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Bu c¢alijmanin bashica amact Osmangazi Universitesi Yabanci Diller
Bolimiinde ikinci senesini okuyan ve ilk senesini okuyan 6grencilerin hazirlik okulunu tercih
etmelerindeki baslica sebepleri, okuldaki beklentilerini, programa yonelik tutumlarint ve
egilimlerini ortaya ¢ikartmak ve aym zamanda ogrencilerin motivasyonlarim olumsuz olarak
etkileyen olas: faktorleri belirlemektir. Bunu aragtirmak i¢in bu sebepleri, beklentileri ve
degisen egilimlerini belirleyebilecek bir anket ve aymi zamanda da muhtemel faktérlerin
ortaya ¢itkmasim saglayan, diisincelerini ve sinifta neler olup bittigini 8 hafta boyunca
yazdiklari gunliik dosyalari 6grencilere verilmistir.
Anket ve dosyalar Osmangazi Universitesi Yabanci Diller Bolamii ,Eskisehir, Tiirkiye
de 1999-2000 6grenim yilinda hazirlik okuluna baglamig 60 tekrar 6grencisine ve 2000-2001
ogrenim yilinda hazirlik okuluna yeni baslayan 506grenciye verilmistir. Ogrencilerin Ingilizce
dil seviyesi orta diizeydedir. Ogrencilere verilen giinlik dosyalahnm bir benzeri, 6grencilerin
motivasyonlarini etkileyen olumsuz faktorler hakkindaki gorislerini almak ve ayni fikirde
olup olmadiklarini 6grenmek amaciyla 6gretmenlerine de verilmistir.

Caligmanin amaci problemi belirlemek amagli oldugundan, anketteki her bir madde ve
giinlitk dosyalarindaki bulgular ¢grencilerin dil 6grenimi hakkindaki genel fikirlerini ortaya
koymustur ve tek somut bir sonug elde etmek miimkiin degildir. Dolayisiyla anket sonuglar
ve ginlik dosyalarindaki yazili yorumlar kendi aralarinda ve tekrar ogrencilerle ilk yil
ogrencileri arasinda karsilagtirilmig ve aym zamanda ogretmenlerinin yorumlart da dikkate

alinmastr.
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Anketten ve giinliikten elde edilen bulgulara gore, hem tekrara kalan hem de ilk sene okuyan
ogrencilerin Ingilizce 6grenmek istemelerindeki baslica sebep ileride is hayatina atildiklarinda
kendilerine gerekli oldugunu disinmelerinden dolayr “aragsal bir motivasyon” olarak
nitelendirilmistir. Universitedeki Ingilizce siniflarinda 6grenmek ve yasamak istedikleriyle
onlara ogretilenler arasindaki ugurum ve ogrenci ve Ogretmen merkezli ogretim arasindaki
farkli tutumlar diger sonuglar arasinda gelmektedir. Gunlitklerdeki hem 6gretmen hem de
ogrenci yorumlant gostermektedir ki hem tekrara kalan hem de ilk sene okuyan 6grencilerin
motivasyonlarint negatif olarak etkileyen “dersin iceri@i”, “programda kullanilan ders
kitaplar1”, “6gretmen” gibi faktorler birbirine ¢ok benzemektedir ancak bu konulardan

bahseden tekrar 6grencilerinin sayisi ilk senesini okuyan 6grencilere gore daha fazladir.
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The main aim of this study is to find out the motive, expectations and tendencies of
repeat and first year students of Osmangazi University Foreign Languages Department and
also to determine the possible factors that may effect their motivation negatively. In order to
do this, a questionnaire through which their motives, expectations and tendencies were
determined, and a student diary file in which they wrote about their feelings, ideas and what
happened in the lesson during 8 weeks were prepared. The questionnaire and diary files were
given to 60 repeat students who started attending the preperatory school in 1999-2000 and 50
first year students who has started the preparatory school in 2000-2001 at Foreign Languages
Department of Osmangazi University, Eskisehir, Turkey. The participants were intermediate
level students. The diary files similar to the student diary files were also given to the teachers
of the participants in order to find out their ideas about the factors effecting students’
motivation negatively and if they have similar thoughts with their students.

Since the aim of the study is to define the problem, each PMANB item and the findings
of the diaries give a description of student conceptions of language learning in general.
Therefore single composite score was not gained from the instruments. Then the results
emerged from questionnaire and the comments from the diaries were compared and
contrasted within both repeat and first year students. The views of the teachers of the
participants were also taken into consideration.

According to the results of the questionnaire and diaries, it was found that, both repeat
and first year students’ basic motive to study English is instrumental. The dichotomy between

what students want to learn and experience in University English class, and what they are



vi
actually taught and the dichotomy between student-centred and teacher-centred learning are
the other results of this study. Both student and teacher diary comments also suggested that
the possible factors effecting first year and repeat students’ motivation were quite similar,
such as the content of the lesson, the text books and the teacher, however the number of the

repeat students mentioning these subjects were higher than the number of first year students.
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L. INTRODUCTION

1.1 Background of the study

The question of “ Why are some foreign language learners more successful than
the others?” has been asked by many researchers for many years and therefore been
answered in various ways. According to Ellis (1985) second language acquisition
theories have usually concerned with describing the process of learning a language as a
uniform phenomenon. It is stated that identification of factors that are relatively
invariable and can be generalised across different learners and contexts has proved very
valuable . However, learners do exhibit differences and, as such, variable factors also
require investigation.

Two factors that can effect the second language acquisition process are the
different contexts in which learning takes place and the teaching methods used. In spite
of this fact, it is possible to observe distinct differences between learners who are in the
same language classroom learning under much the same conditions.

It can not be taken for granted that one area in which two learners may differ is in
their use of language learning strategies. There are many studies showing and claiming
that effective use of strategies is a must for the development of communicative
competence (Oxford 1990). On the other hand, Skehan (1989:139) gives a warning
concluding that current evidence is not sufficient to support the claim that such
strategies are trainable. If the other factors are considered, aptitude for learning a
language, age of learners, cognitive style and personality can be the other important
categories under which various empirical studies have been conducted.

One further source of individual differences that has received considerable
attention is motivation. Harmer (2001:51) states that it is accepted for most fields of
learning that motivation is essential to success and so is for foreign language learning.
Teachers also readily agree that positively motivated students are more pleasant to
teach, prepare more carefully for class, participate more actively in class, and achieve
more than negatively motivated students. If motivation is so important, therefore, it
makes sense to try and develop our understanding of what a motivation is and how it

can be so important in language learning process.



1.1.1 Definition of Motivation in Second Language Learning and
Different Views

Motivation is one of the most frequently used terms in a second or foreign
language process. Firstly, we have to define the terms “motive” and “motivated” which
have a one to one correspondence with respect to the learner’s internal and external
conditions before dealing with the nature of motivation in language learning.

Longman Dictionary of Contemporary English (1997:927) defines “motive” as
“the reason that makes someone something” or “the reason of one’s actions” or “ the
inner force causes one to act in a particular way”. Therefore it can be concluded that the
learner is driven to learn because s/he has a goal. The stimulus is the goal and the
response is the learning. Then motive is a key for learners in achieving their goals.
When it is moved on to the term “motivated”, it is seen that if the learner perceives a
goal —that is something s/he wishes to achieve- and if this goal is sufficiently attractive,
then s/he is “strongly motivated”.

The interesting point made by researchers and linguistics is that a student will
succeed depending on the circumstances under which he studies. It is obviously true
that students can learn under unfavourable conditions, and also be successful by using
methods which are considered unsatisfactory by experts. What these students have in
common that leads them to successful learning is their willingness. Therefore we call
these students well-motivated (Harmer 2001:52-53). Under the light of these
explanations being motivated can be best defined as showing willingness and desire to
get involved in an activity leading towards a goal having the intention of making an
effort with a desire for achievement.

On the other hand Chastain (1988:172-173) claims that students can be well or
poorly motivated but anyway they are motivated. So when we talk about motivation as
teachers we should define it as “ achievement motivation”. Since motivation is defined
as directing one’s energy towards a particular goal, achievement motivation involves
acting towards “standards of excellence” or towards “perfection of a skill”. It is a
striving towards increasing one’s capability and keeping it as high as possible, in all
activities where a standard of excellence can be applied. Achievement motivation is

effected by students’ self concepts, values, needs, and goals. It is also influenced by
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success or failure in past classroom activities, by the social environment of the class,
and by the teacher’s behaviour.

In his book Hellyer (1998) talks about a psychologist named Julian B. Rotter
who introduced the term “locus of control” and stated that motivation and locus of
control are closely linked to each other. Locus means “place”. If you place
responsibility for your life within yourself, then you are said to have internal locus of
control. On the other hand, if you place primary responsibility for your life on others
and circumstances outside yourself, then you are considered to have external locus of
control. So Hellyer (1998) states that learners who are self-motivated have internal
locus of control and when they ,for example, do not do well on the test, they say” what
did I do wrong?” and then analyse how they can improve their study habits. However
the ones who have external locus of control say “ I don’t think the teacher went over
half the stuff on the test. No wonder I didn’t do well.” and then usually give up
studying. Therefore Crookes and Schmidt (1991:490) also points out that

*...students who have experienced failure in SL learning and attribute this to
their own inability rather than problems with the course or text, are likely to
have a low estimate of their future success in SL learning, which may in turn
lead to a nisk-taking, low acceptance of ambiguity, and other behaviours that are
probably negatively correlated with success in SL learning.”

It is claimed that student motivation can be increased by reminding and helping
the learner that “ the decision and the placement of control and motivation are theirs for
the taking.”

Motivation is such a phenomenon that it sometimes causes confusion in the
minds. According to Crookes and Schmidt (1991:480) there is a mismatch between
what classroom teachers understand by motivation and the way in which the term has
been defined in second language learning. They believe that there may be more
educational relevance in the teachers’ understanding of a motivated student as being one
who “.....does study, or at least engage in teacher desired behaviour in the classroom
and possibly outside it”. As cited in Erkan (1989) Mc Donough also points out that
using the term “motivation” as a general cover term to include a number of possibly
distinct concepts, each of which may have different classroom treatment, is dangerous.

One should distinguish between these factors: “ energy, willingness to learn,

perseverance, interest, enjoyment of lessons, incentives, benefits of knowing the



language which constitute the difference of the teaching situation from the experimental

ekl

one”.

Over the last twenty five years the most consistent researches on the subject of
motivation in the field of EFL have been conducted by Gardner and Lambert and
Domyei and Clément. R.C Gardner (1985:10-11) in his book Social Psychology and

Second Language Learning, The Role of Attitudes and Motivation states that

motivation has very distinct characteristics. Motivation is defined as “ the combination
of effort and desire to achieve the goal of learning the language by referring to the
extent to which the individual strives to learn the language”. Therefore, the desire for
achievement and the satisfaction derived in this activity are foremost in motivation.
Gardner does not accept every learner who makes an effort as "motivated" because
making an effort alone does not signify motivation. He points out that there can be some
factors, such as the desire to please a parent or teacher, a high need to overcome social
pressures like demanding teachers and impending examinations which force the student
to study laboriously for short term goals. The student may want to learn the language,
and may enjoy the activity, but if he does not strive to learn, that is not real motivation.
However, when a learner wants to achieve the goal and holds favourable attitudes
towards the goal which are linked up with the effort, then we can talk about a “
motivated” organism as Gardner states (1985:10).

According to Oxford and Shearin (1994:14)the distinction made by Gardner
between motivation and motivational orientation is one that causes when trying to apply
research findings. They also state that orientations for learning a language frequently
change over time, and they call for a broader theoretical framework to capture this more
dynamic aspect of motivation.

In another point of view, Dérnyei (1994) also criticised Gardner for the use of
the term “ integrative” to mean different things within his socio-economical model. He
points out that it is used at three different levels of the model, such as “ integrative
orientation” as one component of  integrativeness”, which is in turn a component of the
overall « integrative motive”. According to Dornyei, the use of such terminology is
confusing. Another point he also regards as confusing is that the use of the term *
integrative motive” to be the higher-order construct, rather than “motivation” —which as

defined by Gardner is only one component of the former.
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1.1.2 Different Kinds of Motivation

Every language learner has some goals if he is studying a language.
Therefore the student’s motivation is determined by these goals. Many reasons such as
to be able to speak with members of that community, to be able to travel, to get a job, to
improve one’s education, to satisfy a language requirement, to gain social power could
be listed. Thus the answer of the question of “ why is the individual studying the
language?” can be explained by the term of “types of motivation”. On the other hand
the term * kinds of motivation” for language learning requires that the reasons have to
reflect some goals associated with language learning. Gardner (1985:51) states that a
student saying “ I am in the class because I have to” may apparently have a reason but it
does not appear to denote any kind of motivation for language learning. As cited in
Erkan(1989:14) Wilkins defines a well- motivated student as one who studies a
language because “ he wants to” and a poorly motivated one as one who studies it
because “ he has to”. In other words Nation (1975:70) defines “ primary motivation” ,
“in which the interest comes from the learner himself and not from outside the learner”.
He also states that there are some other factors which can be called as “ secondary
motivation : the feeling of the learner that he must learn in order to pass a test, to avoid
punishment, or to please his parents and teachers”.

Another distinction, perhaps more useful for teachers, is that between “intrinsic”
motivation ( the urge to engage in the learning activity for its own sake) and ** extrinsic”
( motivation that is derived from external incentives). Both of these have an important
part to play in classroom motivation, and both are at least partially accessible to teacher
influence ( Ur, 1996:276).

Brown (1987) makes a distinction between “global”, “situational” and “task”
motivation. The first is the overall orientation of the learner towards the learning of a
foreign language; the second has to do with the context of learning; and the third with
the way the learner approaches the specific task in hand. He points out that global
motivation may seem mainly determined by previous education and multitude of social
factors, but it is also effected by the teachers’ own attitudes conveyed either
unconsciously or through explicit information and persuasion. And the third is probably

where most of teachers’ effort is invested in practice: in making the task in hand as



attractive as possible, and in encouraging our students to engage in it, invest effort and
succeed.

Ur (1989) in his book talks about another distinction which has been made
between “integrative” and “ instrumental” motivation: the desire to identify with and
integrate into the target- language culture, contrasted with the wish to learn the language
for purposes of study or career promotion. This has been the most common and highly
acclaimed classification of motivation in this area made by R.C Gardner and W.E.
Lambert ( Ur,1989). When they introduced these concepts although claiming that
integratively-motivated individuals somehow find it easier to take in linguistic material,
later they also stated that instrumental motivation is most common as in many
developing countries and emerging communities, so in such situations, instrumental
motivation can provide a strong drive for language learning.

Another term which is closely linked to motivation and should be analysed

together is “attitude”.

1.1.3 Motivation and Attitude Relationship
Allport’s (1954:45) definition for attitude is as follows

%

...... it is a mental and neutral state of readiness, organised through experience,
exerting a directive or dyvnamic influence upon the individual’s response to all

objects and situations with which is related™.

According to Crookes and Schmidt (1991:485) attitudes are operative factors in
language learning and they are related to motivation by serving as support of the
learner’s overall orientation. Gardner and Lambert (1972) also defines attitudes as
motivational aspects of second or foreign language achievement:

* An attitude is the intention on the part of students to learn the language with
various aims in mind, and to pursue these aims with varying degrees of drive
strength facilities or hinders achievement.”

Thus, it can be concluded that the effectiveness of learning is obviously
influenced by the attitudes of the learner towards the task of learning and other things
associated with it. So it would be reasonable to conclude that someone with a negative
attitude towards his work will do less well than someone with a positive attitude.
Therefore , what can be the factors influencing the learner’s attitudes. Ellis (1986:102-

103) states the teacher and course materials as the most influential ones. He points out



that students vary in their attitudes to the teacher and course materials. Some of them
want a teacher who creates “space” for them to pursue their own learning strategies,
some prefer a teacher who structures the learning task much more tightly and generally
adult learners dislike having a course-book imposed on them in a rigid way. Gardner
(1985:123) also states that a positive attitude towards learning the language is also
partly the result of previous language learning experience that was seen by the learner
as successful or alternatively bad experience negatively effects later attitudes.

Gardner(1985:39-49) classifies attitudes in three categories as specific or general,
educational and social and proposes a question which can be answered by nobody “ Do
attitudes influence achievement or does achievement influences attitudes?” It is
resembled to “a chicken and egg” argument. Considering the educational attitudes he
points out that the attitude revolves around the educational aspects of a second or a
foreign language context as the student does not have any contact with the community
of the target language. Therefore, his attitudes emerge and sustain in the classroom. The
teacher, the course, the atmosphere of the class, and the text books are the factors which
build his attitudes. When the social attitudes are considered he states that the learners
with favourable attitudes are more attentive, serious, and rewarded than those with
negative attitudes, but such attitudes might not be related to achievement at all. An
individual could hold positive attitudes but prefer not to study the language in school
because of a feeling that such a context is inappropriate, or because of a dislike for the
teacher. The physical environment has an effect on the student which also effects his
attitudes, and which he reflects those to the teacher who is liable to be effected either
positively or negatively under the influence of the physical environment.

According to Crookes and Schmidt (1991:471) despite the traditional tripartite
distinction between cognition, motivation, and effect, all of these lines of SL research
have tended to group effect, especially attitudes, and motivation together. As Ellis
(1985) has observed there has been no general agreement on definitions of motivation
and attitudes or of their relation to one another. Consequently, the term motivation has
been used as a general cover term- a dustbin- to include a number of possibly distinct
concepts, each of which may have different origins and different effects and require

different classroom treatment.



