ask about hoth the suspects.

You can ask questions about the following:

when and where the suspecis met
B what they did before the {ilm

which cinema they went to

@& details of the film {actors, story, etc.)
8 where they sat in the cinema

B other people in the cinema

what they both ate and drank

H how much everything cost

B what they did after the film

B transport during the evening

B any more questions you can think of.

N _

..I\‘_‘_‘ e R
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EXAMPLE LESSON PLAN (for VAV)

Teacher: Visual Teachers
Lesson: Integrated
Subject: Comparatives

Presentation: Talking about the pictures and matching then with the statement in exercise

CVAV1 and what will happen in the future.

Practice: Using activity CVAV 2 (teacher describes the rooms in the picture and students
mark them the sentences as true or false. Students do not have the
picture).Using CVAV 3 (tteacher explains the data on the table and students fill
the gaps through listening}, material CVAV 4 (listening the instruction and

marking the places on the map) (listening to the text and taking notes).
Production: Using the material CVAV 3 (talking about an English school and giving advice

by comparing with another one} (teacher gives the instruction. Students do not

have the handout})
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Picture 3 Picture 4 Picture §

T a Scan the following statements and undetline the words and phrases
that indicate different times of life.

. My favorite time of life was when [ was a litle boy. I liked the

freedom of childhood, but T also liked having someone to take
care of me,

.. My teenage years were the best of my life. [ loved the

excitement of doing things for the first time: dating, driving 2
car, getting a part-time job. , .,

P'm in my seventies and this is the best time of my life. 'm
retired, so I have time to relax and enjoy my hobbies. I also
finally have the chance to rake some classes. .

The best time of my life was my thircies. We were just starting
a family at the time, and I loved having little kids at home.
My grandchildren find it hard to believe, but my best years
were my late forties and fifties! After ouc children grew vp and
moved out, my husband and | had more time to spend just
with each other. :

b Match these statements with the people in the pictures.

£ Gr‘o‘;lwp'\i;’oh?k Discussion. Whaz age wasis your favorite? Why? Which
age are you looking forward to most?

2 Erdup}‘:’crk Discussion. Describe things you did when you were a child.
What was it like where you grew up? How is it different today?
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4 Find"ti{é foilow[ng things in
. 'i the pictures opposite.
arug
a cushion
an armchair

amirror  asofa
a ookcase
avase astool

7 Lookat the following pairs of
= sentences and mark thern

T {trug} or F {false), ] 2
@ The armcheir iy A isn't as

+~e big as the armchair in B,

The armchairin g 15 bigger
than the anmnchair in A,

b There are fewer windows in
s then B,
L ’}'here's_l_qr,_s_ljgmin Athan
“"ins. ] ’
The sefa in A Isn'tas Jong
as the one jn B,

+, Thesofa in B isn't o long
J*astheoneina,

d Therugin Ais as big as
2rglhe one in B,

2 &) In two minutes find as
many differences and .
similarities 2s possible betweenl
roorns Aend B, ’

b} Work in groups. Explain the
differences to other studer)ts‘.
Write five sentences describing
the differences.

g TR
Therugin B js Justas big :
as the one in A,

¢ The cushion in A i exqaly

-2z IR same as the onein B,
>"XTke cushion in Ais more
o
‘s OF less the semgz g the
Se'one in B.

. . A FET- TN 3 ?-"‘-’7
(n"‘h,’\kj C"‘ET- )
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Comparisons

1

Mztch the people to the deadiines.

3 hours
1 hour

2.5 hours 1

10 mins

.5 hours

1 Jo kas much more time than Pete
before her deadline.

2 Tom has more time than Sue,
but a tighter deadline than Jo.

3 Sue’s deadline is not as tight as

Pele's.

4 Dze’s deadline is a lot tighter thon

Pete’s,

Look af the table which shows

changes in the way children in
America are spending their time,

1931

Today

Playing

40 % of time |30

% of time

At
pre-school

11.5 hours
a week

20 hours
a week

Watching
™

2 houss on
veekdays

S0 mins on
weekdays

Now complete the sentencas.
Use information from the table
zhave and words in the box below.

In 1931 children spent (1) ............

............

of their time playing thon

they do today. The figure has fallen
from 40 per cent to 30 per cent. And
children today seem to ba "working’

than the pravious

generation as they spend nearly

(3) ..

uee}' at D;e-school

Perhaps the (4) ..
fact is thot todays chlldr N spend

..... lime watching TV, in
fact ha'!f en hpur (8) crereers

(5) -..

each day.

... hours a

hardzr

far less

most surprising
much mere  twice as rmany

fess
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2) Draw 2 plan of your home,

like this:

BALSoNy .
BEDReoM
/-=
e |
. “\:;a-rc.wsu
Es‘-“rRiuc{

b) &5 {3.21 Listen to the - )
Instructions and mark the places
described. Do not write anything,
but remember why you marl‘ied
those places.

€}, Work in pairs. Explain youfr._ _
pictures to each other,

This is my father’s desk =
_It's one of the messiest -
. Places in the hov-el

Judit Molnar, the daughter of )
7 Hungarian parents, first visired Budapest,

1 the capital of Hungary, in the 1980,
when Hungary was still 2 Commurist
Country, 5he returned recently 1o see how
it has changed.

e s
S I R
vre e &
szw“"-

7y a) =B [3.3) Listen to Judit Molnar talking about
2 her last trip to Budapest and note down what she
saye sbout the followin 'thin s, l
23 .t bofles LA §otre R E e PRI

* tieprides o the peopls’ o the general atmosphere -
Aheshors o the cars and traffic o public transport

"rreettud Fa g
et NN o R Ty P T AP A et .
b} Complete the gaps with 5 caitatie word of phrase
10 summarisa what Judit says.

1
-

B - frc «c E
bhdeod $12 biefie cons ae

She had expecied everything to be«sen i different
Wik how it was in Comrmunist times.
2 Most of the buildings are . 475.. same «.&5.., before.

fost ‘ g ... be

3 She thinks the shops are st better  40a2. before,

4 These days, Budapest is ,..z02., of L5 bopular
 tousist destinations e Europe,

5 Teensportis vwiharefficent .0, it was,

....... e

6 Thzre ussd tobe ferr traffic foon. there is now,

and pollution fs. 3444 bad .22, befose,
7 Meny things are sy, stmilar ..4x.... the rest of

-

.- EBurops new.

127



T City Language 5chool cings ‘
Recommending and advising o .

Learn English for life . . .
. = » &f the City Language Schosi!

Here at the City Language School, we offer you a wide range of
coursas:

» clzsses in the morning, afterncon or evening
« part-time English classes (6 hours a week)

o intensive English courses (15 hours a week)

* extra ciasses in - Pronunciation
- Vocabulary
- Listening

Ths City Language School also offers you a variety of extra facilitizs;
« a salf-study centre equipped with the latest computers.

* a language laboratory

» a large library with over 1,000 books for you to borrow

* 2 cofiee bar offering a variety of drinks and snacks

We also cffer a Conversation Club where you can talk to native
English speakers in a relaxed and friendly environment.

So come and join us at the City Language School - whara students come first!

You have decided to go te the City Language Schoel to study English, but you haven't decided which courses
to do. You are going to talk to two students who have been studying thera for two months. Look at the table
and ask each student for thelr recommendations, Make bris{ notes about what they say.

ﬁlew student ‘1

You want advice on: Student A Student B

which course to do - part-time Ty
or intensive English. )

whether to study In the morning,
afierncon or evening,

which extra classes to do
(you want to do at least one).

the best place(s) to study
in your {ree time,

whether to join the j
Conversatio:_'n Club. z

a good place to go for
coffee [ food, etc,

1N | - _
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EXAMPLE LESSON PLAN (for VV)

Teacher:

Lesson:

Subject:

Presentation:

Practice:

Production:

Visual Teachers

Integrated

Comparatives

Using CVV1(Talking about the pictures and matching them with the statement

i exercise )

Using activity CVV 2 {finding the differences and similarities between the two

pictures) Using the material CVV 3 {discussing the table and filling the gaps)
Using the material 3.3 (talking about an English school and giving advice by

comparing with another one) (students have their handouts. they read and do

the activity)
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Picture 3 Picture 4 Picture 5

1 a Scan the following statements and underline the words and phrases
that indicate different times of life.

. My favorite time of life was when I was a little boy. I liked the

freedom of childhood, but I also iiked having someone to take
care of me. ¥ :

. My teenage years were the best of my life. I loved the

excitement of doing things for the first time: dating, driving a
car, getting a part-time job. . ..

. Pm in my seventies and this is the best time of my life. I'm

retired, so ¥ have time to relax and enjoy my hobbies. I also
finally have the chance to take some classes.

The best time of my life was my thirties. We were just starzing
a family ax the time, and 1 loved having little kids at home.

. My grandchildren find it hard to believe, but my best years

were my late forties and fifties! Aftec our children grew up zed
moved out, my husband and I had more time to spend jus:
with each other.

b Match these statements with the people in the pictures.

¢ G4tz Discussion. What 2ge wasfis your favorite? Why? Which
age are you looking forward 10 most?

2 Gromp¥ork Discussion. Describe things vou did when you were a child.

What was it like where yo3 grew up? How is it different todax?
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# Lookat the following pai
“n= 5eniences and mark them

T ftrug) or (false),

& The ammchair in A Isn't g
+v<big as the armchalr inB.

The armchair in g Is bigger
than the armckairin A,

b Thereare fewer windows in
oA then B,

<2 Find the following things in
i the pictures opposite.

arug amirror asofa
acushion abookcase
anarmechair  avase astoal

'.A:i'here’s_lg_s_shljgh_ tin A than
" “ins. ) .

¢ Thesofain A fsnt as long
¢ cstheoneinB,

+ Thesofain Bisnt g5 leng
_‘. ‘ostheonein A,

d Therugin A fs as big as
.r-ctheonein g,

The rug in B is jus? 'c:;'lﬁ;g.:
asthe one in A,
¢ Tkecushion in A js exadily
-2z the same as the one in®.
- " :The cushion In A is more
oo OF loss the same as the

“=one in B. -y
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<8} Intwo minutes find as

34 many differences and

simllarities as possible betvieen
rooms A and B. '

b) Work in groups. Explain the
differances to other students.
Write five sentences describing
the difierences.

F
e £ e wluelenk -l
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Comparisons B o )
-~ Match the people to the deadiines.

- n

3hours 2.5 hours
1 hour 10 mins

.  ———

1.5 hours }

1 Jo has much more time than Pete
before her deadline.

2 Tom has mote time than Sue,
but a tighter deadline than [o.

3 Sue’s deadline is not as tight as
Pete's.

4 Dee’s deadline is a lot tighter than
Pete's.

Look at the table which shows
changes in the way children in
America are spending their time.

1981 Today
Playing 40 % of time |30% of time
At 11.5 hours 120 hours
pre-school  [a week a week
Watching [2 hourson {90 mins on
v weekdays weekdays

Now complete the sentences,
Use information from the table
above and words in the box below.

In 1981 children spent (1) .............
veenenennss O theldr time playing than
they do today. The figure hos fallen
from 40 per cent to 30 per cent. And
children teday seem to be ‘working’

(2) crrreiierssninaninns than the previous
generation as they spend nearly

1) S ieeastrasarsetesens hours a
week at pre-school.

Perhaps the (4) v i
fact is that today’s children spend

L) N time watching TV, in
fact half an hour (6) ...ocovvvervrnivens
eachday. *

harder most surprising
much more  twice as many
farless less
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EXAMPLE LESSON PLAN (for M)

Teacher: Mixed learning style teachers
Lesson: Integrated
Subject: Comparatives

' Presentation: Talking about some of the objects in the class the physical differences of the
students.

Practice: Using activity C.M 1 (reading the sentences and using an appropriate
adjectives in comparative forms for each of them) Using the material CM 2
and CM3 (cheoosing a suitable adjective and using them in the sentences in
comparative forms). Using CM4 (filling the gaps by using much/ a bit etc+

comparative forms

Production: Talking about the Foreign Languages of Osmangazi University and criticizing

of the English lessons, giving advise to make the lessons more enjoyable.
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- benises <M 4
.

i
it
'

Contplete the sengences itsin

st It's too noisy heee.
£5%02 This coffec is ve

"513 The hotel w,

8 a comparative form
Can we g0 somew
vy weak, !like it a bir ..,
a3 surprisingly big. 1 expected it 1o be
a3 surprisingly cheap, | expected it to be
5 The weather is too cold in rhis country, [
756 My job is a big boring sometimes,

71 whs surprised how €asy it was to

{older / more importane erc,), :
here ...quistert. :

d like to live sumewlicre
I'd like to do something .............
use’the compurer. | thought it woul,

?
2
i

B-Your work isp't very good. I'm sure you can do .,
The sitvation isn't 50 bad, It could
d we got here so quickly,
% very loudly, Can you sp
ver phone me. Why don't you phone me
ing too aear the camera, Can you ntove a big .
a bit depressed yesterday bur you look .......... .

be .
T expected the
cak a bir

b,

journey to take ..

