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Bu ¢aligma ingilizceyi yabanci dil olarak 6Frenen
Tirk ofrencilerinin Ingilizcedeki edilgen yapiyvi nasil
kvllandiklarini arastirar. Tirkce ve Ingilizcedeki edilgen
vapiyir karsilastairir ve daha sonrada hata ¢ozlmlemesi
yontemi ile OFrencilerin Ingilizcedeki edilgen yapiyi
oZrenirken karsilastiklara gliclikleri test eder. Bu ¢galis-
mada ele alinan edilgen yavpl genis zaman ve ge¢mis zaman
olarak sinirlandirilmigtir.

Birinci bdlimde bir dilbilimcinin ¢alisma yontemi
ve gramerin tanimi yapilip amag¢ ve ¢alisma alani belirtil-
mistir.

Ikxinei bolim  dil 6Fretiminde karsilastirmala
analizin etkilerini icermektedir.

Uiclincii bolimde Ingilizce ve Tiirkgedeki edilgen
yapir Gzelliklerinin karsilagtirmasi ile OFrenciler tarafin-
dan yapilabilecek hata tipleri iizerinde tahminler veril-
migstir.

Dordincii bhsliim hata coziimlemesi teorisinin ve hata
kaynaklarinin aciklandiZi bclumdir.

Besinci bolim ¥skisehir Anadolu 'miversitesi
Mithendislik Mimarlik Fakiiltesi SZrencilerine verilen iki
deZisik tip sinavla elde edilen hatalarin analizidir.

Altinei bsliim hata ¢oslimlemesi ile varilan bulgularin
sonuclarini tertigip,ileride yap;lacék galismalara Oneriler

sunar.
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ABSTRACT

The study is an attempt to investigate how Turkish
Students use passive construction in learning English as
a foreian language and to contrast the passivization
phenomenon inyEnglish and in Turkish and to diagnose the
difficulties that the students face when learning the
English passive construction by the help of Error Analysis.
Passive construction studied in this thesis is limited

with Simple Present Tense and Past Simple.

Chapter I.is an introduction to the task of the
linguist and the meaning of grammar and presents the

purpose and the scope of the study.

Chapter II includes the effects of contrastive

analysis in language teaching

Chapter III deals with a comparison of the sig-
nificant features of passivization in_English and in |
Turkish and maintains some predictions on the error

types to be done by the students.

Chapter IV presents the theory of ¥rror Analysis

and sources of errors.
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Chapter V is an error analysis based on the data
collected from the students of the Faculty of Engineering,

Anadolu University, Eskisehir.

Chapter VI discusses the results of the findings
reached in the Error Analysis and inakes some suggestions

for further studies.
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CHAPTER I

INTRODUCTION

The task of the linguist can be examined into two
parts.On the one hand, the linguist must determine what
propertiés various human languages possess.For each human
language,one seeks a complete and precise description og
the properties of that language.Such a description is

called grammar.

According to Rivers (1978), learning may be im-
possible without a conscious understanding of the rTule
involved.He accepts that language is rule-governed be-
haviour and the tasks of language tegching is to find
ways of helping students to internalize the rules,but

e

how does one teach the grammar of a language?

When a student has to decide what he wants to
say and how he is going to say it,he is faced with a
more complicated initial choice and needs to know some-
thing about the potential of the language system as &
whole.At this stage the inter-relationship within the

language system may need to be clarified by a systematic
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grammatical presentation,and 'practice with understanding'
in 'real communication situations' should have pricrity

over automatic drills and exercises (L1llen, 1978:71-72).

Every grammar is equally complex and logical and
capable of producing an infinite set of sentences to
express any thought one might wish to express.If some-~
thing can be expressed in one language,it can be expess-
ed in any other language.You might use different means
and different words,but it can be expressed.Because
grammars are what determine the nature of the languages,
no grammar is to be preferred except perhaps for nonlin-

guistic reasons (Fromkin, 1978:14).

When one talks of the grammar of a language s/he
is also differentiating the notion of grammar from

teaching grammars, which are used to help speakers

learn ancther language.Teaching.grammars state explicitly
the rules of the language,list the words and their pro-
nounciations,and thus are aids in learning a new lan-

guage (Fromkin, 1978: 15)

On the other hand, the linguist must determine
what properties are common to the languages.lf it 1is
found that the human languages share a particular
property or are restricted in certain ways,then one may

reasonably take this to be a product of the universal



human capacity for language.

The way one.is using the word grammar differs in
another way from its most common meaning.In one's sense
the grammar includes everything speakers know about their
language;. the sound system,called phonology,the system
of meanings,called semantics,the rules of word formation,

called morphology,and the rules of sentence formation,

called syntax.It also includes the vocabulary of words,

the dictionary or lexicon.

. The laws that pertain to the human languages,
representing the universal properties of language,con-

stitute what may be called a universal grammar.Through-

out the ages,the philosophers and linguists have been
divided on the question of whether there are universal
properties that hold for the human languages and are
unique to them.Most modern linguists are on the side of
the "universalists", since common,universal properties
are found in the grammars of the languages.Such prop-
erties may be said to constitute a ‘universal' grammar

of human language.(Fromkin, 1978:15-16).

1.1. PURPOSE AND SCOPE

This thesis tres to diagnose the difficulties
Turkish students face when learning the English Passive

Construction.To achieve such a goal Contrastive Analysis
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and Error Analysis is used.And this thesis hopes to sharé
with the colleagues something that mai“help them teach
the passive voice.

In this study passive concept is limited to simple
‘present and simple past tenses.Considering the observations
native speakers of Turkish who are learning English as a
foreign languagé face with some difficulties and make
some erroré,such as,choosing the wrong tense marker and
using a regular verb instead of irregular verb and having
a confusion in choosing the right subject or object.For

example:

i. The mechanic discovered the problem.

The problem is discovered by the mechanic.

ii. The secretary writes some letters.

Some letters are writted by the secretary.

iii. A hurricane destroyed the small town.

A hurricane was destroyed the small town.

BEven though passive construction is taught as a
conversion of active in foreign language classes,it is
necessary to use passive in some positions because

passive is not always used with a conversion of active.

This thesis is a diagnostic study of the sources



of the problems Turkish learners encounter while learning

and using the passive voice.

The purposes of this study are as follows:
1.To classify types of sources of errors in the use

of English passive for Turkish learners of English;

11.TIs passive learned better by translating the first
language into second language and visa versa or in a
context situation? |

iii. To investigate what sort of source(s) of error

will occur more than the other errors.

To realize these aims contrastive and error

analysis are used.

A translation test and a contextual test 1is

'

given to the students of Engineering Faculty at the

Anadolu University,Eskisgenir.



CHAPTER II

THE EFFECTS OF CONTRASTIVE ANALYSIS

IN LANGUAGE TEACHING

2.1. CONTRASTIVE ANALYSIS HYPOTHESIS

Second language learning basically involved the
overcoming of the differences between the two linguistic
systems, the native and target languages.linguistic system
deéls wifh the systematic comparison and contrasting of
the native snd target (or second) language systems,

commonly known as "contrastive analysis" (Brown, 1980:14é).

