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Oz
Video model yontemi, model tarafindan sergilenen hedef davranisin videoteypten izlen-
mesi ve model alinmast olarak tanimlanan, bilimsel temelli uygulamalardan biridir. Video
model yontemi, pek ¢ok farkli becerinin 6gretiminde, hem normal gelisim gosteren ¢o-
cuklar hem de gelisimsel yetersizlik gésteren ¢ocuklarla kullanilabilen bir 6gretim yonte-
midir. Bu ¢caligmanin amaci, gelisimsel yetersizlik gésteren bireylere sosyal beceri 6greti-
minde video model yonteminin kullanildig: aragtirmalar incelemektir. Caligma nitel bir
dokiiman analizidir. Calismada belirlenen ol¢ttlere gore elde edilen dokiimanlar (aragtir-
malar) yazarlar tarafindan analiz edilmigtir. Caligma kapsaminda belirlenen dl¢ttleri kar-
stlayan 19’u yurt diginda 2’si yurt i¢inde yapilmig toplam 21 aragtirmaya ulagilmistir. Arag-
tirmalarin % 97’sinde otizm ve Asberger tanisi almig 3-15 yas grubundaki deneklerle ¢ali-
silmug ve % 81'inde 6gretimi yapilan sosyal becerilerin segilis nedenlerine yer verilmemig-
tir. Ek olarak bu aragtirmalarin yalnizca % 33’inde sosyal gegerlik verisi toplanmugtir. Bu
oran sosyal beceri 6gretimine odaklanan aragtirmalar i¢in oldukea dugtiktir.
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Sosyal beceriler, bireyin belli bir durumda olumlu sosyal sonuglar elde
etmesini ve toplum tarafindan kabuliini saglayan, gozlenebilir, ayrigti-
rilabilir, tanimlanabilir ve 6grenilmis davraniglardir (Colak, 2007). Sos-
yal beceri yetersizlikleri sadece gelisimsel yetersizlik gosteren bireyler-
de degil tim bireylerde goriilebilmekte ve bu yetersizliklerin giderilme-
si sistemli bir sekilde sunulacak sosyal beceri 6gretimini gerektirmekte-
dir (Begun, 1996). Sosyal beceri 6gretimi, belli 6gretim yontemleri kul-
lanilarak gerceklestirilebilir (Baker, 2004; Colak, 2007). Bu yontemler
arasinda; dogrudan 6gretim, sosyal pekistirme, geri bildirim, ipucu sun-
ma, firsat 6gretimi, sekil verme, model olma, davranigsal prova, is birlik-
li 6grenme, akran aracihi 6gretim, sosyal 6ykiiler ve video model uygula-

malar1 bulunmaktadur.

Video model, sosyal becerilerin 6gretiminde kullanilan etkili uygula-
malardan biridir. Uygulamalarin temelinde, bireylerin bilgi ve becerileri
davransga iligkin 6gretim yapilmadan ya da bireyin davranigin sonucunu
yagayarak 6grenmesi gerekmeden diger bireylerin bu davranglar: sergi-
lemelerini gozleyerek 6grendikleri gortisiine dayanan gézleyerek 6gren-
me kurami bulunmaktadir (Akmanoglu, 2008; Nikopoulos ve Keenan,
2006). Gozleyerek 6grenme ve modelden 6grenmenin insan davranigla-
rinin olugsumundaki 6nemini ilk ortaya koyan Gabriel Tarde'dir. Bu ku-
ramin onclleri ise N. E. Miller, J. Dollard ve A. Banduradir (Bandura
ve Walters, 1963; Nikopoulos ve Keenan, 2006).
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Bandura’'ya gore, bireyler pek ¢ok beceriyi ¢evredeki bireylerin dav-
raniglarini ve bu davraniglarin sonuglarini gézleyerek 6grenmektedir.
Bandura ve Walters (1963) gozleyerek 6grenmeyi gozlemcinin gozle-
digi davranis: taklit etmesi olarak degil, gozlemcinin gézledigi davra-
nglara iligkin bilgi toplayarak ve bu bilgileri kendine gére degerlen-
direrek davraniglari gergeklegtirmesi olarak tanimlamaktadir. Bandu-
ra gozleyerek 6grenmeyi biligsel cercevede agiklarken, Miller ve Dol-
lard (1941) davranigsal cergevede ve taklit etmenin bir iglevi olarak
agiklamaktadir. Bu goriise gore gozleyenin davraniglarindaki degisik-
ligin nedeni modelin kendisi degil, gozleyenin davranigini izleyen dav-
ranig sonrast uyarandir (aktaran Bandura ve Walters, 1963). Her iki
yaklagimda da gozleyerek 6grenme i¢in model olma ve taklit etme ol-
mak Uzere iki temel stirecten s6z edilmektedir (Charlop-Christy, Le
ve Freeman, 2000). Bu stire¢ video modelle 6gretimde, var olan davra-
nig1 degistirmek ya da yeni bir davranig 6gretmek i¢in canli model ye-
rine videoteyp kullanilan ve 6gretilmesi amaglanan becerinin tim ba-
samaklarinin 6gretim 6ncesinde videoteypten izletilmesi ile gercekle-
sen siire¢ olarak tanimlanmaktadir (Bellini, Akullian ve Hopf, 2007;
Charlop-Christy et al., 2000; Nikopoulos ve Keenan, 2006; Sansosti
ve Powell-Smith, 2008). Video modelle 6gretimde gozlemci, oncelikle
modelin davranigini ayirt eder ve daha sonra o beceriyi dogal ortamlar-
da sergiler. Bu nedenle video model araciligiyla 6gretilen beceriler “ka-
lict” oldugu kadar “genellenebilir olma” 6zelligi de tagimaktadir (Bid-
well ve Rehfeldt, 2004; Haliskiiciik, 2007).

Teknolojideki geligmeler ile kullanimi giderek yayginlagan video mo-
delle 6gretimin hem denek hem de uygulama agisindan pek ¢ok yarari
vardir. Video model, hedef davranisi ve bu davranisi olugturan alt basa-
maklar1 oldukga net ve somut bir sekilde betimleyen (Akmanoglu, 2008;
Charlop-Christy et al., 2000), gergek deneyimler ve videoteypten gos-
terilen deneyimler arasinda yiiksek derecede benzerlik kurulmasina ola-
nak saglayan (Mechling, 2004), pek ¢ok 6gretim yontemi ile birlegti-
rilerek kullanilabilen (Bernad-Ripoll, 2007; Sansosti ve Powell-Smith,
2008) ve gerektiginde hangi tepkilerden kaginilmas: gerektigine iligkin
hata modellerin de kullanimina olanak taniyan (Nikopoulos ve Keenan,
2006) bir yontem olmast nedeniyle gelisimsel yetersizlik gosteren bi-
reylere pek ¢ok farkli becerinin 6gretiminde rahatlikla kullanilabilir. Bu
model ayrica maliyet (Bidwell ve Rehfeldt, 2004), zaman (Bellini et al.,



GUL, VURAN / Sosyal Becerilerin Ogretiminde Video Model Yontemiyle Yiritilen... « 221

2007) ve tekrar kullanilabilirlik (Bidwell ve Rehfeldt, 2004) agisindan
verimli bir 6gretim araci, veri toplamadaki i¢ tutarhili1 arttirmasi agisin-
dan ise giivenilir bir degerlendirme aracidir (Akmanoglu, 2008).

Video modelle 6gretim (7) videoyla model olma, (77) videoyla geri bildi-
rim, (7ii) video ile ipucu ve (7v) bilgisayar destekli video 6gretimi olmak
tizere dort sekilde gerceklestirilebilir (Mechling, 2004). Videoyla model
olma, bireyin, bir becerinin tim alt basamaklarinin bir akran, yetigkin
ya da kendisi tarafindan sergilendigi video kayitlar1 izlemesi ve ardin-
dan bu davranglar: tekrar etmesi strecidir (Banda, Matuszny ve Tur-
kan, 2007; Charlop-Christy et al., 2000). Videoyla model olma stirecin-
de hedef davranig farkli modeller tarafindan sergilenebilir (McCoy ve
Hermansen, 2007). Hedef davranis yetiskin bir model, ayn yas ve cin-
siyetteki bir akran model ya da kisinin kendisi tarafindan gerceklestiri-
lebilir. Ayrica, model kullanilmadan denegin bir beceri ya da davrani-
sin yapilisini kendi bakis agisindan izlemesi saglanarak beceriyi kendisi-
nin yaptigini hissettigi uygulamalara da yer verilebilir (McCoy ve Her-
mansen, 2007; Schreibman, Whalen ve Stahmer, 2000). Video ile geri
bildirimde ise Gizerinde dizeltme yapilmamis bir videoteypte birey ken-
di performansini izler, hatalarini ve dogrularin: farkina varabilir ve uy-
gulamaciyla beraber hatalar1 ve dogrular1 hakkinda konusup gelecekte-
ki performans: i¢in uyarlamalar yapabilir (Maione ve Mirenda, 2006;
Mechling, 2004). Program tarafindan verilen ipucuna bagli olarak bire-
ye beceri basamagini aninda yerine getirme firsat: saglayan ve bireyi ak-
tif bir gekilde siirece dahil eden video egitimi video ile ipucu olarak ad-
landirilirken (Haliskugtik, 2007; Mechling, 2004; Payne ve Antonow,
1982), metinlerin, grafiklerin, animasyonlarin, sesin, miizigin, slaytlarin,
filmlerin ve hareketli ¢ekimlerin tek bir sistem icinde sunuldugu uygu-
lamalar bilgisayar destekli video Ggretimi olarak adlandirilmaktadir (FHa-
liskiictik, 2007; Mechling, 2005; Wissick, 1996). Bilgisayar destekli vi-
deo 6gretimi, video teknolojisi ve bilgisayar destekli 6gretimin teknolo-
jilerini birlestirir ve videolarin bilgisayardan izlenmesini saglar (Halis-

kigik, 2007).
Video modeliyle 6gretim gekilleri degigse bile uygulamalar hedef davra-

nglar: tanimlama ve se¢me, gerekli izinleri alma, ebeveyn ile gériigme ve
cocugu gozleme, modelleri segme ve modellerin egitimi, arag-gere¢ ve
ortami hazirlama, hedef davraniglar1 kaydetme, videoyu diizenleme, bas-

lama diizeyi verilerini toplama, videoyu izlettirme, uygulama verisi top-
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lama ve grafik ¢izme, izleme ve genelleme strecini planlama ve veri top-
lama, g6zlemciler arasi giivenirlik, uygulama givenirligi ve sosyal gecer-
lik verisi toplama agamalarindan olugmaktadir (Banda et al., 2007, s. 48).
Sosyal beceri 6gretimi, olduk¢a 6nemlidir. Bununla birlikte segilen sos-
yal beceriler, bu becerilerin bireylerin yasamlarini ne kadar kolaylagtirdi-
g1, becerilerin se¢iminde izlenen yol ve video uygulamasinin sosyal gecer-
liginin belirlenmis olmasi da 6nem tagimaktadir. Aragtirmacilar ve uygu-
lamacilar, ¢caligmak icin sectikleri davranigsal amaglarin anlamli oldugu-
nu, geligtirdikleri yontemlerin uygun oldugunu ve ortaya ¢ikan sonug-
larin bireyler ve toplum i¢in 6nemli oldugunu umut ederler (Fawecett,
1991). Ancak davraniglarda meydana getirilmek istenen degisiklikler, ge-
rek birey ve toplum gerekse uygulayicilar i¢in sadece umut etmenin ge-

tirilerine birakilamayacak kadar 6nemlidir (Vuran ve Sonmez, baskida).