‘.3: 'r'-"f i

A You're stand
2514k You wese
L ey

e AWIND

today,

time use the comparative forn: of one of the words in the liss,

N

Amplete tre sentences, Eacly
thass where necessary,

e PR U

crowded enrly ecasily Ivégh impurtant
peaceful relinble serious simple thin
NAx the
Bidael was fecling dired fase night, so I went to bed ~eatllarthan,, usyal, .
&5 dlike 10 have 5 -MELrallable... car, The one I'ye 8ot keeps breaking down. .
Infortunately her itlness WS oo s, W TROURIE at first. i
ou look ..., - Have you lost weight? ;
want g flat, We don*t have enough space here. |
¢ doesn'c study very haed, He's ... st 10 BaYing 4 good time,
kth and happiness are

weer TIOHLY,
instructions were very com,

were a lot of people on ¢
Jiving in the counteyside, It's ..,
J find your way around e tawn
e parts of the country, prices are

plicated. They could h:‘l‘ve been,
he bus, It was .

1

SESPTT T §
living in 2 cown, i
- if you have a good map, !
in others.

k1 :
¢ Sttiations and complete the sentences.

fday the remperature was nine degrees,
eatdarvoday. than ie. was youtord ..,

ey takes four houps Lo @1 five hours by train,

Use a compararive form {-cr or moce... ).

Teday it'sonly six degrecs,

ey takes four hours by car and

and I went for

Ly

s and Joe both did b
a0

arun. Iran ten kilometres, Dave stopped afrer vight kilometres,

adly in the exam, Chris Bot 20% but Joc only gor 15%.

§£ 5o
s -,
vary busy at work roday,

m

nutes, The trains rup every hour,

We're not usually as busy as thar,

134

: 10 This excreise is too difficult, I think you should make it

LAaLnLioLy -

E A i {8 () 1, i
Complete the sentences with an appropriate comparative or sapf:r;an;e adjective, Use wr
-er/-est or more/most form. Indicate where botl forms are possible. (A)

i alike common complex confident forcelul
hot likely  welaxed- simple w{d;
1 1feel much .more relaxed.  now that the exams are over, -

isali ; Id one, bur still fits easily into the parape.
ew car is a little wuiennst.. than our o , s casily ino -
Z:;- ?{::Sntcst speech was strong and confidens, and some people now consider her to be
worasmnmens figTE in British polities. ] ——
4 Now that tl‘?ey had both had their hair cut, the twins looicr;d EVEN i e §
5 Throughour the match, Bnrcclona_ looked the ... wrmru:':-sd.mrh among sca bieds.
6 Scientists claim that oi] pollution is now the }],“ Caus: boout 2 l:cs on
was quite casy and I began to fee e b resu - '
Z X:: :;::C:\?cmn 3 cornputcr had to be designed to control the environment of the
other, sesssssnasgemsrsig
space station, .
'9 Igs been the e day in London for 35 years,

' 7 iently. (B & C
Write two sentences from each situation, one with enough and the other sufficiently. (. )

1 { isn'ti ’t cause us concern, .
1 The problem isn’t important, It won
"~ The :;»um lsn't important enough o canse us concern,
The problem isn't suffictently important & canse us concern.

. 2 Young adults aren’t informed about politics. They shouldn’t vote,

3 The company fele confident about its new product. It toak on over 100 new emiployees.

" A The gas leak was serious. The police evacuated the building.

fecti A,
- Write sentences with either for..to + verb or to + verb after the ad;gﬁm}.c()]:c a phrase fro
i i 1t r possible,
L a phrase from b, and a verb from ¢. Various combinations are b
i

l b € Example:

i a _

I 'm afraid the box is too heaw,
! " i i too old fit

| ; ;‘E‘cig::;: i:hc boxis too high learn | {for me) & carmy for,

' 3 The picces of wood were too tired aflflord

‘14 My grandfather thought he was | too heavy § te

t! § After her long journey, she was | too long carey

i

Complete these semtences in any appropriate way using the patters in D opposite. (D)
i ik i the Government,

1 The later the general election, ..theg better it will, be for

2 The higher the temperature,

the more expensive it become:

3 -
4 The bigger the European Union gets, the more difficult it s 10 get up in the moming
b




se than where recessary.
5 lnHer illness was ..megh more serdoys than . we thought at first. (much 7 seripes)

»Tlus bag is too small. 1 need somaching

*I‘m afraid the pzoblem js

4L You looked dearessed this morning but you look
¥ now, {a bie/ happy]

len]o) ed pur visit to the museum. It was

lfde  interesting)

AYeu're driving 100 fast, Could you drive

................. {much / big}
it szeqns. fmusch J complicared)

[ expected.

?{ 2 bic/ slowly)
to learn a foreign language in the country where

g "__ is spoken. (a loc/ easy)
'thought she wes younger than me but in fact she's

21 flighdy o)

7 ‘f_m the sentences using anylno + a comparative, Use than where necessary.
i fed up with waiting. I'm not wairing ..any Jenger,...

! Eri socry P a biz late buc E couldn’c get here
<This shop isn™t expensive, The prices ure
A Tust stop for a rese. | can’t walk
b€ teaffic isn't particularly bad roday. It's

anywheee efse,

usual. *
Iete the sentences using the structure in Section € {...and...},
il
s becorning . hacderand harder.. 1o find a job. (hard)
t hole in yous pullover is gesting woers ve o LD}
v bags seemed 10 Bet as }earcied chem. {heavy}
Y83 [ waited for my interview, | became fnervous)
'\ the day went on, the weather got U - T X |
v:lhng is bccor::.ng - (expensive)

§3¢e she has been ia Britain, her English has gox

-« {good)
the conversation went on, he became

featkatdive)

:gnuncu are like those in Section D, Use the word(s) in brackets (in the correct form} to
 the sentences.

g"l ' Warm weather. The warmer the weather, .. she better i fach.. (feel) -
't ‘really like him when we first mat,
h¢ more | got to know kim,

lire)
u Fe in business, you want to make a profit.
¥ more goods you sell, {profit)
52 ard to concentrate when you're tired.
iore tired you are, {hard)
had to wait 4 very long time,
Elonger she waited, {impaticnubecome}

S -.‘-

correct, older or elder? Or both of them?
T

. brothae is a pilot. (older and elder are both correct)
prised Diane is only 25, I thow it she was pldez £ elder.
youngcr sister is still at school. Her plder/ elder sistes is a2 nusse,
is gld,;Lgl;[:; than his brother.

W - N ~ L\btl'
Et J\{S\(\ (\(( VLI
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EXAMPLE LESSON PLAN (for VV)

Teacher: Visual Teachers

Lesson: Integrated

Subject: Future Tense (will & be going to)

Presentation: Talking about the picture in exercise FVV1 and what will happen in the future.
Using activity FVV 2 (talking about the list and discussing what John is going
to do through reading the dialogue)

Practice: Using the material FVV.3 (Activity 1. making a dialogue. Activity 2 talking
about the picture and what is going 10 happen. Activity 3 reading the dialogue
and telling what is going to happen) Using the material FVV 4 (students have

handouts and they try to fill the gaps in their cards)

Production: Using the material FVV 5 (game) {smdents have the handouts)
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(2] -t

Gruup.'r-?‘o'rk Look at the picture above znd talk about the differences
you see between this city of the future and cities of today.

2 a PirVork Match the headings and the TV screens by putting numbers
in the blanks.

I the furuee you will be able to use your TV ta . . .
wowee OLder a pizza .:... do your bznking ... see a movie
b Grplii:i‘;"ﬁrk Futurologists say we will be able 10 do 2il of these things
from home. Would you like to be able to do these things from home?

Raznk these things from most to
~ least important (1 to 6).

......... do banking

* wwe Order and watch movies
........ order meals

e turn in school assignments
......... do weekly grocery shopping
.. consult a doctor

-

. How will these things be different in the future as a result of the
" information highway? Write your answers in the chart.

e e R TS A W S

Enferdainment
£ducation
Hezlth

hieals
Groceriss

TN L . y pign s
¢ §fmplit Discussion. Use the chart ro compare life now with life in
the future.

! )
Alblasy  Swadane e e
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VY2

going to and will

1 John always writes himseli a hsl at the beginning of
every day. What's he going to dd toda)” What's ha
going 1o buy? :

Example
Ht. s going to fill up the car with peno!

hings o d, f‘ T‘zinjs o by
Peﬁo! ‘.5!4.‘34 y-“_—‘

elec’nicii«( +ill te
P]a.t\e —hcke-{“ T ‘From ch:ese.

a e‘h‘avel ageat Yoghurt
e lib rary
a hd!r‘-cuf' jpz‘l'::ﬂdos

-the dcg -F;n'q valk | Mefon

2 T.33 Read andddistenso the dialogue between

John {(3) and Anna (A).
3 I'mgoingtothe shops soon. Do you want
anything? -

A No, I don’t think so. Oh, hang on. We haven't got
any sugar left,

J s all right. 1t's on my list, I’m going to buy some.
A What about bread? We haven’t got any bread.

~J -OK.PH go to the baker’s and I'll buy a loal.
A T'll be at work when you get back.

J., Tl see you later, then. Don’t forget Jo and Andy
are coming round for a drlnk tonight.
A Ah, right. Bye. 4

J  Bye, honey.

<3 'U\(i\l"\ L e £ L

Hea clu.:f N ;3

138



1 Dialogues.

John said, I'f go to the baker's and I'll buy a loaf,
Lock at the list of items. What would Anna ask?
What would John say?

Example
— some stamps

Amna  Could you get some stamps?
John  OK I'll go 1o the post office and buy some.

- anewspaper some shainpoo

a bottle of wins 4 tin of white paint
a joint of beef - avideo

a film for her camera some felt-tip pens

t

t

t

|
I

. nmen?
2. Loal at +he Sicdure anal el wlak 'S 9oy o happen

3. Rean e dicloque  cwd Aell what's SQ'U\3 1o happen?

Example - ' : =
A Hﬁve you seen the air tickets? <They're going to catch a plan.@
B Yes. They're with the travellers’ cheques. _ . ;;i
A And do you have the address of the hotel? {They're going to stay in & hot )
B No. I've just got the name. Do we need the address? =
A No. Maybe not. The taxi drver will know. g
B What about the milk? Have you cancelled the milk? P
A Yes. No milk for a fortnight. Right? They're going to be D .

B That’s it, Well done. . for two wezks. -

He—’:i((‘%”"-:& .S"L'\(i!’fl.l“ Bk
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., FINL LHE HPFEHENCES
40

Siudent A

+

Work with a pariner. You bolh have a copy of four people's diaries. But some of the things
marked in them are not tha same. There are 11 diffsrences alfogethar.
Teke itin turns to ask and answer quasfions 1o Iry 1o find which things are different. Pu! 2 cirelz
around any differences you find. (But you nesdn't tell your parinai!)’

You can ask, e.g.

Where i3 Peter going on Wednesday?

15 Colin having his eyes tested on Monday?

At what time on Sunday is Emma visiting her grandparents?

ete,

-

NOTE: Only answer the quaestions your parinsr asks. Do not give him herany extre

information.)

Patei’s diary

Fislen’s diary

22 tonday
play squash 7 o'clock

spend evening w
Cathy

visit Aunty Jane 6.30

take cat to tha vt
10.30

£3 Tuasday Sato-dar iy 23 Tuzsday 2aiaday iV
av foothall 2.15 . . ey Vatfi-2to sz
play football _..;13 siayvinand wash hair | Gfiv2 tor‘nah ASRLEEE
meet Cathy 7,20 Paul (after G
24 V/=dnssday Suntzy 22 } 25 \Wedraslay Sundzy 23
go to the dentist 10.30 '
235 Thursday 25 Thursday

Emma’s diary

Colin's diary

22 tonday
oi. for a meal with
Sally 7.230

m
i3
i
b
ny
w

22 Monday

have eyes tested
11 o'clock

stay in and tiZy the fiat

' Fridzyos

have lunch with Nick
1.30

visit grandma and
grandpa 4.30

go to the cinema with
Steve pnd Michael 7.15

23 Tuzsdsy Saterday 27 23 Tussday . Sridey 27
take car to the garage | go swimming 10.30 meet dad for fnch
11.30 meet Sally and Jenny 12.30

8.15 have party a: flat .
24 Wednesday Sunday 23 4 Wednzsday

Synday 23
phone mum a:c‘JaaHJ
10 30
wateh TV 7.50

23 Thursday

23 Thursday

T

When you have finishad, corﬁpare your diaries.