Linguistic contrasts between two languages would
enable the linguist to predict. the difficulties a learner

would encounter (Brown, 1980:149).

One can predict and describe %he patterns that
will cause difficulty in learning,and aescribe the
patte;ns that will cause difficulty,by comparing sys-
tematically the 1anguage,to§be learned with the native

language of the student (Ladb) 1957:193)-



Those elements that are similar to 'the learner's'
native language will be simple for him and those elements

that are different will be difficult(Richards, 1974:204).

The Contrastive Analysis hypothesis has two ver-

sions,a strong and a weak version.The strong version

contrasts the system of one language with the system of
a second language and predicts the difficulties of a
speaker in learning the second language by the help

of teaching materials.The weak version explains the sim-

ilarities and differences between systems and contains
such phenomena as faulty translation,learning difficult-
ies,and,so on.The errors in weak version are observed

errors. No theory of contrastive analysis ,strong or

weak should be expected to acébunt for all errors of

language learning (Schuman and Stenson, 1978:5).

According to Brown's "Principles of Language
Learning and Teaching"(1980),Contrastive Analysis has

four different procedures:

1. Description: The linguist or language teacher,

using the tools of formal grammar,explicitly describes

the two languages in question.

2. Selection: is made of certain forms— linguistic

items,rules,structﬁres — for contrast,since it is virtvally
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impossible to contrast every possible facet of two lan-

guages.

3. Contrast: The mapping of one linguistic system

to the other.

4. Prediction:It can be arrived at through the

formulation of a hierarchy of difficulty or through more
subjective applicants of psychological and linguistic
theory.Prediction depends on the basis of the first

threée procedures.

In contrastive analysis the role of translation
and transference in the acquisition of a foreign or
second language becomes clarified.Thus this type of
analysis is relevant to a more objective evaluation of
translation in second or foreign language teaching and
learning(Allen, 1978:281)

In a basic course the main purpose is to teach
the in‘tralingual skills,reading,listening,speaking,
writting and the culture.The place of translation is

subsidiary but important.

Newmark(1982) claims that translation can throw
some light on the relation between one language and

another.It is also a tool in intercultural comparison.



Translation attempts to give some insight into
the relation between thought,meaning and language, the
universal,cultural and individual aspects of languvage
and behaviour,the understanding of cultures, the
interpretation of texts that may be clarified and even

supplemented by way of translation.

Also,translation from native to foreign language
are useful in testing of spoken and written foreign
utterances: the exXercises should consist of basic
grammatical transportations and one-to-one lexical
transiations combined with other forms of testing

related toucqntext and situation.



CHAPTER III

A CONTRASTIVE STUDY OF PASSIVIZATION

IN TURKISH AND IN ENGLISH

3.1. PASSIVIZATION IN ENGLISH

The massive verbal phrase consists of sowme form
of the verb "to be" followed by a past participle.'The
verbal category of voice,which affects not only the
verbal phrase but also the relationship between the
subject and its verb and the verb and its object.Verbs
tend to take the passive form when the agent of the ac-
tion and the object of the same action are not and/or
cannot be separated from each othet:The passive voice
is a grammatical device for (a)bringing the object of a
transﬁtive verb into prominence by making it the subject
of the sentence and (b) getting rid of the necessity of
naming the subject of a transitive verb.In a passive
voice sentence,we want to embhasize the action,what hap-
vened rather than who or what performs the action.The
subject is placed after the verb or is omitted from the
sentence.Therefore,passive sentence often sounds imper-

sonal and objective.

10
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Literature in the field of language teaching shows
that the passive voice is used more frequently in written
than in spoken English.It is usually found in textbooks,
scientific ,business, technical reports,government reports,
and in newspapers.However,in the spoken language it is
used quite frequently in television and radio news reports

and in commercials.

3.1.1. THE USE OF PASSIVIZATION IN ENGLIEH

English use passive in the ways as follows:

I.The passive form of the present simple tense is

am done
is “+‘ cleaned ,
are etc.

Many accidents are caused by dangerous driving.

I am not often invited to parties.

II.The passive form of the past simple tense is

was _{F_done
were cleaned

This room was cleaned yesterday.

During the night we were all woken up by a loud

explosion.
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When was that castle built?
ITI.When the verb in the active voice takes two objects,
it is more usual in English to make the personal object
the subject of the passive voice.Some. of these verbs are

give,
send,show,lend,pay,promise,refuse,tell,offer and etc.

Someone gave her a bulldog.

i.She was given a bulldog.
ii.A bulldog was given to her.

Someone gave me a book.

i.I was given a book.
ii.A book was given to me (Allen,1974: 117)

The form 'A bulldog was given *to her' or 'A book

was given to me' would be used when we need to stress

Y

this new subject.

IV.When a verb+ preposition+ object combination is put

into the passive the preposition will remain immediately

after the verb.

The letters are written to the headmaster.

These cubs were played with guite safely (Soytekin,

1984: 357)-

It is like in verb+ preposition or adverb com-

bination.

The old newspapers were thrown away.

The children were well looked after.

V.After some verbs,the direct object is written in

object complement to explain the object with a noun or
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an adjective.

Queen Victoria considered him a genius.

They elected him president.

We regarded him as an expert.

These sentences can become passive,

He was considered a genius.(by Queen Victoria)

He was elected president.

He was regarded as an expert.

I made the room beautiful.

i.The room was made beautiful.

The other children called him stupid.

i.He was called stupid (Swan,1980: 461)

VI.The verbs which show the finished result of an action

are called perfect verbs.Cut,close,park,build are per-

fective verbs.Past participals and perfective verbs and
their passive forms have two meanings.They show the action
and the result.

The theatre was closed.

Its two meanings are,
i.The theatre was closed by the police on the
orders of the mayor (Swan,1980: 465) .
ii.When I got to the theatre I found that it wes
closed.

In the first sentence closed is the opposite of
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opened and shows an action.

In the second sentence closed is the opposite of |

opened and it shows a state,not an action.It is almost
like an adjective.

The vegetables are all cut up.

I think your ankle is broken.(Swan,1080¢ 465)
VII.Sometimes you can use get instead of be in the passive.

There was a fight in the publﬁut nobody got hurt.

=nobody was hurt |

Did Ann get offered the job?

=Was Ann offered the job?

You can use get in thé passive to say that some-
thing happens to someone or something.Often the action
is not planned,it happens by chance.

The dog got run over by a car.

=the dog was run over

In other types of situation get is not usually

possible.

George is liked by everyone.(not'gets liked')

Get is used mainly in informal spoken English.
You can use be in all situations (Murphy,1985: 88)
VIII.Be born is a passive verb and is usually past.