One of the points Crookes and Schmidt (1991:495) mentions that there are not
enough studies in EFL environment supporting the studies of motivation in SL
environment although the importance of context in relation to motivation has been
recognised by all. It is stated that many more studies are needed in EFL environments,
and the findings obtained may be quite different. They also propose that diary studies
may offer a better way to investigate the dynamics of motivational factors in learners,
since most of the studies rely on self-report questionnaires. The relatively unstructured
nature of the data collection in diary studies may have disadvantages but Allwright and
Bailey (1991:4) points out “a learner’s diary may reveal the aspects of the classroom
experience that observation could have never captured, and that no one would have
thought of including as questions on a questionnaire.” They also emphasise the value of
diary studies as a source of information and insight regarding affective factors, language

learning strategies and learners’ own perceptions of language learning.

1.2 Problem

At Osmangazi University only Electric Electronics Engineering Faculty students
take all their lessons in English. For the other faculties and their departments students
are given the option of whether to take prep school or not. Approximately %30 of the
school courses could be given in English and they are announced at the registration
week. At least a week before the regular program starts “A Proficiency and Placement
Test” is given to the students of Electric Electronics Engineering Faculty and the
students of other faculties who wants to have some of their school subjects in English.
The score they have to get in order to pass the achievement test is 70. The ones who get
between 60 and 69 are interviewed by a committee consisting of foreign languages
department instructors. The ones who get 70 and the ones who get between 60 and 69
and become successful in the interview are considered as proficient and start as a first
year student in their departments. Therefore, all Electric Electronics Engineering
Faculty students and the other students who opt to attend the preparatory school are
placed into the program if they can not succeed in the exam. Once they have opted, it
becomes compulsory to pass the class. At the end of the first year if they can not
achieve the proficiency score in the final exam they take “A Proficiency and Placement

Test” with the new comers and therefore are given another chance to pass the class. In



case of failure they repeat the program. At the end of the second year unsuccessful
Electric Electronics Engineering Faculty students are dismissed while the other
unsuccessful students are allowed to attend their departments in Turkish. However they
have to pass the preparatory school proficiency exam until they graduate. If they can not
, their diploma is not given by the faculty according to the law of YOK .Every year,
approximately 450 students attend Osmangazi University Prep School and % 30 of
them are ‘repeat’ students who fail the year before. And usually %85 of these repeat
students have been elementary and pre-intermediate students when they started the
program since 1998. None of the Electric Electronics Engineering Faculty students has
been dismissed since that year. However, in 1998-1999 there was only one student and
in  1999-2000 there were eight students who could not succeed at the end of second
year and were sent to their own departments to attend their classes in Turkish.

The number of the failing students has been increasing steadily for four years. As
aforementioned there may be a lot of reasons causing their failure. However, the most
interesting point that should be considered is that Prep School is optional for Osmangazi
University students and therefore they are supposed to be well motivated when they
start the program . Only Electric Electronic Engineering Faculty students have to either
pass the proficiency exam at the beginning of the year or attend the prep school.
However, these students also have the opportunity of not choosing an English studying
engineering department when they enter the university exam. Considering the facts
above , although they can be defined as ‘well motivated’ students when they first come
to the preparatory school, it has been observed that most of the students do not achieve
the expected level of proficiency and lose their interest in learning English, and develop
a disinclination to attend what is seen as merely a time consuming course and repeat the
program. And what is more when they have become a repeat student their attitude
becomes completely negative towards the program and English . Thus, such an attitude

on the part of the students makes teaching really difficult.
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1.3 Goals of the study

Under the

light of the studies conducted before, any explanation of the

phenomenon of motivation that can be arrived at, and any suggestion that can be offered

to the teachers and students concerned are likely to be of considerable value in the

future planning of such courses. Therefore the purpose of this study was to answer the

following questions:

1.

o

10.

What are the motives of first year students learning in an EFL
environment when they start the program?

What are the motives of repeat students learning in an EFL
environment when they start the program?

Do the first year and repeat students learning in an EFL environment
have the same motives?

Do the expectations of first year and repeat students learning in an
EFL environment vary?

Do the tendencies of first year and repeat students learning in an EFL
environment vary?

What are the possible factors effecting first year students’
motivation negatively at Osmangazi University English Preparatory
School?

What are the possible factors effecting repeat students’ motivation
negatively at Osmangazi University English Preparatory School?

Are the factors effecting first year and repeat students’ motivation
negatively at Osmangazi University English Preparatory School
similar or different?

What do the instructors of Osmangazi University English Preparatory
School think about the possible factors effecting first year and repeat
students’ motivation negatively?

Do the instructors of Osmangazi University English Preparatory
School have the similar ideas with the students about the factors

effecting their motivation negatively?
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This study only deals with identifying the problem. It does not try to answer the
question of how the student success or motivation can be increased at all. Only
suggestions in dealing with these problems are made, however, the effectiveness of
success and motivation increasing techniques are not tested.

Age, level, and sex factors are not considered in this study either. Previous
experience of the students which can effect and change the results of the study was not
included either. This information was not available and it was ignored considering the
aims of this study.

This study is also limited to a Turkish context. Since it was conducted in an
intensive language program at Osmangazi University where all the teachers are native
Turkish speakers, and are trained in EFL, the educational atmosphere in this research
was particular to this environment. Therefore, the findings of this research may not be
generalised for all the EFL learners in Turkey and other countries ,but the offered
pedagogical implications in the study may still be applicable to other EFL teachers and
students in general.

By finding out and comparing the motives, expectations and tendencies of the first
year and repeat Turkish students learning in an EFL environment, and determining the
other possible factors effecting students’ motivation negatively, this study expects to
make language teachers aware of why their learners lose their interest and fail although
they are willing to study a foreign language at the beginning of the program.

Hutchinson and Waters (1987) , Dickinson (1987) and Widdows (1987), in their
studies, stress the importance of making teachers and administrators aware of learner
expectations, tendencies and motives to decrease student failure. If foreign language
teachers can be helped to realise these facts, they, therefore, could help their learners to
become more successful in the learning process. Therefore, if teachers and
administrators are seriously interested in addressing their students’ various motives and

expectations, academic success will be inevitable.




II. REVIEW OF LITERATURE

2.1 Introduction

In a general sense motivation is mostly defined as a force that energises a person
and directs his or her activity. In other words, it is a force which acts on or within an
organism causing action in a particular direction. Considering the fact that this study
deals with the implications of current concepts of motivation for SL learning, it would
be more sensible to define the term “ motivation” in different ways .

Gardner (1985:10) defines the motivation best as °....the combination of effort
plus desire to achieve the goal of learning the language plus favourable attitudes toward
learning the language’. Gardner and Lambert’s most notable arguments is that the
successful acquisition of a foreign language depends very significantly on the existence
of an ‘integrative’ motivation in the learner ( Chastain 1988:172).

Crookes and Schmidt (1991) consider that there is a mismatch between what
classroom teachers understand by motivation and the way in which the term has been
defined in second language learning.

Therefore as aforementioned in the preceding chapter, different views were
constdered about motivation, attitude and their relationship. Now, some related studies

in both ESL and EFL settings will be presented.

2.2 Related studies conducted

As aforementioned, most of the highly acclaimed studies in this area were
conducted by Gardner and Lambert ( Ur, 1989). However they were the ones most
criticised as well. First in 1972 after a ten-year period search, they concluded that
motivation correlated significantly with achievement regardless of where the search was
conducted. When motivation was separated into instrumental and integrative
orientations, an integrative orientation generally appeared to have the stronger
relationship with achievement. However it was not clear that the superiority of
integrative motivation is supported by the empirical evidence, because contradictory
results have emerged from studies in different contexts. As summarised by Oller and Au
(Au, 1988), the results from such studies have included every possible relationship

between various measures of integrative motivation and measures of proficiency :



positive, nil, negative, and uninterpretable or ambiguous. Crookes (1991) suggests that
such results indicate that the relationship between affective factors and motivation, on
the one hand, and language learning, on the other may be “ an unstable non-linear
function that varies greatly across individuals, contexts and learning tasks”. In
addressing these criticisms, Gardner(1985) has acknowledged that the patterns of
relationships among attitudinal and motivational variables and learning outcomes found
in various studies have been relatively unstable, and agrees that no link necessarily
exists between integrative attitudes and language learning, because not everyone who
values another community positively will necessarily want to learn their language and
he claimed that integrative motivation may not be superior to instrumental or any other
type of motivation, but simply that those who are integratively motivated will probably
be more successful in language learning than those who are not motivated.

In 1991 Lens and Decruyenare had a survey among 1824 students in secondary
education and supporting the importance of extrinsic motivation stated that “ Schooling
is future-oriented. Well-motivated pupils study hard because it is important for their
later life in general and for their professional life in particular” ( Kennedy 1996:31).

Considering the fact that we are in a foreign language environment, Dornyei’s
(1990) study is very important. Because he studied with 134 young adult learners who
study English in Hungary. The students were attending a prestigious language institute
spending their time and effort and paying a lot of money. Therefore they were supposed
to be highly motivated. According to the results of a self-report questionnaire, although
integrative orientations were important, instrumental orientations were found to make a
significant contribution to motivation in this context. He found that “ It is more general
attitudes and beliefs that are important : 1. Interest in foreign languages, cultures, and
people 2. Desire to broaden one’s view and avoid provincialism 3. Desire for new
stimuli and challenges 4. Desire to integrate into a new community.” Another
interesting finding was the other two significant components that effect motivation :
need for achievement and attributions about past failures.

Another study which suggests that what happens in the classroom can have a very
critical effect on motivation, particularly for low achievers, was conducted by Wigzell
and Al-Ansari at the university of Bahrain ( Kennedy,1996:44). The study was made to

find out how low achievers could be encouraged to persevere. 55 students majoring in
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either Arabic or Islamic studies and taking an English language course were given self-
report questionnaires. They were generally poor performers, with at best neutral
attitudes toward the language. The questionnaire items were very specific in eliciting
attitudes to the classroom, the language program and the students’ perceptions of their
own success and failure. The reading material was found as much too difficult; and
students did not enjoy the role play activities which they saw as irrelevant to their own
needs. Therefore, a subsequent treatment study by the same researchers found that when
traditional methods of assessment were changed to give the low achievers a better
chance of success, they became more motivated and their performance improved.

As cited in Crookes and Schmidt (1991:489), Dweck’s research suggested that if
the goal of individuals is to achieve positive judgements concerning the behaviour( i.e.
good grades), they will wait until they are certain that their ability is high before
displaying it, and will otherwise avoid behaviour that could expose them to evaluation.
Therefore, he concluded that “if students actually have learning as an objective, they
are more likely to engage in challenging tasks and activities in which errors may be
made; thus teachers need to discourage a concern with grades because otherwise
unsolicited participation and risk-taking will be low”

From a different perspective, Clement and Dornyei (1994:420) talks about the
work of Mc Combs (1984-1988) who suggests the possibility of adding instruction in
self-management strategies ( which contribute to motivational self-control and facilitate
change in locus of control) and other meta-cognitive strategies to SL syllabus content.
In a detailed description and evaluation of a motivational skills training program
designed to enhance “continuing motivation to learn,” he stated that the students
receiving such training prior to entering a technical course were more motivated and
achieved higher performance scores than control students:

“_.the format for such training must be carefully chosen to reflect a
combination of self-instructional materials ( wherein students can experientially
take responsibility and control of their own learning), augmented by instructor
facilitation and group activities (wherein students can observe relevant role
models and participate in group sharing and problem solving experiences.
(Clement and Domvei (1994:420)

One of the studies conducted in an EFL environment was Dornyei’ s with

Hungarian students as stated above, another important study which sets a base for the



questionnaire of this study was conducted by Widdows and Voller in Tokyo (1991).
The aim of the study was to investigate the students’ motives, needs and attitudes
towards their study of English in order to produce evidence that will either corroborate
or challenge the assumptions of teachers and college authorities. By investigating the
previous researches, they created a questionnaire which allows them to have the profile
of attitudes, needs and interests of the students ( PANSI). They concluded that what
students want to learn and experience and what they are actually taught are not in
harmony. Students do not like classes where they sit passively, reading or translating.
They also do not like classes in which the teacher controls everything. Therefore they
stated that great majority of university English classes are failing to satisfy learner

needs anyway.

It would also be sensible to consider the studies conducted in our country related
to this area. |

In 1982 Giilmez searched for some learner factors which are hypothesised to
effect the success of students’ learning English as a foreign language. In the study
which was conducted with preparatory students, he concluded that there was no
significant correlation between the motivational orientation and student success in EFL
environment and instrumental motivation can prove as effective for students who are
learning English for further academic study at the university. Furthermore, he also
found out that student behaviour and attitude towards English lessons and their teacher
1s significantly correlated to their success.

In 1989 Erkan took up the issue of the measurement of a group of university
students’ motivation in FL context. He held the two questionnaires; one investigating
the students’ aims, opinions, attitudes, motivational intensity and their desire to learn
and the other one investigating the teacher’s role in EFL and effect on motivation. The
results revealed that there is a correlation between the student’s motivation and
educational attitudes. The second questionnaire also revealed that the relation obtains in
the measurement of the teacher’s attitudes towards teaching and the student’s towards
learning.

In another study, Bastirkmen (1990) conducted a questionnaire to assess the
motivational and attitudinal states of Bilkent University Freshman students towards

learning English. Results showed that these students have high levels of motivation but
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it was strongly instrumental rather than integrative orientation. It was also found that
attitudes are more favourable to the goal of learning i.e. proficiency in English
Language, than towards the English courses experienced.

Serbest (1991) in her study, conducted in Middle East Technical University,
investigated the influence of students’ study skills on their academic achievement in
English. In her findings she stated that the language program in that department does
not meet students’ needs by explaining the reasons for this implication: some students
found lessons boring and inappropriate for their level, while others found them far from
variety and liveliness. Great majority of the students found teaching hours rather long,
stating that they are bored and lose concentration with a six-hour English programme a
day. In addition to all these, a large number of students desired to study books which
will provide them with necessary language needs. Due to the aforementioned reasons,
she stated that students lose their interest and motivation they have at the beginning of
the program.

Finally, in 1996 Kennedy conducted a study about the variations in the motivation
of successful and unsuccessful Turkish learners of English in Private Gursoy High
School with thirty subjects. He used a self- report questionnaire and interview as
research tools. In his study he found out that it was the component of attitudes toward
the learning situation that showed the most consistent correlation with achievement
scores. He stated that the scores on the measure of attitudes toward the learning
situation declined significantly over time, and this decline was evident for both
successful and unsuccessful learners. In general, students complained about the
repetitive nature of lessons, and the exam results they obtained since they did not
improve in spite of a reported greater intensity in effort. They expressed that they began
to lose their initial enthusiasm for grammar lessons, and considered some homework

exercises to be much too long.



1. METHODOLOGY

3.1 Subjects and setting

The subjects of this study were chosen among intermediate and upper-
intermediate level of students learning English as a foreign language in an intensive
program at Osmangazi University, Eskisehir. These levels were chosen since most of
the students who repeat the program were among them and the researcher herself has
been instructing in one of the intermediate level classes. There were 110 subjects, 50 of
whom were first year students and 60 of them were repeat students. First year students
were the ones who attended the program during 2000-2001 fall and spring terms. On the
other hand repeat students were the ones who started the program in the fall term of
1999 and failed in the spring term of 2000 since they could not get the 70 points in the
final achievement test of Osmangazi University Foreign Languages Department.
Therefore they were replaced in the program according to the achievement test results
of the 2000-2001 fall term with the new comers. There were four integrated skills
instructors including the researcher herself, three technical English instructors and two
video English instructors keeping diaries for their lessons. Therefore, as well as the
students of upper and intermediate classes, the teachers of these levels can also be
considered as the other subjects of this study since both students and teachers kept
diaries during the same period. There were two research tools concerning the subjects;
questionnaire and diaries which were kept by both students and teachers. On the other
hand, although all the subjects were asked to keep diaries for their integrated skills
lessons, Video English and Technical English hours for eight weeks, only 55 of them
kept their diaries regularly and efficiently. 30 of them were repeat and 25 of them were
first year students.

The subjects were informed that they would participate in a study, yet they were
not informed about the nature of the study. Emphasising the fact that the study is
conducted to improve the language teaching program and for the sake of the future
students as well as themselves, they were asked to participate the study being honest

and sincere with their feelings and 1deas.
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3.2 Description of the courses and the system

3.2.1 Integrated Skills

Intermediate subjects are given 19 hour and upper-intermediate subjects are
given 14 hour integrated skills program in which they are taking “Reward” series by
Heinneman, “ The Advanced Grammar Book” ( Steer and Schmid ,1998) and “Writing
Supplements” prepared by the instructors from a various of writing books. Every class

has one integrated skills teacher with whom they are together for a whole week.

3.2.2 Video English

Every level takes 3 hour Video English lessons in which they watch
different kinds of films in English once a week. They have pre-watch, during-watch and
after-watch activities prepared by Video English instructors. At the end of each lesson

they have a quiz related to the film they have watched.

3.2.3 Technical English

Once a week, every level takes 3 hour Technical English lessons in which
they learn some basic vocabulary related to different engineering programmes and study
some reading texts consisting of various branches. They also repeat the grammar points
they learned in integrated lessons. The texts and activities were prepared by the
instructors of Osmangazi University by examining some encyclopaedias, technical
English books and engineering magazines. Some of them were simplified and some
grammar points were added. The subjects who will not attend engineering faculties are
having “Business English” in Technical English Lessons. Therefore, it is a kind of cover

term. A similar procedure is followed in “Business English” lessons.

3.2.4 Evaluation System

At the beginning of the fall semester, all the students are given a proficiency
exam --a hundred question multiple choice achievement test consisting of grammar,
vocabulary, and reading parts-- is given all the students and they are required to get 70
to pass the class. The ones who can not achieve this score are placed into the

preparatory classes according to their exam results. During fall and spring terms, they
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take five mid-terms consisting of listening, vocabulary, grammar, reading and writing
parts and at the end of the term they are required to take a final exam similar to the mid-
terms.