¢ e
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FIND 1 HE DIFreHRcNGEDS

Student BF&.u b - .
Work with a partner. You both have a copy of four peopla’s dizarizs. But some of the things
marked in them are not the same. There are 11 differences 2!logsther.

Take it in turns to ask and answer questions to try to find which taings are different. Put & circls
around any differences you find. (But you needn't tell your pa: inzrl)

You can ask, e.g. ’

\Where is Peter going on Friday?
is Helen taking the dog to the vet on Thursday?
. At what time on Sunday is Colin phoning his parents?

ete.
(NOTE: Only answer the questions your pariner asks. Do not give h:Wner any exlra
information.) - -
Peter's diary Helen's diary
22 Monday ) Friday 26 22 Monday Friday 25
play squash 7 o'clock E"a:g}f‘nema with go to pottary classes meet friends at disza
' . 7.30 -| 9 o'clock
23 Tuesday tay football galtgrday 27 23 Tuesdzy , Saturday 27
go to the dentist 10.30 ;2’ . gc:ﬂfy s é o stay in and wash hzir drive to Swindon to s22
. Paul (after 6)
24 Wednesdzy Sunday 28 2q Wednssday Sundzy 23
25 Thursday 25 Thurs€zy
visit Aunty Jane 6.30 ;%%godﬁg to the vet
Emma’s diary Colin’s dizary
22 Monday Friday 26 22 Mondzy Fridzy 25
g:ﬁ? ? g‘;al with ?;";,’5;:; tested stayin and tidy the flat
23 Tuesday . . . Saturday 27 23 Tuesd a Satu ﬁda; 27
teke mum fo the doctor | 80 SWimming 10.30 meet dad for lunc
11.30 - meet Sally and Jenny 12.30
' 8.15 have party at flat
24 Wednesday Sunday 28 24 Wednzeds, Sunday 23
visit grandma and go to the theztre with | phone mum and dad
grandpa 4.30 Steve and Michael 7.15 | 1030
. ) b .
23 Thursday 25 Tnursday
have lunch with Nick y
130 - e

When you have finished, compare your diaries.
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THE GREAT DIATOND  RoRBRERS
FVF5 0 I

The largest and most valuable diamond in the world, the 8lue lce diamond, is on display at the Nationa!
Museum. You are International jewel thieves, who 272 planning to stesl the diamond! You are going to
work out a plan - you must not get caught! Below is all the information you need to plan the robbery.

First match the letters in brackets to an itern on the map of the museum. Then plan your robbery and
your escape!

7 The museum is open from 9.30 until 5.30. When the museum is open, four guards stand
by the diamond at all times.

2 At 5.30 the front doors {F) are locked, and the keys are kept by one of the security guards.
The two windows (W} are locked from the inside, There are two security cameras (5), one at the
front of the building and the other in the Diamond Room.

Wﬁen the museum is closed, there are two guards on duty. One guard {A) walks around
the building, while the other guard (B) sits in the office watching the pictures from the
securlty cameras on television screens (T). Every hour the two guards change places.

There is also an emergency phone {Ph). As soon as the guard picks up the phone, an alarm
automatically rings in the police station next door.

The Blue lce Diamond (X) is kept behind a locked glass doar (G), which is connected to
an alarm. If anyone breaks the glass, an alarm will go oif in the police station next door.

The key which opens the glass door is kept in a cupboard in the secutity room (D).

Guard A keeps the key that turns off the alarm on the glass door in his pocket (P).
{Note: you need both keys to open the glass door without the alarm going off.)

There is one extra guérd's uniform in a cupboard in the security room (C).

D0 NN N N W

The guards do not have guns, and you zre not allowed to take any weapons into
the museum. -

Useful language ) -

“ will be able to .

Once we're inside, We'll have to gét the When we get the keys,
we'll have to hide. keys before we steal the we'll be able to get the
dizmond. diamond,

Vv -V V

- ) i " Vs

Cabiag Eude Spploaeatidy Medenicy
td-:“.

142




]

———— s —

b

1

z%ﬁ%n: A s W P R TRy
u'; A
]

o]

%

Jazex
B2

oty

ok

AL e T A
L

3.

ey
Fi

.‘:?
-l

Tt
i

1Byt
r

s
5

At
L T
LA

Pak
Ealy

TS oe,
o

!

TICKET OFFICE

I ATt
S - R T

. N i
(Y N al
yd
- = _ /} f.;
: 3 / . &
. . e Yy
Ty |\ DIAMOND ROOM 23
7 7 = -
57— ° ) |
alfc - (=) - @ 1 STEEL WALL
4 | B} 76 P I G
’ TRl T Ol o b
MEN'S TOILET \;\% \ COSTUME ROOM : 2
g AN
oy ’
SECURITY ROOM | RN N /
~ R —b'\-.\ /"
ROMAN ROOM A _

WOMEN'S TOILET

Sp—
[/
e )

143




EXAMPLE LESSON PLAN(for VAV)
Teacher: Visual Teachers

Lesson: Integrated

Subject: Future Tense (will & be going to)

Presentation: Talking about the picture in exercise FVAV1 and what will happen in the
future.

Practice: Using activity FVAV 2 (Task 1. the pictures and what the future means & task
2 listening and selecting best one that matches the conversation and task
3)Using the material FVAV 3. (Activity 1. talking about the list and what John
is going to buy& activity 2 listening the dialogue and talking about the
differences of using will and be going to) Using the material FVAV .4 (practice
1. making short dialogues using will & listening the dialogue and tatking about
what is going to happen)

Production: Using the material FVAV 5 and FVAV 6 (game)(teacher gives the instruction

and students make plans. They do not have written direction, but the have the

map)
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GrogpWrk Look ar the picture above and talk about the differences
you see between this city of the future and cities of today.

2 a hirWrk Match the headings and the TV screens by putting numbers
in the blanks.

In the future you will be able to use your TV10...

......... order a pizza ... do your banking ..... see a movie

b GroupTa’Erk Futurologists say \-.'z;fwill be able to do all of these things
from home. Would you like to be able to do these things from home?

Rank these things from most to
L least important (1 10 6),

v do banking :
e Order and watch movies
v OLder meals

s TaEn in school assignments
. d0 weekly grocery shopping
.. consult a docror

Aoy Stadenk Tyt
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Task1
a EryWok What does the phrass the fiinre mean 1o you? Brainstorm
“To me, the fulure and think of as many words or phrases as you can. :
rgans adventure.”

b Gl"mk Gompare your ideas with those of another group.

Task2
a Check [¥] the words you know.
O fu;urologist 0 sciensiss 0O homes O TV/computer
{J computer chip [ order QO movies 0 household goods

O 50 years O lonely O future: O entertainment
[ smart cards O clothes T food O securiry systems

b You are going to hear a conversation coraining the words from
Task 2a. What do you think it is about? Check [¥] your answers.

Yes No Maybe

Buying goods and services in the future 0 O (W]
Being a scientist in the furure 0 a O
The role of technology in the future a 0 O
Shopping from home O (] O

¢ { 9 Listen and circle the words in Task 2a when you hear them.

- 8 § g Listen again and number these pictures to match the order in
which you hear them being discussed.

AT . . : . "
e GRmpYark Discussion. Look at the phrases in Task 2b and select the
one that best matches the conversation. ’

Task3 _
8 Look quickly ar the magazine asticic on the following page. What is
the information highway? .

b How will these things be different in the future as a result of the
information highway? Write your answers in the chart.

Entzriainmant
Education
Hzalth

Meals
Groceries

PRt H . . . . .
¢ Gjpjyart Discussion. Use the chart to compare life now with life in
the future.

Addety sy ucleat ?::;a’(.
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1 Dialogues. - .

oy o

FVAYd John said, I'll o 10 the baker's ard Fil buy a loaf.
Look at the list of items, What wou'd Anna ask?
What would John say?

Example
-~ some stamps

Anna  Could you get some stani-s?
John  OK [I'll go to the post ofi3ce end By some.

- anewspaper - SO[2 $Rampoo
- abottle of wine ~ 2 tin of white paint
- ajoint of beel - avideo

~ 2 film for her camera soine felt-tip pens

2 Listening

T.34 Listen to the conversations. g zee-
Say what's going to happen.

Example -

Have you seen the air tickets? {T hey're going to catch @ plane.)
B Yes. They're with the travellers’ cheques ‘
A And do you have the address of the hotel? They're going to stay in a hotel)
B No. I've just got the name. Do we need the addrass?
A No, Maybe not. The taxi driver will know,
B
A
B

What about the milk? Have you cancelled thz mitk? : :
Yes, No milk for a fortnight, Right? They're going 10 be away
That’s it, Well done. for two weeks.

'Ht‘c.‘lci-..\.:(..-...l SAaclend ‘?"-’-"-'{‘
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. FIND THi: DIFFERENCES 3

Student A

Fvadse,

Work with a pariner. You bolh have a copy of iour peop!cg's diaries. But somz of the things
marked in them are not the same. There arz 17 diffarencas allogather.

Take it in turns to ask and answer yuastions to fr}f ta find wehich things are

Gifferent. Pu! a circla

around any differences you find. (But you nizzdn't tall your partnari)”
You can ask, e.g.
Where is Peter going on Wednesday?
Is Colin having his eyes tested on Monday? .
At what time on Sunday is Emma visiting her grandparents?
cte.
(NOTE: Only answar the quaslions vour parinsr asks. Do not give him. hs. ny exire
informztion.)
Peter's diary [ Halen's diary " !
22 Monday Fride,; 22 22 tionday E
play squash 7 o'clock spend evening with g5 1o pattery classas | me
Cathy =az " ) G I
| .13 Yo
¥
£3 Tugsday Satrday iT : 23 Tuasday
play footbell 2.15 i siay in and wash haiy | Giv2 to Wvall
Tacet Cathy 3.30 - e Pau! (2lier 6;
24 Wednzsdey Sunzay 22 24 Wsdnasday | Sunday 23
2o to the dentist 10.30
25 Thusday £5 Thursday
vizit Aunty Jane 6.30 teke cat to the vet
10.30
Emma's diary Colin's diary
22 ldonday . Faisey 28 22 Monday om0 Fidy2s
g‘t. for a2 meal with have eyes tested I stay in and 6535 the flat
Sally 7.80 + o | 11 o'clocls ' ’ :
25 Tuesday . Salurday &7 23 Tugsday T Zaturday 27
take car to the garage | goswimming 10.30 meet dad fo" fonch
11.30 meet Sally and Jenny 12.30
8.15 have party a: Jlat
24 Wednasday Sunday 23 24 Wednssday . ¢ 23|
have Junch with I\ICR visit grandma znd go to the cinen;la with 1;02’.%9 mum 254 -
139 0 Steve and Michael 7.154 . e
s grandpa 4.3 S watch TV .50
25 Thursday 25 Thursday

When you have fmrshed compare Your diarigs.

- -f.

C‘\f(..ugur" r- Ges s
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FIND THE DIFFERENCES 3.

Luaent B

ork with a partner. Yoir both have a copy of four people’s diaries. But some of the things
arked in them are not the same. Thare are 11 differences altogathar.

ke it in turns to ask and answer questions to try lo find which things are differen!. Put a circle
ound any differences you find. (But you needn't tell your paﬂner’)

au can ask, e.g.

‘here is Peter going on Friday?

Helen taking the dog to the vet on Thursday?

t what time on Sunday is Colin phoning his parents?

c.

rrOfmaf.'Oﬂ)

B

JOTE: Only ansvser the questions your pariner asks. Do not cwe hfm/h er eny exirs

Peter's diary

Helen's diary

22 Mondzay Friday 26 22 Manday Friday 23
play squash 7 o'clock %° tg Cinsma with go to pottery classes ‘meet frieads at disco
athy 7.80 9 o'clock
23 Tuesday Szturday 27 23 Tuesday Saturday 27
go to the dentist 10.30 play football 2:15 stay in and wash hair | drive to Swindonto ces
meet Cathy §.30 . Paul (afier 6)
24 Wednesday ‘Sunday 28 24 Wednasday Sunday 28
25 Thursday 23 Thursday
. take dog to the vet
ty Jane 6.30
visit Aunty Jan 10.50
i Emma’s diary Colin's diary
| 22 Monday Friday 26 22 Monday . Friday 26
go for a meal with have eyes tested steyinend tidy the flat
; Sally 7.30 11o'clock Y 4
23 Tuesday Salurda 2'4; 23 Tuesd: L . Saturday 27
. ’ go swimming 10.30 y reseEy meat dad for Iuncfl ye
take mum to tha doc\.or @ 13.30
11.50 meet Sally and Jenny : _
8.15 have party at flat
24 Wednesday Sunday 28 24 Wednesday Sunday 28
visit grandmaz and - goto the theatre with | phone mum and dad
grandpa 4.30 Steve and Michael 7.15 | 1030
o . .
25 Thursday 25 Thursday
have lunch with Nick .
1.30 ©

When you have finished, compare your diaries.,
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SRS 6

4

. ———

THE  GREAT Diraord 2ot

Thelargest and most veluable diamond in the

world, the Blue fce diamend, is on display at the National
2 Who are Planaing to steal the diamond! You are going to
slow is &lf the information you need to plan the robbery,
1 the map of the museum, Then plan your robbery ang

The museum is open from 9.30 until 5.30. When the museum is open, four guards stand
by the diamond at all times.