Where were you born? (not'are you born')Past Simple
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I was born in Chicago. (not 'I am born')past simple
How many babies are born in the hospital everyday”?

present simple (Murphy,1985: é8)

*3.1.2. THE PASSIVE PROBLEM IN DATIVE MOVEMENT

I.to- datives have three passive forms corresponding to
external and internal dative phrases.
I gave a book to John or I gave John a book.

i.A book was given to John.

ii.John was given a book.
iii.A book was given him.
II.for- datives have only one passive form which corre-
sponds to the active form with an external dative.
I bought a book for John.

i.A book was bought for John.

The sentences in the first group had to precede
the passive rule but the sentence in the second group
had to follow the passive,and that therefore the two

rules must be distinct’ (Green, 1974: 70).
3.1.%. MAKING PASSIVE SENTENCES NEGATIVE

To make a verb in the passive voice negative,

place not after the first auxiliary.(Pollock,1982: 172!

PASSIVE NEGATIVE PASSIVE
was painted was not painted
is used is not used
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3.1.4. EXPRESSING THE AGENT USING "BY"

The agent is expressed in passive voice in the

following instances:
I.It is more interesting or important to emphasize what

happened rather than who or what performed the action.
There was a terrible storm last night.Hundreds of houses

were destroyed.

'By' is unnecessary.
II.The doer of the action is unknown.The subjects of such
sentences in the active voice are words such as !'they',
'people','someone’,'somebody’',etc.

Someone stole wmy car last night.

i.My car was stolen last night.

JBy' cannot be vused because the doer is unknown.
ITI.The doer of the action is known,but the speaker or
writer does not want to name the person who made a state-
ment or did something wrong.

The teacher ruined the top of this desk accident-

ally.

'By' is unnecessary.
Sometimes the doer of the action is necessary to
complete the meaning of the sentence.

the police officer is seen as an enemy by some,

looked to for aid and protection by others,and

taken for granted by most.

Notice that the auxiliary"is" is used only one
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he holiday weekend traffic death tall climbed

above the lower limit. which was predicted by the

National Safety Council.

IV.The doers of the action represent a large group of
different individuals.

A lot of coffee is grown in Brazil.

'By' is unnecessary.
V.The doer of the action is obvious.

This letter will be picked up after 1.00.(The

mailman will pick it up).

Our tests were corrected (The teacher corrected

them) .
'By' is unnecessary.

VI.When the subject of the sentence is a material then
preposition with is used before the material.The material
is helpful to the agent to do the action.

The rocem was filled with smoke.

The lock was covered with paint(Pollock, 1982:166)

3.2. PASSIVIZATION IN TURKISH

In Turkish most of the verbs are in active use,
the passive verbs are derived from active verbs with
construction markers.We insert a nassive suffix between
verb and tense marker.Passive ig optional,we don't make
them but we need them.Turkish use suffixétion to form
lexical classes and to express grammgtical relationshins.

A verb is said to be passive when theﬁsubject does not
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act but is acted upon.

3.2.1. THE USE OF PASSIVIZATION IN TURKISH

Turkish uses passive in-the ways as follows
I.The passive suffix is normally /-VI/. It wmakes the verbs
passive by adding to verb stems, simple roots, and deriv-
ed stems./VI/ is productive and widely used. It changes
according to the vowel harmony to /-il/, /-11/, /=ul/ ,
/-u1l/.

yazmak (to write) yazilmak (be written)
acmak (to open) acilmak (be opened)
gezmek (to visit ) gezilmek (be visited)
stipirmek (to sweep) stipiriilmek (be swept)
kesmek (to cut) kesilmek (be cut)
vermek (to give) verilmek (be given)
sormak (to ask) sorulmak (be asked)

IT.After a verb stem ending in a vowel or the consonant

/-1/ it is /-Vn/. /-Vn/ is limited.

beklemek (to wait) beklenmek (be waited)
tanimak (to know) taninmak (be known)
bilmek (to know) bilinmek (be known)
kaplamak (to cover) kaplanmak (be covered)
baslamak (to begin) béglanmak (be bepgun)
okumak (to read) okunmak (be Tead)

bulmak (to find) bulunmak (be found)
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ITI. When we add the suffix /-in/ to the verb stem, the

vowel of the suffix is deleted.

besle~-n-mek
oku~-n~-mak

sirala-n-mak

IV.Passive suffix takes place before most of the other
suffixes. Such as, negative, tense, participle, and per-

son suffixes.

oku~-n-ma-di passive marker+negative marker+tense marker
bekle-n-en passive marker+person marker

getir-il-di passive marker+tense marker

gir-il-mez passive marker+negative marker

V. Passive and reflexive Qerbs overlap semantically as well
as formally. Suffix /-Vn/ does not always denote passive
meaning. The reflexive and passive forms are identical .
Where confusion might arise, the passive is distinquished
by a doubly passive suffix. The first suffix is /-Vn/,

the second is /-V1/ after the /n/ of /-in/.

s6ylemek soyle-n-il-mek (be said)
denemek dene-n-~il-mek (be tried)
karsilamak karsila-n-11-mak (be met)

istemek iste-n-il-mek (be wanted)
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The reflexive sense may be unambiguously conveyed

by the reflexive pronoun kendi, kendini.

3.2.2._THE IMPERSONAL PASSIVE

The most remarkable feature of the Turkish passive
is its impersconal use. In impersonal passive sentences the
object is not talked about but the action is directly talk-
ed about. Whoever does it is not important, the doer is
indefinite. When these are used with transitive verbs ,
the object of the active sentence is the subject of the

passive. They never have subjects.

Park yapilmaz - No parking - One does not park
Sola sapilmaz - No left turn - One does not turn to left
Bisikletle gidilmez -~ No cycling

Purulmaz - Do not stop - One does not stop

InLIurkiSh, intransitive verbs may be made passive ,
as there was no object to the active form, there can be 1o
subject to the passive form, so such verbs are used imper-
sonally . When they are out of a specific context théy are
difficult to translate into English. They are marked mor-
phologically and syntactically transitive but remain se-

mantically intransitive.

Kac yasinda asker olunur ?
. (At what ages does one become a soldier ?(Lewis,

1959: 94)
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Istasyona bu yoldan gidilir.

(One may go by this way) (Lewis, 1959:93)
Tahtaya yazilda.

(One wrote down the blackboard).

Okuma yazmaya bu kitapla baglanar.

(One begins to read and write with this book).

This construction is used only with the present
or definite past and is the best way of providing the

English indefinite "one".

3.2.3. INTRANSITIVE COMPOUND VERBS

There is a number of intransitive compound verbs,
formed with olmak, side by side with the transitive verbs

with etmek -for example, memnun elmak "to be pleased",

memnun etmek "please'". Similarity, there are verbs kay- !

betmek "lose", kaybolmak "get lost".Kaybolmak is much

more common than the passive kaybedilmek ; as a general

rule, usé kaybedilmek only when an agent is explicitly

expressed.