Every week students are also given at least two or three ten or fifteen- minute
pop quizzes at the end of the lessons by the testing office. During the administration of
the quizzes, the doors of the classes are left open and pen or eraser exchange between
students is not allowed. Therefore all the exams including quizzes, mid-terms and final
are prepared and evaluated by the “Testing Office” in which there are four instructors
who only deal with the preparation and evaluation of the exams without tutoring the
whole year. Integrated skills, Video English and Technical English instructors only keep
“ class performance” grades daily for every student, which is graded as 5% of the
whole. 90% class attendance is compulsory in order to get the final exam. All of the
exams are evaluated out of 100. At the end of the year, according to the percentages of
the varying evaluation procedures an average point is taken.

First Term : Mid-terml: 5%, Mid-term II and III: 10%, Quizzes: 15%, Class
Performance Grade: 5%

Second Term: Mid-term IV: 15%, Mid-term V: 20%, Quizzes: 15%, Class
Performance Grade: 5%

50% of the both terms and 50% of the final exam is taken and the average is
calculated out of 100. In order to pass the preparatory class, the score they have to get
from the final exam should be at least 70 and the average of the both terms and final
exam also should be at least 70. The students who can not achieve this score are given
the opportunity of taking the proficiency test prepared for new comers. In the event that
they can’t achieve this exam either, they repeat the class. However, they are not allowed
to repeat the class third time. They attend their own departments in Turkish except for
Electric Electronic Engineering Department students since their education is completely

in English. They apply for another University according to the laws of YOK.

3.3 Instruments
In this study, which aims to determine the varying motives, expectations and

tendencies of the first year and repeat students, three instruments were used including
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profile of motives, expectations and tendencies (PMET)questionnaire, student diaries

and teacher diaries.

3.3.1 Profile of Motives, Expectations and Tendencies
Questionnaire (PMET)

Profile of motives, expectations, and tendencies (PMET)questionnaire
(Appendix A 2) is adopted from profile of Attitudes, Needs and Student Interests
questionnaire (PANSI) by Widdows and Voller ( 1991) (Appendix A 1). Their survey
focused on five related aspects of students’ motives and needs. It consists of five
sections.

Section 1 of the questionnaire asks about reasons for embarking on a full-time
university degree course. The questions in this section were devised by first eliciting
reasons from a large number of students at four universities and then selecting the most
common ones.

Section 2 looks at which language skills students would like to become proficient
in by the time they graduate.

Section 3 has separate sections for English majors and non-majors. They were
asked separately to indicate their reasons for choosing to study English . Non-majors
were first asked whether they would choose to study English if it were not compulsory ;
those who responded affirmatively marked their reasons in the same way as majors. The
options in this section were devised after eliciting reasons from students prior to making
the prototype questionnaire in 1987.

Section 4 focuses on learning style preferences by assessing attitudes towards a
variety of evaluation and teaching procedures. It is in two parts: section 4.1 asks for
reactions to different forms of evaluation, while section 4.2 concerns the perceived
effectiveness of various classroom procedures. The items in this section 4.1 were
devised by the writers, while section 4.2 incorporates ideas from Reid (Widdows and
Voller (1991).

Section 5, teased on Voller 1987, is a list of topics of common interest to help

teachers choose the content of general English courses at specific universities.
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Considering the aims and context of this study, the PANSI questionnaire is partly
adopted and called as PMET questionnaire in which there are three main sections
consisting of different parts.

The first and third sections of PANSI questionnaire were combined and were
given as one component of first section in PMET questionnaire. In 1.1 it is asked about
their reasons for choosing to study English to determine their various motives. This
section is not divided into two parts as in PANSI since English proficiency is not
compuisory.

Section 2 of the PMET is evolved from the second and fourth sections of PANSL
In 2.1 the language skills students would like to become proficient by the time they
graduate were asked. In 2.2 and 2.3 it is asked for reactions to different forms of
evaluation, while part 3 concerns the perceived effectiveness of various classroom
procedures.

Since foreign language proficiency might cause some problems such as
misunderstanding the statements or, not understanding at all, the translated version of
PMET was used. The questionnaire was tested for linguistic comprehensibility to avoid
ambiguity with non-subject students.Subjects in this study were asked to read each item
and indicate a response ranging from “ strongly agree” to “ strongly disagree” or “ very
important” to “ not important at all”. Only in 1.2 they were asked to choose the items
that were most appropriate for themselves among a group of possible motives. As the
researchers ( Widdows and Voller, 1991) stated, because each PMET item gives a
description of student conceptions of language learning in general, single composite

score is not gained from the questionnaire.

3.3.2 Student and Teacher Diaries

Crookes and Schmidt (1991) propose that diary studies may offer a better
way to investigate the dynamics of motivational factors in learners, since most of the
studies rely on self-report questionnaires as stated in the review of literature chapter.
The relatively unstructured nature of the data collection in diary studies may have
disadvantages but Allwright and Bailey (1991:4) point out “a learner’s diary may reveal
the aspects of the classroom experience that observation and could have never

captured, and that no one would have thought of including as questions on a
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questionnaire.” They also emphasise the value of diary studies as a source of
information and insight regarding affective factors, language learning strategies and
learners’ own perceptions of language learning.

Considering the aforementioned reasons, student and teacher diaries (Appendix
Bl and Appendix B 2)were chosen as the other instruments in this study. Through
student diaries, it was aimed to reveal the other possible factors effecting students’
motivation at Osmangazi University, Foreign Languages Department. They might also
support the results of PMET Questionnaire. Through teacher diaries, it was aimed to
find out any consistency between students’ sayings in their diaries and teachers ideas
and to get an insight about what happens in class from the teachers’ point of view.
Student diaries consist of three sections to write : “Integrated skills”, “ Video English”
and “Technical English”. Therefore every day is divided into three parts. They filled
them in according to their weekly syllabus. On the other hand, all Integrated skills,

Video English and Technical English teachers of each class were also asked to keep

diaries as their students do.

34 Data Collection and Administration Procedures

3.4.1 PMET Questionnaire

The subjects in the study were asked to respond the items in PMET to
determine their possible motives for coming to an English preparatory school as well as
their expectations and tendencies about the language program they are taking. It was
administered in the subjects’ classrooms at their regular scheduled class time by their
teachers. Although the translated version of the questionnaire (Appendix A 3) was used,
the instructors were also informed about the questionnaire and any possible question

coming from the subjects was replied by the instructor.

3.4.2 Student Diaries

For every participant, a special diary file consisting of eight week program
in which there are three sections for their “integrated skills”, “Video English”, and
“Technical English” was prepared by the researcher ( See Appendix B 1). Emphasising

the fact that the study is conducted to improve the language teaching program and for



the sake of the future students as well as themselves, they were asked to participate the
study being honest and sincere with their feelings and ideas. They were told to write
down what happened in their “integrated skills”, “Video English”, and “Technical
English” lessons. When they asked what the researcher wanted them to write about, the
answer was “ whatever comes into their minds and whatever happened during or after
class hour”. Therefore, they were not restricted about what to write since the whole
point of the diary study is to get at what is on their minds. In order to make them
relaxed and sincere with their diaries, they were told to use nicknames by only stating
that if they are repeat or first year students. The subjects were assured that their ideas
and feelings would not be shared by their class teachers. The written diaries of the
previous week were collected on a weekly basis by the class representatives and brought
to the researcher. In order to make them continue to write and show them that their
writings were read and evaluated, they were sent some feedback notes by the researcher
through class representatives. They were also asked to write in Turkish since it is

believed that they could express themselves and their feelings in their native language

better.

3.4.3 Teacher Diaries

The instructors of the subjects were also given a similar “diary files” (see
Appendix B 2) and asked to write down what happened in their lessons, and
particularly to express what they felt about the program, course books, students etc. and
whatever happened during or after class hour. Four “Integrated skills”, two “Video
English” and three “Technical English” instructors kept diaries during an eight-week
period voluntarily. The diaries of the instructors were also collected on a weekly basis
and their confidentiality was also guaranteed. However, they were also informed that
direct quotations from their diaries could be used in the study for illustrative purposes

not stating their names.
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3.5 Analytical Procedures

3.5.1 The PMET Questionnaire

After collection of all 110 completed questionnaires, the data was sorted by
tallying the individual responses for each item to produce means for each intact group.
These means were then combined into two groups as first year and repeat students.
Tables 4.1.1 to 4.1.6 list these means and items for each section of the questionnaire.
Items were given in phrase form in the tables. The original questionnaire should be
checked in Appendix A2. Responses to sections of PMET 2.1, 2.2, 2.3 and 3 were
expressed as a figure between 4.1.2 and 4.1.5, while responses to section 1.1 were
expressed as a percentage ( the proportion of respondents in each group who checked a
given item). Only responses to section 1.1 of PMET are expressed as a percentage ( the
proportion of respondents in each group who checked a given item). For parts 2 and 3,
all the mean scores of each item for each group were compared within groups. In part
2.1 there 1s a scale from ‘not important at all’ to ‘very important’. In part 2.2 the scale
is from ‘very bad’ to © very good’ and in 2.3 and 3 it is from ‘strongly disagree’ to
‘strongly agree’. The mean scores varying from 3.0 to 3.99 refer to ‘ I have no idea’,
therefore, particularly low rated items and high rated items were taken into
consideration in discussion part.

As stated above a single score was not derived from PMANB questionnaire since
they do not have clear-cut right or wrong answers. Each individual item gave
descriptions of discrete student conceptions of their motives, and the nature of language
learning. The results obtained from two groups were analysed through t-tests at the 0.05
level of significance for each item in order to see if there is a significant difference
between the mean scores of first year and repeat students. There were two hypothesis to
test: null hypothesis which shows that there is no significant difference between the
mean scores of group A and group B for the item given and hypothesis 1 which shows
that there is a significant difference between the mean scores of group A and group B

for the item given.
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3.5.2 The Diaries

As Allwright and Bailey (1991:192) stated the whole point of the diary
study is to get at what is on their minds, therefore, the data was not analysed according
to pre-conceived categories. The 55 diaries kept by both repeat and first year students
were analysed by using Constant Comparative Method ( Glasser and Strausse, 1967,
cited in Lockart and Ng, 1995) which allows categories drawn from the data rather than
imposing preconceived categories into data. The analysis included dividing each piece
of writing for each day and category —Integrated Skills, Video English and Technical
English- into communication units which is defined as “ a unit being a separate
expression about a thought or behaviour” ( Langer and Applebee, cited in Mangelsdorf,
1992; 276). The analysis was firstly conducted by two raters separately to test interrater
reliability, which was found as 95%. The raters, then, reviewed and discussed each
writing in order to reach a final decision. In these review and discussions, the instances
of one category were both compared with the previous instances in the same category
and contrasted with the ones in different categories. After identifying the categories,
their frequencies were calculated. Therefore, if a comment in the diaries was mentioned
by more than one subject more than once, it had a worth and was evaluated in the
analysis. However, some of the comments which can be identified as “strong” or
“noticeable” were also evaluated in the analysis although mentioned only by one of the
subjects but not included in the quantitative analysis. The number of the students
mentioning different subjects were turned into percentages in the tables. Since they
were asked to write in Turkish, diary comments were translated into English by the

researcher and the second rater for the study.
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IV. PRESENTATION AND INTERPRETATION OF THE DATA

4.1 Results of the PMET Questionnaire

PMET was administered to determine both repeat and first year students’ possible
motives for coming to an English prep school as well as their expectations and
tendencies about the language program they are taking.

After collection of all 110 completed questionnaires, the data was sorted by
tallying the individual responses for each item to produce means for each intact group.
These means were then combined into two groups as first year and repeat students.
Only résponses to section 1.1 of PMET are expressed as a percentage ( the proportion
of respondents in each group who checked a given item). For parts 2 and 3, all the mean
scores of each item for each group were compared within groups. In part 2.1 there is a
scale from ‘not important at all’ to ‘very important’. In part 2.2 the scale is from ‘very
bad’ to  very good’ and in 2.3 and 3 it is from ‘strongly disagree’ to ‘strongly agree’.
The mean scores varying from 3.0 to 3.99 refer to ¢ I have no idea’, therefore,
particularly low rated items and high rated items were taken into consideration in
discussion part. The results obtained from two groups were analysed through t-tests at
the 0.05 level of significance for each item in order to see if there is a significant

difference between the mean scores of first year and repeat students.

Table 4.1.1 PMET 1.1 Distribution of Reasons for learning English

First Year Repeat BOTH
ITEMS % % %
DI believe that it is vital in business world. 96 93 95
2) I'want to be an international person. 50 45 47
3) I enjoy English movies and songs ‘ 44 28 35
4) I want to make foreign friends. ‘ 12 23 18
5) I want to read books and magazines in English. i 46 45 45
6) I want to go on holidays abroad. ‘ 70 65 67
7) I want to experience non-Turkish ways of thinking and learn ﬁ 42 43 43
about their cultures.
8) I am here because I am influenced by my family and friends. 2 17 9
9) No particular reason. i 2 2 2
‘ N=30 N=60 N=110
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As it is stated in table 4.1.1 first item of part 1 was checked by 96% of first
year students while 93% of repeat students checked it. This is the most checked item
among all. Being an international person as a reason was checked by 50 % of first year
students and 45% of repeat students. 44 % of first year students and 28 % of repeat
students enjoy English movies and songs. 12 % of first year students and 23 % of repeat
students want to make foreign friends. Almost equally 46 % of first year students and
44 % of repeat students want to read English books and magazines. Going on holiday
abroad was checked by 70% of first year students and 65 % of repeat students. Another
equally checked item is experiencing non-Turkish ways of thinking and learning about
their cultures with 42% of first year students and 43 % of repeat students. The item
which was checked by only 2% of first year students and 17% of repeat students was “I
am here because I am influenced by my family and friends”. And finally both 2% of

first year and repeat students checked the item number 9 “ no particular reason”.

4.1.1 Statistical results of PMET 2.1 Importance of gaining competence
in various skills
In part two of the questionnaire there are three parts trying to determine

students’ expectations. In part one it was tried to find out how important to be

competent in various skills.



Table 4.1.2 PMET 2.1 Importance of gaining competence in various skills

Grouping:
Part 2.1 Group 1: First Year Students
Preferred Skills Group 2: Repeat Students
Mean Mean
Items G 1: FYS | G2: RS | t- value p
' Valid N= | Valid N=
50 60
A: Coping in variety of everyday situations 4,60 4,56 26 .79
B: Following English movies. Radio broadcasts etc. 3.74 3,26 1,97 ,05
C: Reading English magazines and/ or novels. 3,40 3,61 -,88 ,38
D: Remembering a lot of vocabulary and idioms 4,08 3,68 1,70 ,09
E: Participating in formal and informal conversations. 4,16 421 -27 78
F: Following lectures in English. 4,04 3,90 ,60 54
G: Reading technical books and articles efficiently. 4,02 3,76 1,16 24
H: Translating from English to Turkish or vice versa. 3,54 3,43 A4 ,65
I: Talking about yourself, ideas etc. 4.42 4,28 .84 39
J: Mastering the grammar of English. 3,16 3,50 -1,51 ,13
K: Reading and writing business letters/ memos etc. 4,16 3,93 ,95 .33
L: Acquiring an excellent pronunciation. 4,00 4,05 -27 .78
M: Writing technical or academic papers. 3.72 3,68 15 ,87
N: Participating in technical/ academic discussions. 3,94 3,76 75 A4

In order to say if there was a significant difference two hypothesis were tested:

Hypothesis O : There is no significant difference between the mean scores of
group A and group B for items A,B,C,D,E.F,G,H,I,J,K,L, M,N.

Hypothesis 1: There is a significant difference between the mean scores of group
A and group B for items A,B,C,.D,.E.F G, H,LL]. K.L MN.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item A ( t=,26 p=;79), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item B ( t= 1,97 p=,05), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that

there was not a significant difference for item C ( t= -,88 p=,38), since p >0,05.
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In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item D ( t= 1,70 p=,09), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item E ( t=-,27 p=,78), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item F ( t=,60 p=,54), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item G ( t= 1,16 p=,24), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item H ( t= ,44 p=,65), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item I ( t=,84 p=,39), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item J ( t=-1,51 p=,13), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item K ( t=,95 p=,33), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item L ( t=-,27 p=,78), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item M ( t=,15 p=,87), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that

there was not a significant difference for item N ( t=,75 p=,44), since p >0,05.

4.1.2 Statistical results of PMET 2.2 Evaluation of Work in English
In part two it was tried to find out what kind of evaluation methods are

preferred.
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Table 4.1.3 PMET 2.2 Evaluation of Work in English

Grouping:
Part 2.2 Group 1: First Year Students
Preferred Methods for Evaluation Group 2: Repeat Students
Mean Mean
Ttems G 1: FYS G2: RS t- value p
Valid N= | Valid N=
~ 50 60
A: Mid-terms 3,80 3,58 1,12 ,26
B: Quizzes 3,24 3,08 64 32
C: Class Performance evaluation 2,92 3,11 -,80 42
D: Final Examination 2,82 3,08 -,98 ,32

In order to say if there was a significant difference, two hypothesis were tested:

Hypothesis 0 : There is no significant difference between the mean scores of
group A and group B for items A,B,C,D.

Hypothesis 1: There is a significant difference between the mean scores of group
A and group B for items A,B,C,D.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item A (t= 1,12 p=,26), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item B ( t=,64 p=,52), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item C ( t= -,80 p=,42), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that

there was not a significant difference for item D ( t=-,98 p= 32), since p >0,05.



4.1.3 Statistical results of PMET 2.3 Who should be responsible for the

evaluation of English?

In part three students were asked for their expectations about who should be

responsible for the evaluation of English.

Table 4.1.4 PMET 2.3 Who should be responsible for the evaluation of English?

Grouping:

Part 2.3 Group 1: First Year Students
Who should be responsible for evaluation Group 2: Repeat Students
Mean Mean
Items G 1: FYS G2: RS t- value p
Valid N= | Valid N=
50 50
A: Only my teacher 2.66 2,68 -,09 .92
B: Both I and my teacher 3,98 4,20 -1,07 28
C: My classmates 1,86 1,96 -.56 37
D: Teachers in the testing office 2,00 2.16 -,64 A1
E: The teachers who will teach me in my future 2,68 2,36 1,30 19
department.