At 5.30 the front doors {F) are locked, and the keys are kept by one of the security guards,
The two windows (W) are locked from the inside. There zre two secUrity cameras (S), one at the
front of the building and the other in the Diamond Room,

When the museum is closed, there are two guards on duty. One guard (A) walks around
the building, while the other guard (B) sits in the office watching the pictures frorp the
security cameras on television screens {T). Every hour the two guards change places.

There is also an emergency phone (Ph). As soon as the gusrd picks up the phone, an alarm
automatically rings in the police station next door. ’

an alarm. If anyone breaks the glass, an alarm will go off in the police station next door,
- The key which opens the glass door is kept in 2 cupboard in the security room (D).

Guard A keeps the key that turns off the alarm on the giass door in his pocket {P).
(Note: vou need both keys to open the glass door without the alarm going off.)

There is one extra guard's uniform in a2 cupboard in the security room {C).

2

3

4

5 The Blue Ice Diamond (X) is kept behind a locked glass door (G), which is connected to
/

S

The guards do not have guns, and you are not allowed to take any weapons into
the museum, .

A
-

n

is ?t‘ar‘é gingto <
will neéd to ;..

Once we're inside,
we'll have to hide.

We'll have to get the
keys before we steal the
diamond.

When we get the keys,
we'll be able to get the
diamond,

- - : ( '\'("“'i.n tj ce:-dS¢ o, I.;"D'P_‘—"‘#——l.‘.e\ "“'J“ f\,‘f“-{tr i ok,
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EXAMPLE LESSON PLAN (for M)

Teacher: Mixed learning style teacher

Lesson: Integrated

Subject: Future Tense (will & be going to)

Presentation: Talking about what will happen in the future and revising the tense
Using activity FM1 (pronunciation activity on “will”). Talking about the
differences on “will” and “be going to” by using the table on F2

Practice: Using the material FM2. {Activity using “will” and *be going to”). Using
activity F3(usin be going to for planned action) and FM4 (chosing “will” or
“be going t0™). Using FM5 (choosing the correct verbs and using “will” or “be
going t0”}, FM6 and FM7 (using “will” or *be going to” and choosing a

suitable verb depending on the context)

Production: Using the material F 8 and making dialogs about the future plans of students.
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(3) Jack will finish his work tomorraw:

e T
W5 or Be gofng to is used 1o express !
() Jackis gotng to Sinish his work

whall y possible but uncommon in American English. Skaif is used mare
Zifiequenty in Boidsh Erzlish than in American English.
k.

future Gme.* In speech, going to is
tomorzow:, often pronounced “gonna.”
, ) Anna will not be here tomorrow. In (d): The contracted form of wilf + not
(@) Anna won’ be here tomorrow, is won’t,
P i
“"{ihc w3z of shall with £ er we to express furure time iz

XERCISE 1, Simple fyture, {Chart 4-1}
D:’{-ec:iarr:.- Will is vsually contraced with personal pronouns in both speaking and informat
writing. Will is often contracted with

it ; : nouns and with other words in speaking, but not in
writing. Practice pronouncing contra

cted will in these sencences,

L Pltcome. He'll come. You'll come.
2. She’ll help us. They'll help us roo,
3. Tm sure we'll do well on the test,

4. 10l probabiy rain tomorrow,

9. The children will be home at 3:00,
10. Who will be at the meeting?
11 Where will you be around five?

12. How long will Tomn be here?
5. Bob wijl (“Bob’1”) be hete soon, 13. Nobody will recognize you in that wig.
6. The weather will be hot in August, 14. That will be a lot of fun,
7. Mary will come tomorrow. 15. What will you do?
&. Bill will be here too. ‘

oy 3 ”.

To express a PREDICTION: Use elther WILL or BE GOLVG TO.

i ic ent
{a) According to the weather repors, it swill becloudy |{ When the spesker is making a prediction (a statem

LOMOLTOW., T i will oo i
shout something vhe thinks will be tru.e or h .
C ing o the weal it & i1 the fisture), either wilf or be going fo is possible. 3
®) A[ cording te th ther report, it is gosng to be ure), eit : : ] f
t ! ’ﬂ.h vt yourselft “There is oo difference o mezning between (c) and {4).
{c) Be carzful! You ur? yoursc

(d) Watch cut! Yau're going do hurt yourself?

To express a PRIOR PLAN: Use only BE GOING 70,

A: Why did you buy this paine? ‘When the apeaker is e.ngusu'ﬁ Hﬁ: gelzc: u(::ﬁﬁ:“
© B I'r: goa':: ta paint my bedroom mmnmw;h ;h;:: ps.;:ekfam::dd: au;a'l:: L:r decision to do i), ooly be
is tired of taking the
{F) 1 talked 1o Bolr yesterdzy. He is tin

i D oing fo is used.*
bus to work. He's going fo buy @ car, That's fu (&) Speaker 1 has made a priot plan, Last week she
whathe fid me. decided to paint ber bedroom. She intends to paint it
tomorrom.

2 speaker kuows Bob intends to buy a ear.
. ?ognm.zrdh:me decision in the past, and he plans 1o act

: Spesker B feels sure about the teacha’ .
i::iﬁlnscss to help. Be going to is not appropriaie in
() and (B}.

on this decision in the fucure, )
Will isnot appropriate In () and {f).
To express WILLINGNESS: Use only WILL __ _
s ringing In (2): Speaker B is saying lmmﬂm{;_;haﬁzybz
o s ’ get the phone.” He is not making thptcdlc o h, htrd
® i i’ggf:::ndm!md ot o dee e Pﬂo: p::v::r the phi:]:l: fngnum will 1o shew
‘ ey i " uUDteEring 10
B: Askyour teacher about it. She'l help you. Vm?’ wlingrss,

Pevosio Are you busy this evming? . e

TN =1 G . .
Siruation g- Yer. J;m going to meet Jazk ot the librory at revernr. We're poing to;ﬂ.ldywi:n
I Sitades ), oaly be going fo is possible, The speaker has a prior plan, to bie uses be going
Sivsadoa3: ‘; %Tntgmﬂ m.:k any plins, '8 ect ok Fin going t0 e'al dinrer, of eourse, And then 30

' probably watck Ok I'm probubly going fo watch TWjea :.:!: bl R
i & ible. Speaker B has oot pl: 2
irvatios 2, sither walf or b going tois p peaker t

]:'::an:‘:z'.‘-.ﬂ:m stadag any prior plans), 90 he may use cither wAll o be goding fo.

3 EXERCISE 2. WILL vs. BE GOING TO. (Chart 4-2)
PART I. EXPRESSDNG PR-EDICT!O?:‘S . &
Use will andior Be going fo with the verb in parentheses.

1. Sue (graduarg) will graduate/ i going o graduate. inJune. Afer that, she
- ol X
- fbezin} __will begin / i q0iug Fo bedin  work at an electronics firm.

2. Fred (be) at the meedng tomorrow. I think Jane (coms,
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3. A: Can you give Ed a message for me?

B: Sute. I (tee, probably) him az the r=eeting
this evening.
4. A: Mr. Swan (b¢, not) here next teem, He has resignsd.
Who (be) the new teacher? Do you know?
B: Yes. Ms. Mary Jeffarson. Ms. Jefferson (teach) ths

same courses M:r.. Swan taught: English, algebra, and geometry. [ (Ee). .

in her Ialgebra class,

5. In what ways (the damage tee do to our environment today, affect)

the guality

of life for future generations?

PART II. EXPRESSING PRIOR PLAN V. WILLINGNESS
— Use be going to if you think the speaker is expressing a prior plan, If you think shehe
ik % hasno prior plan, use will,

6. A: This letter is in Frcﬁch, and I don’t speak French. Can you help me?
s B Sure. 1 (ranslaze) vl translate it for you.
7. A: Do you want to go shopping with me? I (go) ___aw goimg ke g0 to the

shopping mall dowmnitown.

B: Sure. What time do you want 10 leave?

8. A: Who wants to erase the board?
Are there any volunteers?

B: I (do it

C: 1 ¢do) it

9. A: YWhy does he have an eraser
in his hand?
B: He ferase)

the board.

!,.i.'x{lers-\emcim_rj g-\‘-.\é“"‘_‘:j t"‘f’)"““‘b‘ Gt
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. EXERCISES

1 Complete the sentences using will ("ll) or going to.

1 A: Why are you turaing on the television?
B: .Lm.golng e wateh.., the news. (Uwaich)

2 a: Oh, U've juse pealised, [ haven't got any money. :

© & Haven'tyou? Well, don’t worry. cvou some. {Mend,

£ 3 A I've gota headache,

%% . Bt Have you? Wait there and e A1 aspicin for you. [Uger}
Ty Why ate you filling that bucket wich water?

Y B the car. {Vwash}

5 A: Pve decided to repaint this room. .

(.- B: Oh, have you? What colour eeem - it? {yowpaint}

6 A Where are you going? Are you going shoppmg’

?H' 8 Yes, something for dinner. (Lboy)

.7, a: I don't know how to use this camera.

B IC's quite easy. you. {[/show}

a sandwick, please. {Irhave)

Did you post that letter for me}

X8 Oh, I'm sorey. 1 completely forgot. ereerenee 10 ROW, {Ud0)

] Thc ccllmg in this room doesn’t ook very safe, dees jo? R

ek No, it looks as if . down. {it/fall)

j$4: Has George decided what to do when he leaves sckool? -

_" Oh, yes. Everything is planned, a holiday for a few weeks
“4nd then . 2 computer programming course, (hethave, he/do}

_3 situations and complete the sentences using wil {"It) or going to.
phone rings and you answer, Somebady wants to speak ro Jim.

t: Hello, Can 1 speak to Jim, please?

ust a moment. - him. {Ug20)

-The weather’s too nice to stay indoors. in the garden. {Usit
That's a good idea. [ think you. {Ujoin)
Arlend is worried because she has lost an important lexter.

3, Don't worry about the letter, F'm sure it. {yowfind)

b f» I hope so.

£ was a job advertised in the paper recently. Ax first you were interested but then you

d not to apply.

Have you decided what o do about that job thar was advertised?

= Yes, for it. {Unot/apply)

d i fnend come home very late, Other people in the house are asleep. Your friend is

s f:hhl Don t make so much noise. e ... everybody up. {youhw ake)
1ha to go to the airport to catch a plane tomorrcm. r:ommg

‘I nced somebody to take me to the aicport tomorrow morning,

no prablem, you. {Vtake} What time is your flighe? |,

at abour 9 o'clock then. {welleave}

day, Joe offers to take ]ohn to the airpoct.
,’00 you want me to take you to the aitport?

thanks Joe. me. (Antvtake)

T AT E ;‘i':l*_:)(l..')\\‘ L”h’umi\/\(’t:' ‘ 1"\ dae A

. L R A L
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 EXERCISES

Choose will (I} or (be) going to, whickever is correct o more likely, and one of tirese verds. \

S

L RSN WL AR

(B&C)

collapse cat enter  explode have  increase  leave  paint phoae
re-open retire sce show be sick walk :

Get out of the building! It sounds like the generator .3.90rg o, exploder. .

i early before he reaches 65, He mentioned it at the meeting recently.
............................ home across the park.' ‘That’s a good idea.’

Next year, no doubt, more people .o the competition as the prize money

increases, :

‘Can we meet at 10,00 ourside the station? *0kay. [ e ‘you there)”

Don’t sic on that bench, T it. .

I'm not feeling well. In fact, Fthink T ... !

‘Closed over the New Year peried. This 0ffize e - on 2nd Janvary.” (Sigr on un

office window)

P sure you ... rvmmnssnesna a good time sraying with Richard.

'

g Lo I e

00 1 O\ L

9
Do 10 W s with Tim tonight. He's asked us to be there at 7.00.

11 ‘The 2.35 10 Bristol vumrcmmmrrn from platforin'§.! (Anrosncement atrailivay station.)
12 Iwouldn't walk across that old bridge if I were you. It 1ooks liKe it mmumnorns .
13 Ireadin the paper that they .mvem — the price of gas again.