In the written language, the passive of compound
verbs may be made with olunmak as well as edilmek (Under-

hill, 1980:337).
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Bu ilag¢la kimse iyi olmasz

"With this medicine no one becomes well " may Dbe
expressed impersonally ,

Bu ilagla iyi olunmaz , using the aurist present

negative passive.

Tenkit ediyorlar
(They are criticizing him )
"Tenkit olunuyor " or "Tenkit ediliyor "

(He is being critized )

3.2.4. TRANSITIVE AND INTRANSITIVE PAIRS

I. Sometimes the passive suffix serves simply to derive
intransitive verbs from transitive ones. For example ,

yormak "tire" , yorulmak "be tired" ( "of ":ablative).

Bu is beni yordu (This job tired me )

Bu isten yoruldum (I got tired of this job )

Similarly,kirmak 'break’ (transitive),kirilmak
'break' (intransitive).

Iskemleye oturdugum zaman kirildi.
I1.In some cases the derived intransitive verbs do not
have exactly the same meaning as the active verb from
which they come:

atilmak (be thrown) attack (with dative)
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bozulmak (be spoiled) (become angry- 'at':dative)

cekilmek (be pulled) (withdraw,get out of the way-)
(With ablative)

sarilmak (be wrapped) (embrace-with dative)

There are pairs of transitive and intransitive
verbs that are historically related by means of the
passive suffix-for example,ayirmak (put'something'aside)
ayrilmak (separate)

Orhan Bey karisindan ayrilda.

Gazeteler geldigi zaman, bir tanesini sigze ayi-

racagim.(Underhill,1980: 33%6)

IITI.There is a class of verbs that are intransitive in
Turkish but their normal English translations are tran-
sitive.These are the verbs that are sometimes said to
'take the dative' or'the ablative'.Such as,English 'begin'
is transitive: 'We began the lesson'.But Turkish baslamak

is intransitive: in Derse basladik, the noun ders is not

the object (since it is not in the objective case) but
is in an adverbial relation like any other dative.
Therefore, ders may not be the subject of the passive

verb baglanmak. Instead, Derse basladi 'He began the

lesson' is exactly parallel‘to Sola* sapti 'He turned to

the left': the only possiblé passive igs an impersonal

construction,Derse ba§1and1:'There was beginning of the

lesson, which may be translated'The lesson was begun'
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in English {(Underhill,1980: 33%5)

3.2.5. BXPRESSING THE AGENT

I.The doer of the passive sentence is the noun and it is
the passive subject of the active sentence.To indicate
the agent of a passive verb,we may use the postposition

tarafindan.

Fincan, hizgmetci tarafindan kairildi.

The cup was broken by the servant (ILewis,1959:94)

Ders ogretmen tarafindan anlatilda.

The subject was taught by the teacher.

These uses are not very frequent,because they are

|
simpler to say Hizmetc¢i fincani kardi 'The servant broke

the cup' or Dersi Ogretmen anlatti 'The teacher taught

the subject'.

II.0ther common way of expressing the agent of a passive
sentence is done by using the adverbs formed from some
nouns by the adverbial suffix '-~CE'.This suffix is add-
ed to the main subject. '?

Bu ise hiikiimetce karar verildi.

To this work governmentally decision was given
(Lewis,1959: 94)
III.If the action is done by an instrument,it is exprees-

ed by vasitasiyla or ile.
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Gorba kagik vasitasiyla karistarilda.

Gorba kasik ile karistirilir.

Peynir terazi vasaitasiyla tartailar.

Peynir ferazi ile tartilair.

Su bardakla ic¢ilir.
Su bardak vasitasiyla icilir.

The words kasik,terazi and bardak are not the

agents, they are the instruments.

3.%3. A COMPARISON OF I'ik SIGNLFICANT FEATURES

OF PASSIVE IN ENGLISH AND IN TURKISH

Both English and Turkish use passive voice.Be-
cause of being different languages they have some simi-~

larities and differences in form, meaning,and use.

TENSE ACTIVE VOICE |, | PASSIVE VOICE

(1) keep (I)am kept

simple present| (yuparagza ederim)| (Muhafaza edilir(im))

(1) kept (I) was kept

simple past (Muhafaza ettim) | (Muhafaza edil(dim))
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3.%3.,1. SIMILARITIES IN PASSIVE BETWEEN ENGLISH

AND TURKISH

I.a2) Not every verb can be changed into the passive voice.
Only the verbs which have an object can be changed.For
examle,the following sentences cannot be written in the

passive voice because they do not contain objects.

She seems tired.

He_ate quickly.

Hasta gdriniliyor.

Okula gitti.
b) The doer in a passive voice sentence is often not
mentioned ; therefore, a passive sentence often sounds

impersonal and objective.

One does not park.
Park yapilmasz.

c) The passive voice is used more fyequently in written
than in spoken English,in radio news‘feports and news-
papers.

d)A sentence in the active voice is usually preferable
to a sentence in the passive voice because an active
voice sentence is shorter and more direct.

e) It is more interesting or important to emphasize

what happened rather than who or what performed the ac-

tion.
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The room was swept.

Oda silipirildii.

The bridge was repaired.

Kopri onarilda.

The piano is pulled to the other corner.
Piyano diger kdgeye cgekilir.

f) Some sentences contain both a direct and an indirect
object. Either the indirect or direct object can become
the subject of the passive sentence.

Someone'gave him a thousand dollars.

He was given a thousand dollars.

A thousand dollars were given to him.

The hospital sent his wife the bill yesterday.
His wife was sent the bill yesterday.

The bill was sent to his wife yesterday.

Ona bin dolar verildi.

Bin dolar ona verildi.

3.3.2. DIFFERENCES IN PASSIVE BETWEEN ENGLISH

AND TURKISH

I.a2) In English passive is made by some from of the verb

to be followed by a past participle.

SIMPLE PRESENT SIMPLE PAST
am wa
—kpast varticiple
is-f—past participle were
are
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Turkish is an agglutinating language. Turkish
forming passive by the help of some suffixes /vl/ and a
double passive form the first suffix is /vn/ the second

is /vl/ by adding to verb stems,simple roots and derived

stems.
yaz ~ di yaz - 11 - d1
oku - du Oku - nul - du
sb&le - di Soyle - nil -~ di

b) Both English and Turkish have some verbs which are
always used in passive.
be born
be surprised
be shocked
nefesi kesilmek
geri cekilmek
bayilmak
¢) Turkish use 'tarafindan' and'~-CE' to express the agent,
'vasitasiyla' or 'ile' to express the instrument,but
English use 'by' to express the agent and 'with' to express

the instrument.

%.4. PREDICTION

The major contribution of the linguist to lan-
guage teaching is seen as an intensive contrastive
study of the systems of the SGcond language and the

mother tongue of the learner. Out of this comes an in-
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ventory of the areas of difficulty which the learner will
encounter and the value of this inventory will be to
direct the teacher's attention to these areas so that

he might devote special care and emphasis in his teach-
iné to tﬁe overcoming, or even avoiding,of thesis pre-

dicted difficulties.