In order to say if there was a significant difference, two hypothesis were tested:

Hypothesis 0 : There is no significant difference between the mean scores of
group A and group B for items A,B,C.D,E.

Hypothesis 1: There is a significant difference between the mean scores of group
A and group B for items A,B,C,D,E.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item A ( t= -,09 p=,92), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item B ( t=-1,07 p=,28), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item C ( t=-,56 p=,57), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that

there was not a significant difference for item D ( t=-,64 p=,51), since p >0,05.
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In order to test the null hypothesis, a t-test was run and the results showed that

there was not a significant difference for item E (t= 1,30 p=,19), since p >0,05.

4.1.4 Statistical results of PMET 3.1 Student Tendencies in classroom

In part three of the PMET, it was aimed to find out varying tendencies of
students in classroom.



Table 4.1.5 PMET 3.1 Student Tendencies in classroom

Part 3.1

Student Tendencies in Classroom

Grouping:
Group 1: First Year Students
Group 2: Repeat Students

Mean Mean
Items G1:FYS | G2: RS | t-value P
Valid N= | Valid N=
50 60
A: learns effectively when teacher lecturing 3.80 3,82 .16 29
B: learns effectively when working at his own pace 4,12 422 -,28 38
C: leamns effectively with immediate teacher correction 416 433 .56 57
D: learns effectively when he/she becomes creative 4,24 4,11 ,63 46
E: learns effectively when he is obliged to answer 2,82 2,96 -,80 33
F: leamns effectively when taught by new methods 4,16 4,05 -,23 73
G: leamns effectively by Turkish translation of the text 2,83 3,12 -.98 34
H: learns effectively if he uses English in a group work 3,40 3,68 45 ,36
I: reading skill can be mastered by practising in class 3,64 3,77 ,16 81
J: writing skill can be mastered by practising in class 3,66 3,92 1,86 42
K: listening skill can be mastered by practising in class 3.32 3,66 -1,28 52
L: studying grammar is essential to master English 2,72 343 -89 31
M: learns effectively when the teacher takes an interest 3,54 3,77 .38 ,68
in him as a person.
N: leamns effectively by going through a textbook rather 3,18 3,11 -1.27 17
than a supplementary material.
O: learns effectively when the learning activity 3,93 4.05 28 47
involves physical movement.
P: learns effectively by the use of various equipment 4,04 3,91 1,08 ,39
R: learns effectively when taught by native speakers 454 430 1.62 ,66
S: learns effectively when the subject matter of the 422 4,22 .76 77
lesson involves his personal views and feelings
T: learns effectively when teacher regulates everything 2,58 2,72 =71 21
U: learns effectively when working individually 2.44 2,56 -39 ,20
V: learns effectively if he is reminded what he did in 4,00 3.80 1.12 75
the earlier lesson.
Y: learns effectively when taught by familiar methods 3,36 3,43 54 .50
Z: learns effectively if the teacher moves around the 3.34 3,68 -1.37 512
classroom helping out as he works




In order to say if there was a significant difference , two hypothesis were tested:

Hypothesis 0 : There is no significant difference between the mean scores of
group A and group B for items A,B,C,.D,E F,G,H,I,J K,L M,N,O,P.R S, T,U,V,Y,Z.

Hypothesis 1: There is a significant difference between the mean scores of group
A and group B for items A,B,C,D.E.F.GH,L,] K,L M,N,0,P,R,S,T,U,V,Y,Z.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item A (t=,16 p=,29), since p >0,05

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item B ( t=-,28 p=,38), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item C ( t=,56 p=,57), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item D ( t=,63 p=,46), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item E ( t=-,80 p=,35), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item F ( t=-,23 p=,73), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item G ( t= -,98 p=,34), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item H ( t=,45 p=,36), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item I (t=,16 p=,81), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item J ( t= 1,86 p=,42), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item K ( t=-1,28 p=,52), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item L ( t=-,89 p=,31), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that

there was not a significant difference for item M ( t=,58 p=,68), since p >0,05.
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In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item N ( t= -1,27 p=,17), since p >0,05.

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item O ( t=,28 p=47), since p >0,05

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item P ( t= 1,08 p=,39), since p >0,05

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item R ( t=1,62 p=,66), since p >0,05

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item S (t=,76 p=,77), since p >0,05

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item T (t=-,71 p=,21), since p >0,05

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item U ( t= -39 p=,20), since p >0,05

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item V (t=1,12 p=,75), since p >0,05

In order to test the null hypothesis, a t-test was run and the results showed that
there was not a significant difference for item Y ( t=,54 p=,50), since p >0,05

In order to test the null hypothesis, a t-test was run and the results showed that

there was not a significant difference for item Z (t=-1,37 p=,51), since p >0,05



4.2 Results of the students’ diaries

Through student diaries, it was aimed to support the results of PMET
Questionnaire and reveal the other possible factors effecting students’ motives at
Osmangazi University, Foreign Languages Department. As mentioned earlier, the data
was not analysed according to pre-conceived categories. They were emerged from the
data itself. After each categorisation, the topics and sub titles were exemplified from the

diaries of the students. Some original diary samples were given in Appendix C 1.

4.2.1 Possible Factors Effecting Both Repeat and First Year Students’
Motivation Negatively in Integrated Skills Program
The analysis of student diaries revealed that the possible factors effecting
both repeat and first year students’ motivation negatively can be categorised under a
few main headings such as “Classroom based Factors , School based Factors, Individual
based factors, and Learner Beliefs” for Integrated Skills.
4.2.1.1 Classroom-based Factors
The categories emerged from the diaries of both first year and repeat
students showed that ¢ Content of the Integrated Skills Program’ was mentioned by 358
% of the first year and 60 % of the repeat students, ‘ The text Books’ was mentioned by
57% of the first year and 67 % of the repeat students, ‘Teacher’ was mentioned by 40
% of the first year and 49 % of the repeat students and ° Evaluation System’ was

mentioned by 48 % of the first year and 73 % of the repeat students.
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4.2.1.1 a) Content of the Integrated Skills Program :

Table 4.2.1.1 a) Distribution of the categories related to the Content of the
Integrated Skills Program

First Year | Repeat Total

Cont. Of the Integrated Skills Program N=25 N=30 N=155
% % %
a) Length of the lessons 48 50 49
b) Very intensive program 72 83 78
c¢) Too much detailed grammar 88 87 87
d) Too much detailed writing 56 67 62
e) Speaking is neglected 76 53 64
f) Listening is neglected 36 33 35
g) Too much Repetitive inf. 56 63 60
h) Too much Homework 32 47 40
Mean 58 60 59

** The percentages were rounded to the nearest whole number, therefore thy may
not add to 100.

a) Length of the lessons: As it is stated in the table, the analysis of the findings
revealed that 48 % of the first year and 50 % of the repeat students found the fifty
minute lessons quite long to keep their attentions at the top. One of the students
reflected his ideas as followed:

“...I was about to faint in the sixth hour today. After having six hours in the
school, I don’t want to do my homework at home and I won’t. Can’t we have 45
minute lesson instead of fifty minute one? At least we have an opportunity to drink
something and chat with my friend and forget about the lesson....”

b) Very intensive program : 72 % of the first year and 83 % of the repeat
students found the program too intensive to handle. They complained about lack of time
to practice and retrieve the information they got.

“...My teacher always says ‘ we have to finish this today....we have to finish this

unit two hours later...we have to finish this book until the end of this month...We

Asnedeln Griversitesf
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always have to finish something but while we are trying to finish something fast we
don’t understand well.....”

¢) Too much detailed grammar : 88 % of the first year and 87 % of repeat
students stated that grammar knowledge is very detailed and confusing for their level.
..... I am an intermediate student but we are learning ‘Advanced Grammar’ .
This is unfair. I don’t understand Why I have to learn these details in English
Grammar. Do the native speakers of English know these details?....”

d) Too much detailed writing: 56% of the first year and 67 % of repeat students
stated that writing lessons are theoretical and they try to write something without
understanding.

“..For two years, I have been trying to learn how to write a ‘process,
descriptive, comparison and contrast and argumentative paragraphs, but I only
memorise some phrases and try to combine them. I still couldn’t understand What a
topic sentence is. We don’t use them in Turkish While we are writing, why do we use
them in English?.....”

e-f) Speaking and listening are neglected: 76% of the first year and 53 % of
repeat students stated that they don’t have enough time for speaking lessons. And 36 %
of the first year and 33 % of repeat students mentioned about omitting listening
activities generally.

“...we usually omit speaking or listening exercises in the class...Qur teacher
says ‘we don’t have time’. Or When we have time I don’t want to speak because I am
very tired. She says ‘ Lets have a discussion in the last hours’ I can’t speak in the last
hours. I want to sleep...”

g) Too much Repetitive information: 56% of the first year and 63% of the
second year students stated that especially grammar information is very repetitive. They
do not want to do similar subjects in every book. Surprisingly they also mentioned that
the program is very intensive and they don’t have enough time to practice as stated
above. This shows us that they both want to practise more but not to repeat similar
subjects which is rather confusing for teachers.

“..This is the third time I have learned third type conditionals. I learned them
very well but I think I will learn them again in Upper — intermediate book. Qur

teacher says ‘ we are learning different things but I don’t see any difference....”
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h) Too much Homework: The findings also revealed that 32% of first year and
47% of repeat students do not want to study at home after studying long hours at school.
They particularly complained about long vocabulary lists and supplement exercises for
every unit.

“..0t is eight p.m. now. I left the school at five p.m. ,went shopping prepared
and had my meal and now it is eight...I have to memorize a lot of words, do the

supplement and work book and write a paragraph. I don’t want to do any of them .

May be I’ll study a little grammar...”

4.2.2.1 b) The Text Books:
There were three books students had during the year in
integrated skills program.
Reward Series: Lack of enjoyable activities, repetitive subjects and information.
Advanced Grammar Book: Too much detailed information, difficulty of the
exercises.
Proficiency Passkey: Difficulty of the reading passages, too many unknown words

and phrasal verbs both in the exercises and passages.
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Table 4.2.1.1 b) Distribution of the categories related to The Text Books used in the

class.
First Year Repeat Total
The Text Books N=25 N=30 N= 55
% % %
Reward Series
a)Lack of enjoyable act. 32 53 44
b)Repetitive sub. and inf. 36 67 53
Advanced Grammar Book
a)Too much detailed inf. 80 87 84
b) Difficulty of the ex. 72 80 76
Proficiency Passkey
a) Difficulty of the read. P 48 63 56
b)Too many unknown...... 72 53 62
Mean 57 67 63

Reward Series:

a)Lack of enjoyable activities: 32% of the first year and 53% of the second year
students stated that Reward Series usually have boring activities which are far from
creativity.

b)Repetitive subjects and information: Similarly 36% of the first year and 67% of
the second year students stated that the style of the book is the same for every unit and
they even memorized the instructions for each activity.

“...Islept in the class even if it was the third hour... What can I do ? I got tired
of these similar activities. They are awfully boring. First read the text, then find the
words which have the same meaning in the text. Answer the questions...”

Advanced Grammar Book:

a)Too much detailed information: The findings revealed that 80% of the first year
and 87% of the second year students found the book too detailed and complex to

understand for their level.
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“..Arthur was said to have been born in Tintagel. Although I tried to

understand this sentence for a long time and had a lot of exercises related to that
point, I couldn’t get the whole idea.”

b) Difficulty of the exercises: Similarly 72% of the first year and 80% of the
second year students agree that the exercises are very difficult to understand. They
stated that not understanding the instruction and the words in the exercises, they
couldn’t do them.

“...the teacher gave the exercises in Advanced book as homework. In the class,

I got the point but the exercises are very difficult to understand. I don’t understand

them by using even a monolingual dictionary.....”

Proficiency Passkey:

a) Difficulty of the reading Passages: 48% of the first year and 63% of the
second year students stated that they couldn’t understand the reading passages and
questions related to the texts.

b) Too many unknown words: Another point stated by 72% of the first year and
53% of the second year students was the number of unknown words in a text. They
stated that the passages were full of words about which they had no idea.

“.... When we started Proficiency Passkey I had thought that I would improve

my reading skills. The only thing I do is to look up the words and try to understand

the questions... If I had understood the questions, I could have answered them....May
be....”

4.2.2.1 c¢) The teacher:
Having only one class teacher, negative attitudes of the teacher,

lack of effective teaching skills are the categories emerged from the data.



Table 4.2.1.1 c) Distribution of the categories related to The teacher

First Year | Repeat Total

The Teacher N=25 N=30 N=155
% % %
a)Having only one class teacher 72 73 73
b)Negative attitudes of the teacher 16 33 25
c¢) Teaching style of the teacher 32 40 36
Mean 40 49 45

a) Having only one class teacher is one of the problems stated by 72% of
the first year and 73% of the second year students. Since they had to see the same
teacher during the week , most of them stated that they got bored even if they liked their
teachers.

“..In fact, I like my teacher but It is really boring to see her every day and
every hour. In my opinion she sometimes gets bored too. Sometimes I understand this
through her behaviours...”

b) Negative attitudes of the teacher: The findings also revealed that 16% of
the first year and 33% of the second year students complained about the negative
attitudes of their class teacher.

“..Today I was humiliated in the class again since I did not do my homework. 1
hate her. I wish I had been in another class...”

¢) Teaching style of the teacher: 32% of the first year and 40% of the second
year students thought that they were not learning effectively due to their teachers’ lack
of teaching skills.

“..As usual our teacher READ the grammar points in our book and we did the
exercises... I don’t know but I think I can read the points in a book by myself...Then
she got angry when we couldn’t do the exercises...] am worried about the exams.

What am I going to do?..”



4.2.2.1 d) Evaluation System:
Having pop quizzes, content of the quizzes, frequency of the
quizzes, evaluation of the quizzes, content of the midterms, the proficiency score they

have to get in the final exam(70) are the categories emerged from the data.

Table 4.2.1.1 d) Distribution of the categories related to Evaluation System

First Year| Repeat Total

Evaluation system =25 N=30 N= 55
% % %
a) Having pop quizzes 56 73 65
b) Content of the quizzes 36 80 60
c) Frequency of the quizzes 20 63 44
d) Evaluation of the quizzes 28 70 51
e) Content of the midterms 76 83 80
f) The proﬁciency score they have to get... 68 73 71
Mean 48 73 62

a) Having pop quizzes: 56% of the first year and 73% of the second year
students stated that it was very irritating to have pop quizzes at the end of the lessons.

“..at the end of the lesson we heard footsteps and noises coming from the other
classes and naturally thought that we would have a quiz but we didn’t have. Since we
didn’t listen to our teacher and lost our concentration , she got angry as usual. My
partner said “ we are going to be a paranoid at the end of the term.” And we laughed
alot..”

b) Content of the quizzes: 36% of the first year and 80% of the second year
students complained that studying for the quizzes did not change the results much.
Quizzes were very difficult and the scores were usually low.

“.. I had been studying a lot for this grammar quiz related to relative clauses. 1
expected it to come this week and we had it in the afternoon. Unfortunately nothing
changed for me. Last week as I wrote I didn’t study for the quiz and I got 20 and this

week I will get about 30. What a performance! They gave us a paragraph in which we
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have to combine the sentences with relative clauses where possible. I couldn’t
understand most of them....”

c) Frequency of the quizzes: 20% of the first year and 63% of the second year
students stated that they had too many quizzes in a week which was very irritating.

“.. this week we had only one quiz and we couldn’t believe in our eyes. I think
somebody is ill in the testing office! I wish I had gone to my hometown on Thursday.
But I didn’t want to have another —0- for the quiz.”

d) Evaluation of the quizzes: 28% of the first year and 70% of the second year
students stated that the evaluation system of testing office was unfair. They stated that
they lost a lot of points due to their carelessness.

“.. I am really getting depressed when I get my quiz results...I lose a lot of
points because of my careless mistakes. Misspelling —2 points, not true according to
the instruction — 10 points etc. When testing office makes a mistake in the instruction
or total points they collect our papers and correct. However whenever we make a
mistake we lose points. This is unfair...”

e) Content of the mid-terms: 76% of the first year and 83% of the second year
students agreed that mid-terms were more difficult than their quizzes. They stated that
although they had an average score from the quizzes, their mid-term results were quite
low.

“..I am about to get crazy...I can do the reading comprehension questions in
the lessons. My reading quiz results are on average. But in the midterms I can’t
understand anything from the passages and therefore can't do the reading

questions...Although my teacher claims that the reading passages were not difficult,

»

they were!...
f) The proficiency they have to get in order to pass the class: According to
68% of the first year and 73% of the second year students the proficiency score they
have to get (70) was quite high compared to the other big universities in our country.
“.. If the proficiency score we have to get were 60, I wouldn’t have been in this
class again. In most of the big universities the score is 60. I don’t understand why you

insist on this score...”
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4.2.1.2 School Based Factors
The categories emerged from the diaries of both first year and repeat
students showed that ° Negative Attitudes of the Administrative and non-academic
stuff’ was mentioned by 26 % of first year and 59 % of repeat students,
Administration procedure of the quizzes’ was mentioned by 56 %of first year and 73 %
of repeat students, ‘Lack of extra curricular activities’ was mentioned by 72 % of first
year and 90 % of repeat students, ‘ Physical Location of the School’ was mentioned by
28 %eof first year and 53 % of repeat students.
4.2.1.2 a) Attitudes of the Administrative and Non academic
Stuff :
Strict and rule based Administrative stuff and very rude security

guards and secretaries were the factors emerged from the data.