14 Do you like my new solar watch? Here, I oo . you how it works.

15 *Dr Jackson isn"t in his office at the moment.’ “In that case, I cmecnrcnen . him st home.’

Complete the sentences with will 1) or (be) going to and an appropriate verb, If both will and
going to are possible, write them both. (D)

If you're ready, 1..W.&xp4ain  how the equipment operates.

1 warn you thatif I see you here again, 1 —. e .. YOUr parents.

1f we don’t leave now, We wummue. -~ the train.

If you decide to contact Jane, I .....omee..... you her address.
If you stand in the rain much longes, you v cold.

He's seriously hure, If we don’c get help immediately, he vmnrnae
If you want to leave this afternoon, Jo¢ e e .. you to the station,
. If you visit Bernard in Vienna, I'm sure you e very welcome.

Make any necessary corrections or improvernents to the underlined parts of this extract from a
telepbone conversation. Mark and Jo are discussing their holidays. (B, C ¢ E)

M: Have you got 2 holiday planned?

J:  Ruth has asked me o visic her in Kenya.

M: Kenya! Sound brilliant. You're going tol havea reat tiine.
J: How about you?

M: Well, I expect ] shall® go away if I can spare t.: time, but my
,,|\ boss shan’c® be very happy if 1 take off more than a few days.

to see cheir friends there, but I don’t think I'shall® be able ro
go with them. They've told me they}ié leatn Spanish before
they go this tim.... Look, I'm sorry, Jo, but someone’s at
the door. 'm going to? call you back tomorrow meorning.

i Okay, I3 speak to you then.

Cnglish Qe in e

156

I imagine that my parents shall* probably go to Mexico again,
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o

=4

I.

W

“ag To or Will?

Rk ‘s with be goimg to + ve:T or will & verb, depending on the meaning
i5e . - ‘2 both forms are.possibiz. “

Accerding to all the scasts from this year's food ceitics, restaurants serving low-fat
entrees {continwe) .. . . 1z do we'l They also predict that low-{at
Mexican restaurants fgo. ) in populariiy. The expensive,

“nouvelle cuislne” food that was so popules amon; yuppies In the 1980s {lose)

many customers since people | ~>fer rot 1o spend so much money

en solittle food.

. Coffee bars have proli‘zrated in the United States duzing the past five years. The famous

Seantls chain, Starbucks, 1+ “2come a trendy meatiz 3 place for many people. lt's not uncommon

for people to say, “i (meetj you at Starbucks in half an hour.” In

zZdislon, the servers are extremely congenlal. They {orepare) your
coffee drink just the way you want it—with nonfat !k, with decaffeinated coffee, with a double

shot of espresso. Starbucks is expanding: In fact they (open) . six

2w 8hops in my city this year. tthink | (taki} to my financial broker

taday about buying some stock in that companyt

4. A: Why are you in sech 2 hurry?
B: 1 have to be at the airport in 2n hour. I the 4 o'clock plane to

New York. | have an important meeting thers tomosrow,

Z A: We gol aninvitation in the mati from Ron and Maurcen, They

# dinner party next Saturday evening. Do yor =2nt 1o go? I'd like to.
B: Sure. ! always enjoy spending time with them. Let’s call and tell them we

3. A: Your cough sounds 1errible! You should see a d2ton

B: T know. It just won'yr go away. 1 Dr. Mutray later this
afternoon.
6 A: Have you seen Jackie?

B: She just lefr. $he’s going to vthe matl, and then she her sister at
th¢ airport. She should be back around 4:30. '
£ A: Where are you and your family going for your vacation this summer?
B: Ontarie,
A: Are you planaing to fty?

B: No, we . there s0 %= can ta‘ke our time ang enjoy the scenery.
€ A We're going to a soccer match next week,

B: Who ? .

A: Acam from Brazil against 2 team from Argentiza. e ought 1o be a really exciting game.

F A: [ see you're smoking. I thought you stopped lar: month.

B: 1 did, I don’y know why I started again, 1 again fomerrow, and

this time I meap it

& PRACTICE 26—GUIDED STUDY:  Using the present pro'gressive 10 express luture fime.

FML

{Chart 1.22) -

Directions: Change the verbs in italics t the PRESENT PROGRESSIVE for those seatenses that
express 2 planoed event or definiie iztention. In some seo:snces, no change is possible,

1. A: The package has te be thers tomorrow. Wil i g2: there in time?
B: Dan't worry. I'm going to send it by express mab.
— Absg possible: §'m semding it by expreis sl
: Waat's the weather report?
1 Tt & poing 1o rain tomwomow morning.
=+ (ot possible: It's raining tomorrow morning. }

I
o e

+ Would you like 10 have dinnee with me tonight, Fat?

+ Thasks, but T'm getug to heve dinfiet with my sisze: and her hushand.
: What are you going to 22 this evening?

+ ¥'m going to srudy ar the Jibrary.

1
4
wa @

tiﬂd_::--\n{wi;nj R'-(S;r'\lg é?'f?\l&k Cicswines”

157



EXAMPLE LESSON PLAN (for M)

Teacher: Mixed learning stvle teacher

Lesson: Integrated

. Subject: Past Simple and Past Progressive

Presentation: Talking about irregular forms of the verbs. Using the material PM1 (exercises
about irregular verbs), using the material PM 2 and PM 3 (mechanic exercise
on irregular verbs), using the material PM 4 (about simple past tense) |

Talking about the differences between past simple and past progressive.

Practice: Using the material PM 4, PM 5 and PM 6, PM 7 and PM 8 (comparison of

simple past and past progressive).Using

Production: Using the material PM 9 ( game about Simple past and Past Prograssive)
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PRACIICE g~ —=GUIDEL 5TUDY: tiequiar verbg, (Chait 1-49)

THretim.: The fudtoin
A0 puovide che SEMPLIE pAsT amd the AST
Trat A lined w the <ol ol s practice (page 12y,

i 0 revicw o the forug of irrepular verhs,

7
The simple firm, js given ;%
PARTICIPLE, Note: Verin, follomwed by an s

| TR : T
;' GROUPI: aALL TIREE FORMS ARE DIFFERENT

Geoup 1N: The ivwel changes from 4 gy, - A g iyt H

——

————

PFLE
QUP 2:  TWO FORMS ARE THE SAME: THE SIMPLE PAST AND TIE PAST PARTICT
' GBI * A

—— —
bwgin __brgan ._':'fﬂ,!‘l!._._ sink® —_—
ko —_—— spring® —_—
ring —_— scink* —_—
shrink* ——— —_— Iwim ——

- | sing e
Group 1B: ‘The vowel changes in the simply past.

The past Participle eady in ity
—_—
]I Blow blew . Bloun et
II draw —_— —_— forget —_—
i geaw —_—— —._.____
knm\ —_—— —_— mistake — —_— ¥
mmw —— shake ——— . ¥
i ———— take —_— ——...__._-‘
break —_— —_— e birg —_—— —-—-_._.._,_1 1
hose —_—_— — hide —_— _H_-_“_;':l' '
Itfnu . - e
ligere —_—— ——— be ——— :
rld't, e e—m—— < — _.._.._______' I_
fise -_— Ll ——— e %

;' )“l"dk e e T — —— . e e r“"i"" I. ::

[' sl ——— give - ——

| Swear ——ee——— lie —_—— d

If Ietar [ - - ————— !;‘(' ——— ————— i

[wear - e ;

| weaves e et da ———— e

| — o —_  h

sold sold lay
1ay
1y
find
grind*
wind* -
have
hear
p1B: Toe cimple part and the past participle sad ia **:
Lrep) trept bring
uy
cach B
figh
seck®
1eack
think
el
build
- ' tens
| ‘a-'“p- el
1 arend
M toss
1 .
" "Growp 1C: * The vowel changes to form the simple pant n?d past participle:
. “dling* clung _ tling : :.:1.1
£ o1
.‘ I 3L
.E o stand
/| spin® " ‘
:é “ick win
5[ i
e
H swing* - N ]
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TRANSTIIVE ) INTRANSITIVE Raise, #et, and lay are ransicoe
vy v . verbs; they are followed b,
(@) ree et rad ) rie o rien object. Rive, sit, snd lie are.
The sun rised in the east | inrasinity; i.c., they are noT
{c} 522,000, 120 {d) s, sa, fellowed by 20 object.*
T4l sat the book on the desk, ) st uat sox In (a): vaised i followed by e ~
in the front row.
© 1508 b - object hand
(3 = . . . -
h s () lie,** lay, Loin 1n (b): rises is not followed by an
Tem laying the book op the desk. He ;,,ﬁ-,,, on his bed. object.
Note: Lay and fie arc moublesome
for pative speakers too and are
frequently misused.
*Sez Appendix Chart Ael, p. AY, for information about transitive aod & icive verbe.

“*Lix it 3 cogular verh (K, lied) w‘huitmans'uoudhﬁeu—utﬁ':}hﬁd&amaéauk&q&

O EXERCISE 17. Troublesomne verbs. {Chart 2-8)
Direciions: Choose the correct word in par:nthcses
L. The student (Faised, rote) his hend in class, |
2. Hot air (raises, rises).
3. Ann (ier, sat) in a chair because she was tred.
4. T (ses, sar) your dictionary on the table a few minutes ago.
5. Hens (lay, hs) eggs.
6. Sara is (Taying, lying) on the grass in the park right now.
7. Jan (laid, lay) the comb on top of the dresser 2 fow minutes ago.
8. Ifyou are tired, you should (Zay, ki) down and take a nap.
9. San Prancisco (fay, Bes) to the north of Los Angeles.
10. Mr. Faust (raises, rites) many different kinds of flowers in bis garden.
11. The student (raised, rose) from her seat and walked to the front of the auditorium to
receive her diploma.
12. Hirok is a very methodical person, Every night before going to bed, he (Tays, les) his
clothes for the next day on his chair,
3. Where are my keys? I (lay, loid} them here on the desk five miﬁutes ago,
14. Fred {ver, sar) the table for dinner.
15. Fred {ses, sat) ac the table for dinper.
16. The fulfillment of alf your dreams (fies, Jays) within you—if you just believe in yourself.

- - . -
pRACTICE 12—8ELFSTUDY; Simple past ol regutar verbs. {Chark 4-14)

. Directions: Complete the senvences with the SIMPLE PAST of the mguhl' verba in the list, Pay
- spmal ausention to spelting. Each verb is uted only one time.

broadeast Jelt s #teal ”
ol floe ek rike
deal Reld cheot focep

to the floor when his foot got caught in the rug.
astop sigr. Thav's the

1. Ron had 2 sma¥l aczident. He
2. The car that Bacb was driving weot out of conteol and

first time Barh ¢ver hit anything with her car,
3, Al of the radio and TV stavions
4. When Mz, Grant was having irouble, the

the pews of the peace plan yesterday,
help from hec neighbars. She

asked them for thels suppont 3nd advice,

5, The ream pliyed badly. They .. . the game by seven points. Oh, well. You can’t
win ‘em all.

6. When we played eards, Jane —_______five cards to cach player.

7 Sue 1h¢ knife in her right hand and the fork in her left hand.

5. The hunter stoely eaised hiseifleand _____ =tibedeer, but he missed.

5, Jenny wanted 2 coloe TV for het apartment, but the teast expensive one

much for her budges, 5o she decided 10 wait umil she could save enough money.

18, When { spilied rice on the floor, T got the bropmand itup.