Yukarida s6zu edilen agamalar, gelisimsel yetersizlik gosteren bireyle-
re sosyal beceri 6gretiminde video model yonteminin kullanildig: arag-
tirmalarda da kismen ya da tamamen yer almaktadir. Bu aragtirmalar-
da video model uygulamasinin nasil desenlendigine iligkin bilgilerin
bir ¢aligmada sunulmas: sosyal beceri 6gretimi ve video model yontemi
ile ilgilenen bireylerin gerekli bilgilere ulagmasini kolaylagtiracag: gibi
aragtirmacilara ve uygulamacilara, aragtirmalarda bu konuya iligkin he-
niiz ele alinmamg ve eksik kalmig yonler konusunda da bilgi verebilir.
Aragtirmalarda video modelin kullanim: ile ilgili benzegen ve farklila-
san yonlere vurgu yapilmasi ve sosyal gegerlik boyutunun ele alinmasi
ise yapilacak ileri aragtirmalara 151k tutabilir.

Alanyazinda video model yontemi ile ilgili, birka¢ gézden gecirme ¢a-
ligmast bulunmaktadir. Bu ¢aligmalarda, otizm bozuklugu olan ¢ocuk-
larla yapilan aragtirmalar video modelleme bigimlerine (Delano, 2007)
ve kullanilan modele (McCoy ve Hermansen, 2007) gére incelenmistir.
Bir bagka gozden gegirme ¢alismasinda ise gelisimsel yetersizlik goste-
ren bireyler (Mechling, 2005) ile yapilan aragtirmalar, kullanilan video
modelleme bi¢imleri dikkate alinarak incelenmistir. Bu ¢aligma sosyal
beceri 6gretiminde kullanilan video model uygulamalarini, denekler, or-
tam, aragtirma modeli, kalicilik ve genellemenin hedeflenip hedeflen-
medigine iligkin bilgilerin yanisira 6gretim i¢in secilen sosyal beceriler
ve secilme nedenleri, 6gretilen sosyal beceriler ve amaglarin uygulama-
nin ve etkililigin sosyal gecerligi gibi temel kategoriler ve kullanilan vi-

deo modelleme bi¢imi ve secilen modeller agisindan analiz etmesi, bu
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uygulamalarin benzegen ve farklilagan 6zelliklerine vurgu yapmast, yal-
nizca otizm tansi bulunan degil gelisimsel yetersizlik gosteren diger bi-
reylerle gerceklestirilen ¢aligmalari ele almas: ve Ulkemizde yapilan ¢a-
ligmalar: da stirece déhil etmesi gibi 6zellikleriyle diger gozden gegirme

caligmalarindan farklilik géstermektedir.

Bu ¢aligmanin amaci, sosyal beceri 6gretiminde video modeliyle 6gre-
tim kullanilarak yapilan aragtirmalari, agagidaki aragtirma sorularinda

belirlenen kategorilerde analiz etmektir.
* Aragtirmalarda katilimei/denek ozellikleri nedir?

* Aragtirmalarda sosyal beceri 6gretimi hangi ortamlarda gergeklegti-

rilmigtir?

* Deneklerin davramgsal ozelliklerinin belirlenmesinde hangi deger-

lendirme araglar1 kullanilmigtir?

. Ogretimi yapilan sosyal beceri/ler (bagimli degisken/ler) ve secilme

nedenleri nelerdir?
* Uygulamalarda ne tiir uyaranlar kullanilmigtir?

* Video modeli olarak kullanilan modellerin 6zellikleri nelerdir? Ne tiir
video modelleme kullanidmigtir? Etkililikleri nasildir?

* Uygulamalarda deneklere davranig 6ncesi ve sonrasinda uyaranlarin
sunulma bi¢imi nasildir?

* Kullanilan arastirma modeli nedir? Izleme ve genelleme, gozlemci-
ler aras1 giivenirlik, uygulama givenirligi toplanmig midir? Sonugla-

r1 nasidir?

* Sosyal gegerlik verileri toplanmig midir? Hangi yéntemle toplanmig-

tir? Toplanan veriler sosyal gegerligin hangi boyutunu i¢ermektedir?

Yontem
Arastirma Modeli

Bu ¢aligma nitel bir dokiiman analizidir. Belli bir alanda ¢aligirken ama-
ca uygun olarak toplanan dokimanlar birer veri kaynagidir (Patton,
2002). Bu ¢alismada, aragtirma raporlari video modelle sosyal beceri 6g-
retimine iligkin yapilan ¢aligmalarin dogasini ortaya koymak agisindan

analiz edilmistir.
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Arastirma Alani

Aragtirma alani belirlenirken birtakim 6lgiitler dikkate alinmigtir. Bu
ol¢titlerden ilki, aragtirmalarin 2000-2008 yillar: arasinda yapilmig ve
hakemli bir dergide yayimlanmig olmasidir. Buna ek olarak ayni anah-
tar sozctklerle Turkiye'de yapilan ¢aligmalar taranmigtir. Bu temel 61-
cutleri sirastyla; calismalarin deneysel olmasi, bagimli degiskeninin bir
ya da daha fazla sosyal beceriyi icermesi, birincil bagimsiz degiske-
nin video modelle 6gretim olmasi, deneklerinin otizm, zihinsel yeter-
sizlik ya da gelisimsel yetersizlik tanis1 almig olmasi izlemistir. Bu 61-
citleri karsilayan yurt disinda yapilmig 19 caligmaya ulasilabilmigtir.
Tirkiye'de yapilan ¢aligmalarda hakemli dergide yayimlanma 6l¢uti-
ni kargilayan caligmaya rastlanmamigtir. Bunun yani sira jiiri kargisin-
da savunulmus iki doktora tezine rastlanmigtir. Diger ol¢utleri kargila-
diklari i¢in bu ¢alismalar da analize dahil edilmistir. Aragtirma alani-
n1 kaynakcada yildizli olarak gésterilen 19 makale ve iki doktora tezi

olusturmustur.

Verilerin Toplanmasi

Aragtirma makalelerinin taranmasi siirecinde aragtirmanin amaglar
dogrultusunda belirlenen anahtar sozctikler kullanilarak internet tze-
rinden (EBSCO-Host, Google, Ulusal Tez Merkezi) elektronik veri ta-
banlar: taranmugtir. Tarama sonucunda yurt i¢inde ve diginda sosyal be-
ceri 6gretiminde, gelisimsel yetersizligi olan bireylerle video model yon-
temi kullanilarak yapilan aragtirmalara ulagilmistir. Sosyal beceri 6greti-
minde video model yénteminin kullanildig: yurt i¢inde iki, yurt diginda
19 olmak tizere toplam 21 ¢aligmaya ulagilabilmistir.

Arastirma makaleleri taranirken video, videoyla model olma (video mo-
deling), video model (video model), otizm (autism), gelisimsel yetersiz-
lik (developmental disabilities), zihinsel engel (mental retardation), zi-
hinsel yetersizlik (intellectual/mental disabilities), sosyal beceriler (soci-
al skills), sosyal beceri 6gretimi (social skill training/teaching) anahtar

sozctikleri kullanilmigtar.

Verilerin Analizi

Aragtirma alaninda yer alan aragtirmalar numaralandirilmigtir. Daha

sonra aragtirmacilar tarafindan (7) denekler ve 6zellikleri, (7) ortam, (7ii)
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deneklerin davramgsal 6zelliklerinin belirlenmesinde kullanilan deger-
lendirme araglari, (7v) 6gretimi yapilan sosyal beceri ve segilme nede-
ni, (v) aragtirmalarda kullanilan uyaranlar, (v7) aragtirmada kullanilan
modellerin 6zellikleri, (vii) ¢ocuklara davranig oncesinde ve sonrasinda
uyaranlarin sunulma bigimi, (vii7) kullanilan aragtirma model, (ix) izle-
me ve genelleme, (x) gozlemciler aras: giivenirlik, uygulama giivenirligi
ve (xi) sosyal gecerlik verileri olmak tizere on bir kategori belirlenmis-
tir. Her iki aragtirmac, kategorileri birbirinden bagimsiz olarak belirle-
miglerdir. Daha sonra her iki aragtirmacinin ortak belirledigi kategori-
lere “ortam” kategorisi eklenmigtir. Her kategori ile ilgili veriler, olustu-
rulan tabloya islenerek kisa analiz olugturulmustur. Tabloda, her katego-
riyle ilgili bilgilerin yer alacag: on iki siitun ve aragtirmaci yorumlarina
yer verilen bir siitun olmak tizere on g stitun yer almugtir. Aragtirmaci-
lar aragtirmalar: birbirlerinden bagimsiz olarak okuyarak, olusan kate-
gorilere gére ayrintili notlar almglar ve ilgili kategoriye iligkin yorum-
lar yapmuglardir. Yazarlar bir araya gelerek tiim kategorilerde elde edi-
len verileri ayrintili gekilde tartismislar ve yazmuglardir. Aragtirmacila-
rin yorumlari bu ¢aligmanin tartigma boliimiinde kaynaklarla destekle-

nerek tartigilmistir.

Bulgular

Bu ¢aligmada ele alinan aragtirma verileri incelenen kategorilere gore
tablolagtirilmigtir. “Ortam, aragtirmada kullanilan uyaranlar, cocuklara
davranis 6ncesi ve sonrasi uyranlarin sunulma bi¢imi” ile ilgili kategori-
lere tablodaki yer sinirliligi nedeniyle yer verilmemistir. Ancak bu kate-
gorilerde elde edilen bulgular, tabloda yer verilen bulgularla birlikte ay-
rintili sekilde rapor edilmistir. Video modelle sosyal beceri 6gretimine

iligkin aragtirmalarin kisa analizi Tablo 1'de gosterilmistir.
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Denekler ve Ozellikleri

Gelisimsel yetersizlik gosteren bireylere, video modelle sosyal beceri 6g-
retimini konu alan aragtirmalar kapsaminda toplam 80 denek ile ¢aligil-
mugtir. Deneklerin 6zellikleri; tani, yas ve cinsiyetleri agisindan incelen-
diginde, % 74inilin otizm, % 9’unun zihinsel yetersizlik, % 5’inin As-
perger sendromu, % 4’tiniin yiiksek islevli otizm ve % &’inin ise otizm ve
zihinsel yetersizlik tanis1 bulunmaktadir. Cocuk ve ergen deneklerin yas
gruplarina gére dagilimlar: incelendiginde % 53’tiniin 3-6 yas grubun-
da, % 20’sinin 6-9 yas grubunda, % 19’unun 9-12 yas grubunda, % 5’inin
ise 12-15 yas grubunda oldugu gérilmistiir. Yetigskin denekler ile ger-
ceklestirilen tek bir caligmaya rastlanmistir (Bidwell ve Rehfeldt, 2004).
Denekler cinsiyetleri agisindan incelendiginde, deneklerin % 84t erkek,
% 16’1 ise kadindir.