Table 4.2.1.2 a) Distribution of the categories related to the negative attitudes of

the administrative and non academic stuff

First Year | Repeat | Total
N=25 N=30 | N=55

% % %

a)Administrative stuff is very strict and rule based 32 80 58
b)Security guards and secretaries are very rude. 20 37 29
Mean 26 59 44

a) Administrative stuff is very strict and rule based: 32% of first year and
80% of repeat students complained about the strict rules and rule-based administrative
in the department stating that they felt as if they were in prison.

“.. I am sorry for my repeat friends because they have to buy the books we are
having this year. According to the rules we are not allowed to use photocopied books.
They are very angry because they are forced to buy and everybody is very restless
because of this reason...”

b)Security guards and secretaries are very rude: According to the findings
20% of first year and 37% of repeat students agreed that non-academic stuff was also

very rude.
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“...I think the secretary in this school behaves as if she were a professor... ‘ do
this ..don’t do that... come...go...” Does she have to be so rude since I am a student...”

“...the security guard was about to beat me since I entered the school through
the front door because students are not allowed. ( I don’t know why!) I was aware of

the rule but I urgently had to go to the toilet....”

4.2.1.2 b) Administration procedure of the quizzes :
56% of first year and 73% of repeat students agreed that
Students and teachers in the department were not trusted. During the quiz, the doors of
the classes are left open and testing office members walk through the corridors. Pencil
or eraser exchange is not allowed.
“...One of the testing office members told me to look at my own paper in the
quiz today. I had finished mine and turned it back! I was just looking around.. 1
don’t understand why somebody else has to warn me rather than my own teacher. She

knows that I never look at somebody else’s paper...I think nobody trusts each other in

this school...”

Table 4.2.1.2 b) Distribution of the students mentioning the Administration

procedure of the quizzes

First Year| Repeat Total
Administration procedure of the quizzes N=25 N=30 N=55
% % %
Students and teachers are not trusted 56 73 65
4.2.1.2 ¢) Lack of extra curricular activities:

72% of first year and 90% of repeat students agreed that there
were not enough sports and cultural activities at school. There is no gym, football
pitch, cafe etc.

“..after studying a lot my dream became true and I passed the university
entrance exam and I am a university student. Unfortunately my high school was

better than here. Oh ! I am sorry I forgot...I am not wearing a uniform this year... We
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don’t even have a basketball area to play. We have a table tennis but we don’t have a

ball and rackets! That is very nice isn’t it?...”

Table 4.2.1.2 ¢) Distribution of the students mentioning the Lack of extra

curricular activities

First Year | Repeat Total

Lack of extra curricular activities N=25 N=30 N=55
% % %
Lack of sports and cultural activities 72 90 82

4.2.1.2 d)Physical Location of the School:
28% of first year and 53% of repeat students stated that
Preparatory School was not in the main Campus which was very boring. And they
stated that they didn’t have the opportunity of meeting other students and joining other
facilities at school.
“... the name of our campus is * Camlik’ . It is very funny to say that this place
is a campus...There are a few trees and a garden. I wish we had been in the main

campus, we ,therefore, could have had more friends and felt like a university

student...”

Table 4.2.1.2 d) Distribution of the students mentioning the Physical Location of

the School
First Year | Repeat | Total
Physical Location of the School N=25 N=30 | N=55
% % %
Preparatory School is not in the main Campus. 28 53 42

4.2.1.3 Individual Factors

38% of first year and 40% of repeat students stated that there were
some individual factors they had been experiencing. Homesickness, accommodation
problems, financial problems, personal problems with their classmates, personal

problems with their teachers were the individual factors emerged from the data.
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Table 4.2.1.3 Distribution of the categories related to the Individual Factors

First Year | Repeat Total

Individual Factors N=25 N=30 N=155
% % %
a) Homesickness 32 13 22
b) Accommodation problems 68 27 45
c) Financial problems 36 60 49
d) Personal problems with their classmates 44 53 49
e) Personal problems with their teachers 8 47 29
Mean 38 40 39

a) Homesickness: 32 % of first year and 13 % of repeat students stated that they
were suffering from homesickness.

“..I could not get used to this city and my new friends. Dear diary, I wish I had
been in my own room now...I missed my mother’s meals...1 can’t concentrate on my
lessons for a long time. I am studying better whenever I go my home...”

b) Accommodation problems : 68 % of first year and 27 % of repeat students
stated that they were suffering from homesickness.

“..today I was late to the class again...My teacher warned me. We have been
looking for a flat to rent with my friends. But we are not lucky. I don’t want to stay in
the dormitory. It is very crowded and noisy. I can’t study...”

¢) Financial problems: 36 % of first year and 60 % of repeat students stated that
they were suffering from financial problems.

“..1 spent the money my father sent for the books, I don’t know what to do now.
May be I can save some of them... I had to buy a birthday present for my girlfriend. 1
am getting depressed...”

d) Personal problems with their classmates: 44 % of first year and 53 % of
repeat students stated that they were suffering from personal problems with their
classmates.

“..Today I missed the vocabulary quiz because of him. If he goes on flirting

with my girl friend, we will have more serious problems...”
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d) Personal problems with their teachers: 8% of first year and 47 % of repeat
students stated that they were suffering from personal problems with their teachers.
“..I didn’t answer her questions today and she went crazy...She doesn’t like me

and I don’t her either...I can be successful even if I don’t listen to her. I don’t need

her...”

4.2.1.4. Learner Beliefs
The categories emerged from the diaries of both first year and repeat
students showed that Learner Hearsay’ was mentioned by 44 % of first year and 72 %

of repeat students, and © Personal beliefs’ was mentioned by 22 % of first year and 33%

of repeat students.
4.2.1.4 a) Learner Hearsay
Difficulty of the program, high percentage of failing beginner

students were the subjects mentioned by both first year and repeat students.

Table 4.2.1.4 a) Distribution of the categories related to Learner hearsay

First Year | Repeat Total

Learner hearsay N=25 N=30 N=155
% % %
a)Difficulty of the program 56 80 69
b)High percentage of failing beginner students 32 63 49
Mean 44 72 59

a)Difficulty of the program: 56% of first year and 80 % of repeat students stated
that prep program is very difficult to achieve.

“...everybody says that this school is very difficult. My quiz results are not very
bright. I should have given up in the first week...”

“..last year when they told me this was a very difficult program , I didn’t believe.
This year I know...”

b)High percentage of failing beginner students: 32 % of first year and 63 % of

repeat students believed that beginner class students had no chance to pass the class.



30

“..last year I couldn’t pass the exam since I was in an elementary class. This
year I am an intermediate class student...”

“...my friends say that if you are a beginner you have no chance. They say that
even if you study a lot , you can’t pass...I am lucky because I was graduated from

super high school and I am an intermediate class student...

4.2.1.4 b) Personal beliefs about Language Learning

According to the data “At home, I can study grammar and
vocabulary”, “listening and reading exercises should be done in the class”, “we need
native speakers of English in order to speak fluently” and “studying at home is not
necessary if you are listening to your teacher carefully in the class” were the main

beliefs of first and repeat students.

Table 4.2.1.4 b) Distribution of the categories related to Personal beliefs about

Language Learning

First Year| Repeat Total

Personal beliefs about Language Learning =25 N=30 N=155
% % %

a) At home, I can study grammar and vocabulary,

listening and reading exercises should be done in the 20 47 35

class....

b) We need native speakers of English in order to

speak fluently 16 40 29

¢) Studying at home is not necessary if you are

listening to your teacher carefully in the class. 32 13 22
Mean 22 33 29

a)At home, I can study grammar and vocabulary, listening and reading
exercises should be done in the class: According to 20 % of first year and 47 % of
repeat students listening and reading were the skills that can not be practised at home.
They stated that they preferred studying grammar and vocabulary rather than reading

and listening.




“...my reading score was very bad in the midterm. I think we should do multiple
choice exercises with different reading passages in the class. I am studying grammar
and vocabulary at home but how can I study reading and listening? I can’t do
multiple choice questions by reading a book at home...”

b) We need native speakers of English in order to speak fluently: 16% of first
year and 40% of repeat students agreed that ‘ native speakers of English’ were
necessary to learn the language fluently.

“..all of the teachers claims that this is a very good language school but you
don’t have any native speakers of English. How can we speak and learn English
accurately and efficiently? ...”

¢) Studying at home is not necessary if you are listening to your teacher
carefully in the class: 32% of first year and 13 % of repeat students stated that they
didn’t like doing homework or studying at home believing that listening to the teacher
in the class carefully was enough to learn.

“...my friends say that we have to study and review the lessons at home to be
successful but I am a good listener. When I was in high school , I used to listen to my
teacher in the class and I didn’t study at home. Doing or not doing homework is our

responsibility. My teacher should not get angry and lower my class performance note

when I do not...”

4.2.2 Possible Factors Effecting Both Repeat and First year
Students’ motivation in Video English Program

The categories emerged from the diaries of both first year and repeat
students showed that © Content of the Video English Program’ was mentioned by 64
%of first year and 66 % of repeat students and ‘Teacher’ was mentioned by 20% of

first year and 40 % of repeat students.



4.2.2.1 Content of the Video English:

Table 4.2.2.1 Distribution of the categories related to the Content of the Video

English

' First Year | Repeat Total

Content of the Video Eng. N=25 N=30 N=55
% % %
a) Boring Films 64 70 67

b) Activities containing too much and unnecessary

vocabulary 80 80 80
¢) Watching the films as a free time activity 48 47 48
Mean 64 66 65

a) Boring Films: The films they watched were found quite boring and out of
date by 64% of first year and 70% of repeat students.

“ ...Most of the films we watch are boring and out of date. Although our teacher
claims that ‘Robin Hood’ is very exciting and romantic , I and my friends do not have
the same idea with her...”

“..I can’t participate in the activities as if I were watching the most exciting
film I had ever seen. Because they are not! I watched them last year and I had
watched most of them before I came here...So I am getting bored very much....”

b) Activities containing too much and unnecessary vocabulary: Both 80% of
first year and repeat students complained that there were a lot of unknown words they
had to memorize related to the film they watched . They also stated that they forgot
most of them a week later since they didn’t have the opportunity to use them actively in
the lessons.

“..Every week I memorise a lot of vocabulary and phrases related to the film 1
am going to watch but then I forget them! It could have been more enjoyable to watch
the film and join in the activities if I had not had to study all these words...”

¢) Watching the films as a free time activity: Almost equally 48% of first year

and 47% of repeat students stated that they loved Video Lessons since they were doing
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something different in the lessons and considered them as a free time activity rather

than a lesson.

“..I love this lesson because this is the only time to have some breath. Qur
teacher gives us some words to learn or having quizzes but they are not very
important. I wish we would have some pop-corn in the lessons!

4.2.2.2 The Teacher:

Table 4.2.2.2 Distribution of the students mentioning the Negative attitudes of the

teacher
First Year| Repeat Total
The Teacher N=25 N=30 N=55
% % %
Negative attitudes of the teacher 20 40 31

Similar to the findings of ‘Integrated lessons’ comments 20% of first year and
40% of repeat students stated that they didn’t like the lesson due to the negative
attitudes of their teacher in the class.

“..how can she expect us to participate in the lesson and speak while looking at
her sulky face...”

“..last year, video lessons were not as awful as they are this year...at least she is

not my integrated skills teacher. 1 can bear just for three hours...”

4.2.3 Possible Factors Effecting Both Repeat and First year
Students’ motivation in Technical English Program

The only category emerged from the diaries of both first year and repeat
students was ¢ Content of the Technical English Program’ mentioned by 73% of first

year and 71% of repeat students.

4.2.3.1 Content of the Technical English:
Length of the lessons, content of the lessons ( the texts are boring and

not suitable for every department), considering the lesson as a free time activity.



Table 4.2.3.1 Distribution of the categories related to the Content of the Technical

English

First Year | Repeat Total

Content of the Technical Eng. N=25 N=30 N=55
% % %
a) Length of the lessons 48 53 51
b) Content of the lessons 84 77 80
¢) Considering the lesson as a free time activity 88 83 85
Mean 73 71 72

a) Length of the lessons: 48% of first year and 53% of repeat students stated
that two hour Technical English program is too much for every week.

“..most of the time we finish our lesson in one hour , therefore for the rest of
the time our teacher makes us play silly games. I am not a child. She should leave us
free..”

b) Content of the lessons: 84% of first year and 77% of repeat students agreed
that the texts were boring and they were not suitable for every department.

“. my teacher said that the teachers of this department gathered the
technical English materials. I am grateful for those wonderful texts!!! ( awfull!)...”

“..I am going to be an industrial engineer but most of the texts are not related
to my department. Why do I have to memorise all these unnecessary words?..”

¢) Considering the lesson as a free time activity: Similar to the findings of
Video English Lessons comments , Technical English Lesson was also seen as a free
time activity by 88% of first year and 83% of repeat students since they had enough
time to play different activities

“..I love this lesson very much because the only thing we do is to chat or play

games...”



4.3. Cumulative look at Integrated Skills Program
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Table 4.3 Cumulative Distribution of the Categories for Integrated Skills Program

First Repeat | Total
CUMULATIVE LOOK Year N=30 | N=55
AT INTEGRATED SKILLS PROGRAM N=2§ % %
%
o Content of the Integrated Skills Program 58 60 69
g
S £ [Textbooks 57 67 | 63
z &
2 g Teacher 40 49 45
© = Evaluation System 48 73 62
Negative attitudes of administrative and 26 59 44
g non-academic stuff
- w
_'Z % Administration Procedure of the Quizzes 56 73 65
-% < Lack of Extracurricular Activities 72 90 82
7]
Physical Location of the School 28 53 42
Homesickness 32 13 22
E Accommodation problems 68 27 45
g —
= Financial problems 36 60 49
=
:_é Personal problems with their classmates 44 53 49
=
- Personal problems with their teachers 8 47 29
- W Learner Hearsay 44 72 59
@ S
£ 2
§ 2 Learner Beliefs 22 33 29

First when the classroom based factors were considered © Content of the

Integrated Skills Program’, ¢ Textbooks’ and ‘ Teacher’ were the ones mentioned by

both repeat and first year students almost equally: % 58 of first year and 60% of repeat

students talked about the content of the integrated skills program, 57% of first year and

67% of repeat students stated that the textbooks were quite boring and full of repetitive




exercises( Table 4.3). Evaluation System, however, was criticised by mostly repeat
students ( 73%) most of which complained about the difficulty of quizzes and midterms.
48% of first year students complained about the evaluation system.

When the school based factors were considered, the findings revealed that repeat
students were effected more: 59 % of repeat students were not happy with the negative
attitudes of administrative and non-academic stuff while only 26% of the first year
students mentioned this factor as a problem , 73% of repeat students were irritated by
the administration process of the quizzes, on the other hand this percentage was 56%
for first year students and 72% of the first year students complained about the lack of
extracurricular activities. This percentage has risen to 90% for the repeat students. 53%
of the repeat students were also disappointed due to the physical location of the school
which is not located in the main campus. Only 28% of first year students mentioned
about it.

The percentage of the individual factors such as homesickness, accommodation,
financial and personal problems with their classmates and teachers were also quite
similar ( 38% of first year and 40% of repeat students). As it can be guessed easily first
year students usually had more problems with accommodation ( 68%) and
homesickness (32%) . On the other hand, only 27% of first year students got difficulty
in finding a place to stay and 13% of them stated that they missed their families.
Similarly 44% of first year and53% of repeat students had problems with their teachers.
On the other hand 47% of repeat students stated that they had personal problems with
their teachers which can be the reason of their prejudice against the program. Only 8%
of the first year students talked about this problem.

The findings also revealed that repeat students tended to believe in rumours and
could be effected easily by the other students ( 72%). 44% of first year students stated
that being an elementary level student was a disadvantage and believed that the program
was very difficult. 33% of the repeat students and 22% of first year students stated that

they were effected by personal beliefs.



4.6 Results of the Teacher Diaries

Through teacher diaries, it was aimed to reveal the instructors’ ideas about the
possible factors effecting first year and repeat students’ motivation . It would also show
that if they have similar ideas with the students about the factors effecting their
motivation. As mentioned earlier, the data was not analysed according to pre-conceived
categories. Because of the small numbers who participated in the study- 4 Integrated
Skills instructors, 3 Technical English Instructors and 2 Video English Instructors-, the
analysis was not qualitative and only shared views will be presented. Diary responses to
each view is exemplified below. Original version of the teacher diaries is exemplified in

Appendix C 2.

4.6.1 Shared views of Integrated skills Instructors:
Four of the integrated skills instructors agree ;
a. Repeat students tend not to do homework.
..... As usual, repeat students didn’t do their homework and
therefore didn’t participate in the lesson.”
b. ‘Advanced Grammar book’ is too complex and consists of very
detailed information.

o “ ...Functions of Present Perfect Continuous seems a little
complex for the students...The explanations and exercises
for Present perfect cont., Future Cont. and Future Perfect
Cont. were very difficult for them. They therefore put the
blame on the book again!...”

c. Six hours a day is very tiring for both teachers and students.

o “.. today I entered the class happily since I have only three
hours...”

o “.. Ilove three hour days very much...It is really very tiring
to have six hours a day for both students and me...”

d. Being with the same class for a whole year is irritating and boring.
o “[Igot tired of seeing the same faces. I know they did too...”

o “ Although I believe that it has some advantages, having

only one class has more disadvantages compared to having a



lot. I love my students but sometimes I feel that they are
getting bored too.”

Three of the Integrated Skills teachers agree:

a.

Repeat students have a negative attitude towards the system and
therefore to the teachers which makes effective teaching and learning
almost impossible.

o “..Igot tired of talking about last years’ problems and our

system with repeat students. Everybody is effected in this
stressful environment...”
First Year students are effected negatively by repeat students.

o “..I'was very irritated in the class today. First year students
in my class also believe that they are going to fail this year
because of the repeat students sayings and negative attitudes
in the class...”