To sum up these predictions,we can assume that
the following areas might be sources of errors for Turk-

ish speakers in the production of passive in English.

1- The tense marker

2~ The subject—~ verb agreement

3- Irregular verbs

4~ Tﬂe subject -~ object confusion

5~ Passives with two objects

6- Singular -~ plural confusion in subject - verb agreement

T- Perfective verbs in English

8- Middle verbs



CHAPTER IV

BRKOR ANALYSIS AND
SOURCES OF ERROR

4.1. INTRODUCTION

. (
According. to Schumann and Stensen (1978),research

in foreign language teaching has begun ﬁo direct itself
when ugderstanding of second language learning is increas-
ed.As with any research,new theoretical and methodological
concepts come out as old ones are proved inadequate.
concepts discussed. #hen the odncepts discussed for the
past seyerallyears were analyzed,one . can possibly encouvn -

.ter ,first,linguistic analysis and then,contrastive analysis,

finally,error analysis in the literature.

Linguistic analysis is concerned with the compe-
tence for his own language which a native speaker possess-
es,a competence quite different from that which a non-
native learner of the language would have. For this
reason,generative linguists have expressed doubt as to
the value of linguistic analysis.Arising from the failure
of Contrastive Analysis to adequately account for student
errors,references began appearing in the literature to
a new technique: Error Analysis. It has been proposed
as an alternative or supplement to Contrastive Analysis

(Schumann and Stenson, 1978:1-2).

50
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It is apparent when one thinks about what is involved
in actually doing an analysis.of errors,that there is rela-

tively small difference between it and the weak form of

Contrastive Analysis .The Contrastive/Error Analysis

contraversy had its origin in the directionality of the

the analysis: whether error analysis started from the anal-
ysis of the language being studied or from the student's
performance.If one compares the weak form of contrastive
analysis to error analysis,s/he finds that in fact they
both make their departure from the same point:the target
language as the student”speéks it.Both attempt to account
for observed facts.Therefore it is suggested -that contrast-
ive analysis in its weak form should be considered just

one aspect of the larger area of error analysis.Moreover,

both are specific forms of linguistic analysis (Schumann

and Stenson, 1978:3%-4).

According to Corder (1978),by paying attention to
the learner's errors,it will be better to understand |
his needs and to stdp a2ssuming we know what he
should learn and when he should learn it.These errors
can be significant in three ways: (1)they tell the teacher
how far the learner has come and what he still must learn;
(2)they give the researcher evidence of how a second
language is learned, (3)they provide the learner with a
way of forming and testing hypothesis about the nature

of the language he is learning. i
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Errors in second language leafning could be avoided
if we were to make a comparison of the 1earner's mother
tonguetand the target language.Interpretation of errors
in secohd language learning along the lines of errors in
first language learning suggests that second language
errors are different from thoée made by children learning

English as a mother tongue (Richards, 1974:32)

4.1.1. ERRORS IN LEARNING FIRST LANGUAGE

The children learning his first language make
countless 'mistakes' from the point of view of adult
grammatical language.The child's first language acquisi-
tion centers on the psychology of learning,such as,teach-
ing himself his mother tongue,the development of his other
faculties - intelligence,cognition,perception,the struct-
ure and the rules of the particular language(Richards,1974
:34)

Many of the mistakes are logical in the limited
linguistic system within which the child operates,but by
carefully processing feedback from others the child slowly
but surely learns to produce what to produce what is

acceptable speech.

4.1.2. ERRORS IN LEARNING SECOND LANGUAGE

Second language learning is a process that is
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clearly not unlike first language learning in its trial-
and-error nature.Inevitably the learner will make mistakes
in the process of learning, and indeed will even impede
that process if he does not commit errors and then benefit
in turn from various forms of feedback on those errors

(Brown,1980:164).

4.1.3, MISTAKES AND ERRORS

All people make mistakes, in:hpth native and sec-
ond language situations.Native speakers are normally cap-
able of recognizing and correcting such "lapses"or mistakes,
which are not the result of a deficiency in competence
but the result of some sort of breakdown or imperfection
in the process of producting'épeech.mhese hesitations ,
slips of the tongue,random ungrammaticalities,and other
performance lapses in native-speaker production also occur
in ‘second language speech.Such mistakes must be carefully
distinguished from errors of a second language learner,
idiosyncrasies in the interlanguage of the learner which
are direct manifestations of a system within which a

learner is operating at the time (Corder, 1978: 122).

An error is a noticeable deviation from the adult
grammar of a native speaker,reflecting the interlanguage
competence of the learner.If a learner of English asks,

"Does John can sing?" he is probably reflecting a competence
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level in which all verbs require a pre-posed do auxiliary
for question formation.He has committed an error, most
likely not a mistake,and an error which reveals a portion

of his competence in the target language.

The difference between an error and a mistake
cannot be always told.If,on one or two occasions, says
"John can sing",it is difficult to determine whether
"cans" is a mistake or an error. "Céps" and other such
forms are errors indicating that the learner has not

distinguished modals from other verbs(Brown,l980:165-66).

4.1.4. SOURCES OF ERROR

According to Brown (1980),final step in the analysis of
learner speech is that of determining the source of error.
Brown tried to find out the answers to some questions,such
as,'Why are certain errors made?,What cognitive strategies
and styles or even personality variables underlie certain

errors?'.

To identify sources,the teacher or researcher
should understand how the learner's cognitive and affective
self relates to the linguistic system and to formulate an

integrated understanding of the process of second language

acquisition.
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4

Some of the varied forms of sources of error related

to learning strategies and some to other properties.

4.1.5. SOME OF THE VARIED FORMS OF SOURCES OF

ERRORS

1. Interference: error may be defined as the use

of elements from one language while speaking another and
may be found at the level of pronunciation,morphology ,
syntax,vocabulary,and meaning.English learners can say
'they' for 'day'.This error is a negative interlingual
transfer.While it is not always clear that an error is
the result of transfer from the native language,many such

errors are detectable (Brown, 1980:173%).

2. Intralingual transfer (Overgeneralization):

Intralingual interference is the negative transfer of
items within the target language,or,put another way, the
incorrect generalization of rules within the target lan-

guage.It is a major factor in second language learning.

If the learner progresses in the second language,,
his previous experience and his existing subsumers begin

to include structures within the target language itself.

3. Performance Krrors: are quite normal aspects

of language use.When people are tired or hurried they
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all make errors of this type.lhis kind of errors are

related to the function of the length of the sentence the
speaker is trying to produce énd also memory limitations
rather than to competence.leachers and researchers interest
on learner's competence in a second language can be examined

by looking at learner's speech (Richards, 1974:40-41).

4. Induced Errors:arising from the methods or mater-

ials used in the teaching (Allen,1978:131).