Ortam

Aragtirmalar 6gretim sunulan ortam agisindan da incelenmis ve aras-
tirmalarin % 76’sinin okul, tip merkezi, rehabilitasyon merkezi gibi or-
tamlarda (Akmanoglu, 2008; Bellini et al., 2007; Bidewell ve Rehfeldt,
2004; Buggey, 2005; Charlop-Christy ve Daneshvar, 2003; Charlop-
Christy et al., 2000; D’Ateno et al., 2003; Emecen, 2008; Graetz et al.,
2006; Kroeger et al., 2007; Nikopoulos ve Keenan, 2003, 2007; Paterson
ve Arco, 2007; Sansosti ve Powell-Smith, 2008; Scattone, 2008; Sherer
et al., 2001), % 24’tntn ise ev ortaminda gerceklestirildigi (Bernad-
Ripoll, 2007; Gena et al., 2005; Maione ve Mirenda, 2006; Schreib-
man et al., 2000; Sherer et al., 2001; Wert ve Neisworth, 2003) sonucu-
na ulagilmigtir. Tim uygulamalarda videolarin ¢ekildigi ortam ile deger-
lendirmenin yapildig: ortamin ayni olmasina 6zen gosterilmigtir. Sos-
yal becerilerin belli bir baglamda kullanildiginda bireyin toplum tara-
findan kabuliini saglayan beceriler oldugu distintldiginde dogal or-
tamlarda 6gretilmesi olduk¢a 6nemlidir (Begun, 1996). Ancak ¢aligma-
larin biiyik bélimu yapay olarak hazirlanmis ya da benzetilmis ortam-
larda gergeklestirilmistir.

Deneklerin Davranigsal Ozelliklerinin Belirlenmesinde Kullani-
lan Degerlendirme Araclari
Ulagilan aragtirmalarda denekleri belirleme agamasinda, denek perfor-

mansini degerlendirmek amaciyla gesitli degerlendirme araglarinin kul-
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lanildigy belirtilmigtir. Cocuklarin dil gelisimini degerlendirmek i¢in
aragtirmalarin % 33’inde Peabody Resim Kelime Testi (Buggey, 2005;
Charlop-Christy ve Daneshvar, 2003; Charlop-Christy et al., 2000;
D’Ateno et al., 2003; Emecen, 2008; Gena et al., 2005; Sherer et al.,
2001) kullanilmigtir. Aragtirmalarin % 14’tinde deneklerin zeka bolim-
lerini 6l¢mek icin Leitter Zeka Testi’'nin (Akmanoglu, 2008; Charlop-
Christy et al., 2000; Sherer et al., 2001), % 19'unda Standford-Binet
Zeka Testi'nin (Gena et al., 2005; Sherer et al., 2001), % 14’linde ise
Wechsler Zeka Testinin (Buggey, 2005; Sansosti ve Powell-Smith,
2008; Scattone, 2008) kullanildig: belirlenmistir.

Deneklerin yetiskin ve akran ile iletigim kurma, grup icinde sosyal oyun
oynama gibi uyum davraniglarini degerlendirmek icin ise aragtirmala-
rin % 19’unda Vineland Uyumsal Davranis Olgegi (Charlop-Christy et
al., 2000; Gena et al., 2005; Schreibman et al., 2000; Sherer et al., 2001)
kullanilmigtir. Arastirmalarin birinde Sosyal Etkilesim Gozleme Kodu
(The Social Interaction Observation Code) ve Temel Dil ve Ogrcnme
Becerileri Olgegi (Assesment of Basic Language and Learning Skills)
kullanilarak deneklerin performans: degerlendirilirken (Kroeger et al.,
2007), digerlerinde aragtirmacilar tarafindan gelistirilen dogrudan goz-

lem formlari kullanilarak performans degerlendirilmigtir.

Secilen Sosyal Beceriler ve Secilme Nedenleri

Ulagilan aragtirmalar 6gretimi yapilan sosyal beceriler agisindan ince-
lenmis ve aragtirmalarin % 19’u sohbet/kargilikli konugma becerilerinin
(Charlop-Christy et al., 2000; Sansosti ve Powell-Smith, 2008; Scatto-
ne, 2008; Sherer et al., 2001), % 10’u duygularini anlama ve duygularina
uygun tepkide bulunma becerilerinin (Bernad-Ripoll, 2007; Charlop-
Christy et al., 2000), % 19u iletisim baglatma becerilerinin (Bug-
gey, 2005; Charlop-Christy et al., 2000; Nikopoulos ve Keenan, 2003,
2007), % 19’u sosyal etkilesim becerilerinin (Bellini et al., 2007; Bidwell
ve Rehfeldt, 2004; Kroeger et al., 2007; Maiona ve Mirenda, 2006) ve %
19’u sosyal ve kargilikli oyun becerilerinin (Charlop-Christy et al., 2000;
D’Ateno et al., 2003; Nikopoulos ve Keenan, 2007; Paterson ve Arco,
2007) 6gretimine odaklanirken; % 147intin uygun olmayan davranigla-
rin azaltilmasina (Buggey, 2005; Graetz et al., 2006; Schreibman et al.,
2000) odaklandig: gorilmustiir. Bakas agist kazanma (Charlop-Christy
ve Daneshvar, 2003), bir eylem ya da nesneyi ricada bulunarak isteme

(Wert ve Neisworth, 2003), sempati duydugunu, takdir ettigini ya da
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begenmedigini uygun tepkide bulunarak gosterme (Gena et al., 2005),
kotl niyetli ve yabanc kisilerin kagirma girigimlerinden kaginma (Ak-
manoglu, 2008), tesekkiir etme ve paylasma (Emecen, 2008) becerileri-
nin 6gretimini konu alan birer ¢aligmaya ulagilmigtir.

Aragtirmalarda 6gretimi amaglanan sosyal becerilerin se¢ilme nedenleri
incelendiginde belirtilen nedenler iki alt kategoride toplanmistir. Birin-
cisi; aile, 6gretmen ve psikologlarin deneklerin edinmelerini istedigi sos-

yal beceriler ve ikincisi ise se¢ilme nedeni belirtilmeyen sosyal beceriler.

Aragtirmalarin % 19’unda 6gretimi amaglanan sosyal beceriler, cocukla-
rin yetersizlik gosterdigi aile, 6gretmen ve psikologlarin gérislerine gore
belirlenmis (Charlop-Christy et al., 2000; Graetz et al., 2006; Emecen,
2008; Sherer et al., 2001), % 81’inde ise 6gretimi amaglanan sosyal be-
cerilerin se¢ilme nedeni belirtilmemistir. Sosyal becerilerin se¢ilme ne-
deninin belirtilmedigi bu ¢aligmalarda 6nce 6gretilecek beceriler belir-
lenmis, daha sonra bu becerilerde yetersizlik gosteren denekler aragtir-
malara dahil edilmistir.

Uyaranlar

Gelisimsel yetersizlik gosteren bireylere sosyal beceri 6gretimini konu
alan ¢alismalarin % 52%inde ¢ocugun gelisimsel yagina uygun oyun-
caklarin uyaran olarak kullanildig: belirtilmigtir (Bellini et al., 2007;
Charlop-Christy et al., 2000; D’Ateno et al., 2003; Emecen, 2008;
Gena et al., 2005; Kroeger et al., 2007; Maione ve Mirenda, 2006; Ni-
kopoulos ve Keenan, 2003, 2007; Paterson ve Arco, 2007; Wert ve Ne-
isworth, 2003). Oyuncaklarin uyaran olarak kullanildig: aragtirmalarin
tamaminda ¢ocugun gelisimsel yasina uygun ve asina oldugu oyuncak-
larin secilmesine “6zen gosterildigi” belirtilmigtir. Bagimsiz degiskenin
etkisini tam olarak ortaya koyabilmek i¢in -oyun becerilerinin 6gretildi-
gi aragtirmalar harig- deneklere bu oyuncaklarla nasil oynanacagina ilis-
kin 6gretim sunulmamugtir.

Video Model Uygulamalari, Modeller ve Etkililikleri

Video model uygulamalari, gelisimsel yetersizlik gostersin ya da gos-
termesin tim denekler tizerinde etkili olan bir model olarak tanimlan-
maktadir (Mechling, 2005). Video model uygulamalar: ile ilgili aragtir-
malar, karsilagtirmali aragtirmalar, video model ile birlikte sunulan farkls
ogretim yontemlerinin etkiliklerini inceleyen aragtirmalar ve sadece bir



GUL, VURAN / Sosyal Becerilerin Ogretiminde Video Model Yontemiyle Yiriitilen... « 237

video model uygulamasinin etkililigini inceleyen aragtirmalar olarak ti¢
kategoride incelenmistir. Aragtirmalarin % 24’inde sosyal beceri 6greti-
minde video model yontemi ile farkli yontemlerin etkililikleri kargilag-
tirilmistir. Bu aragtirmalardan birinde Charlop-Christy ve arkadaglar
(2000) canli model ile video model uygulamalarini sosyal beceri 6greti-
mindeki etkilikleri agisindan karsilagtirirken, bir digerinde Gena ve ar-
kadaslar1 (2005) video model ve pekistirme yontemlerinin birlikte kul-
lanildig1 uygulamalari canli model, hata diizeltmesi ve pekistirme yon-
temlerinin birlikte kullanildig1 uygulamalarla, bir digerinde de Sherer ve
arkadaglar1 (2001) akranlarin model olarak yer aldig1 video model uygu-
lamas: ile denegin kendisinin model olarak yer aldig1 video model uy-
gulamasini karsilagtirmigtir. Charlop-Christy ve arkadaglar: (2000) vi-
deo modelin hedef becerilerin daha kisa siirede edinilmesinde ve genel-
lenmesinde etkili oldugu, zaman ve maliyet agisindan da daha verimli
oldugu sonucuna ulagirken, Gena ve arkadaglar: (2005) uygulamalarin
etkililikleri arasinda anlamli bir fark bulamamigtir. Sherer ve arkadasla-
r1 (2001) ise denegin kendisinin model olarak yer aldig1 uygulama ko-
sulunda bireylerin hedef beceriyi daha kisa stirede edindikleri sonucu-
na ulagmugtir. Kargilagtirmali aragtirmalar kategorisinde yer alan arastir-
malardan birinde video model uygulamalarin: igceren dogrudan 6gretim
yontemi uyum etkinlikleri programiyla (Kroeger et al., 2007) digerinde
ise biligsel stire¢ yaklagimiyla (Emecen, 2008) karsilagtirilmistir. Kroe-
ger ve arkadaglar1 (2007) arastirmalarinda dogrudan 6gretim grubunda-
ki cocuklarin oyun etkinlikleri grubundaki ¢ocuklara kiyasla hedeflenen
sosyal becerileri edinmede daha bagarili olduklar: sonucuna ulagirken,
Emecen (2008) sosyal becerilerin kazandirilmasinda, toplam 6gretim
stresi ve yanlis tepki sayisi agisindan dogrudan 6gretim yaklagiminin,
biligsel stire¢ yaklagimina gore daha verimli oldugu sonucuna ulagmgtir.