11. A thief broke inta Carlos” sgpartment and o his TV and his stecco rar.

13, Temmy wanted 1o plav 2 lietle joke on hit friend, ;\{ar:i:. He ran vp 10 Marcia’s froni door.

ring the donbell, andthen . quickfy down the stren. Whea Mawia daswered

100

ihe Q03K no ofig WY eI,
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\ Read whtar Sharon says about a typicar working day:

RS Lusually pet up at 7 o'¢lock and have a biy breakfast, T walk 1o wurk,
(" gk which takes me about hall an bewe, [ start wark an $o05, Laever lave
"—{ pral lunch, § finish work at 3 o'clock. I'm always tired when 1 get home, | {
\}

usaally cook 3 meal in the evening, I don’t usually go out. | go o bed
atabout 11 o'elock. [always steep well,

FHARON

chrerd(:y twas a typical working day for Sharon, Write what she did or didw't do yesterday,

Shc BSOS an7.o'clogk, . 7 ar § o'cluck. } F Dir : Camplete the 5 with the SIMPLE PAST of the irregular veebs in the ise, Fay “G
2 Slu. a big breakfast, 8 . tired When . hume, ! speciab azention to spelling. Back verb is used oaly one time.
3 She 9 a meal yesterday evening. i ber sink splu
oo TO BEE D WORK, 10 et crsirss e OUE Yesterday evening, i ;?“" kad :;'fh"‘r e
argas. 11 : at 5k o'eluck, : v g ) ) . m
funch, 12 well Inst night, 4 ), Dt Perez 10 hours in the operating room perfurming: the delicaie surgery. "3
) ’ R ! 2. On my fiest day at the wniversity, Satly the way te eur classtgon. [ followed. -
Put one of these verbs ::-: t."aab semience: . ! 3. Wt made a friendly wager on the game. | T Tepp——" ¥
bu)'_ catch  cost dngk_.. {nll hu.lrt _ sell spend  teach throw win  weite il swhen [ keard the cagic news, Everyonc slse eried 100, i1
li h}:ozar;d\“’"?f*ﬁl more ?an f,OD ?Ic“fs of music. . : $. As she stond, she the table, and cveryihing on 1op of it fell 30 the Noor. 3
3 W:‘J :011:1.]:?:(&::&1 tt(‘):’ki:cl]:eour c:':ysoa i:::r : ---»'---"--“-““‘c' &, Paul wanted to make a fire, but the logs were too big. So he them with his ax, )
- s ITR—— P —— . H : :
© 4 Twas very thirsty, [ the water very quickly. } 4 '
'-‘ § Paul and I played tennis yesterday. Fc's much beceer thar me, so he ...... srersmessssirrs s casily, ! .
i°¢ Don.. ... down the stairs this morning and ... his leg, :
57 Jim. . the ball ta Sue, Who ... !
© 8 Aunn ... a lot of money ycslcrday. She .. ... & dress which :
S e 00. | f
. . : :
A friend bas just come back from holidwy. Yote ask bins about it. Write your yuestions. ! !
1 {where/go?} . Whare did you.aei.. 6 [how/travel?) 1 :
2 (goalone?) 7 {che weather / fine?) i ;
3 (loodigond?) i : .
.4 (how long / stay there?) 8 (what / do in the evenings?) : :
5 {(stay at a horel?) 9 (meet anybody interesting?) '
. . : 5. Whe fe f he shofe, it Quated on top of the water, When [ethrew 1
Comprlete the semtences. Put the verd into the carrect furm, positive or negative. ; 7. Whet § threw s pice of wond feom the shore, it fuated on ton ¥
1 It was warm, so | .. 320K.. off my coar, {take} : sk, i ety 1o the boktom ol the uke.
L 501,100k, 0t ) . : cnlhers New York 1n Taeis in 333 < 30
2 The film wasn't very good. I ..dldt.anley.. it very much. (enjny) i 8. tn 1927, Chares Lindhergh — from New York 10 I S Aner an
3 | knew Sarah was yory l:usy, L1 T I . her, (tllsturhl mununes, 1low long docs it ke Tinley om an SST? (35T = aopersonic rransporty
4 L was very tired, so 1 to ln.d c.lrl)'. [109)] | 9, When she children

§ The bed was very uncotnfortable,

very well, (sleep)

6 Sue wasn't hungry, 0 5he s

7 We went to Kate's house but she

- anything. (eas)
at home, (be)

8 It was a funny situation but nobody

{laugh)

9 The window was open and 2 bird
4 10 The horel wasn't verylexpensive, It

into the room, ({ly}
very much. {cost)

time 1o phone you. (have)

L t1 Iwasina hurry, sol 0.

12 It was hard work carrying the bags. They

very heavy. [bn)

areund nd acound, Uy became dizry. 1
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. XSV y "
Diretions:  Fill i the blanks with Uhe SIMPLE PAST or the PAST PROGRENSIVL o1 the verbs o
parcritheses. Include any other words in parentheses, . .
Sk Wy ) _{"!d___ a wonderful Jinner last aight w cekebrare oue 25rh wedding anniversary.

) werary dinner when my
2o W {harve, ot ey were af fiome flaving, wur anniverary

unicle catled 1 gongrmulate us Yast nag,

Az Why is Henry in the hospital? .
LA Whyis Hlenry on his car

1 Ve Gurk, i b2 parige)

when ihe pus wak {oplode}
r What {caure)
Flensy (fichf)
: Pmosorsy, Officer. [ rsee, 205

ey

—— the expl

A cigaraire,

2wy

-

the stop sign, Tlhimky . ‘
abount something else. N

2 What {think, yon)

thinking abown yvour driving.

about? You should have been

F. 15l asked me t come over 10 M apariment, but [ (tam, nor)
for a phene call.
ber parenrs having an argument 1281 night, She {(disen,

leanve 1he house hecause [ (Goair)

O, ARy (fear, )

to music,
s her somm)

\
|
o
11

< PRACITICE 47— GUIDED STUDY: The simple past and the past progressive.

Pk

(Charts 412 - 4.14)

Directions:  Complete the sentenecs with the SIMPLE PAST or PAST PROGRESSIVE, Use any
verb that seems right 10 you,

—_

- Last Satarday while Sandy was cleaning out the attie, she __found 1.,
. Two days ogo, Peter —————— 2l of his money out of the bank and
3 few car. Yesterday, while he 10 work, he lost control of his
steering and ——————————_ another car. He wasn’t hurt, bur the sceident completely
—_— e his new ¢ar

grandmother’s wedding drass,

Fx)

[

2 noise about 3:00 AM. | thought it was a burglar, but it was only a cat that
along the window sil1,
. Two days ago |

——

-

——— e the dishes when I
quickly, and we all

They

;:Iowp and about-old times,

hd

Whenl ___ " tohaiihe agirport, Lisa. 0 o me in the
bagrage claim ares. As s00n ag she

armsand something that I couldn’t hear because the peopte around me !

—— 5o much neise.

6 Mary .. outside —— o the fowers when iy — . toTain.

So, of course, she vt 8T 1hie hose o0l Jet nnewre 1ake cure of her ganden,
-

-
. Last night we suddenly up from a sound steep when we —_—

me, she her ©

my friends Ann and Andy at their apariment. They

PMT

——— .

S

Directions; Fili in the blanks with the SIMPLE FAST or the PAST PROGRESSIVE of the verbs in

1. Yesterday David (m:)—_“wg_'___ 3 street when a truck (jurm) —fuoed
the corner very fast and almost (hiry it him,

2. During the Study period in class Yestorday, it (bey hard for me to CORCenLrate
becanse the'smdam Rext o me (him) —_— .

3, Last Moaday while we (warch, in our living room)
———————— 1 exciting game on television, the eleqtricity (o)
welpoy outside, (ger) ino the cay, (rrern) e 001 the 7adic,
and {isien) ——————— 10 3h¢ rest of the game, The next duy the cur batreey ()
—_— dead.

4. The police (antiy 4 thief y lay, Tley (1
e the jewelry store while he fonfl, sull evidtey _, -
R = hiz pockets with diamonds,

3. Yesterday we had 4 houseful of children for my soa’s sixth birthday Pany. In the middle of (he
Pparty, the phone (ring) —— s 50 ] had 10 luye the children along for o aomeen. When 1
{oome} . | back into the roam, mest of the children it Meyo
= together nicely. Bin over in ihe corper, B;uhb;- {puit) —__.____;_h -
——_ Anpie's hair, 1 quickly () m‘ervnnd tmfl)__ ~ e ubls: e nfop,

6. TEACHER; Vou're fate agsin. You were supposed 1o be bere wen
MrcrarL: 1(look)

—_— i, Su

e o

minutes sge, Were were Yaeg#

T for 2 pla¢e to park.

THEACHER: (Finad, vow) —_—

MICHAEL: Yes, bun iy ‘Sata parking meter that has a L3-minute Limie. S cvery B minuses ]
have 1o po out and Fut soine more MOy in e sngler.

TEACHER: Mayiw ¥ou shuuld start taking the bus i schund,
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EXGHUISES . , ‘ : ! "
: ; ‘ ‘ . EXE
& Coruplete the Sentences using these pairs of verbs. Use the past simple in one space and the past : RCISES
continsions in the ather, (A ¢ B) P 3
% What socre You doing at the foﬂowiug timest Write one sehitenice as in the examples,

Astive/get gorget, meet/work :I_Eb‘k{ﬁip " waitforder ski/break . . The past contimeous is no aliways necessary (see the second example,
1 Justas].was debing ‘ineo the bath the fire alarm , yend off, C ;; :“'g o'clock yesterday cvening) .-.-l-m!e.k\«v.ltledlnnnz.m{t-_h.mmg,mw,, ]
2 Helen.......... het leg while she w..: in Swirzerland, i3 (:: w?lc;o::“m mor. 1) A 20es.orn Srol. oremy.weny.
3 We when [ in a music shop. ) "4 (ar4.30 this mom;g) ng)
4 When his mother ... in the other dircction SeVe ... away quictly. : 715 (8745 yesterday evening)
5 1.‘.............,.1:1 deink while I ... for Pam to arrive, 6 (haif an hour ago)........... .
" 6 Our guests were carly, . ; % .
Thcy ____________ OETS S . changed. ry. !é' :f-f; }wl: owuh;d;:":o :mpldt these senterces. Use the st anrtintions,
| 1 Tom burnt hi when he....van.s00 e,
! Ey {2 e Brang whie. ... R Roeking. e dtnaer,
: E.‘! Wcmvanaccidcntwhilcw ....... .
I 54 Mary el wsleep while she..., ...

'§’5 The television was on but nobody,

| !

1.. Pt the verbs iuio the carrect form, past contintons or past simiple,

1 a i . A R lr:"::' E . N H
This time, wse the same tense ”—’. both‘spicf.s.!'B' il o o L o ; 1. 2
close/sit  colne/put  not concentrare/thick shat/stare  take/place  write/drive - ;
IR R R T o TR LI, < T BT " Fild
7 She cporenithe dooe and s JOWR quickly.! -1l P ' i ; . _
2 the windows as seon as it v, 10 rain. .
2 I'm 501ty binssnes Lo, aboutJim.. ,...: .. - = ——
10 It was an amazing coincidenge, Justas L mmunecs 20 ABDG, $he o t0 my house to come and f‘:.'ﬂ" '
seeme, e L L TIEIE TR, ; L~RAR... (stc) Sue in town T e (06 Tom  Jo (e cle) houte
11 When the 3% e L my suitcase on the back seat, {ayesterday bet she aad Ann at the aicport 2 fow yesterdny when s‘:, Vette g
12 Heurnn ithe cake out of the oves 2rid e Bt €2FEfHy 00 the table, ;‘;r_‘s"l;""""' (nothee) ma,  wecks uga, TR s OB ({:u:.;'f:n
- Co T TR et . i"’tli‘cmi-‘ e {go) to Berlin and I inte the road in frons of me., |
wLook at the patt continstons verbs you wrote in 6.1: 1-6. Which of these could also be in the past me other way, ; . 0 Madrid. . ’

- {B0) 1

.. (B0} quite fast

simple? What difference in meaning, ifany, wonld there bt (A, B o o))

2
{manape) 1o SIOP in rime and
TR {111, Y W N1

Complete the sfen terices with one of these verbs: be, fcnioy, havc, tive, Use the same verb for each
sentonce in theipair. In one, you can use only the past simple; irt the other Yo can use either the

f ; i 31 Ot j
past simple or the past continuous. (C) ) past continuons or past simple,

L . O i;‘!‘avrll:a.;h\'ﬂ.ﬂ..\mlﬂﬂa... (\ﬁ:ir) for me when [..8rrlesd., farrive).

1a zlt was nqrw gctti}r:g late, and my eyes <.oi... trouble focusing on the birds in the l‘ —————————. ("ul ();ould?) chis time yesterday?®  of was asleep,”
isappearing light, .- : " {rowgo) out fnst night?’ " *No, I was eop tire.
b I trouble with that car the whole of the time I owned it, n‘::; ?;;2‘ oz the party last’ nigh YOS, S0 {wear) a really

2:.a Asa histdrian, 'm intereseed in how people ......... in the past. '

b During that hard winter, people ... by selling what few remaining possessions they had. -
3 a She ... very good attalking'to childreri in a way thae kept them entereained,
.. - b1 Before the pacty, the childeen got very éxcited and oo naughty,
42 He .t learning Japancse until the class had a new teacher.,

b Even when he was young, Jonathan ;... learning lahguages.

- (youdrive) when the aceident ...,

([akc)g hotogr: hof I
- (notlook), photogeaph of me while 1

(fl.l:;)]tl,'llj."

- (notknow) what o tler,
- {8¢e) hing, Jye

Correct the sentences if necessary or putasi (D) ;. o

1’ Whenever I called in on Sam, he ealked on the phone, :
2’ When I lived in Paris, | was spending three-hours a day travelfing to and from work.
3 Peterson was winaing the tournament four times before he retired.