A teacher may out of some ignorance provide incorr-
ect information-not an uncommon occurence- by way of mis-
leading definition,word,or grammatical generalization

(Brown,1980:177).

It is not easy to identify the errors which the
learner has been exposed.This class of error,teaching-
induced error,is avoidable or redundant and represents

inefficiency in the learning-teaching process.

5. Developmental Error: indicate the learning |

sequence by which particular grammatical rules are built
up and those that represent the final state of the spneak-

er's competence (Richards,1974:41).

This type of errors téké place within the overall

sequence of language development(Richards,1974:42).
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First language acquisition errors and develop=-

mental errors arvre similar'(Dulay and Burt, 1974:131).

6. Communication Strategies: employed by the learn-

er to get a message across to a hearer.It overlaps both

inter and intralingual transfer and context of learning.

Communication strategies form a separate and significant
source of error.A communication strategy is the conscious
employment of verbal or nonverbal mechanisms for communi-
cating an idea when precise linguistic forms are for some
reason not readily availablé to the learner at a point in

communication (Brown,1980:178).Some of these strategies are:

a)Avoidance: is a common communication strategy which

has several subcategories.Syntactic and lexical avoidance
within a semantic category is the most common type of
avoidance.For example,If a learner of English wanted to
say "He was a liar," but with the difficulty of the
initial /1/ sound in English chose instead to say "He

did not speak the truth"™ it is a phonological avoidance.

b)Prefabricated patterns: is a common communication

device that is related to memorization of phrases or

sentences without internalizing.For example,when a bi-
lingual says "I do not speak English" this means that
he learns prefabricated patterns at bthe beginning of a

language learning experience when tﬁe structure of the
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language is not known.

c)Cognitive and personality styles: are kinds of errors

related to one's own personality style or style of think-
ing.These errors may be most difficult to isolate.Cogni-
tive and personality styles are not frequent and they

are related to discourse errors.

d)Language switch: In all these strategies learners are

incapable of producing meaningful utterance.They may use
their native language whether the hearer knows that
native language or not.Some of the universals of nonverbal
expression sometimes enable a learner to communicate an
idea in his own language to someone unfamiliar with that

language (Brown,1980:181).

7.Ambiguous Errors: those errors that can be cate-

gorized as either interference-like errors or Tl develop-
meﬂtal errors.Tor example,"Terina not can go" produced

by a Spanish child reflects Spanish structure and is

also typical of American children learning English as

their native language (Dulay and Burt,1974:115).

In Chapter V these error types will be applied to
define the errors done by students while .using English

passive construction.



CHAPTER V

A DIAGNOSTIC STUDY ON

ENGLISH PASSIVE CONSTRUCTION

5.1. RESEARCH DESIGN

The passive voice in English was taught to the
second-year students at the faculty of engineering of
the Anadolu University.This construction was taught by
the help of the textbook Exchanges A.According to the
textbook the students were responsible to learn the

passive use of simple present tense and simple past

tense.

It was determined that the students had some
difficulties when they put the passive voice into use.
For that reason,this thesis examines the students

errors in terms of sources of errors.

5.1.1. SUBJECTS

Twenty-five students of the department of Archi-
tecture and twenty-five students of the department of

Industrial Engineering from the Faculty of Engineering

39



40

were the subjects of this research.

5.1.2. TESTS

Two types of tests were given to the students in
each group. Translation test was the first type of test
including two parts,from English into Turkish and from

Turkish into English.

Second type of test was a. contextual test includ-
ing two contexts,one in a past simple and the other one

in a present simple.

In translation test ten sentences in English and

ten sentences in Turkish were asked them to translate.

In contextual test a sample passive context was
given and asked students to write down two different

passive contexts using groups of words.

5.1.%. RESULTS

The results of the two translation tests and con-
textual test were drawn in the diagrams considering the

students correct answers,errors,and no answers,also their

percentages were analyzed.
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By illustrating the numbers and percentages the
tables and histograms of the sources of errors in trans-
lation tests and contextual test were drawn.Translation
tests from English into Turkish and from Turkish into
English and contextual test were compared to find out

the similarities and differences between them.

Table 5.1. Number of correct answers, errors and no answers in translating English
passives into Turkish and Turkish passives into English for both groups

Translation Tests Correct Answers Errors No Answers Total

English — Turkish
Number of

334 129 37 500

Turkish — English
238 198 R 64 500
Number of

In the translation tests 1000 items were analyzed.
In the translation test from English into Turkish the
number of students' correct answers were more than the
one from Turkish into English.That ié?students made less
errors in the test from English into Turkish.37 students
gave no answers in translating from English intc Turkish

but 64 students gave no answers in translating from Turk-

ish into English.That means that the students are better
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in translating the passive sentences from English into

Turkish.Table. %.1.

Table 5.2.refers to the percentage of the scoves

obtained in the translation tests in detail:

Table 5.2 Percentages of correct answers,errors and no answers in translating English
passives into Turkish and Turkish passives into English for both groups

percentage of

Translation Tests Correct Answers Errors No Answers Total
English — Turkish
NGHSh — TurKis 66.8 258 7.4 100
percentage of
| Turkish — English
476 396 128 100

The percentages of correct answers,errors and no

answers in the translation test from English into Turkish

and Turkish into English were illustrated in Figures 5 .1.,

5.2. and 5.3,

4
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Figure 5.1 Percentages of correct answers ,errors, and no answers in translating
English passives into Turkish for both groups
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Figure 5.2 Percentages of correct answers, errors and no answers in translating
Turkish passives into English for both groups
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Figure 5.3 . Percentages of correct answers, errors and no answers in translating

passives English into Turkish and Turkish into English for both groups

In translating passives from English into Turkish
the percentages of correct answers were higher and errors

and no answers were lower than the translation of passives

from Turkish into English.

In the contextual test 650 itéhs were analyzed.
The number of students' correct answers were 406.The

number of their errors were 239 and 5 of the students

gave no answers.
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Table 5.3 Number and percentages of correct answers , errors and no answérs
in contextual test for both groups

Correct
Contextual Test Answers Erors No Answers Total
Number of 406 239 5 650
Percentage of C62.47 36.77 0.76 100

The percentages of correct answers were much higher

than the 'percentages of errors and no answers scored the

least percentage.

Figure 5.4. shows this significant difference in detail

detail:
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 om———

Correct Answers Errors No Answers

Figure 5.4 Percentages of corfect answers , erfors and no answers in
contextual test. for both groups



5.1.4. CLASSIFICATION OF ERROR TYPES

46

In the light of the diagrams demonstrating the

total errors and percentages of the errors in the tests

the classification of the errors were illustrated accord-

ing to their sources.

Table 5.4 Number and Percentages of different error types in translating English
passives into Turkish and Turkish passives into English for both groups

Sources of Errors

Translation

Tests

English —Turkish

Turkish —= English

Number of | Percentage of Number of Percentage of
Interference 18 13.95 75 37.87
Overgeneralization 23 17.82 37 18.68
Developmental 62 48.06 20 10.10
Ambiguity 26 2015 59 29.79
Perforn]ance' 0 0.00 7 3.53

According to the results observing above the

number of interference errors in the test from Turkish

into English were significantly higher.That is,Turkish

students were under the effect of their native language.