Aragtirmalarin % 24’inde video model yontemi ile birlikte sunulan 6g-
retim yontemlerinin sosyal beceri 6gretimindeki etkilikleri incelenmis-
tir. Bernad-Ripoll (2007), Sansosti ve Powel-Smith (2008) ve Scattone
(2008) video model uygulamalar: ile birlikte sunulan sosyal hikayelerin
sosyal beceri 6gretimindeki etkililigini; Akmanoglu (2008) video model
uygulamasiyla birlikte sunulan agamali yardim yonteminin sosyal beceri
ogretimindeki etkililigini; Maione ve Mirenda (2006) ise video model,
video ile geri bildirim ve ipucunun birlikte sunuldugu uygulamalarin et-
kililigini incelemistir. Bu uygulamalarin timi hedef becerilerin 6greti-
minde etkili olmustur.
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Aragtirmalarin % 52’sinde ise sadece bir video model uygulamasinin et-
kililigi incelenmistir. Bu aragtirmalar video model uygulamalarinda kul-
lanilan modeller agisindan dort kategoride analiz edilmistir. Bu kate-
goriler akran model, yetigkin model, 6z model ve kisinin kendi bakg
agisindan izledigi uygulamalar olarak belirlenmigtir. Aragtirmalarin %
38inde akranlarin model olarak kullanildig: gorilmugtir. Akran mo-
dellerin kullanildig1 aragtirmalarin iki tanesinde deneklerin tanidig: ak-
ranlar model olarak kullanilirken (Bidwell ve Rehfeldt, 2004; Nikopo-
ulos ve Keenan, 2003) bir tanesinde deneklerin tanimadiklar1 akranlar
model olarak kullanilmigtir (Sherer et al., 2001). Aragtirmalarin besinde
ise deneklerin model olan akranlar: taniyip tanimadiklarina iligkin bil-
gi verilmemistir (Emecen, 2008; Gena et al., 2005; Kroeger et al., 2007;
Nikopoulos ve Keenan, 2007; Sansosti ve Powell-Smith, 2008).

Aragtirmalarin, % 33’tinde yetigkinlerin model olarak yer aldig1 gortil-
mustir. Yetigkinlerin model olarak yer aldig1 video model uygulamalari-
nin dérdiinde deneklerin tanidi: yetiskinler model olarak kullanilirken
(Charlop-Christy ve Daneshvar, 2003; Charlop-Christy et al., 2000;
Nikopoulos ve Keenan, 2003; Scattone, 2008), ti¢iinde tanidik olma-
yan yetiskinlerin model olarak kullanildigi (D’Ateno et al., 2003; Maio-
ne ve Mirenda, 2006; Paterson ve Arco, 2007) gortlmisgtiir. Aragtirma-
larin % 29’unda deneklerin kendisi model olarak yer almigtir (Bellini et
al., 2007; Bernad-Ripoll, 2007; Buggey, 2005; Graetz et al., 2006; She-
rer et al., 2001; Wert ve Neisworth, 2003). Kisinin kendi bakis agisiyla
izledigi video model uygulamasiyla ilgili yalnizca bir caligmaya rastlan-
mistir (Schreibman et al., 2000). Ulagilan aragtirmalar akran, yetiskin ya
da denegin kendisinin model olarak yer aldig1 ya da kisinin kendi bakis
acisiyla izledigi video model uygulamalarinin, gelisimsel yetersizlik gos-
teren bireylere sosyal beceri 6gretiminde etkili oldugunu géstermisgtir.

Video model uygulamalarinin etkililiklerinin ortaya kondugu bu aras-
tirmalar, her iki aragtirmaci tarafindan ayri ayri incelendiginde video
model i¢in uygun videolar olusturma ve uygulama siireclerinin tekrarla-
nabilirligi de sorgulanmugtir. Aragtirmacilar, uygulamalarin % 80’ini tek-
rarlanabilir bulmuglardir.

Video model uygulamalarinda model hedef davranisi ¢ok yavas ve agir
adimlarla sergileyebilecegi gibi dogal bir sekilde de sergileyebilir (Niko-
poulos ve Keenan, 2006). Bu ¢aligma kapsaminda ulagilan aragtirmalarin
yalnizca birinde modelin hedef davranigi ¢ok yavag ve agir adimlarla ser-
giledigi video model uygulamasinin kullanildig: gériilmiistir (Charlop-
Christy et al., 2000).
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Deneklere Davranis Oncesi ve Sonrasi Uyaranlarin Sunulmasi

Video model uygulamalarinin kullanildig1 aragtirmalarin bazilarinda
deneklere davranig 6ncesinde “Hadi sen de videodakinin aynisini yap!”
gibi yonergeler sunulurken bazilarinda bu tiir uyaranlarin sunulmadig:
gozlenmistir. Gelisimsel yetersizlik gosteren bireylere sosyal beceri 6g-
retiminde video model uygulamalarinin kullanildig: aragtirmalarin yal-
nizca birinde davramig 6ncesinde denege “Videoda izlediginin aymisini
yapalim!”yénergesi sunulmug (Charlop-Christy et al., 2000); diger arag-
tirmalarda ise davranig 6ncesinde video ve izlenen gérintiileri hatirlati-
c1 hi¢bir uyaran sunulmamig yalnizca hedef davranisa uygun beceri yo6-
nergeleri sunulmustur.

Aragtirmalar davranig sonrasi uyaranlarin sunulmasi agisindan da in-
celenmis ve aragtirmalarin % 19’unda deneklerin uygulama sirasinda-
ki dogru tepkilerinin pekistirildii (Akmanoglu, 2008; Bernad-Ripoll,
2007; Gena et al., 2005; Nikopoulos ve Keenan, 2003), % 81’inde ise
pekistirilmedigi sonucuna ulagilmistir. Deneklerin uygulama sirasindaki
dogru tepkilerinin pekistirilmedigi aragtirmalarda denekler yalnizca dik-
katlerini TV’ye yonelttiklerinde pekistirilmigtir. Deneklere genellikle so-
zel, sembol, yiyecek ve etkinlik pekistireclerinin sunuldugu gérilmustir.

Calismalarda Kullanilan Arastirma Modeli

Gelisimsel yetersizlik gosteren bireylere sosyal beceri 6gretiminde vi-
deo model yonteminin etkililifini inceleyen aragtirmalarin % 57’sinde
denekler arast ¢oklu baglama dizeyi modeli kullanilirken (Akmanog-
lu, 2008; Bellini et al., 2007; Bidwell ve Rehfeldt, 2004; Buggey, 2005;
Charlop-Christy ve Daneshvar, 2003; Charlop-Christy et al., 2000;
Gena et al., 2005; Nikopoulos ve Keenan, 2007; Sansosti ve Powell-
Smith, 2008; Schreibman et al., 2000; Sherer et al., 2001; Wert ve Neis-
worth, 2003), % 24’tinde davransglar aras: ¢oklu baglama diizeyi modeli
(Buggey, 2005; D’Ateno et al., 2003; Maione ve Mirenda, 2006; Pater-
son ve Arco, 2007; Scattone, 2008), % 14’inde AB modeli (Bernad-
Ripoll, 2007; Nikopoulos ve Keenan, 2003, 2007), % 5’inde ¢oklu uygu-
lamalar modeli (Nikopoulos ve Keenan, 2003), % 5’inde ise uyarlama-
11 dontigimli uygulamalar modeli (Emecen, 2008) kullanilmugtir. Video
model uygulamasinin grup tizerindeki etkililigini inceleyen tek bir arag-
tirmaya rastlanmig ve bu aragtirmada veriler 6n test-son test verileriyle
analiz edilmistir (Kroeger et al., 2007). Graetz ve arkadaglari (2006) ta-
rafindan yapilan aragtirmada ise hangi aragtirma modelinin kullanildi-

gina dair bilgi verilmemistir.
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izleme ve Genelleme Siireci

Ulagilan aragtirmalarin % 71’inde izleme strecinin planlandig1 ve bu sii-
rece iligkin veri toplandif1 gorilmuistir (Akmanoglu, 2008; Bellini et
al., 2007; Bidwell ve Rehfeldt, 2004; Buggey, 2005; Charlop-Christy ve
Daneshvar, 2003; Emecen, 2008; Gena et al., 2005; Maione ve Miren-
da, 2006; Nikopoulos ve Keenan, 2003, 2007; Paterson ve Arco, 2007;
Sansosti ve Powell-Smith, 2008; Schreibman et al., 2000; Sherer et al.,
2001; Wert ve Neisworth, 2003). Izleme siireleri incelendiginde izleme
verilerinin, 6gretim tamamlandiktan bir hafta ile iki ay sonra toplandi-
g1 gortlmiistir. Genelleme agisindan incelendiginde aragtirmalarin %
24unde kisiler, ortamlar ve uyaranlar arasi genelleme verilerinin top-
landig1 (Bidwell ve Rehfeldt, 2004; Charlop-Christy et al., 2000; Eme-
cen, 2008; Nikopoulos ve Keenan, 2003; Sherer et al., 2001), % 19unda
yalmizca ortamlar arasi (Akmanoglu, 2008; Sansosti ve Powell-Smith,
2008; Scattone, 2008; Schreibman et al., 2000), % 10’unda yalmizca ki-
siler arast (Gena et al., 2005; Nikopoulos ve Keenan, 2007), % 5’inde
yalnizca uyaranlar arasi (Paterson ve Arco, 2007), % 5’inde ise yalniz-
ca durumlar aras: (Bernad-Ripoll, 2007) genelleme verisinin toplandi-
g1 gorilmistir. Aragtirmalarin % 19’unda ise genelleme ve izleme veri-
si toplanmamugtir.

Izleme ve genelleme verisi toplanan aragtirmalarin tamaminda aras-
tirmaya katilan deneklerden en az birinin edindikleri beceriyi 6gretim
sona erdikten sonra koruduklar: ve farkli ortam, kisi, uyaran ve durum-
lara genelledikleri belirtilmistir.

Sosyal Gegerlik, Gozlemciler Arasi Giivenirlik ve Uygulama Gii-
venirligi

Gelisimsel yetersizlik gosteren bireylere, sosyal beceri 6gretimi i¢in vi-
deo model uygulamalarinin kullanildig: aragtirmalarin % 33’tinde sosyal
gecerlik verisi toplanmustir. Sosyal gecerlik verisi toplanan aragtirmala-
rin birinde Sansosti ve Powell-Smith (2008) Uygulama Degerlendir-
me Olgegi (Intervention Rating Profile)'ni kullanarak denegin 6gret-
meninden; digerinde ise Scattone (2008) deneklerin annelerinden uy-
gulama sona erdikten sonra sosyal gegerlik verisi toplamigtir. Sansos-
ti ve Scattone’nin kullandigi Uygulama Degerlendirme Olgegi on bes
maddeden olugan ve aragtirmalarin 6zelliklerine gére uyarlamalar yapi-
labilen standart bir degerlendirme aracidir. Sosyal gecerlik verisi topla-
nan diger bes aragtirmada ise aragtirmacinin kendisi tarafindan hazirla-
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nan sorularda olugan sosyal gecerlik formu kullanilarak veri toplanmig-
tir. Bu aragtirmalardan birinde, Akmanoglu (2008) evet/hayir cevaplari-
nin verilecegi sorular ve agik uglu sorulardan olugan bir form ile denek-
lerin anne ve babasindan, digerinde ise Emecen (2008) evet diistintiyo-
rum/ hayir diglinmilyorum/ kararsizim segeneklerinden birinin igaret-
lenecegi sorular ve agik uglu sorulardan olugan bir form ile sinif 6gret-
menlerinden uygulama sona erdikten sonra 6gretimi yapilan becerinin
onemi, kullanilan 6gretim yonteminin uygunlugu ve elde edilen davra-
nis degisikliginin 6nemiyle ilgili olarak sosyal gecerlik verisi toplamig-
tir. Bellini ve arkadaglari (2007) ise uygulama stiresince her hafta kesin-
likle katilmiyorum ve kesinlikle katiliyorum arasinda degisen 4’1i likert
tipi bir form ile denegin 6gretmeninden yontemin kabul edilebilirligi-
ne iligkin olarak sosyal gecerlik verisi toplamistir. Nikopoulos ve Kee-
nan (2003) ise yaptiklar: aragtirmada denekler ve aragtirma hakkinda
bilgi sahibi olmayan on anneye gerekli bilgileri verdikten sonra baglama
diizeyi ve uygulama oturumlarindan rastlantisal olarak segilen video g6-
rlntilerini izlettirerek deneklerin hedef davrams: sergileyip sergileye-
medigine iliskin sosyal gecerlik verisi toplarken, 2007'de yaptiklari arag-
tirmada belirtilen sosyal gegerlik verilerine ek olarak annelere hangi vi-
deolarda ¢ocuklarin normal gelisim g6steren gocuklara benzer bir gekil-
de davrandiklarini da sormuglardir.