Students want to have more speaking activities rather than grammar
and writing but they want to speak mostly in Turkish!

o “..when we have a speaking activity they feel happy but they
want to speak Turkish mostly. Particularly, they want to
have speaking activity in the last hours but it becomes
meaningless when they shift to Turkish....”

o “ ..Students mostly complain about not having enough
speaking activities but when they have the opportunity only
a few of them participate in....”

d. Having good grades in the quizzes and mid-terms is the most

important point for repeat students.

o “.Since they are going to have a mid-term next week, they
are studying vocabulary in the lessons and they didn’t
participate in the lessons today. Although I stated that this is
wrong and they should study at home, they didn’t mind....”

o “..today we had a quarrel with one of my best students. He
insisted that he take more points from the last vocabulary

quiz. Two points is very important for them...”
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e. Were having difficulty in the class due to the Testing Office System

e “Istrongly believe that preparing my own Quizzes would be
more beneficial for my students since I can see what the
possible problem might be as a class teacher...”

e “ We re experiencing some problems with my class because
of the evaluation system we had. Testing Office might be a
good idea in terms of objectivity but I think that sometimes
we stick to the rules more than it requires. Therefore this
causes problem. Students become “point addicted”.

Two of the Integrated Skills teachers agree:
a. Teaching repeat students is irritating and boring.

o “..We always have to defend the system and testing office in
the class. Therefore, the lessons in repeat classes are
stressful and it is not enjoyable to teach in repeat classes...”

o “.I don’t like teaching repeat classes very much. I feel

nervous and restless when I enter the class..”

4.6.2 Shared views of Video English Instructors:
Two of the Video English Instructors agree:
a. Whole content of the lesson does not address to different
departments of the faculties. Therefore the lesson becomes boring.
o “.today we started with ‘ How About?’ series related to
their Technical English lessons. It is beneficial for
engineering departments but not for the other departments. 1
mean it is boring. We could use more up to date materials...”
b. Life is a completely joy for them, they don’t listen to us carefully.
o “.1I tried to make them speak in the lesson. Unfortunately,
they don’t listen to each other respectfully. Although I
repeat many times to listen to me and their friends, they
don’t understand...When one of the students tries to say
something serious, the others start giggling and shift into

Turkish...”
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One of the Video English Instructors stated that;
a. Students start talking in Turkish in the lessons after the mid-terms.
o “..There is only one thing I am sorry about. I don’t know
why but students start talking in Turkish after the mid-terms

even though they are intermediate level students...”

4.6.3 Shared views of Technical English Instructors:
Three of the Technical English Instructors agree:
a. The reading activities are full of unnecessary vocabulary.
o “ ..The reading activities are full of unnecessary
vocabulary. Therefore students got bored very much...”
b. Three hours a week is too much for our syllabus.
o “..It is not a very intensive program so we usually have
revision weeks. Thus, this week my aim was to prepare them
for the mid-term and I achieved this. The vocabulary game I
prepared was very beneficial for them...”
c. Students like chatting and playing games in the last hours.
o “..As usual it was a very enjoyable lesson. In the last hour
we talked about their problems and had a song activity. They
liked it very much...”

4.7 Cumulative look at Students’ and Instructors’ Views

4.7.1 Students and Integrated Skills Instructors
The findings of both students’ and instructors’ diary results showed that
there were a few main points they agreed.
First of all both students and instructors stated that * Advanced Grammar Book’ is
very difficult and detailed for their level ( 84% of the students).
Instructors stated that six hours a day is very tiring for both students and
themselves. Similarly most of the students ( 49%) stated that they wanted to sleep and

do nothing in the last hours.



As well as the students (73%), instructors also complained about ¢ having only
one class teacher’ stating that it was very boring and irritating time to time although
they loved each other.

Both instructors and students ( 64%) complained about having less time for
speaking activities. Students stated that speaking activities should be increased. On the
other hand, instructors surprisingly stated that students didn’t want to speak in English
or they preferred speaking in Turkish when an opportunity was given.

Students complained about the difficulty (60%) , frequency (44%) and evaluation
system( 70%) of the quizzes. By the way, we shouldn’t forget that most of them were
repeat students. On the other hand, instructors complained about the “ Testing Office”
system rather than the quizzes stating that they would prefer preparing their own
quizzes and this system causes confusion in the class.

Finally as the findings revealed the percentage of repeat students who mentioned
about the program, the system and the school negatively were higher than the first year
students ( Table 4.3). Some instructors also stated that they didn’t want to have a lesson

with repeat classes and felt irritated.

4.7.2 Students and Video English Instructors

Mainly there was only one point they agreed : the lesson was considered as
a free time activity ( 47%) . Students stated that they liked just watching the film rather
than doing the pre-watch or after watch activities. Video instructors also stated that

students dealt with the film itself ignoring the activities related to the film.

4.7.3 Students and Technical English Instructors

Most of the students ( 71%) and both of the Technical English Instructors
agreed that the activities were full of unnecessary vocabulary they would not use in
their future departments. As well as students, instructors stated that three hours a week
is too much for the Technical English Program and therefore they usually had free time

activities in the lesson.



V. DISCUSSIONS AND CONCLUSION

5.1 Summary and Discussion

The main aim of this study is to find out both repeat and first year students’
possible motives for coming to an English prep school as well as their expectations and
tendencies about the language program they are taking and also to determine the
possible factors that may effect their motivation negatively. In order to do this a
questionnaire through which their motives, expectations and tendencies were
determined, and a student diary file in which they wrote about their feelings, ideas and
what happened in the lesson during 8 weeks were prepared. The questionnaire and diary
files were given to 60 repeat students who started attending the prep school in 1999-
2000 and 50 first year students who has started the prep school in 2000-2001 at Foreign
Languages Department of Osmangazi University, Eskisehir, Turkey. The participants
were intermediate level students. The diary files similar to the student diary files were
also given to the teachers of the participants in order to find out their ideas about the
factors effecting students’ motivation negatively and if they have similar thoughts with
their students.

Since the aim of the study is to define the problem, each PMET item and the
findings of the diaries give a description of student conceptions of language learning in
general. Therefore single composite score was not gained from the instruments. Then
the results emerged from questionnaire and the comments from the diaries were
compared and contrasted within both repeat and first year students. The views of the

teachers of the participants were also taken into consideration.

5.1.1 Discussion of the PMET questionnaire and diaries of the students

The findings of first part in the questionnaire show that both first year and
repeat students’ first motive to study English is a good job opportunity (PMET 1.1 item
1). 95% show an instrumental motivation with regard to future carriers. Thus they have
this business motivation, more than have an interest in English cultures. The other most
checked items ( 67% and 47%) were items 6( I want to go on holiday abroad) and 2 ( I
want to be an international person). As mentioned in chapter four, the percentages of

the items for first year and repeat students were quite similar except for item 8 ( I am
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here because I am influenced by my parents and friends)checked by only 2% of first
year students and 17 % of repeat students. Therefore, consistent with the results of
Giillmez (1982), Dornyei (1990) and Bastiirkmen (1990) who claimed that although
integrative orientations are important, instrumental orientations make a significant
contribution to motivation, it can be concluded that the motivations of both first year
and repeat students are mainly instrumental when they start the program. And Although
it can be concluded that first year and repeat students learning in an EFL environment
share the same level of instrumental motivation ,“Repeat” students have a stronger
secondary motivation ( pleasing their parents and relations as Nation ( 1975) described).
Similarly the high ranking of item K in section 2.1 ( reading and writing business
documents) states the fact that students feel English is important for their carriers and
mastering business English while at university is too. It is, however, interesting to
contrast this with the findings of their diaries in which they (62%) criticise having too
much detailed writing lessons that will allow them to learn the basics of formal writing
(Table 4.2.1.1). The second and third ranked items, 6 ( going on holidays abroad) and 2
( being an international person) also suggest the findings of the diaries in which they
want to have more speaking time and activities rather than grammar in the class.
Responses in the part 2.1 of the PMET Questionnaire were also highly consistent
across both repeat and first year students with minor points of difference between them.
The three most highly-rated items were all specifically oral-aural skills : A ( using
English while travelling abroad), I ( talking about yourself), E (participating in Formal
and Informal conversations). In contrast, the bottom two items were J ( Knowledge of
Grammar) and H ( translation). Note in this connection that item L ( The more I study
grammar the better I master English) in part 3 was also rated quite low in effective
learning . The diary comments of the students also support that they want oral skills to
be more emphasised in the class rather than grammar. Surprisingly, the ratings of those
items which mention academic or technical use of language skills, whether spoken or
written ( N,M) were quite low. Similarly their ratings for following English movies,
radio broadcasts and reading English magazines were quite low , which is surprising
since they are the ones that will allow them to develop their speaking abilities also. By

considering their unwillingness to practice reading, listening and writing skills at home
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( part 2.4 items LJK), this result may imply us that students want to have more
speaking time in the class, but they do not want to spend much time to practice out of
the class. The quite high rating of L (4.05 pronunciation) may imply that good
pronunciation is seen as being an essential element of a good command of English. The
findings of part 3 (item R, 4.35) also shows us that having a native speaker of English is
seen as a must for effective learning. This might be explained in terms of students
wanting to acquire the most immediately obvious outward signs of being a fluent, native
like speaker.

Therefore considering what they are actually required to do in their courses,
consistent with the results of PANSI questionnaire by Widdows (1991), it is clear that a
lot of time 1s spent working on skills which are not thought to be important, while
relatively little is spent on those deemed most important. An order of priority can be

indicated as follows:

TOP: Speaking and listening skills followed by academic or technical reading
skills.

BOTTOM: Writing skills followed by grammar.

Results for part 2.2 and 2.3 of the PMET Questionnaire were extremely
consistent: respondents overwhelmingly stated that the evaluation methods used in the
department can not be considered as “ good”. However mostly preferred tests were in
the form of multiple choice tests ( mid-terms) or continuous assessment ( class
performance) as the best ways of evaluating their progress in English. They also felt that
it was important for them to be involved in the evaluation process ( 2.3 item B) Such
method of evaluating is very uncommon in our country. Needless to say, the least
popular methods of evaluation chosen by students were quizzes and final exam. Quizzes
could be in different forms such as “ fill in the blanks”, “ matching”, “true-false” or
multiple choice”. Surprisingly the final exam which was chosen as the worst method for
evaluation is also in multiple choice form like mid-terms. When the findings of student
diaries analysed, the reason why they chose it as the worst method can be understood. A
study made by Wigzeli and Al-Ansari ( Kennedy,1996) found that when traditional
methods of assessment were changed to give the low achievers a better chance of
success, they become more motivated and their performance improved. Therefore the

methods of assessment in the program can be considered and enhanced according to the
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results. The final exam was found extremely difficult by the students and the score they
have to get in order to pass the class is 70 which is also found very difficult to achieve.
Another interesting point is the item E(The teachers who will teach me in my
department after prep-school) which was rated in the second rank considering the fact
that they have no relation with the department and English. This can only be explained
by the reality of proficiency score (70) they have to get to pass the class. They might be
thinking that the teachers who will teach me in my department after passing this class
can only decide “how much English is necessary for me to be able to attend the classes
in English?”.

Therefore the findings of both student and teacher diaries also suggest that both
repeat and first year students have a negative attitude towards the evaluation methods
used in the class and testing office, which was also supported by the results of part 2.2
and 2.3 of the PMET Questionnaire.

Some items of Part 3 of the PMET Questionnaire which were quite consistent
with or different from the other parts were already analysed above. The rank of the
items related to teacher-centred materials and procedures (A; I learn effectively‘ in class
when the teacher gives a lecture, E; I learn effectively when I have to answer the
teacher's questions in front of the class, T; I learn effectively when the teacher regulates
everything that is said and done in class, Y; I learn effectively when the teacher uses
materials and methods I am familiar with ) were quite low when they are compared to
the items addressing more interactive and student centred classes ( D; I learn effectively
when I am drawing, designing or in some other way creating something in class, F; I
learn effectively when the teacher tries out new methods and materials, S; I learn
effectively when the subject matter of the lesson ). Therefore, it can be concluded that
students want to take control of their own learning and doing things they find personally
rewarding: item H ( discussing tasks in groups), item S( involving personal views and
feelings), item B ( working at one’s own pace) and item D ( creating things). Thus as
Widdows(1991) stated in his study the real dichotomy here is between student centred
and teacher centred learning. The middle ranked items M ( taking an interest in them ),
V ( checking their progress) and Z ( helping individuals) suggest that the teacher’s role

should be of guidance, not dominance.
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5.1.2 Discussion of the Student Diaries and Instructor Diaries

When the results of the student diaries analysed, consistent with the ideas of
Ellis(1986) and Gardner(1985) “the teacher, the course, the atmosphere of the class, and
the text books” were found as the most influential factors effecting students’ motivation
or in other words their attitudes. It was found that the possible factors effecting first
year students’ motivation and repeat students’ motivation were quite similar and their
percentage is quite consistent. The results were analysed under the headings of
‘Integrated Skills Program’ in which classroom-based, school-based, individual factors
and learner beliefs were discussed; ‘Video English’ in which the content of the lesson
and teacher-based factors were discussed and ‘Technical English’ in which the content
of the lesson was discussed.

Integrated skills: Although the percentage of repeat and first year students
complaining about the classroom based factors were quite similar there were some other
factors which were mentioned by different number of students in both groups: When the
school based factors were considered, it is seen that repeat students complained more
about the negative attitudes of the stuff and administrative, lack of extracurricular
activities and administration procedure of the quizzes. This may be the result of being a
second year student and getting really bored with the general problems at school.

This similarity is also seen in the analysis of individual factors. Obviously,
accommodation and homesickness are the problems of first year students mainly. On
the other hand , personal problems with teacher was mentioned by 47% of repeat
students and 8% of first year students. This also shows us that how a ‘teacher’ is an
important factor on their attitudes consistent with the results of Giilmez(1982) who
found that student behaviour and attitude towards English lessons and their teacher is
significantly correlated to their success. In his study Erkan (1989) also concluded that
there is a correlation between the student’s motivation and educational attitude
revealing the relation that obtains in the measurement of the teacher’s attitudes towards
teaching and the student’s towards learning.

When the Learner Beliefs were analysed it is seen that particularly most of the
repeat students tend to have fixed ideas about the program and school. They believe that
the program is very difficult to achieve and beginner students are to fail. Unfortunately

these ideas were put into their minds at the beginning of the term by the instructors of
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Osmangazi University themselves supposing that if the students think that this program
is very difficult and there are a lot of things to do as a beginner student, they will be
more motivated and study hard. It is obvious that the fear of failing causes high anxiety
which effects their motivation negatively. According to most of the repeat students
(47%) listening and reading are the skills that can be improved in the class rather than at
home which is of course not true. Consistent with the results of PMET 3.1 they usually
prefer studying grammar and vocabulary at home. The writings of the students may
imply us that the instructors tend to give them grammar and vocabulary homework
usually and they do not lead them well about how to study reading or listening at home
effectively.

Therefore the findings of the student and instructor diaries were similar to the
findings of Kennedy (1996) who stated that the scores on the measure of attitudes
toward the learning situation declined significantly over time, and this decline was
evident for both successful and unsuccessful learners. Similar to his study findings ,
students at Osmangazi University also complained about the repetitive nature of
lessons, and the exam results they obtained since they did not improve in spite of a
reported greater intensity in effort. They expressed that they began to lose their initial
enthusiasm for grammar lessons, and considered some homework exercises to be much
too long.

There was one thing which was rather confusing; although students stated that
they want to have more speaking time in the lessons and it is very tiring to do speaking
activities in the last hours, instructors complained about the difficulty of having a
speaking activity in the classes since most of the students shift into Turkish when they
started to talk. This may imply us that there is a mismatching of ‘understanding of
speaking’ between students and teachers.

The other point which was mentioned by both students and instructors was the
criticism of the evaluation system. Instructors particularly stated that ‘grades’ are their
main concern. As Dweck’s research suggested ( Crookes and Schmidt, 1991) if students
actually have learning as an objective, they are more likely to engage in challenging
tasks and activities in which errors may be made; thus teachers need to discourage a

concern with grades because otherwise unsolicited participation and risk-taking will be
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low. And if the problems with the quiz system are considered, it is obvious that
* Testing Office System’ should be reorganised .

Video English: Similar to the results of integrated skills, in Video English
lessons, two main problems were ‘the content of the program’ and ‘teacher’. Both
repeat and first year students complained about old fashioned, boring films(67%) and
long vocabulary sheets they have to memorise (80%). Instructors also stated that they
should use more up to date materials. Therefore, the content and style of the video
lesson need to be reorganised under the light of the findings.

Technical English: It is obvious from the findings of both student and
instructor diaries that three hours is too much and the content is inappropriate for the
Technical English program which shows us that syllabus of the program had not been
planned carefully. The lesson was seen as a free time activity by students and instructors
tended to have extra activities in the lesson due to the lack of the program. The findings
indicates that * Technical English’ program should also be reorganised by discussing its

advantages and disadvantages for their future education in their departments.

5.2 Conclusion

The purpose of this study was to search about the motives, expectations and
tendencies of repeat and first year students of Osmangazi University Preparatory
School and also to determine the factors effecting their motivation negatively in this
department.

The findings of PMET questionnaire revealed that both repeat and first year
students prefer to have an English preparatory class since it is essential for their future
carrier which shows us that their basic motive is “instrumental” according to one of the
most highly acclaimed definition made by R.C Gardner and W.E. Lambert ( Ur,1989).
Another result was that although most of the repeat students have the same kind of
motivation they also stated that they are at the preparatory school because they are
influenced by their parents or friends which indicates that they have a stronger
“secondary motivation” (in which the interest comes from the learner himself and not
from outside the learner)” rather than “primary motivation ” (the feeling of the learner
that he must learn in order to pass a test, to avoid punishment, or to please his parents

and teachers) according to the definition made by Nation (1975). It was also found that
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there is no significant difference between the mean scores of the items in part 2.1, 2.2
2.3 and 3 of the PMET questionnaire which were checked almost equally by both first
year and repeat students:ithe dichotomy between what students want to learn and
experience in university English class, and what they are actually taught and the
dichotomy between student-centred and teacher-centred learning were the main results
of part 2.1, 2.2, 2.3 and 3. The results of these parts were also consistent with the
findings of student diaries.