In overgeneraligation and ambiguity type of errors the
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the students obtained better scores in translating from
English into Turkish.When the developmental errors from
English into Turkish were examined,it was obvious that
the students made wost of the errors.in this type.Per-
formance errors were the least type of errors in the

test translating from Turkish into English.The perform-
ance errors that students made were mostly in choosing
the suitable word although the suitable ones were written

on the board.

The percentages of sources of errors in the trans-
lation test from English into Turkish and Turkish into

English were shown in Figures 5.5.,5.6. and 5.7.
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Figure 5.5 Percentages of different error types in translating English
passives into Turkish for both groups
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Although the percentages of interference errors
were higher in translating from Turkish into English,
the percentages of developmental errors were higher in
translating from English into Turkish.The percentages
of overgéneralization errors in translating to Inglish
into Turkish and Turkish into English were more or less

t
the same.

Table 5.5 Number and percentages of different error types in
contextual test for both groups

‘  Contextual Test
Sources of Errors
, Number of Percentage of
Overgeneralization 97 ®. 40.58
beveloprnental 132 55.23
~ Ambiguity 10 418

Contextual test includes three types of errors,
overgeneralization,developmental and ambiguity.The stu-
dents mostly made developmental errors.The number of
developmental errors were 132.This error type wac followed
by overgeneralization including 97 errors.The number of

ambiguity errors were only 10.

Figure 5.8. shows this significant difference in

detail:
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Figure 5.8 Percentages of different error types in contextual test for both
groups

5.1.5. SUMMARY

The error types in the test from English into
Turkish were different from the ones in the test from
Turkish into English in number and in percentage.The
number of correct answers were high in the test from
English into Turkish.That is,the students are not bad
at translating the passive sentences from English into

Turkish.

The scores in the contextual test indicated that
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the students are considerably successful in the recog-
nition of passives.The reason of the case seems to de-
pend on that a given sample context help the students

write down the passive sentences mechanically.



CHAPTER VI

CONCILUSION

6.1. DISCUSSION

When considering the results of translation test
and contextual test it was obwvious tﬁét most of the stu-
dents mastered the form of the passive.without much dif-
ficult&,but,despite having learnt it,often fail to make

use of it.

When the correct numbefs in translation tests
were analyzed one could understand that the students got
higher scores in translating from English into Turkish,
but they were not good at translating from Turkish into
English.This showed that the use of the English passives

were difficult for Turkish students.

The number of different types of errors in trans-
lating from BEnglish into Turkish were classified in four
groups,interference,developmental,overgeneralization and
ambiguity,but in translating from Turkish into English

they were classified in five groups,interference,develop-

52
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mental,overgeneralization,ambiguity and performance errors.

In translation test from English into Turkish the
students got high scores in developmental error type.
That is,the errors were the same in acquisition of IL1l.
In spite of this,in translation test from Turkish into
English they got high scores in interference errcrs be-
cause the answers of the students were under the reflec—
tion of IL1.If the sample sentence was used in Turkish
in passive voice,its English equivalence was tried to
be used in passive although it was n6§ passive.At the
same time in translating from Turkish into English stu-
dents ‘made some performance errors,For example,despite
being given the meaning of the verbs and necessary words
on the board the students translated the word in the

way they know.

When the " results of the contextual test were exam-
ined it 1is clear that the number of correct answers
are much higher than the ones in translation test.The
students build up a context mechanically by the help of
the groups of words given in an order in the diagrams.

(Appendix III)

The number of different error types in contextual

test are in three different error sources , overgene-

ralization,developmental,ambiguity.The highest error
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score was in developmental error type as the scores
were present in translating from English into Turkish.
There were ten ambiguity errors because the students
selected 'a wrong word for the subject or verb although

they were given in their proper order.

6.2. IMPLICATIONS

By the help of contrastive analysis and error
analysis the following suggestions can be maintained.

Passive needs careful examination.It is widely
recognized that the passive is not just an alternative

way of expressing the active.

.
The native user of English does not master the

passive form by converting sentences into it from the

active.The use of the passive occurs naturally.

Therefore,what the learners of second language need to be

taught is why the active form is used in certain situ-

ations while the passive is used in others (Byrne,19€6:128).

A contextual type exercise,with an adequate con-
text provided,woﬁld seem to be much more effective and

far less misleading than the conversion exercise.

If the contexts are well chosen, the student
learns a grest deal about the use of the passive as well

as practising its forms.
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Although the passive is perhaps not effectively
practised through written exercises,it is preceded by a

good oral grounding.

Either to reinforce forms taught through situa=
tions or to practise forms for which situations are not
easy to devise, or to give additional practice in forms'

which learners find difficult.

6.3. SUGGESTIONS FOR FURTHER RESEARCH

In this study a group of lower intermediate level
students were chosen as subjects to‘examine the passive
construction.And it is limited with ohly simple present
and éimple past tenses.In further studies it can be
analyzed in advanced level students,so all the other

tenses and the indirect use of passive can be given.

According to the results of this thesis passive
can be taught in context and to understand if it is
better to teach it in contexts or not different contex-

tual type of tests can be given.

The translation test helps the students only to

master the form of the passive but if it can be studied

in contextual test they can. master the use of 1it.

In contextual test there were only three tyves
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of errors.There may be different types of errors in

further researches.

The students made some performance errors.Those
were related to their hesitations.In the further research-

es the teachers should pay attention to avoid this.
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1-

APPENDIX I
TRANSILATION TEST
Translate the following sentences into Turkish :

Clothes'are made of cotton or wool.

2-Letters are written in ink.

3
4~

8
9-

10-

He was considered a geniusy

The theatre.was closed by the police on the orders

of the major.

When I got to the theatre I found that it was closed.
Beethoven was born in 1770.

Mary was bought a present.

I was shocked by her attitude.

I was very amused by Miranda's attitude.

The work was begun.

B-Translate the following sentences into English:

1-
2~
3
4~
5-

Ev temizlendi.

Soforle konusulmaz.

Kirkdokuz Ogrenci mezun edildi.
Nefesim kesildi.

Thtiyar adam bayildx.
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6- Ankara'ya gidildi.

7- Ka¢ yasinda ilkokula baglanir ?
8~ Kopri 1979 da insga edildi.

9- Derse baslandai.

10~ Ali'ye bisiklet alindza.
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APPENDIX IT

CONTEXTUAL TEST

How cars are made at Eknglish Yransport?

First steel for the body is pressed and cut into
shape.The body is welded together.Then the bedy is sprayed
with paint.Next the engines are assembled.''hen the body
and engine are fitted together.After this,the other parts
are added.Finally,the car is tested.

According to the paragraph above,write a vparagraph

about how paper is made.Link them with words like(and,next,

then,after that ,finally).