Aragtirmalar gozlemciler arasi glivenirlik ve uygulama giivenirligi agi-
sindan da incelenmis, aragtirmalarin % 86’sinda gozlemciler arasi gii-
venirlik verisi (Akmanoglu, 2008; Bellini et al., 2007; Bernad-Ripoll,
2007; Bidwell ve Rehfeldt, 2004; Buggey, 2005; Charlop-Christy et
al., 2000; Charlop-Christy ve Daneshvar, 2003; D’Ateno et al., 2003;
Gena et al., 2005; Kroeger et al., 2007; Maione ve Mirenda, 2006; Ni-
kopoulos ve Keenan, 2003, 2007; Paterson ve Arco, 2007; Sansosti ve
Powell-Smith, 2008; Scattone, 2008; Sherer et al., 2001; Wert ve Neis-
worth, 2003), % 43’tinde ise uygulama giivenirligi verisi toplandig (Ak-
manoglu, 2008; Bellini et al., 2007; Charlop-Christy et al., 2000; Eme-
cen, 2008; Gena et al., 2005; Maione ve Mirenda, 2006; Sansosti ve
Powell-Smith, 2008; Scattone, 2008; Wert ve Neisworth, 2003) sonu-
cuna ulagilmigtir. Aragtirmalarin % 38inde hem gozlemciler arasi gi-
venirlik hem de uygulama givenirligi verisi toplanmigtir (Akmanog-
lu, 2008; Bellini et al., 2007; Charlop, Christy et al., 2000; Gena et al.,
2005; Maione ve Mirenda, 2006; Sansosti ve Powel-Smith, 2008; Scat-
tone, 2008; Wert ve Neisworth, 2003).
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Tartisma

Bu ¢aligmada gelisimsel yetersizlik gosteren bireylere sosyal beceri 6g-
retiminde video model yonteminin kullanildig: 21 arastirma incelenmis
ve belirlenen 6dl¢iitlere gore analiz edilmigtir. Bu bélumde her bir kate-
goride 6ne ¢ikan bulgular tartigilacaktir.

Sosyal beceri 6gretiminde video model yénteminin kullanildig: aragtir-
malarin % 97’si 3-15 yag grubundaki gelisimsel yetersizlik gosteren bi-
reyler ile gerceklestirilmistir. Yalnizca tek bir ¢alisma yetiskin denekle-
re sosyal beceri 6gretimine odaklanmistir (Bidwell ve Rehfeldt, 2004).
Aragtirmalarin biytik cogunlugu otizm tanisi almug bireylerle ve kugiik
yas gruplarinda gerceklestirilmigtir. Otizm bozuklugunun temel gos-
tergelerinden birinin sosyal yetersizlikler oldugu (Baker, 2004) bu bi-
reylerin gorsel ipuglarindan daha fazla yararlandiklar: (Nikopoulos ve
Keenan, 2006) ve bazi temel becerilerin kiigtik yaslarda 6grenilmesi-
nin 6nemli oldugu gergegi géz oniinde bulunduruldugunda ¢aligmala-
rin bu deneklerle yapilmig olmasi dogaldir. Ancak yetiskinlerle yapilan
caligmalarin siirhih§ da goézden kagirilmamalidir. Her ne kadar sos-
yal becerilerin kiigiik yaglarda kazanilmasinda yarar olsa da sosyal bece-
rilerin kullanildig: baglamlarla iligkili olmas: yetigkinlerde bu becerile-
rin 6nemli olmadig1 anlamina gelmez. Sosyal becerilerin kiigiik yaslarda
edinimi 6nemli olmakla birlikte yaga bagli olarak 6grenilmesi gereken
sosyal beceriler farklilik gostermektedir (Colak, 2007). Yetigkinlerle ger-
ceklestirilen aragtirmalarin sinirliligy, yetigkin bireylerin edinmesi gere-
ken sosyal becerilerin 6gretimine odaklanarak giderilebilir.

Sosyal beceri 6gretiminde video model yénteminin kullanildig: aragtir-
malarin % 91’inde aragtirmanin 6rneklemini otizm ve Asperger sendro-
mu tanist almig bireyler olusturmustur. Video model uygulamalari he-
def davranist ve ayni zamanda hedef davraniga ulagmak i¢in sergilen-
mesi beklenen basamaklari oldukga net ve somut bir sekilde gérsel ola-
rak betimler. Bu nedenle dili anlamada ve isitsel uyaranlar: iglemleme-
de giicliik ¢eken, ayni zamanda bir eylemin nasil sergilenmesi gerekti-
gini ya da istenen sonucun ne oldugunu anlayamayan otistik bozukluk
gosteren ¢ocuklara sosyal beceri 6gretiminde bu yontemin yaygin olarak
kullanilmas: (Akmanoglu, 2008) ve bu yontemin kullanildig: aragtirma-
larin sosyal beceri 6gretiminde bagarili olmasi beklendik bir durumdur.

Aragtirmalarin % 76’1 okul, tip merkezi, rehabilitasyon merkezi gibi
ortamlarda gergeklestirilmistir. Aragtirmalarin gerceklestirildigi bu or-
tamlar, yapay olarak hazirlanmig ya da benzetilmis ortamlardir. Sosyal
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beceriler bireyin toplum tarafindan kabulini artiran beceriler oldugu
icin bu becerilerin dogal ortamlarda 6gretilmesi ve sergilenmesi biiytik
onem tagimaktadir. Aragtirmalarin 6gretim agamasinda ortam agisindan
ortaya ¢ikan bu sinirlilik ortamlar aras: genellemenin dogal ortamlarda

gerceklestirilmesiyle buyiik 6l¢iide giderilmigtir

Ulagilan aragtirmalarda segilen sosyal becerilerin deneklerin yaglarina
uygun oldugu, biiytik bir ¢ogunlugunun ise iletisim baglatma, sosyal et-
kilesim ve sohbet becerileri, uygun sozel ve motor beceriler gibi olumlu
ozellik tagtyan beceriler oldugu gézlenmistir. Tirkiye'de yapilan arastir-
malardan birinin 6nemli bir sosyal beceri olan kétii niyetli yabancilarin
kagirma girisimlerinden kaginma becerisinin 6gretimiyle digerlerinden
farklilagmas ilging bir bulgu olarak kargimiza ¢ikmaktadir. Glintiimiiz-
de ¢ocuklara yonelik siddet ve suistimalin giderek artti§1 géz 6niine ali-
nirsa Ozellikle gelisimsel yetersizlik gosteren bireylere bu tiir becerilerin
ogretimine agirlik verilmesi kaginilmaz bir durumdur.

Ulagilan aragtirmalarin % 81’inde 6gretimi amaglanan sosyal becerilerin
secilme nedeni belirtilmemis, bu aragtirmalarda 6nce 6gretilecek sosyal
beceriler belirlenmis, daha sonra bu becerilerde yetersizlik gosteren de-
nekler aragtirmalara dahil edilmigtir. Sosyal beceriler bireyin i¢inde bu-
lundugu baglamlarda diger bireyler tarafindan kabuliini arttiracak be-
ceriler oldugu i¢in 6gretimi yapilacak sosyal becerilere karar verirken bi-
reyin ¢evresindeki kisilerin goriglerinin alinmasi ve bireyin i¢inde yasa-
dig1 sosyal baglamda kendisinden beklenen beceri ve davraniglarin be-
lirlenmesi biiyiik 6nem tagimaktadir.

Bu ¢alisma kapsaminda incelenen aragtirmalar video model uygulama-
lar1 agisindan ¢ kategoride analiz edilmigtir. Bu analiz sirasinda orta-
ya ¢ikan iki bulgu dikkat ¢ekicidir. Bu bulgulardan biri aragtirmalarin %
24inde video model yontemiyle birlikte sunulan égretim yontemleri-
nin sosyal beceri 6gretimindeki etkililiklerinin incelenmesidir. Bu kate-
goride ele alinan tim aragtirmalarin gelisimsel yetersizlik gosteren bi-
reylere sosyal beceri ogretiminde etkili oldugu gorilmustir. Ancak bu
etkinin video model uygulamalarindan m1 yoksa video model uygula-
malariyla beraber kullanilan diger yontemlerden mi kaynaklandigina
karar vermek mimkiin degildir. Bu nedenle bu aragtirmalarda sosyal
beceri 6gretiminde video model uygulamalar: etkilidir sonucuna vara-
bilmek gii¢tir. Dikkat ¢eken bir diger bulgu ise hem akran hem de ye-
tiskin modelin kullanildig1 video model uygulamalarinin sosyal beceri
6gretiminde benzer bir etkiye sahip olmalaridir. Bu bulgu -akran ve ye-
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tiskin modelin kullanildig1 video model uygulamalarinin etkililiklerinin
esit oldugu- alanyazinda da sik¢a vurgulanmaktadir (Nikopoulos ve Ke-
enan, 2006). Arastirmacilar, uygulamalarin % 80’ini tekrarlanabilir bul-
muslardir. Video model uygulamalari i¢in hazirlanan materyallerin tek-
rar tekrar kullanilabilirliginin maliyeti diigtirmesi gibi 6nemli bir yara-
r1 oldugu disinildiginde uygulamalarin iyi raporlagtirilmig olmasi da
onem tagimaktadir.