4" We were having to play netball twhce'n week when 1 went to school,

L Tlhaseransdb e cienn cm
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Past Simpie and Continuous

Suspect A
You and your friend went to a restaurant j(ésterday ev'ening. : "

Belore you are interviewed by the police, you must decide what happened yesterday
evening. You will be interviewed separately, so you must have exactly the same story - or you
will be arrested! Remember, details are impartant. -

Here are some things for you to decide:

B when and where you met

& what you did before the meal

B the name of the restaurant and where you sat

B why you chose that restaurant

B other people in the restaurant

B your waiter / waitress

B what you both ate and drank

7 the bill and how you paid

& what you did after the meal

transport during the evening

@ anything else about the evening - you never
know what the police might ask yout

: | B what they both ate and drank

|Kl:;!ice officer A

You are going to interview a suspect who you think committed last night's robbery. The
suspect says that he / she went to a restaurant last night with a friend.

With your partner(s), write down some questions to ask him / her. All police officers must -
write the questions, as you are going to interview the suspects separately, then compare *
your answers later, Remember ~ details are important in a police Investigation! Make sure

| that you ask about both the suspects,

You can ask questions about the following:

when and where the suspects met
B what they did before the meal
{ B the restaurant and where they sat
B why they chase that restaurant
" @ other people in the restaurant
B the waiter / waitress

B the bill and how they paid

1 what they did after the meal

‘B transport during the evening

B any mare questicns that you can think of.

._\ . ) e

|

e
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(’/__‘_
Suspect Bfva/9 b

You and your friend went to the cinema yesterday'evening‘. 3

Before you are interviewed by the police, you must decide what happened yesterday

evening. You will be interviewed separately, so you must have exactly the same story - or you
will be arrested! Remember, details are important.

Here are soimne things for you to decide:

B8 when and where you met

B what you did before the fitm

i which cinema you went to

8 datails of the film {actors, story, etc.}

B where you sat in the cinema

B other people in the cinema

1 what you hoth ate and drank

B how much everything cost

& what you did after the film

@ transpart during the evening

B anything else about the evening — you never
know what the police might ask you!

e n— e —— —

L J
’p

———— — —

olice officer B

You are going to interview a suspect who you think committed last night's robbery. The
suspect says that he / she went to the cinema last night with a friend.

With your partner(s}, write down some questions to ask him / her. Afl police officers must
write the questions, as you are going to interview the suspects separately, then compare
your answers later, Remember ~ detalls are important in a police investigation! Make sure
that you ask abeut both the suspects.

You can ask questions about the following:

B when and where the suspects met
B what they did before the film

B which cinema they went to

B details of the film {actors, story, etc)
B where they sat in the cinema

B other people in the cinema

B what they both ate and drank

H how much everything cost

B what they did after the film

B transport during the evening

B any more guestions you can think of.

et r———— —— — i
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EXAMPLE LESSON PLAN (for M)

Teacher: Mixed learning style teachers

Lesson: Integrated

Subject: Comparatives

Presentation: Talking about some of t.he objects in the class the physical differences of the

students,

Practice: Using activity C.M 1 (reading the sentences and using an appropriate
adjectives in comparative forms for each of them) Using the material CM 2
and CM3 (choosing a suitable adjective and using them in the sentences in
comparative forms). Using CM4 (filling the gaps by using much/ a bit etc+

comparative forms

Production: Talking about the Foreign Languages of Osmangazi University and criticizing

of the English lessons, giving advise t¢ make the lessons more enjoyable,
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PEEXERCISES <M
i
55 Comeplete the sentences using a comparative forn: {oldec / more §

1 1I's too noisy here. Can we

] ; 3 50 somewhere .. qulets
; This-coffe is very weak. | like jr b‘it e et
43 The hote! was surprisingly big. I expected it to be...

s surprisingly cheap, | expected it to be .,

e weather | 5 counery, I'd like to live
.Q,M“aob is a bit boring sometimes. I'd jike to do someth::cr:E:Whm -
il surptised how easy jr was 1o use’the computer, [ thought it would be
“Your work jsn't very good. I'm sure you can do

kT . BU9C. T sure you can do ...
B .Don’t worry, The situation isn'e so bud., It could be

mportant ete. ),

B 0 s o

e e e et e o b =

210! was surprised we gor here s0 quickly.
P £ You're talking very loudly. Car:I you s);:cluftxfebci:c
,’t“ Wou'hardiy ever phone me, Why don't you phone me )
i1 You're standing too neqr the camera, Can You nove al;u '
2 ;;}:ou were a bit depressed yesterday bur you look . o

Plﬂﬂ lb! Sertences, C!? tae use the comparative forn o, one of 2 words irr the Hse,
s Ea tel
!
., ‘ . f f f &

Mol

crowded

s A casily — high im nj.
musted  peaceful vehinble  seripys simple lhif:u e

o
I Lo TE TP SN

e

S
del.was fecling eiced lasr nighe sol
it e ...mem.g.l. p went to.bed ...aarllershan .. usyal,

Blg... car, ’ .
'folmiatdy het Hlness was cas. The one I've gor keeps breaking down,

o ) « We thoughe ar firsr,
poo . Have you logt weighe?

doesttstudy very hiard, He's o Ve 400 have enough space here,
iHeakh and happiness are S i1 having 1 good cime,

ie.instructions were very complicated, They could have been .... o
J.w'ere a lot of people on the bus. It was i
; 11;[“\8 in the councryside, Ie's ., living i o |
Jl find your way around the town if ‘hmg o good m. f
¢ parts of the eountry, prices are e o map. :
ne in others,

¢ se iparative form (~er or more.., b
end egrees, Today ic's, i .
KRIRAL SRdmY. ANt was venter 8 ey iesenlydix degrss.

anc five hours by erajn.

it "
Peand T went £ :

e ar ent for a run, I ra . .
J‘#:_ o ran cen kilomerres, Dave stopped after eight kilometres,

m. Chris got 2

o ,,'r-.‘;'fry busy at work today,

G
1o,

\Vc.l’f not USU«'I."Y as bu;y ns ||~|;"_ . LS.

g' Complete ihe sentences with an appropriate comparative or superiative adjeetive, Use un
¢ -ex/-est or more/mast form. Indizate where both forms are possible, {A}

i alike  common complex  confident forceful
- hot likely  -reloxed simple wid.

L Ifeel much .morg relaxed,  sony thar the exams are over. '

2 Qurnew caris a little wm..o. than our old one, but seill fits casily into the garage,

3 Her latest speech was strong and confident, and some people now consider her to be the
wnsmmnnnns gLE in British politics.

4 Now that they had both had their hair cut, the twins logked even ... than usual.

.5 Throughout the match, Barcelona looked the oo . winners.

6 Scientists claim that oil pollution i now the ............. c2usc of death among sea birds.

i 7 The last exam was quite casy and I began to feel .. about my resulrs.

1 8 Another, even wne. - computer had to be designed to control the environment of the
space station.

: '$ IPsbeen the ... day in London for 35 years.
10 This exercise is roo difficult. I think you should make it

Write tiwo sentences from each sitnation, one with enough and the other sufficiently. (B & C)

1 The problem isn't important, [t won't cause vs concern, . -l
- The problem isn't important ensugh to cause us concern.
The preblem isn'e sufficlently important to cause us concem.
. 2 Young adules aren’t informed about politics, They shouldn't vote,
.3 The company fele confident aboue its new product. It tock on over 100 new employees.
" # The gas leak was serjous, The police cvacuated the building,

i (Write sentences with either for...to + verb or to + verb after the adjective. Use a phrase from a,
L@ phrase from b, and a verb from c. Various combinations are possible. (C)

1

% a b ¢ . Example:

(| 1 'm afraid the box is 100 old fir U'm afraid the dox is too heawy
'l 2 Thepriceis toohigh | learn | (for me) to carry far.

1| 3 The pieces of wood were oo tired afford

[ 4 My grandfather shought he was | too heavy | 1ell
F[ S After her long journey, she was | coo long carry

| Complete these semtences in any appropriate way using the pattern in D opposite. (D)
* -

|1 The later the general election, ..the. better ik will be for the, Government.
2 The higher the temperature,

the more expensive it become:

'4 The bigger the European Union pets,
A3

the more difficult it is to get up in the morning;
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2T . . .
Use the words in brackets to complete the sentences. Use much { a bit ete, + o compuraries forue,
Use than 1where necessary.

“Hee illness was .. much.mara serdovs than . we thought at first. fmuch / seriows)

is bag is too small, I need something {much / big)
3 *I'm afraid the problem is it seems. imuch / complicated)
aYt:u.z looked depressed this morning but you look
xtiiow. {a bic/ happy)
& Ienjoyed our visit 10 the museum. It was
it / interesting)
Wou'ee driving too fast. Cou!d you drive

I expected.

?{abit/slowly)
ta learn a fareign language in the country where

3% is spoken. {a lot / easy)
f thought she was younger than me but in fact she's

:T_ﬂ'c tbe sentences wsing anyfoo + a comparative. Use than where necessary.
m fed up with waiting. 'm not waiting ..anvJenasr,...
*_ ] ) sorry I'm 2 bit late but I couldn’t get here

This shap isn’t expensive, The prices ure . anywhese else,
Youst stop for 3 rese, | can’t walk
g traffic isn't particutarly bad roday. It's . usuak., *

gf? the sentences using the structure bn Section C (...and...).

\becomlng harderandbarder.. co find 1 job. (hard)

i at hole in your pullover is getting . {big}
P45 bags seemed to get

as | carcied them. {heavy)

iy Twaited for my interview, I became {necvous)
he day went on, the weather got bad}
avelling is becoming {expensive)

fi5ce she has been in Britain, her English has got {good)
[{ihe conversation went on, he became ftalkative)

sentences are like those in Section D, Use the word(s) in brackets fin the correct fonny to
plete the semtences.

'viférm weather. The warmer the weather, .. $hebetrer | foch.. (feel) .

¢ really like him whea we fiest met.

'the more 1 got to know him, {like)
”m in business, you want to make a profit,

1 : tore goods you sefl,
hrd to concentrate whcn you're tired.
"_‘ more tired you are, (hard}
had to wait a very long time.

anger she waited,

tprofit}

{impatieat/become)

Lrp prised Diane is only 25. 1 thouy, "t she was older [ elder,
g yGunger sister s still at school. Her older £ ¢lider sister is a nurse.
: is Q.[du_dec.c than his brother.

. e ac v e
Ergjish STE
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EXAMPLE LESSON PLAN (for M)

Teacher: Mixed learing style teacher

Lesson: Integrated

Subject: Future Tense (will & be going to)

Presentation: Talking about what will happen in the future and revising the tense
Using activity FM1 (pronunciation activity on “will™). Talking about the
differences on “will” and “be going to” by using the table on F2

Practice: Using the material FM2. (Activity using “will” and “be going to”). Using
activity F3(usin be going to for planned action) and FM4 (chosing “will” or
“be going to”). Using FM35 (choosing the correct verbs and using “will” or “be
going to™), FM6 and FM7 (using “will” or “be going to” and choosing a

suitable verb depending on the context)

Production: Using the material F 8 and making dialogs about the future plans of students.
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{a} Jack will finish his wosk tomorTow,

) Jackis EOing to finich his work
1Omarrow,

() Anra will not be here tomerrow.

{d) Annzteon’ be here asomow,

£oing 10 i$ used to cxpress
future time.* In speech, going (o is
oftsn pronounced “gonna”

Tn {d): The contracted form of wili + pot
is won’y,

c use of shalf with for we to ¢xpress

Ervure time is possit!

_ ¢ but uncommon in American Englith. Shat! it used move
Litequendy i British English than in Ame-ican English,

XERCISE 1. Simple fulure, (Chart 4+1)

Directions: Will is usually contracted with Personal pronouns in both speaking and informal
writing. Wil is often contracted with nouns and with other words in speaking, but not in
writing, Practice pronouncing contracred wilf ip these sentences,

L I'll come. He'll coms, You'll come.