1- the logs of wood/arrive/factory

2- the logs/crush |

3~ the crashed wood/mix/with water/to make pulp
4- China clay/add/to the pulp

5- the pulp/press/between heated rollers

6~ the finished rolls of paper/put/on the lorries

II. Write a paragraph about a rescue at sea.

1- a man/float/in the sea/last saturday

2~ a cry for help/hear
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3- the 1life boat/send out

4- the man/pull/on the board
5- he/wrap/in a blanket

6- he/give/something to drink

7- he/take/to the hospital

VOCABULARY

log : kiitik
crush: ezmek

pulp: kagit hamuru
press: sikigtirmak

heated roller:sicak silindir

roll of paper :rulo,top,tomar

lorry : kamyon
float : ylizmek

a cry for help : yardim cgagrisa

life boat : cankurtaran botu

send out : gondermek

on the board : potun ici

wrap : kurulalamak

blanket : battaniye
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APPENDIX III

A LIST OF TYPICAL KRRORS
SELECTED FROM THE EA DATA

I-Part A (Translation test from English inte Turkish)

1-

Interference Errors:

Beethoven 1770 de dogZmugtu.

Tiyatroya gittiFimde kapatildiZini buldum.
Miranda'nin davranigi g¢ok eZlendirdi.
Giyecekler pamuk veya ylinden yapiliyor.
Giyecekler pamuk veya ylnden yapilmig.
Beethoven 1770 de doZmugtur.

Beethoven 1770 de doZmugtu.
Overgeneralization:

Onun davranigindan gok oldu.

Giyecekler ylinlu ve pamuklu yapimidir.
Mektuplari miirekkeple yaziyor.

Yetkililerin emri ile polis tiyatroyu kapatti.
Yetkililerin emri ile polis tiyatroyu kapatmis.
Tiyatro yetkililere emredilerek kapatildi.

0 zeki olduZunu digilinir.
0 zekice diigiinliyordu.

0 zeki bir disiinirdii.
Is baglatilar.

is vaglatildai.

Ise baslanilda.

ise baglanir.

‘Developmental:

Is baslar.
Ig baglayor.
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is baglamig.
Is baglamigtir. .
Onun davranigsindan etkilendim,
Onun davranigina gok olmugtum,
Onun davranigindan gok edildim,
Onun davranigaindan goka ugratildim,
Miranda'nin davranigindan eglendirildim.
Mary hediye alda.
Tiyatroya gittigZimde kapali buluyorum.
Tiyatroya gittiZimde kapali bulurdum.
0 zeki kabul edilmigti.
O zeki kabul edilmeli.
Mektuplar mirekkeple yazildi.
Mektuplar miirekkeple yaziliyor.
Mektuplar mirekkeple yazilmaisg.

4~ Ambiguous:
0 kiz tarafindan gagirtildaim.
Onun davranigindan etkilendim,

Mektuplar miirekkeple yazilmigtair.
Giyecekler pamuk ve yiinden imal edilmigtir.

Tiyatro yetkililere emredilerek kapatildi.

II- Part B (Translation test from Turkish into English)

1- Interference Errors:
The driver is not spoken.
The driver was not spoken.
Not spoken,
Forty-nine students were graduated.
Forty-nine students have been graduated.
My breath is cutted.
My breath is cut of.
My breath was breatless.
I was be out of breath,
The old man was fainted.



Ankara was gone.

Overgeneralization:

The lesson is started.

The lesson is begun.

It was begun the lesson.

One was begun the lesson.

The lesson was started.

Ali dbuys Dbicycle.

Ali bought a bicycle.

Bicycle are bought.

The bridge building.

The bridge was building.

The bridge was builted.

Ankara was went.

We gone to Ankara,

Ankara is gone.

Ankara was go.

Ankara have been go.

Ankara is went,

I have got breathless,

I was out of breathed.

I was being out of breath.

The house is cleaned. .
Forty-nine students were graduate.
Forty-nine students was graduated.
Forty-nine students is graduated.
Developmental:

The house was clean.

The house cleaned.

The bridge was builded.

The lesson begun.

Ambiguous:

The o0ld man was faintten.

The old man is fainted.

Ankara was came,
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At what age the primary school was started?
At what age the primary school is begun?
At what age the primary school is started?
At what age the primary school started?

At what age the primary school start?

At what age the primary school starting?
At what age the primary school are begun?
When is the primary school begin?

The bridge was build. '

The bridge builded.

The lesson gtarted.,

Performance:

Ali was taken the bicycle.

Ali takes bicycle.
My breath was breathlessed.

III-Part C (Context)

Overgeneralization:

The logs of wood is arrived.
The logs of wooed was arrived.
The logs is crushed.

The crushed wood are mixed.
The crushed wood was mixed.
China clay are added.

China clay was added.

The pulp are pressed.

The pulp were pressed

The finished rolls of paper is put.

The finished rolls of paper was put.
The finished rolls of paper were put.

The finished rolls of paper are putted.

A man was float in the sea.
A man is floated in the sea.

A cry for help was heart.

A cry for help was heared.
The life boat sended out.
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The
The

The
The
The
The
The
The
The
The
The
He
He
He
he
He
He

He
He

He
He
He
He
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life boat was send out.
life boat is sent out.

life boat was sended out.
life boat sent out.

life boat is send out.

life boat were sent out.
life boat is sended out.
man pulled on the beoard.
man was pull on the board.
man is pulled on the board.
man is pull on the board.
wrapped in a blanket.

is wrapped in a blanket.
given something to drink,.

is given something to drink.
was gave something to drink.
wvas give somethihg to drink,

were given something to drink.
was took to the hospital.

is taken to the hospital.
is take to the hospital.
wvas take to the hospital.
is took to the hospital.

Developmental:

He

is wrap in a blanket.
was wrap in a blanket.
wrap in a blanket.

gave something to drink.
give something to drink,

A man is float in the sea,
A man was floating in the sea.
A man float in the sea.

A

A c
A ¢
Ac

man has been float in the sea.

ry heared .
ry for help heared.
ry for help was hear.
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A cry for help hear.
A cry for help is heard,

The finished rolls of paper put on the lorries
The pulp pressed between heated rollers.

China clay are add to the pulp.

China clay is add to the pulp.

Ghina clay added to the pulp.

The
The
The
The
The
The
The
The

logs
logs
logs
logs
logs

of wood arrived in factory.
of wood is arrive in factory.
are crush,

is crush.

crushed.

crushed wood was mix with water to make pulp.
crushed wood is mix with water to make pulp.
crushed wood are mix with water to make pulp.

IJII- Ambiguous:
The pulp press and between heated rollers.
The pulp and press are between heated rollers.
The pulp is added to china clay.
The paper is finished rolls put on the lorries.
A cry for helped hear.

He heart cry for help.
The board was the man pulled.
Someone wrapped he in a blanket,

The hospital was taken.
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