Aragtirmalarin % 81’inde deneklerin uygulama sirasindaki dogru tepki-
lerinin pekistirilmedigi, yalnizca dikkatini videoya yoneltme ve aragtir-
maya aktif katilimlarinin pekistirildigi goriilmisgtir. Uygulama sirasinda
pekistirmeye yer verilmemesinin olast birkag nedeni olabilir. Ik neden
video model uygulamasinin etkililigine karar verirken pekigtirmenin bir
karigtiricr degisken olarak etkisini kontrol etmektir. Pekistirmenin bir
karigtiricr degisken olarak etkisi kontrol edildiginde sosyal beceri 6gre-
timinde video model uygulamasinin etkili olup olmadigindan séz edi-
lebilir. Diger bir neden ise sosyal becerilerin ve video model yonteminin
dogal bir pekistire¢ olma 6zelligi tasimasidir. Etkilesim ve sohbet bece-
rilerinin 6gretimini amag edinen aragtirmalarda deneklerin akranlary-
la ya da yetigkinlerle iletisgim kurmasi, onlardan olumlu tepkiler almasi
pekistirici bir durumken, oyun becerilerinin 6gretimine odaklanan ¢a-
ligmalarda oyun ve oyuncaklar pekistirici bir 6zellik tasimaktadir. Video
izlemek de pek ¢ok ¢ocuk icin eglenceli ve pekigtirici bir sregtir. Arag-
tirmalarda kullanilan uyaranlara bakildiginda siklikla oyuncaklarin uya-
ran olarak kullanildig1 -oyun becerilerinin 6gretildigi aragtirmalar digin-
da kalanlar- gorilmektedir. Tek tip araglar yerine farkli uyaranlarin kul-
lanimina yer veren (6rnegin ev egyalar, okul malzemeleri gibi) aragtir-
malar desenlenebilir.

Aragtirmalarda izleme siirecinin planlanmasi ve 6gretimi yapilan bece-
rinin kalicihginin saglanmasi, 6gretimin verimliligini arttiran, yeni be-
cerilerin 6gretimine daha fazla zaman ayrilmasini saglayan ve daha kar-
mastk becerilerin edinim agamasinda kazandirilmasini kolaylagtiran bir
durumdur (Tekin-Iftar ve Kircaali-Iftar, 2001). Ozellikle sosyal bece-
riler s6z konusu oldugunda edinilen becerinin kalicihiginin saglanmas:
daha biiytik 6nem tagimaktadir. Gelisimsel yetersizlik gosteren bireyle-
re sosyal beceri 6gretiminde video model yonteminin kullanildig: arag-
tirmalarin % 71’inde izleme siireci planlanarak bu siirece 6nem verildi-
gi gorilmugtiir. Ancak izlemenin ne kadar siire sonra yapildig: iki calig-
mada belirtilmemekle birlikte, belirtilenlerde en az bir hafta ile en ¢ok
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ay ay arasinda degistigi goriilmektedir. Normal gelisim gosteren ¢ocuk-
larda unutmanin alt: hafta sonra gergeklestigi distintldaginde bu stre-
ler 6zel gereksinimli ¢ocuklar i¢in uygun gibi goriinse de 6gretimin ka-
lLicihginin ve sosyal gegerliginin yorumlanabilmesi i¢in oldukea kisa sii-

reler oldugu s6ylenebilir.

Genellemenin amaci, 6gretim kogullar: digindaki kosullarda 6grenilen-
lerin sergilenmesidir ki bu da bireyin toplumda ya da kendisi i¢in be-
lirleyici olan en az kisitlayici ortamda mimkiin oldugunca bagimsiz is-
levde bulunmasini saglar. Ogrenilen beceri ya da davraniglarin 6gretim
digindaki ortamlara, kisilere, uyaranlara genellenebilmesi kisinin dogal
olaylarla pekistirilme olasiligini arttirir ve gevresiyle olumlu etkilesim
kurmasini saglar (Tekin-Iftar ve Kircaali-Iftar, 2001). Sosyal becerile-
rin 6gretimindeki amag da bireyin sosyal baglamlarda bagimsiz olarak
islevde bulunmasini ve gevresiyle olumlu etkilesim kurmasini saglamak
olduguna gore ozellikle sosyal beceri 6gretiminde bu siirecin planlan-
mas1 ve bu siirece gereken 6nemin verilmesi gerekmektedir. Geligim-
sel yetersizlik gosteren bireylere sosyal beceri 6gretiminde video mo-
del yonteminin kullanildig1 aragtirmalarin % 63’tinde genelleme streci

planlanarak bu siirece gereken 6nem verilmistir.

Sosyal beceri 6gretiminde video model yonteminin kullanildig: arag-
tirmalarin yalnizca % 33’inde sosyal gecerlik verisi toplanmugtir, an-
cak bu oran sosyal beceri 6gretimine odaklanan aragtirmalar i¢in olduk-
ca dugiik bir orandir. Sosyal gegerlik belirlenen amaglarin anlamlilig-
nin, amaglar gerceklestirmek i¢in uygulanacak yontemlerin uygunlugu-
nun ve elde edilen etkilerin 6neminin degerlendirilmesi olduguna gére
bilimsel aragtirmalarda olgiilmesi gereken onemli bir 6zelliktir (Wolf,
1978). Sosyal gecerlik iki sekilde degerlendirilebilir: (7) 6znel degerlen-
dirme, (i) sosyal karsilagtirma (Tekin-Iftar ve Kircaali-Iftar, 2001). Bu
iki yaklagima ek olarak 6grenilen bir beceri, 6gretim tamamlandiktan
sonra devam ediyorsa ve uygulamanin etkileri uzun siire kaliciligini ko-
ruyorsa yine sosyal gecerlikten s6z etmek mimkiindir (Kennedy, 2005).
Bu ¢alisma kapsaminda incelenen aragtirmalarin tamaminda sosyal ge-
cerlik 6znel degerlendirme yaklagimiyla belirlenmis, yalnizca tek bir ¢a-
lismada sosyal kargilagtirma amach olarak diger ¢ocuklarin annelerine
gelisimsel yetersizlik gésteren ¢ocuklarin normal gelisim gosteren ak-
ranlarina benzer davrandig: videolar: belirtmeleri istenmistir (Nikopo-
ulos ve Keenan, 2007).
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Oznel degerlendirme yaklagiminda dért tip tiiketiciden sosyal geger-
lik verisi toplanabilir: Dogrudan tiiketiciler (davranislarinda degisiklik
olusturulan bireyler, programu gelistirip uygulayan bireyler), dolayls tu-
keticiler (s6z konusu uygulamaya katilan bireylerin aileleri, bu uygula-
may1 6grenen diger uygulamacilar), yakin toplulugun tyeleri (diger 6g-
rencilerin aileleri, akrabalar1 vb.), uzak toplulugun tyeleri (politikacilar,
aragtirmacilar). Oznel degerlendirme yaklasimiyla sosyal gegerlik veri-
si toplanan aragtirmalarin % 71’inde sinif 6gretmeni, anne ve baba gibi
dolayl: tiiketicilere sosyal gegerlik belirlemeye yonelik sorular yoneltil-
mistir. Nikopoulos ve Keenan (2003, 2007) ise yakin toplulugun Gyeleri
olan diger 6grenci annelerinden sosyal gegerlik verisi toplamistir. Niko-
poulos ve Keenan ayrica 6znel degerlendirmedeki olast 6l¢me hatalarini
en aza indirgeyebilmek i¢in annelere baglama diizeyi ve uygulama otu-
rumlarindan rastlantisal olarak segilen video goriintilerini izletmigler-
dir. Sosyal gegerlik bulgulariyla ilgili dikkat ¢eken en énemli bulgular-
dan biri de ¢aligma kapsaminda incelenen aragtirmalarin % 66’sinda iz-
leme verisi toplandig: hilde hicbirinde bu verilerin sosyal gegerligi agik-
lamada kullanilmamasidur.

Sosyal gecerligin asil amaci bireyde meydana gelen davranis degisik-
liginin 6nemini ve degisikligi meydana getirmek i¢in kullanilan y6n-
temin uygunlugunu degerlendirmek olduguna gére dogrudan uygu-
lamaya maruz kalan bireylerin goriis ve 6nerileri de bu baglamda bi-
yik 6nem tagimaktadir. Buna ragmen hi¢bir ¢alismada dogrudan tike-
ticilerden sosyal gegerlik verisi toplanmamugtir. Ayrica amag ve yonte-
min uygunluguna karar verirken amag ve yontemin akranlar agisindan
uygunluguna ve gelisimsel yetersizlik gosteren bireyin performansinin
normal gelisim gdsteren akranlarinin performanslariyla kargilagtiriima-
sina da gereken 6nem verilmeli ve sosyal karsilagtirma yaklagimi kulla-
nilarak da sosyal gegerlik verisi toplanmalidur.

Aragtirmalar giivenirlik verileri agisindan incelendiginde aragtirmalarin
% 50%sinden daha azinda uygulama giivenirligi verisinin toplandig1 go-
rilmistir. Uygulama giivenirligi verilerinin bagimsiz degiskenin plan-
landig1 gibi uygulanip uygulanmadigini belirlemek amaciyla toplandi-
g1 digiintlirse incelenen aragtirmalarin yalmzea % 43’iinde uygulama
guvenirligi verisinin toplanmas: bagimsiz degisken givenirligine iligkin
tartigmalar: da beraberinde getirir.

Yapilan ¢aligmalarda, video model uygulamalarinin pek ¢ok yararindan
6z edilmektedir. Ancak sinirliliklardan pek soz edilmemigtir. Tim ya-
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rarlarina kargin bu ydntemin belli bir model alma ve taklit etme dagarci-
gina sahip ¢ocuklarin olumsuz (hatali) model ya da davranglar: da tak-
lit etmesine neden olmak ve dgrenilenlerin hemen denenmemesi duru-
munda kismen de olsa unutulmasina, yanhs ya da eksik tekrarlanmasina
yol agmak gibi sinirliliklari olabilir. Aragtirmalarda video model uygula-
malarinin 6gretim siirelerinin incelenmemis olmasi ise bu aragtirmanin
en 6nemli sinirlih@idur.

Tim bu tartigmalar ¢ercevesinde, yeni yirutilecek aragtirma ve uygu-
lamalarda gelisimsel yetersizlik gosteren yetigkin bireylere sosyal bece-
ri 6gretiminde video model yonteminin etkililigi incelenebilir. Otizm
ve Asperger sendromu tanist olan bireyler diginda farkli tani gruplari
icin de sosyal beceri 6gretiminde video model yénteminin kullanildig:
aragtirmalara yer verilebilir. Tletigim, etkilesim, oyun gibi 6gretimi stk-
¢a amaglanan sosyal becerilerin diginda farkli sosyal becerilerin 6greti-
minde video model yonteminin kullanildig1 aragtirmalara yer verilebilir.

Tleri aragtirma ve uygulamalarda farkli video model uygulamalarinin (vi-
deoyla geri bildirim, videoyla ipucu, bilgisayar destekli video 6gretimi
gibi) gelisimsel yetersizlik gosteren bireylere sosyal becerilerin 6greti-
mindeki etkililik ve verimlilikleri karsilagtirilabilir. Video model uygu-
lamalari i¢in hazirlanan materyallerin tekrar tekrar kullanilabilirliginin
maliyeti diigtirmesi gibi 6nemli bir yarari oldugu distnildiginde ileri-
ki aragtirmalarda tekrar kullanim alanlar1 6zellikleri ve stireleri aragtiri-
larak uygulamalarin maliyeti analizi edilebilir. Ayrica, video model uy-
gulamalarinin yirttildigi aragtirmalarda uygulamalarin 6gretim stre-
leri incelenebilir.

Tleri aragtirma ve uygulamalarda sosyal gegerlik verileri toplanarak sos-
yal beceri 6gretiminde video model uygulamalarinin uygunlugu, kabul
edilebilirligi ve elde edilen etkilerin 6nemi degerlendirilebilir. Arastir-
malarda izleme stireleri iki hafta ile iki ay arasinda sinirlanmayip, birey-
lerin 6grendikleri becerileri gergek yagamlarina aktarip aktaramadiklar
hem sosyal gegerlik hem de genelleme agisindan incelenebilir.