The’analysis of both student and teacher diaries indicated that “course materials”,
“the atmosphere of the environment” and “teacher” were the main factors effecting both
repeat and first year students’ motivation negatively. Similar to the findings of Kennedy
(1996) both repeat and first year students complained about the repetitive nature of
lessons, and the exam results they obtained since they did not improve in spite of a
reported greater intensity in effort. They expressed that they began to lose their initial
enthusiasm for grammar lessons, and considered some homework exercises to be much
too long. Although both groups talked about the same topics, the number of the repeat
students who complained about the difficulty of quizzes, school based factors and
teacher based factors were quite higher than the number of first year students. The
findings of the student diaries also suggest that students react immediately if their
opinions are ignored or not taken into consideration. Particularly school based factors
that effect repeat students’ motivation were due to this problem ( Rule based
administrative and stuff, the cost of the book they have to buy and the doors left open
during the administration of the quizzes).The content of both Video English and
Technical English lessons were also criticized by most of the repeat and first year
students as well as their instructors. The materials of Video English were found boring,
out of date and text books of Technical English were found inappropriate and full of

irrelevant vocabulary.

5.3 Suggestions for further studies

This study was conducted in an EFL setting with 110 intermediate Turkish
students in an intensive program at Osmangazi University in Turkey. Thus, the findings
of the study can not be generalised for all the foreign language learners. Although this

study deals with identifying the problem, suggestions in dealing with these problems
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can be made and therefore the offered pedagogical implications in the study may still be
applicable to other EFL teachers and students in general. Therefore, conducting similar
studies in different settings might be helpful to make language teachers aware of
why their learners lose their interest and fail although they are willing to study a foreign
language at the beginning of the program.

Hutchinson and Waters (1987) , Dickinson (1987) and Widdows (1991), in their
studies, stress the importance of making teachers and administrators aware of learner
needs, attitudes and motives to decrease student failure. If foreign language teachers
can be helped to realise these facts, they, therefore, could help their learners to become
more successful in the learning process. In another design, after conducting the diary
study, or in the middle of research, the researcher can help the teachers modify their
curriculum, teaching techniques and materials according to the data received from the
students, then continue the research to find out whether or not these modifications
happen to effect students.

Age, level, sex and background factors were the other limitations of this study
either. They can also be analysed as the other factors effecting students’ motivation.
Particularly the previous experience of the students which were not included in this

study can be an important factor effecting repeat students motivation.



APPENDIX A 1

The PANSI Questionnaire
Section 1

What are your main objectives in spending four years at this college, apart from
improving your English? Mark each of the following possible objectives on a scale
ranging from highly applicable to not applicable at all.

A 0000 To meet people and make friends

B 0UOO0O To enhance my job prospects

C U0OUOO Tobecome independent of my family

D 0000 To learn practical skills which will be useful in work/every day life (e.g.
computing/car maintenance)

E 00OODO To have plenty of free time to pursue my own interests (sports, hobbies,
travel, etc.)

F 0OOOO To find and develop my creative talents

G UUUOO Toexplore and develop my own values and attitudes

H 0000 Tolearn about human relations

j ana

000C Tolearn how to study independently

0000 Toavoid starting work

0000 To deepen my knowledge of academic subjects

0000 To get qualifications (e.g. Eiken test/teaching certificate/driving license)

OO00O0O To become aware of what is happening in Japan and the world today

z 2 &R =

0000 Thave no objectives

Section 2

Which of the following skills would you like to be competent in by the time you
graduate? Mark each one on a scale from very important to not important at all.

A JOCT Copein a variety of everyday situations in English when you are abroad

(e.g. in a restaurant/at the station)



0000 Follow English movies, radio broadcasts and songs

U000 Read English magazines and or novels

0000 Write personal letters, stories or poems

0000 Remember a lot of vocabulary and idioms

0000 Participate in polite social conversations with non-Japanese speakers

0000 Follow lectures (in academic technical subjects) in English

™ G T m g O w

0000 Read technical books or articles quickly and efficiently

o

OO0 Translate smoothly from English into Japanese
U000 Talk about yourself, your ideas and feelings
U000 Master the grammar of English

OUOO Read and write business letters/memoes/telex-etc.)
OOUO Acquire an excellent pronunciation

0000 Write technical or academic papers

o Z 2 R =

UDO0 Participate in technical/academic discussions with non-Japanese speakers
Section 3

Why did you choose to major in English? Check ([check]) all the reasons that are
applicable to you

( ) You want to be an English teacher

() You want to get a job (other than teaching) where English will be useful

( ) You want to be an international person

( ) Because you get good grades in English at school

( ) You enjoy English movies and songs

( ) You want to make foreign friends

( ) You want to read literature in English

( ) Because English is an undemanding subject

( ) You want to go on holidays abroad

( ) You want to live and work abroad

7 e B B o W B o s B w B @ B o B

( ) You want to study abroad
L () Because Japanese business people need to know English the language of
international trade

M () You want to learn about English speaking cultures
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N () You want to experience non-Japanese ways of thinking

O () You want to keep in touch with what is happening abroad

P ( ) No particular reason

Section 3 Non-English majors

Please answer this question. Circle your answer.

a Yes / No If English was not a compulsory subject would you still choose to study it?

It you answered NO, go on to Part 4

It you answered YES, why do you want to study English? Check (>1) all the answers
that are applicable to you.

b () You want to get a job where English will be useful

¢ () You want to be an international person

d () You enjoy English movies and songs

e () You want to snake foreign friends

f () You want to read books and/or magazines in English
¢ () You want to go on holidays abroad

h () You want to live and work abroad

i () You want to study abroad

j () Because Japanese business people need to know English the language of

international trade

k () You want to learn about English speaking cultures

1 () You want to experience non-Japanese way of thinking

m () You want to keep in touch with what is happening abroad

n () No particular reason

Section 4.1

What do you think of the following methods of evaluating your work in English? Mark
each one on a scale from an excellent method to a very bad method.
A O0O00 In-school paper tests

B COOOO Take-home paper test

C 0000 Interviews or vivas

D 0000 One ortwo short papers

E OCOO Continuous assessment over the academic year
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Who do you think should be responsible for evaluating your work in English? Mark
each one on a scale from strongly agree to strongly disagree

F 0OOOQO The teacher alone

G 0000 The teacher and you together

H 00O0O0 Your classmates in the same class

Section 4.2

Read the following statements which ask you about classroom procedures. Mark each

one on a scale from strongly agree to strongly disagree

A 0000 [Ilearn effectively in class when the teacher gives a lecture

B OO0 Ilearn effectively when I can work in class at my own pace

C 0000 Ilearn effectively when the teacher corrects my mistakes immediately
D 0000 TIlearn effectively when I am drawing, designing or in some other way
creating something in class

E 0000 [Ilearn effectively when I have to answer the teacher’s questions in front
of the class

F 0000 1learn effectively when the teacher tries out new methods and materials
G 0000 [Ilearn effectively by making translations of spoken or written English
into Japanese

H 0000 [Ilearn effectively when, in groups of two or three, I am using English to
complete a task (while solving a problem through discussion)

I 0000 Ilearn effectively when I am practising grammar

J  O0O0OUO Ilearn effectively when the teacher takes an interest in me as a person
K OO0 TIlearn effectively by going through a textbook or reader in class

L 0000 Ilearn effectively when the learning activity involves physical movement

(when the learning method incorporates some physical activity rather than just sitting at
a desk)

M 0000 [Ilearn effectively when I listen to tapes or the teacher in the language
laboratory

N OO00O Ilearn effectively when the subject matter of the lesson involves my

personal views and feelings
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O 0000 Ilearn effectively when the teacher regulates everything that is said and
done in class (when the teacher directs all aspects of the lesson)

P UOOD Ilearn effectively when I work on my own in class (not working in a
group)

Q 0000 TIlearn effectively when the teacher checks that I have remembered what
s’he has taught earlier in the class

R 0O0O0O0O Ilearn effectively when the teacher uses methods and materials I am
familiar with

S OUOOO Ilearn effectively if the teacher moves around the classroom helping out
as I work

Section 5

This section asks you about your hobbies and interests. Look at the list below, and
check ([check]) any area that you are interested in. Write extra information on the lines.
() Sport: which sports?

( ) Books: what kinds of books?

( ) Modern music (Jazz, Pop)

( ) Classical/traditional music

( ) Fashion

( ) Travel

() Shopping

( ) Drawing/painting

( ) Movies

( ) Television

( ) Photography

() Theater/plays

( ) Debating

( ) World affairs

( ) Women’s rights

( ) Human rights problems

( ) Racial Problems

() Nuclear power/weapons

() Health
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APENDIX A 2

Profile Of Motives, Expectations and Tendencies Questionnaire in English(PMET)

This is my

Section 1

a()

first year b () second year in this prep school

1.1 What are the reasons that make you prefer studying in a prep-school

although it is not compulsory? Check all the reasons that are applicable to you.

1 () Ibelieve that it is vital in business world.

2 () Iwant to be an international person.

3 () Ienjoy English movies and songs.

4 () I want to make foreign friends.

5 () Iwant to read books and magazines in English.

6 () Iwantto go on holidays abroad.

7 () Iwant to experience non-Turkish ways of thinking and learn about their

cultures.

8 () Iam here because I am influenced by my family and friends.

9 () No particular reason.

Section 2

2.1 Which of the following skills would you like to be competent in by the time you

graduate? Mark each one on a scale from 1to 5 .

1. It has no importance 2. It is not important at all 3. I am not sure

4. It is important 5. It is very important

123435

A 0D 0000

Cope in a variety of everyday situations in English when you are

abroad (e.g. in a restaurant/ at the station)

B. 00 O00OC
C oo on
D 0O OO god
E 0 OO0 Q00
Turkish speakers.
F.. OO0 Cd

Follow English movies, radio broadcasts and songs.
Read English magazines and / or novels
Remember a lot of vocabulary and idioms.

Participate in formal and informal conversations with non-

Follow lectures ( in academic, technical subjects) in English.



G 0ooQoa
H 00000

English.

. 00000
J. 0ooaoao

K 00000
L 00000
M. 0D OO0OOO
N O0COO0CO0

speakers.

Read technical books or articles quickly and efficiently.

Translate smoothly from English into Turkish or Turkish into

Talk about yourself, your ideas and feelings.
Master the grammar of English.

Read and write business letters/memos/telex/etc.
Acquire an excellent pronunciation.

Write technical or academic papers.

Participate in technical/academic discussions with non-Turkish

78

State if you have different VIEWSs: ...t

2.2 What do you think of the following methods of evaluating your work in

English? Mark each one on a scale from 1 to 5 .
1. Very bad 2.Bad 3. Noidea 4. Good 5. Very Good
12345

m o o w »

In my opinion the best way of evaluating my work in English is

OO0 300 Mid-terms
O00ono

Quizzes.

0 00 OO Class performance evaluation.

0O OO OO Final examination.

2.3 Who do you think should be responsible for evaluating your work in English?

Mark each one on a scale from Strongly disagree 1 to Strongly agree 5;

1. Strongly disagree 2. Disagree 3. No idea 4. Agree

S. Strongly agree

1

>

o o w >
R -

23
00
oo

RN
0O

4 5
0o
o
o
00

Only my teacher.
Both I and my teacher.
My class-mates.

Teachers in the Testing Office.
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E. 0O 00O OO0 The teachers who will teach me in my department after prep-
school.
Section 3
3. Read the following statements which ask you about classroom procedures.
Mark each one on a scale from strongly disagree 1 to strongly agree 5.
1. Strongly disagree 2. Disagree 3. No idea 4. Agree
5. Strongly agree
1 23 45
A 000 OO  Ilearn effectively in class when the teacher gives a lecture.
B. 0 O00OUOO I'learn effectively when I can work in class at my own pace.
c oogouoan Ilearn effectively when the teacher corrects my mistakes
immediately.
D. O OO0 OO  Ilearn effectively when I am drawing, designing or in some other
way creating something in class.
E. U O O 0O Ollearn effectively when I have to answer the teacher’s questions in
front of the class.
F. 00 OO OO  Ilearn effectively when the teacher tries out new methods and
materials.
G. O OO0 00  Ilearn effectively by making translations of spoken or written
English in to Turkish.
H O 0O 00O  Ilearn effectively when, in groups of two or three, I am using
English to complete a task.
I. O U0 OO Reading skill can be mastered by practising in class better rather
than practising at home.
J. O OO OO Writing skill can be mastered by practising in class better rather
than practising at home.
K. O OO OO Listening skill can be mastered by practising in class better rather
than practising at home.
L. 0 0O0C OO  The morel study grammar in class the better I master English
M OOO0O0 I learn effectively when the teacher takes an interest in me as a

person.
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N. U D0 OO TIlearn effectively by going through a textbook or reader in class
rather than going through supplementary materials.
O Uodonoo I learn effectively when the learning activity involves physical
movement (when the learning method incorporates some physical activity rather than
just sitting at a desk).

P. 0 00O OO Ilearn effectively when the teacher uses various equipment in
class (tape recorder, OHP)
R. O 0O O 0O OIlearn effectively when I have teachers who are native speakers of
English
S. U OO O OIlearn effectively when the subject matter of the lesson involves my
personal views and feelings.

T. O OO OO Ilearn effectively when the teacher regulates everything that is
said and done in class (when the teacher directs all aspects of the lesson).

U. O 0O 0O 0O OIlearn effectively when I work on my own in class(not working in
a group).

V. 0O OO OO Ilearn effectively when the teacher checks that I have
remembered what s/he has taught earlier in the class.

Y. O OO OO Ilearn effectively when the teacher uses methods and materials I
am familiar with..
Z. 0O 00O 00 Ilearn effectively if the teacher moves around the classroom
helping out as I work.

In my opinion , I learn effectively if
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APPENDIX A 3

Profile of Attitudes, Needs and Beliefs Questionnaire in Turkish (PMET)

Bu yil Hazirlik okulunda  a() Ik yihm b () Ikinci yihm

1. BOLUM

1.1 Boliimiiniize kayit yaptirirken “Ingilizce hazirlik” okumak isteyisinizi hangi sebeplere
baglyorsunuz? Kendinize en uygun segenekleri isaretleyiniz.

) Is hayatinda son derece 6nemli olduguna inamyorum.

) Her tilkede kendimi gosterebilecek uluslararast bir insan olmak istiyorum.

) Ingilizce filmleri seyretmeyi ve sarkilari dinlemeyi seviyorum.

) Baska iilkelerden arkadaglar edinmek istiyorum.

) Ingilizce kitaplar: ve magazinleri okuyabilmek istiyorum.

) Yurt disina zorluk ¢cekmeden seyahat edebilmek istiyorum.

) Tirk olmayan kisilerin diisiince bigimlerini ve kultiirlerini 6grenmek istiyorum.
) Ailemden ve arkadaslanimdan etkilendigim igin buradayim.

1(
2(
3(
4 (
5¢(
6 (
7(
8(
9 () Belirli bir sebebi yok.

2. BOLUM

2.1 Hazirhk okulundan mezun oldugunuzda, asagidaki becerilerden hangilerinde daha etkin
olmak istersiniz? Litfen her birini kendinize gore dnem sirasina koyunuz.

Hicbir
1
A [
B. U
C. U
D 0O
E. O
F. O
G U
H O
. U

Zzg0oR"
DDrJDD

onemi yok 2. Pek onemli degil 3. Emin degilim 4. Onemli 5. Cok énemli
2 345
oo o0 Yurt disina ¢iktiginizda ingilizcenizin her tiirli ginluk aktiviteleriniz
sirasinda size yetebilmesi.( Restoranda, istasyonda, otelde vb.)
oo oo Ingilizce filmleri izleyebilmek,radyo yayinlarini ve sarkilarin
anlayabilmek.
oo oo Her turla yazili ingilizce yayini takip edebilmek
oo oo Miimkiin oldugunca ¢ok kelime dagarcigina sahip olabilmek.
oggd Ana dili tiirk¢e olmayan kisilerle resmi ya da resmi olmayan
ortamlarda sohbet edebilmek.
oo oo Boliimdeki derslerimi ingilizce olarak takip edebilmek.
oo oo Teknik konulardaki makaleleri ve kitaplari izl ve etkin bir bigimde
okuyabilmek.
oo od Ingilizceden tiirkgeye ya da tiirkgeden ingilizceye geviri
yapabilmek.
ugo oo Kendim, fikirlerim ve duygularim hakkinda etkin ve dogru bigimde
konusabilmek.
OO0 o0 Ingilizce gramerini en iyi bigimde 6grenmek.
uggd aog Is mektuplari, cv, fax vb. seyleri okuyabilmek ve yazabilmek.
00 OO  Ingilizce’yi mitkemmel bir sekilde telaffuz edebilmek.
00 OO0  Teknik ve akademik odevler hazirlayabilmek.
00 OO0 Teknik ve akademik konulan igeren tartigmalari anlayabilmek ve

Katilabilmek.



2.2 Yil i¢i Ingilizce ¢alismalarmizin degerlendirilmesinde asagidaki metotlar igin ne
diigiiniiyorsunuz? Liitfen I ile 5 arast degerlendiriniz.

1. En kétii 2. Kétii 3. Fikrim yok 4. Iyi 5. En iyi
12345

A 000 OO0 Donem ici ara sinaviar ( mid-term)

B. U OO OO  Donem i¢i kiigiik sinavlar (Quiz ).

C. 0O0O0OOD0OCO Smmfict katilim degerlendirmesi ( class performance).
D 0O 00O OO  Doénem sonu stnavi ( Final ).

Bana gore oOgrendiklerimiz en 1yl yukanidaki metotlarin disinda kendi Oneriniz
VAISA). ..ot eiieeieieetee et et e e ate e s et ae s e s e e s e e ebseens e e s s e e een e s s e e eseeeenee e ile degerlendirilebilir.