2. She'll help us. They'lt help us too, 10. Who will be at the meeting?
3. I'm suce we'll do well on the test,

11. Where will you be around five?
4. It'll probably rain toryorrow, 12. How long will Tom be here?
3. Bob will {“Bob"l”) be here soon. 3. Nobody will recognize You in that wig,
6. The weather will be hor in August, 14. That will be a lot of fun.
7. Mary will come tornorrow, 15. What will you do?
8. Bill wilt be here too,

9. The children will be home at 3:00.

To express a PREDICTION: Use either WILL or BE GOING TD,

P P (‘
{a) According to the weather tzpart, it will be doudy | When the speaker is g & Pr

will potur in
e shout something s'he thinks will be e or o }
o ;4,:; report, i i be | the futwe), either wilf o be g?fng £o iy posst k
b tomthc eather (it is going to There is no difference in mca.n.:ng between () and (b). 3
flonsy toT: a: Burt yorssalf! Thete is no difference in meaning between () and (d).
{¢) Be cazefull Vou i hurt yoo

(d) Watch out! You're going to hurt yw::r:clﬂ

To express 3 PRIOR PLAN: Use only BE GOING 70,

did you buy this pain®? %enﬁesmbeﬁ%kpx&hégzgt?:‘
@ ‘5\' g:fgaf:: to paint oy bedroom tomorrow. :h’: :mﬁhﬁ :c;l ta.: i he fanae becase o e
¢ He is tired of taking the | P
() 1 talked to Bob yesterday, decision

Py b Eoing to s used.*
bus to work. He's going to buy s car. That's T (e Speake B has made a prlo plan. Les m;k:{:e
what be (0ld e decided 1o paing her bedroom, She intends to paint i
TOmMOITaQw,

H tpeaker knows Bab intends to buy & car.
. Il:;g)m}}: the decision in the past, and be plans 1o 2¢1

on this decision In the furure, |
Will is-not sppropriste in {¢) and ().
+ Use only maLL.
To express WILLINGNESS: Use o ‘ __
" singi In(g):SpcalerBissaﬁng'lapwiﬂm%lma.::n' e 0
O Mmoo get the phone™ He is not making e Se is, instead,
' A l.:o‘“ - derstand ths problem. m:de no prior plan to m t];: fn 3.:;.“ o i instead,
: 1don't unders ; . peior
&) g: Ask :wr teacher abous it. She'lf Felp you. & unteering to answer

: Speaker B feels sure sbout the teacher’s "
‘ ?ﬂ&)miﬁ ] Il;elp. Be poing to is not approprizie in
(&) and (b). .

YCOMPARE; . . )
i A u buty i sveming? . e
Simation 1 g. ;:’I?m POTRE o rriedt Jack at the Lirury at seten. Wi're going to ‘m‘b'm:n
In Situstion 1, ouly be going io i possible. The speaker has 4 prios plan, 3o he uses be going
’
B mm‘ ? ] .
Siradoa: ; ‘;:;Tntg;:m ma‘& anmy plaws. '8 eat ok I'm going 1o eas d‘mn;. of eourse, And then 'l
) prn}:ub& weieh OR I'm probebly poing to watch TV for a lirde ehile,

i ing. He is “predictng™ his
I Sicuativa 2, cither will or b2 zoing o s possible. Spcakq_- B has not pbl:nmc.i"h::mung
t":r:'mm:{nll‘.;r than stating aay prioe plans), 90 be ooy use gither odll ot be going

[J EXERCISE 2. WILL vs, BE GOING 10, (Charl 4-2)
PART I. EXPRESSING ?R.EDICTIOI.\‘S ) heses
Use will and/or be gofng to with the verb in paren .

Sue (graduae) wlll grg.__alggﬂ-g[ i go'thg, to grav\g,g,};g in June, After that, she
. Sue s :
: 1 (Begin) vl hggin Lis aoimg to bgg’m work at an electronics firm.
¢, :

Fred (8¢ at the meeting tomorrow. I think Jane (coms)
2. Fre

[ PR ' mdi acy ol & Ul‘f\lj e \ef)‘ll.f.‘r\ (.'\\' A ALY



3. A: Can you give Ed a message for me?

B: Sure. I (see, probably) him at the rmeeting
this evening,
4, A: Mr. Swan (e, not) here next term. He has resignad.
Who (be) the new teacher? Do you know?
B: Yes. Ms. Mary Jeflerson. Ms. Jefferson (teach) the

same tourses My._ Swan raught: English, algebra, and geometry, 1 (be)_ .
in her algebra class,

5. In what ways (the damage e do 1o our environmens today, affect)

the quality

of life for future generations?

PART Il EXPRESSTNG PRIOR PLAN vS, WILLINGNESS
Use be going ¢o if you think the speaker is expressing 2 prior plan. If you think she'he
N % * hasho prior plan, use will,
r- .
) 6. A: ‘This lerter is in French, and I don’t speak French. Can you help me?
- - B: Sure. I (ranstare) __ will branslate it for you.

7. A: Do you want to go shopping with ms? 1 (g0} aw going to g0 to the

shopping malt c}owmown.
B: Sure. What time do you want to feave?

8. A: Who wants to erase the boazd?
4 & oXrD Are there any volunteers?
\3 e B B: 1 (o) it!
& i
k 7 C: 1 (o) it
I :
TN 37

9. A: Why does he have an eraser
m his hand?
B: He (erase)

the board.

e j"‘fu’\(’]t-"-j g— ‘»L\Il‘ ‘S -Ls"\i'l\'lsl'\ ('-\‘-“ L
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: EXERCISES

‘F M L% 1 Complete the sentences using will ("I} or going to. .
: 1 A: Why are you turning on the television?

. 8 Llmacina tewateh.. the news, (Uwawh)

$ 2 A Oh, I've just realised. [ haven't got 2ny moaney.

, B Haven't you? Well, don"t worry,
% 3 Ar T've got a headache.

. '3 Have youd Waic there and

&1 4 Ar Why are you filling that bucket with water?
i : the car. {1 "awash)

vt

vou some. (end,

an aspitia for you. (Vgec}

St (you/paint)

X s. Oh, have you" What ¢olour

i. 6 Ax Where are you going? Are you going shopping?
7.8 Yes, somz:king for dinnes, (Lbuy)

7, & I don't know how to use this camera.

B It's quite easy,
8 ‘.A. What would you like to eat?

you, (Ifshow})

a sandwics, please. {have)

it now. {(Ido}

0 The ce:lmg in this room doesn't look very safe, deas ft? | P
g« No, it looks 29 if down. {ivfall}
1% 1Has George decided what to do when he leaves sctool?

a holiday for a few weeks
a computer ¢ 'ogumming course. (he/have, hefdo

izﬁhonc rings and you answer, Somebody wants ta sp2ak to Jim.
ALten: Hello, Can Ispeak to Jim, please?

1557 Just @ moment. - him, {Vg21)

nice day. You' ve d«lded to sitin the garden Bef2:2 going outside, you tell your frien
5 in the garden. {Isi
i ;‘fl'hat's a good idea. I think you, ({join)
end is worried because she has lost an impartar: letter.

i Don's worry about the Jetter, I'm sure it. {youwffind}
21 hopc 50,

{Have you decided what to do about that job th2: was advertised?
5Yes, for it (Vnodapplyl
5fnend cone home very late. Osher people in the house are aslesp. Your friend is

... everybody up lyowhwake)

togoto the airpore to carch a pI:mc tomorTow :.o:nmg

. n, I need somebody to take me to the sirport tzmorrow rnom:ng
: you. {Vtake)  YWhat time is your flight?

R

B ; atatout 9 o'clock then. {wellcave)

2 day, Joe offers to take John 1o the airport.,
ohin, do you wane me to take you 1o the aitport?
timnlu Joe. o eemmrnenroene T { ARTYT2 )

T T LAY FN,('\\\ (,]‘.“‘“M('h_. . 1,\ Jdae” ’
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~ EXERGISES

[--BE S [ - QT R N P N

Choose will {{l1} or (be) going 1o, whickever is correct or more likely, and one of Iw.\e verds,

(B & C) P

collapse cat enter  explode have increase leave  paint phoae
re-open retire see show  besick  walk

Get out of the building! It sounds liks the generacor 3.5 1o explede. .

early before he reachas 65, He mentioned it at the meeting recently.
.......................... home across the park.’ ‘“That's a good idea,’

Next year, no doubt, more people .o the competition as thc prize mongy

increases.

‘Can we meet at 10.00 ourside the station?” *Okay. T e .‘you these.”

Don't sit on that bench, Laninsins it. .

I'm not feeling well. In fact,I think I - !

'Closed over the New Year period. This 0ffize menmnce on 2nd]an|.ary (Sign o an

office window)

9 P’ SULE YOU wonmiimmmsmssison a good time staying with Richard.

F- S U

o~ Th

e 10 W s with Tim tonight. He's asked us to be there at 7.00.

11 “The 2.35 to Bristo!] v from pla:lorm 5. {Announcement atzailway station.)
12 1 v,'ouldn t walk across that old bridge if I were you Irlooks like it s e
13 Iread in the paper that they cin.. the price of gas again.

14 Do you like my new solar watch? Here, T e - you how it works.

15 “Dr Jackson isn’tin his office at the moment.” ‘In thatcase, T e wmee B at home,’

Complete the sentences with will {"ll) or (be) going to ard ar appropriate verb. If both will and
going to are possible, write them botk, (D)

If you're ready, 1 .1 explaln_ how the equipment operates.

T'warn you thatif I see you here again, | .. nmuann Your pacents,

If we don't Jeave now, We ... e the train,

If you decide co contact Jane, I s you her address.

If you stand in the rain much longer, you oo cold.

"He's seriously hurt. i we don"t get help immediately, he .coeevoeecomne

1 you want to leave this afternoon, Joe ... you to the station.
. If you visit Bernard in Vienna, I'm sure you eeucocaec.. very welcome,

Make any necessary corrections or improverments to the underlined parts of this extract from a
telephone conversation. Mark and Jo are discussing their holidays. {B, C ¢ E}

M: Haveyougota h::lida)r planned?

J:  Ruth has asked me to visit her in Kenya.

M: Kenya! Sound brilliant. You're going to! have a :eat tiine. -

< J: How about you?

(4 M: Well, I expect I shall? go away if I can spare 1. time, but my
boss shan’t? be very happy if I take off more than 2 few days.

,-4\ 1imagine that my parents shall* probably go to Mexico again,
1o see their friends chere, but T don't think [ shall’ be able to
go with them. They’ve told me they!ié learn Spanish before
they go this tim.... Look, I'm sorry, Jo, but someone's at
the door. I'm_going to” call you back tomorrow murning.

- Okav, '3 speak to you chen.
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“ng To or Wilf?

DiRE :s with be golag to + verb or will + verb, depending on the meaning
ofthe . . ‘n both forms are possible. '
1. Accerding to all the . :casts from this ycar's food critlcs, restaurants serving low-fat

I

entrees (continue) .. to do well. They also predict that low-fat

In popularity. The expensive,

Mexican restaurants (goow)

“nouvelle cuisine™ food that was so poputar amon: yuppies in the 19805 (lose}

many customers since people [ -ofer not to spend so much money

e so lidle food.

. Coffze bars have proliferated in the United States during the past five years. The famous

Szaitle chain, Starbucks, -1+ become a trendy meeting place for many peaple. It's not uncemmon

for people to say, “1 (meet) you at Starbucks in half ar hour.* In

aZdition, the servers are extremely congenial. They (prepare) your
coffee drink just the way you want it—with nonfat milk, with decaffelnated coffee, with a double
s=ot of espresso, Starbucks is expanding; in fact they (open} ‘ six
r.zw shops [n my clty this year. 1 think | (talk) 1o my financia) broker

teday about buylng some stock in that companyt

A A: Why are you in such a burry?
B: I have to be at the airport in an hour. 1 the 4 oclock planc to
New York. { have an important meeting there romorrow.

Z A: We got an invitation in the mail fcom Ron and Mauceen, They

& dinner panty next Saturday evening. Do you want 1o go? I'd like to.
B: Sure. ! always ¢njoy spending time with them. Let"s catl and tell them we

3. A: Yeur cough sounds serfible! You should see a doctor.

B: 1know. It just won't go away. I Dr. Murray later this
afternoon.
5 A: Have you seen Jackie?

B: She just left. She's going to the mall, and then she ber sister at
the airport. She should bc hack_x.:jound 4:30. .
&7 A: Where are you and your family going for your vacation this summer?
B: Ontario.
A: Are you planning o fly?

B: Na, we : there so e can take our time and enjoy the scenery.
£ A Were E®ing o & soccer mmatch nexe week,

B: Whe 2

A: A team from Brazil agatnst a team frem Afgenl.i.m. Tt sught 1o be a really exciting game.

F A: 1ser you're smoking. ¥ though you stopped tast month.

B: 1 ¢id. I don't know why I started again. | agzin tomorrow, and

this time I mean it.

& PRACTICE 36—GUIDED STUDY: Using the present progr&sslve to express fulure lime.
{Char 1-22) -

ML

Diections: Change the verbs in fealics ta the PRESENT PROGRESSIVE for those sentences that
express a planoed cvent of definite inteotion. In sotae sentences, no change is possible.

1. A: Tre package has 1o be there tomerrow. Will it get there in time?
B: Don't worry. L'm geing 1o send it by express mail.
-+ Also possible: I'm tending it by express mail,
A: What's the weather repon?
B: I & going to roin lomorrow moming.
—+ {Nat possible; It's raining omorrez morning. )

¢+ Would yeu tke (o have dinner wirth me ronight, Par?

: Theauks, but I'm going o kave dinfcr with my sister and her husband.
: WEat are you going to do this evening?

+ Vm going to study at the library.

e e
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