Gelisimsel yetersizlik gosteren bireylere sosyal beceri 6gretiminin asil
amaci onlarin normal gelisim gdsteren akranlari ile iletigim ve etkilesim
kurmalarini saglamak ve yagam kalitelerini arttirmak oldugu i¢in sosyal
gecerlik verilerinin sosyal kargilagtirma yoluyla toplandig: aragtirmalara
yer verilebilir. Ek olarak, video model uygulamalarinin sinirliliklar: de-

gisen denek, ortam ve yetersizlik gruplarinda aragtirilabilir.
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Social skills which are defined as observable, definable, and learned
behaviors that help the individual achieve positive results in a certain
situation and be accepted by society are taught in a systematic manner
using specific teaching methods (Begun, 1996). Among these methods
are direct teaching, social reinforcement, feedback, cooperative learn-
ing, providing cues, opportunity teaching, shaping, modeling, behav-
ioral rehearsal, peer tutoring, social stories, and video modeling (Baker,
2004; Colak, 2007). Video modeling is one of the effective methods
in teaching social skills. At the heart of this method lies the theory of
learning through observation. This theory is based on the suggestion
that individuals gain knowledge and learn skills by just observing the
behaviors displayed by other individuals without any need for a behav-
ior training or learning-by-doing (Akmanoglu, 2008; Nikopoulos, &
Keenan, 2006). Gabriel Tarde was the first researcher to establish the
importance of learning through observation and learning from models
for the development of human behaviors (Bandura, & Walters, 1963).
'The pioneers of this theory were N. E. Miller, J. Dollard and A. Bandura
(Bandura, & Walters, 1963; Nikopoulos, & Keenan, 2006).

In the learning through observation theory, two fundamental processes
are discussed: modeling and imitating (Charlop-Christy, Le, & Free-
man, 2000). These two processes also form the basis of teaching with
the video model which is an evidence-based practice, defined as watch-
ing and taking as model the target behavior exhibited by the person
on the videotape (Akmanoglu, 2008; Bellini, Akullian, & Hopf, 2007;
Charlop-Christy et al., 2000; Nikopoulos, & Keenan, 2006; Sansosti,
& Powell-Smith, 2008). Teaching with video modeling is effective in
the teaching of many different skills and can be used for both chil-
dren showing normal development and children with developmental
disabilities. In recent years, the literature has indicated that the video
model has been successfully used in teaching various social, academic,
and functional skills to individuals with developmental disabilities.

Teaching with the video model may be performed in four ways: (7)
modeling with video, (i) feedback with video, (i) cue with video, and
(iv) computer-aided video teaching (Mechling, 2004). Modeling with
video is the process where the individual watches the video recordings
in which all sub-steps of a skill is displayed by a peer, adult, or herself/
himself/ and then repeats these behaviors (Banda, Matuszny, & Tur-
kan, 2007; Charlop-Christy et al., 2000). In feedback with video, the
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individual watches her/his own performance in a non-edited videotape;
may notice her/his appropriate and inappropriate behaviors; may dis-
cuss these behaviors with the practitioner; and make adjustments in fu-
ture performance (Maione, & Mirenda, 2006; Mechling, 2004). Video
modeling which provides individuals with the opportunity to carry out
the skill step immediately on the basis of the cue given by the video and
which actively involves the individual in the process is called cue wizh
video (Payne, & Antonow, 1982; Mechling, 2004), implementations in
which texts, graphics, animations, sound, music, slides, films and movie
recordings are presented within a single system are called computer aided
video training (Haliskt¢iik, 2007; Mechling, 2005; Wissick, 1996).

Although forms of teaching with the video model vary, video model
practices are comprised of the stages of defining and choosing target
behaviors; obtaining required permissions; meeting parents and observ-
ing the child; selecting and training the subjects to be filmed; prepar-
ing the tools and equipment and the environment; recording the target
behaviors; editing the video; collecting the baseline data; showing the
video; collecting the intervention data and creating the graphics; plan-
ning the maintaining and generalization process; collecting data; and
collecting inter-observer reliability, treatment fidelity and social valid-
ity data (Banda et al., 2007, p. 48). Social validity is very important in
teaching social skills. Researchers and practitioners hope that behavio-
ral aims they choose to study are meaningful, the methods they improve
are suitable and effects that are improved are important for people and
the society (Fawcett, 1991). But, desired changes in the behaviors are
important for the individuals and society as well as the practitioners not
to be left to the return of the hope (Vuran, & Sénmez, in press).

There are a few review studies relating to the video modeling in the
literature. The studies were examined according to video modeling types
(Delano, 2007) and model (McCoy, & Hermansen, 2007) in terms of
research conducted on autistic children. Research about people having
growth deficiencies (Mechling, 2005) were examined according to vid-
eo modeling types. The present study differs from other review studies
due to some factors: First, this study analyzed video model practices
used in social skills training in terms of details such as subjects, environ-
ment, research model, whether or not maintaining and generalization
were targeted; in terms of fundamental categories such as social valid-
ity of the social skills selected for training; reasons for such selection;
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and the practice and its effectiveness. Secondly, it was based on studies
conducted with individuals diagnosed with autism and other individu-
als with developmental disabilities. Finally, this study included studies
conducted in Turkey. This study aimed to analyze -within the categories
specified in the following study questions- the studies conducted using
the teaching with the video model in social skills training:

*What are the subject characteristics in the studies?

*In which environments were the social skills training conducted in the
studies?

*What were the social skill/s being taught (dependent variable/s) and

reasons for selection?
*What kinds of stimuli were used in the practices?

*What are the characteristics of the models used as video models? What
kind of video modeling was used? How effective was it?

*“In the practices, how the stimuli were presented to the subjects before
and after the behavior?

*Which research model was used? Were maintaining and generaliza-

tion, interobserver reliability, treatment fidelity data collected? What
) )

results were obtained?

*Wias social validity data collected? With which method was it collect-
ed? Which dimension of social validity did the collected data include?

Method
Research Model

'This study is a qualitative document analysis. Each document collected
while working on a specific field is a data source (Patton, 2002). In the
study, research reports were analyzed in order to establish the nature of
the studies conducted in social skills training using the video model.

Study Field

Specific criteria were taken into account when determining the studies
to be analyzed in the scope of the present study. The first two criteria
were that the studies had to be conducted between the years 2000-2008
and to be published in a peer reviewed journal. Additionally, studies
conducted in Turkey were reviewed using the same key words. These
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fundamental criteria were followed by the criteria that the studies had
to be experimental, dependent variable had to involve one or more so-
cial skills, primary independent variable had to be teaching with the
video model, and subjects had to be diagnosed with autism, mental
deficiency or developmental retardation. Nineteen studies which were
conducted in other countries and met the above criteria were accessed.
No studies conducted in Turkey met the criteria of being published in
a peer reviewed journal. However, two dissertation studies that were
argued in front of a jury were found. These studies were also included
in the analysis as they met the other criteria. Thus, 19 papers and 2 dis-
sertations were considered in the scope of the present study, indicated
with an asterisk in the references section.

Data Collection

In the literature review process, electronic databases were scanned on
the internet (EBSCO-Host, Google, Center of National Dissertations)
using the key words determined in line with the objectives of the study.
Thus, the studies conducted in Turkey and elsewhere on social skills
training given by using the video modeling to the individuals with de-
velopmental disabilities were analyzed. Twenty one studies in which the
video modeling were used in social skills training was accessed, 2 of
which were conducted in Turkey and 19 elsewhere.

The following key words were used when scanning articles; video, video
modeling, video model, autism, developmental disabilities, mental dis-
ability, mental retardation, social skills and social skill training/teaching.

Data Analysis

Numbers were assigned to the studies in the scope of the study field.
Then, 11 categories were determined by the researchers: (7) subjects and
characteristics, (77) environment, (77) assessment tools used in determi-
nation of the subject’ behavioral characteristics, (7v) social skill being
taught and reasons for selection, (v) stimuli used in the studies, (vi)
characteristics of the models used in the study, (vii) how the stimuli were
presented to the subjects before and after the behavior, (viii) research
model used, (ix) maintaining and generalization, (x) interobserver reli-
ability, treatment fidelity, and (xi) social validity data. Both researchers
determined the categories independent of each other. Then, “environ-
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ment” was added to the categories that had been determined jointly by
the researchers. The data relating to each category was recorded on a
table with thirteen columns; twelve for the relevant information of each
category and the other for researcher comments. The researchers read
the studies independently according to the common categories formed,;
took the necessary notes; and made comments relating to the relevant
category. Authors came together and recorded all data gathered from
all categories in detail. These comments are discussed in the discussion
section of this study with supporting references.

Findings

The study data discussed in this study was tabulated according to the
categories investigated. Categories of “Environment, stimulus used in
research, representation manner of stimulus in pre-behavioral and post-
behavioral period” could not be ranked due to space inadequacy in the
table. However, these findings were reported in detail with the findings
of categories in table. A short analysis of the studies on social skills
training using the video model is shown in Table 1.
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Subjects and their Characteristics

80 subjects were studied within the scope of the studies on teaching
social skills using the video model with subjects with developmental dis-
abilities. An analysis of the subjects’ characteristics in terms of diagnosis,
age and gender showed that 74% had a diagnosis of autism, 9% of mental
deficiency, 5% of Asperger’s syndrome, 4% of high functioning autism,
and 8% of autism and mental retardation. On examining the distribution
of child and adolescent subjects according to age groups, it was observed
that 53% were in the 3-6 years old age group, 20% in 6-9 years old age
group, 19% in 9-12 years old age group and 5% in 12-15 years old age
group. There is not any study conducted with adult subjects (Bidwell, &
Rehfeldt, 2004). 84% of the subjects were male, 16% were female.

Environment

The studies were also examined in terms of the environment in which
the training was provided. It was concluded that 76% of the stud-
ies were conducted in environments such as schools, medical centers
(Akmanoglu, 2008; Bellini et al., 2007; Bidwell, & Rehfeldt, 2004;
Buggey, 2005; Charlop-Christy, & Daneshvar, 2003; Charlop-Christy
et al., 2000; D’Ateno et al., 2003; Emecen, 2008; Graetz et al., 2006;
Kroeger et al., 2007; Nikopoulos, & Keenan, 2003, 2007; Paterson, &
Arco, 2007; Sansosti, & Powell-Smith, 2008; Scattone, 2008; Sherer et
al., 2001), and rehabilitation centers. 24% of the studies were conducted
at subject’s home (Bernad-Ripoll, 2007; Gena et al., 2005; Maione, &
Mirenda, 2006; Schreibman et al., 2000; Sherer et al., 2001; Wert, &
Neisworth, 2003). Attention was paid to ensure that in all practices the
environment in which the videos were recorded was the same to those
in which the assessment was made.