2.3 Yl ici Ingilizce ¢alismalarmmin degerlendirilmesinden ;

1. Kesinlikle katilmiyorum 2. Katilmiyorum 3. Fikrim yok 4. Katihyorum
S. Kesinlikle katiliyorum

1 23 45
O 00 00T Sadece 6gretmenim sorumlu olmali.
0 00 00O  Hemben hem de 6gretmenim sorumlu olmali.

O OO0 OO0  Swmuftaki arkadaslarim sorumlu olmali.

O 00O OO  Testing ofisteki 6gretmenler sorumlu olmali.

m o o W p

O 00O OO Devam edecegim bolimdeki 6gretmenler sorumlu olmali.



3. BOLUM

3.1 Asagida siralanan Ingilizce dgrenimi ve ogretimi ile ilgili fikirlere katilip katimadigmizi
belirtiniz.

1. Kesinlikle katilmiyorum 2. Katilmiyorum 3. Fikrim yok 4. Katihyorum
5. Kesinlikle katiliyorum

A
B

C.

©C z zr

~

—

< &

<

- og g

1 2345
g oo oud Dersi en iyi, 6gretmenim anlatirken anlayabilirim.
.0ooo oo Dersin akis1 benim seviyeme uygun olup, sindire sindire galistigim
zaman daha iyl 6grenirim.
ooood Ogretmenim yaptigim hatalar1 hemen diizelttiginde 6grenmem daha
kalic1 olur.
oo oo Sinifta kendimden de bir seyler katabildigim yaraticiligimi da igine
katan aktivitelerden daha ¢ok verim alir ve daha iyi 6grenirim.
0O OO0 OO0  Ogretmenimin sorularti sinifin 6niinde cevaplamak zorunda
kalirsam daha 1yi 6grenirim.
O 00 OO Ogretmenim degisik materyaller ve metotlar kullanirsa daha iyi
Ogrenirim.
0O 00 OO0 Yazlh yada sozli ingilizceyi bire bir tiirkgeye gevirerek daha iyi
anlarim.
Oooono Simf icinde grup yada ikili ¢aligirken ingilizceyi kullanirsam daha
iyl 6grenirim.
O OO0 U0  Reading becerisi evden ¢ok simf igerisinde yapilan egzersiz ve
aktivitelerle daha 1y1 gelistirilebilir.
C OO0 OO  Writing becerisi evden ¢ok sinif igerisinde yapilan egzersiz ve
aktivitelerle daha iyi gelistirilebilir.
Cooob Listening becerisi evden ¢ok sinif igerisinde yapilan egzersiz ve
aktivitelerle daha iyi gelistirilebilir.
C 00 OO0 Smifta ne kadar ¢ok gramer islersek ingilizceyi o kadar iy1 6grenirim
. o0o0oomd

O Ogretmenim benimle sinif igerisinde bireysel olarak ilgilenirse daha
1yl 6grenirim.

T 00 OO0 Cesitli yerlerden derlenerek hazirlanmis ek materyaller

(supplementler) yerine belli bir ders kitabi izlenirse daha iyi 6grenirim.

O ddon Yaptigim aktivite sadece sinifta oturmak yerine biraz da fiziksel
hareket igerirse daha iyi 6grenirim.

C OO0 OO0 Smfigerisinde ne kadar gok ekipman kullanilirsa ( teyp, tepegdz )vs.
o kadar 1yi 6grenirim.

Z 00 OO AnadiliIngilizce olan 6gretmenlerle ders yapilirsa daha iyi 6grenirim

_ Joob

Isledigimiz dersin konusu ve iglenis tarzi hakkinda benim de fikrim
sorulursa daha iyt 6grentrim.

— 20 00  Sinfta yapilan her tirli aktiviteyi 6gretmen hazirlar, karar verir ve
yonlendirirse daha iy1 6grenirim.
_ Jo oo Grup ya da ikili galigma yerine sinifta kendi basima galisirsam daha
Lyi dgrenirim.
- ooQoo

Ogretmenim daha dnce dgrendiklerimizi hatirlayip hatirlamadigimi
kontrol ederse daha 1y 6grenirim.

—ooou Ogretmenim sinif igerisinde bildigim ve aligik oldugum metotlari
kullanarak dersi islerse daha iyi 6grenirim.

Ben sinif igerisinde ¢alisirken 6gretmenim siralarin arasinda dolasir
ve gerektiginde yardim ederse daha iyi 6grenirim.
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NAME: CLASS:
WEEK 1 (30 Ekim- 2 Kasim)

85

31 Ekim Sali

INTEGRATED SKILLS
S
B i O S i e - i BB
o~
B [ eerereeereeseresenesn et et bbb RR SR A RS RRR AR S AR S R R SRR s e b e b A e R st e r s et as
S
I
.§ .......................................................................................................................................................................
0 0 000 S OV OO P S SO S PIPOS
e [
S
£ T OO U U OO H OO POV SSUHUSOHVE USSR
INTEGRATED SKILLS




WEEK 1 (30 Ekim- 2 Kasim) 86

2 Kasim Persembe

INTEGRATED SKILLS
B R
Q -----------------------------------------------------------------------------------------------------------------------------------------------------------------------
£
% ........................................................................................................................................................................
= OSSO
U -----------------------------------------------------------------------------------------------------------------------------------------------------------------------
S
g ........................................................................................................................................................................
M .......................................................................................................................................................................
L T [ OO U OO O OO OO UUOUO OSSR POSO YO
INTEGRATED SKILLS



NAME: CLASS:

WEEK 2 (6-9 Kasim)

87

7 Kasim Sali

INTEGRATED SKILLS
e
& .......................................................................................................................................................................
~
a ........................................................................................................................................................................
s
I
§ .......................................................................................................................................................................
g ........................................................................................................................................................................
M .......................................................................................................................................................................
A e eae e R e aes AR AR RS AR AR RS AR RS
INTEGRATED SKILLS




NAME: CLASS:

WEEK 2 (6-9 Kasim)

88

8 Kasim Carsamba

INTEGRATED SKILLS

9 Kasim Persembe

........................................................................................................................................................................




NAME: CLASS:

14 Kasim Sali

89
WEEK 3 (13-16 Kasim)
INTEGRATED SKILLS
S . MV it B Lttt N -
g .......................................................................................................................................................................
§ ........................................................................................................................................................................
m .......................................................................................................................................................................
§ .......................................................................................................................................................................
Y et ree e eaee et ee e s teae et e st e e aae e netasoneaasannnteaaanneeeeaaneaeaaneateaesanteaantanseeraseeeaaseeaanteraaneesarasseeeasenannseeannnes
S
R L oo e e
n
N .......................................................................................................................................................................
INTEGRATED SKILLS
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16 Kasim Persembe

WEEK 3 (13-16 Kasim)
INTEGRATED SKILLS
o
]
B | oo e e e e et e e e e e e
=
3
U .......................................................................................................................................................................
§ .......................................................................................................................................................................
g ........................................................................................................................................................................
R [ eooeoeeeeeeeseasasses oo esssessa e et s SRR eSSt 55 oo et
B et et et aa s s s et et n et se e e e e n e s e aaa st aaassasaeeaearestaseseesstesesseseassEesasts et asatasesssensasrsearsanen
L
INTEGRATED SKILLS




NAME: CLASS:

21 Kasim Sali

91
WEEK 4 (20-23Kasim)
INTEGRATED SKILLS
e i A - i ibihil
R oo eee oo e et et et s ettt e
3
L
m .......................................................................................................................................................................
§ .......................................................................................................................................................................
g ........................................................................................................................................................................
= OO
D
(\‘ .......................................................................................................................................................................
INTEGRATED SKILLS



23 Kasim Persembe

WEEK 4 (20-23 Kasumn)
INTEGRATED SKILLS
B | ettt et sttt et st et e e a st ea e e s et a et ea b s s s eaes e s e et te s et s eae et ar et seateans
-
s .......................................................................................................................................................................
B | et e e s e e e e
3
|
§ .......................................................................................................................................................................
h ........................................................................................................................................................................
3
S SO
ettt et s s AR Aas e AR A AR R R AR AR e e A st smns s e
o~
INTEGRATED SKILLS



NAME: CLASS:

WEEK 5 (27-30 Kasim)

28 Kasim Sal

INTEGRATED SKILLS
T R
§ .......................................................................................................................................................................
ST e i i il
=
m .......................................................................................................................................................................
§ .......................................................................................................................................................................
) et b e et e st a e Rt e e st e es e AR e e s e Rt e b s b s st ee be st n e e st e rener e e e e s nr et es
=
T OSSOSO
™~
N .......................................................................................................................................................................
INTEGRATED SKILLS
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WEEK 5 (27-30 Kasim)

29 Kasim Carsamba

INTEGRATED SKILLS

.......................................................................................................................................................................

30 Kasim Persembe

LROGUr. o iis)
Eiorkez Kutenhund



NAME: CLASS:

WEEK 6 (4-7 Aralik)

93

INTEGRATED SKILLS

4 Aralik Pazartesi

5 Aralik Salr
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7 Aralik Persembe

WEEK 6 (4-7 Aralik)
INTEGRATED SKILLS
S
Q -----------------------------------------------------------------------------------------------------------------------------------------------------------------------
s
= 2 PO OO
<
U --------------------------------
S|
g ........................................................................................................................................................................
k ---------------------------------------------------------------------------------------------------------------------------------------------------------------------
<3 -
ND) [ cerereerecuntenten et sttt s ettt e s e s e e e A et A A e A A e abA SR e AR R A et Res e as s st entesannaras
INTEGRATED SKILLS




NAME: CLASS: 97
WEEK 7 (11-14 Aralik)

12 Aralik Sali

INTEGRATED SKILLS
'a ----------------------------------------------------------------------------------------------------------------------------------------------------------------------
LT T
L
B | ettt et s ettt et st asaset s aran st e R e ae At ettt st eras e tasaetaeebaes e s sasannns
S
m .......................................................................................................................................................................
T S
"~
B | o esae e easas e sre e et et sesreneerereseee
T
ettt ettt AR b At en ettt e et ese e s ssean
~
N .......................................................................................................................................................................
INTEGRATED SKILLS
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14 Aralik Persembe

WEEK 7 (11-14 Aralik)
INTEGRATED SKILLS
I
=
= OO
3
I R
U .......................................................................................................................................................................
T O OO OSSO RO
TV |
o
TR | e e e e e e
12 2 Y P S S PSR POPUS U FOUSSR POT PRI PPPRPPPOTPSURRTPURRNR:
N ............................................................................................................................................
INTEGRATED SKILLS



NAME: CLASS:

WEEK 8 (18-21 Aralik)

19 Aralik Salr

INTEGRATED SKILLS
'a .......................................................................................................................................................................
B et s se e ee e s er e £ R s
Yo
S
S
Q.‘ .......................................................................................................................................................................
SR [P
—
T [P OO T U OTTUTT OO TS
S O,
e eeee e sneees e st ssee e st rser e e smeres s erree oo
)
e OO
INTEGRATED SKILLS
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WEEK 8 (18-21 Aralik)

21 Aralik Persembe

INTEGRATED SKILLS
TR | cerrerrecrere ettt e et eea s e s bn A AR SR SRR S Rt E st s s s st st s e e ran R et eemetentas
)
s .....................................................................................................................
=
gﬂ ........................................................................................................................................................................
T B
i .......................................................................................................................................................................
L
§ ........................................................................................................................................................................
T
T | coreresesseneurneret s eae e etar 23844014 4 4 A1 e 110
D | ettt e e e e ettt et eet s e ee e seremen
D R B i A
INTEGRATED SKILLS
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APPENDIX B 2
Example Diary File Pages for Integrated Skills, Video English and Technical English
Teachers

XY

THANK YOU
FOR YOUR
PATIENCE AND
PARTICIPATION..
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WEEK 1 (30 Ekim- 2 Kasim)

VIDEQ ENGLISH

30 Ekim Pazartesi

..............................................................................................................................

.......................................................................................................................................................................

31 Ekim Sal




NAME:
103

WEEK 1 (30 Ekim- 2 Kasim)

TECHNICAL ENGLISH

30 Ekim Pazartesi

................................................................................................................

........................................................................................................................................................................

.......................................................................................................................................................................

31 Ekim Sali
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TECHNICAL ENGLISH. )
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WEEK 3 (13-16 Kasim)
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VIDEO ENGLISH

WEEK 4 (20-23Kasim)

'0 Kasim Pazartesi

D230 dsz?m"L—'\skn'V\ﬂ .............. taenkls.  olmasing
GO e DO GOy POk NG Psdeshl ! T@
...Iqbﬂ..........gl—oéi§fl/ sof u(%, ...... Soracoeh...... k@nuf«jbgs’:‘a\‘:i‘&
by Aroas..... 0 oelese L bickilermg..... kacd..
........ SQﬂ\.BJ.LML............O.!.{}CBQA,Lé..( Yoy m\«MWbM?ﬂdlw )

e OO GIELD o LTI GR LRI 5%&; ...... R LGy —
h:jquqr@llkomQ .......... egtenclariagen

.....................................................................................................................

sim Carsamba

...............................................

<

...... Al 2. S108 e BB 0L SRR AL DR kg 0

_— OngO’ﬁLj}'efCAle‘{‘hI&.f ...... ,mwm?aﬂ”’
...7...{».62.\.(.\/.10.,\.05.‘.\41.0\. ............ Cagaaea... Loa...sagiada... ders....

PR . R

Saxﬂub .......... hdx}jd\, ..........................................

Brsness WEEK 3 (13-16 Kasim)
FECHNIE4L ENGLISH

Carsamba

Sonaoee R FD‘Q\wa\Qﬂ’\ N
‘Q«\O\sﬂ\g(f‘&\,m)\m\c&\\w .....

............................................................................................................................



108

BIBLIOGRAPHY

Allport, G.W. “ The Historical Background of Modern Social Psychology” In Lindzey,
G,(Ed.) Handbook of Social Psychology. Cambridge Mas: Adison Weslev.1954.

Allwright, D., K. Bailey. Focus on the Language Classroom: An Introduction
to Classroom Research for Language Teaching. Cambridge University Press. 1991.

Au, SY. “ A Critical Appraisal of Gardner’s Social Psychological Theory of Second
Language Learning”. Language Learning. 38/1:75-100.1988.

Bagtiirkmen, H. *“ Motivation and Attitudes towards Learning English: A Profile of

Bilkent University Freshman Students. Unpublished MA Thesis. Middle East Technical
University, 1990.

Chastain, K. Developing Second Language Skills Theory and Practice. Harcout
Brace Jovanovich Publishers.1988.

Clement,R.,Z. Domyei, Kimberley A. Noels. “ Motivation, Self Confidence, and

Group Cohesion in the Foreign Language Classroom™. Language Learning. 44/3:417-
448 September 1994.

Crooks, G.,Richard W. Schmidt. “ Motivation : Reopening the Research Agenda™
Language Learning. 41/4:469-512. December 1991.

Ellis, R. Understanding Second Language Acquisition. Oxford: Oxford University
Press.1989.

Dickinson, L. Self Instruction in Language Learning. Cambridge University
Press.1987.

Déryet, Z. “Conceptualising Motivation in Foreign Language Leaming”. Language
Learning. 40/1:45-78.1990.

Erkan, S. “ The Role of Motivation in EFL Courses of Gazi University with Special
Emphasis on the Educational Attitudes of the Students in the School of pharmacy™.
Unpublished MA Thesis. Gazi Universitv.1989.

Gardner, R.C., W.E. Lambert. Attitudes and Motivation in Language Learning.
Rowlev, Mass: Newbury House.1972.

Gardner, R.C. Social Psychology and Second Language Learning. The Role of
Attitudes and Motivation. London: Edward Amold.1985.

Giilmez, Y. © Factors Effecting Student Success in Foreign Language Leamning™.
Unpublished Doctoral Dissertation. AnkaraUniversity.1982.

Harmer,J. The Practice of English Language Teaching. Longman. 2001.

Hellver,R., R. C. Robinson, P. Sherwood. Study Skills for Learning Power. Houghton
Mifflin Company.1998.



109

‘ Hutchinson,T., A Waters. English for Specific Purposes: A Learning-centred
Approach. Cambridge University Press. 1987.

Kennedy, J. R. “ Variation in the Motivation of Successful and Unsuccessful Turkish
Leamners of English”. Unpublished MA Thesis. Bosphorous University.1996.

Lockart, C., & Ng, P. * Analysis Talk in ESL Peer Response Groups: Stances,
Functions,and Content”, Language Learning. 45/1:605-655.1995.

Mangelsdorf, K. “ peer Reviews in the ESL Composition Classroom: What do the
students think”. ELT Journal. 46: 274-283.

jon, I. S. P. “ Motivation, Repetition and Language Teaching Techniques™.
English Language Teaching. 1975.

brd, R. L. Language Learning strategies: What Every Teacher should Know.
Rowley, Mass: Newbury House.1990.

ford, R. L., J. Shearin. “ Language Learning Motivation: Expanding the Theoretical
Framework”. Modern Language Journal. 78 (1): 12-28.1994.

Serbest, C. “ The Influence of Students’ Study Skills on Their Academic Achievement
in English: A Case Study” Unpublished MA Thesis. Middle East Technical
University.1991.

Skehan, P. Individual Differences in Second Language Acquisition. London: Edward
Amold.1989.

Steer, M.J., D. Schmid. The Advanced Grammar Book. Heinle&Heinle Publishers.
1998.

Ur, P. A Course in Language Teaching Practice and Theory. Cambridge University
Press.1996.

Widdows, S..P.W. Voller. “ PANSI: A Survey of the ELT Needs of Japanese University
Students”. Cross Currents, 41