Selected Social Skills and Reasons for Selection

The studies were analyzed in terms of the social skill being taught. It
was observed that 19% of the studies focused on conversation/dialogue
skills (Charlop-Christy et al., 2000; Sansosti, & Powell-Smith, 2008;
Scattone, 2008; Sherer et al., 2001); 10% on the skills of understanding
emotions and giving appropriate response to emotions (Bernad-Ripoll,
2007; Charlop-Christy et al., 2000); 19% on initiating communica-
tion skills (Buggey, 2005; Charlop-Christy et al., 2000; Nikopoulos, &
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Keenan,2003,2007); 19% on social interaction skills (Bellini et al., 2007,
Bidwell, & Rehfeldt, 2004; Kroeger et al., 2007; Maiona, & Mirenda,
2006); 19% on the teaching of social and interactive play skills (Char-
lop-Christy et al., 2000; D’Ateno et al., 2003; Nikopoulos, & Keenan,
2007; Paterson, & Arco, 2007); and 14% on reducing inappropriate be-
haviors (Buggey, 2005; Graetz et al., 2006; Schreibman et al., 2000).
One study was also found on each of the following subjects: taking
perspective (Charlop-Christy, & Daneshvar, 2003); asking for an action
or object by requesting (Wert, & Neisworth, 2003); showing sympathy,
admiration or dislike by giving an appropriate response (Gena et al.,
2005); thanking and sharing (Emecen, 2008); and skill of avoiding ab-
duction attempts by strangers with bad intentions (Akmanoglu, 2008).

'The reasons of the selection of the specific social skills to be taught in
the scope of these studies were collected in two sub-categories: the so-
cial skills which the family, teacher and psychologists want the subjects
to acquire and the social skills for which the reason for selection was
not stated.

In 19% of the studies, the social skills aimed to be taught were deter-
mined according to the family, teacher and psychologists’ view of which
skills the individuals lacked (Charlop-Christy et al., 2000; Graetz et al.,
2006; Emecen, 2008; Sherer et al., 2001) while in 81% of the studies the
reason for choosing the social skills aimed to be taught was not stated.
In the second group of studies, first the skills to be taught were deter-
mined and then subjects lacking that skill were included in the study.

Stimuli

In 52% of the studies on the subject of teaching social skills to individuals
with developmental disabilities, it was stated that toys appropriate to the
developmental age of the child were used as stimuli (Bellini et al., 2007;
Charlop-Christy et al., 2000; D’Ateno et al., 2003; Emecen, 2008; Gena
et al., 2005; Kroeger et al., 2007; Maione, & Mirenda, 2006; Nikopoulos,
& Keenan, 2003, 2007; Paterson, & Arco, 2007; Wert, & Neisworth,
2003). In all studies in which toys were used as stimuli, it was stated that
“attention was paid to choose the toys that were familiar to the child and
appropriate to the child’s developmental age.” To maximize the effect
of the independent variable, samples were not taught how to play with
these toys except for the studies in which play skills were taught.



264 «- EDUCATIONAL SCIENCES: THEORY & PRACTICE

Video Model Practices and Models and their Effectiveness

Studies related to video model practices were examined in three catego-
ries: comparative studies, studies investigating the effectiveness of dif-
ferent teaching methods provided with the video model and the studies
investigating the effectiveness of only one video model practice. In 24%
of the studies, the effectiveness of the video modeling in social skills
training was compared to those of different methods. Whilst in one
of these studies, Charlop-Christy and friends (2000) compared invivo
model and video model practices in terms of their effectiveness in so-
cial skill training; in another study, Gena and friends (2005) made a
comparison between the practices in which video model and reinforce-
ment were used together and the practices in which invivo model, error
correction and reinforcement were used together. Sherer and friends
(2001) compared the video model practices containing peers as models
with the video model practices containing the participant him/herself as
the model. Whilst Charlop-Christy and friends (2000) concluded that
the video model was effective in the acquisition and generalization of
the target skills in a shorter period of time and that it was more eflicient
in terms of time and cost; Gena and friends (2005) were not able to
find a significant difference between the effectiveness of the practices.
Sherer and friends (2001) concluded that in the intervention condition
in which the subjects her/himself took part as the model, the individual
acquired the target skill in a shorter time. In one of the studies included
in the comparative studies category, the direct teaching method which
included video model practices was compared with the adaptation
activities program (Kroeger et al., 2007) and in another study in this
category with the cognitive process approach (Emecen, 2008). Whilst,
Kroeger and friends (2007) reached the conclusion that children in the
direct teaching group were more successful in acquiring the targeted
social skills compared to children in the play activities group; Eme-
cen (2008) arrived at the conclusion that while helping samples to gain
social skills, direct teaching approach was more efficient compared to
the cognitive process approach in terms of total teaching duration and
number of incorrect response.

In 24% of the studies, the effects of teaching methods presented along
with the video modeling on social skill teaching were investigated.

Bernad-Ripoll (2007); Sansosti and Powel-Smith (2008) and Scattone
(2008) examined the effectiveness of social stories presented along with
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video model practices on social skill teaching; Akmanoglu (2008) ex-
amined the effectiveness of graduated guidance presented with video
model practice on social skill teaching whilst Maione and Mirenda
(2006) examined the effectiveness of practices in which the video mod-
el, feedback with video and cue were presented together. It was observed
that all of the studies discussed in this category were effective in teach-
ing social skills to individuals with developmental disabilities.

In the analysis of these studies -in which the effectiveness of video
model intervention was established- by both researchers separately, re-
peatability of intervention processes was also questioned. Researchers
found that 80% of the practices were repeatable.

In 52% of the studies, the effectiveness of only one video model prac-
tice was investigated. These studies were analyzed in four categories in
terms of the models used in the video model practices. Within the scope
of the category of the studies investigating the effectiveness of video
model practices only; the studies investigating the effectiveness on so-
cial skill teaching of practices which contained the peer, adult or subject
her/himself (video self-modeling) as the model or which the subject
watched from her/his own perspective (video priming) were examined
and analyzed in four categories according to the model used in the vid-
eo model practices. It was observed that in 38% of the studies peers were
used as the model. Two of these studies in which peer models were used,
the peers familiar to the subjects were used (Bidwell, & Rehfeldt, 2004;
Nikopoulos, & Keenan, 2003) and in one other study in this scope the
models were unfamiliar to the subjects (Sherer et al., 2001). Whilst in
5 of the studies, no information was given as to whether or not the
subjects knew the peers who were the models (Emecen, 2008; Gena et
al., 2005; Kroeger et al., 2007; Nikopoulos, & Keenan, 2007; Sansosti,
& Powell-Smith, 2008).

It was observed that in 33% of the studies, adults were used as the mod-
el. From these video model practices containing adults as the model;
4 used adults familiar to the subjects (Charlop-Christy, & Daneshvar,
2003; Charlop-Christy et al., 2000; Nikopoulos, & Keenan, 2003; Scat-
tone, 2008), 3 used adults unfamiliar to the subjects (D’Ateno et al.,
2003; Maione, & Mirenda, 2006; Paterson, & Arco, 2007)

In 29% of the studies, the subjects themselves took part as models (Bel-
lini et al., 2007; Bernad-Ripoll, 2007; Buggey, 2005; Graetz et al., 2006;
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Sherer et al., 2001; Wert, & Neisworth, 2003). Only one video model
study was found in which the person watched from her/his own per-
spective (video priming) (Schreibman et al., 2000). The studies dem-
onstrated that the video model practices which contained peer, adult
or subject him/herself as the model or which the person watched from
their own perspective were effective in teaching social skills to individu-
als with developmental disabilities.

In video model practices, the model may either display the target behav-
ior with very slow and heavy steps or in a natural manner (Nikopoulos,
& Keenan, 2006). It was observed that the video model practices in
which the model displayed the target behavior with very slow and heavy
steps were used in only one of the studies assessed within the scope of

the present study (Charlop-Christy et al., 2000).

Presentation of the Stimuli to the Subjects before and after the
Behavior

It was observed that whilst in some of the studies using video model
practices, directives such as “Now you do the same as in the video!” were
presented to the subjects prior to the behavior, in others such stimuli was
not presented. In only one of the studies using video model practices in
teaching social skills to individuals with developmental disabilities, the
directive “let’s do the same as you watched in the video!” was presented
to the subject prior to the behavior (Charlop-Christy et al., 2000). How-
ever, in the other studies no stimulus which reminded the subjects of the
video or the images viewed was presented prior to the behavior; rather,
only skill directives appropriate to the target behavior were presented.

'The studies were also examined in terms of presenting of stimuli follow-
ing the behavior. It was concluded that in 19% of the studies, the sub-
jects correct responses during the practice were reinforced (Akmanoglu,
2008; Bernad-Ripoll, 2007; Gena et al., 2005; Nikopoulos, & Keenan,
2003), whilst in 81% they were not. In the studies in which the correct
responses during the practice were not reinforced, subjects were rein-
forced only when they directed their attention to the screen and gener-
ally verbal, symbol, food and activity reinforcers were used.

Research Model Used in the Study

Among the studies investigating the effectiveness of the video modeling
in the teaching of social skills to individuals with developmental dis-
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abilities, 57% of the studies used multiple baseline design across subjects
(Akmanoglu, 2008; Bellini et al., 2007; Bidwell, & Rehfeldt, 2004; Bug-
gey, 2005; Charlop-Christy, & Daneshvar, 2003; Charlop-Christy et
al., 2000; Gena et al., 2005; Nikopoulos, & Keenan, 2007; Sansosti, &
Powell-Smith, 2008; Schreibman et al., 2000; Sherer et al., 2001; Wert,
& Neisworth, 2003) while 24% used multiple baseline design across
behaviors (Buggey, 2005; D’Ateno et al., 2003; Maione, & Mirenda,
2006; Paterson, & Arco, 2007; Scattone, 2008), 14% used the AB de-
sign (Bernad-Ripoll, 2007; Nikopoulos, & Keenan, 2003; Nikopoulos,
& Keenan, 2007), 5% used multiple probe across subjects (Nikopoulos,
& Keenan, 2003) and 5% used adaptive alternating treatment design
(Emecen, 2008). Only one study was found to investigate the effective-
ness of video model practices on a group and the data in this study were
not analyzed by using pre-test and post-test data (Kroeger et al., 2007).
In the study conducted by Graetz and friends (2006), no information
was provided as to which research model was used.

Maintaining and Generalization Process

It was observed that in 71% of the studies, the maintaining process was
planned and data were collected related to the process (Akmanoglu, 2008;
Bellini et al., 2007; Bidwell, & Rehfeldt, 2004; Buggey, 2005; Charlop-
Christy, & Daneshvar, 2003; Emecen, 2008; Gena et al., 2005; Maione,
& Mirenda, 2006; Nikopoulos, & Keenan, 2003, 2007; Paterson, & Arco,
2007; Sansosti, & Powell-Smith, 2008; Schreibman et al., 2000; Sherer
et al., 2001; Wert, & Neisworth, 2003). In terms of generalization, it
was seen that in 24% of the studies the data were collected pertaining to
generalization across people, environments and stimuli (Bidwell, & Re-
hfeldt, 2004; Charlop-Christy et al., 2000; Emecen, 2008; Nikopoulos,
& Keenan, 2003; Sherer et al., 2001); in 19% only across environments
(Akmanoglu, 2008; Sansosti, & Powell-Smith, 2008; Scattone, 2008;
Schreibman et al., 2000); in 10% only across people (Gena et al., 2005;
Nikopoulos, & Keenan, 2007) ; in 5% only across stimuli (Paterson, &
Arco, 2007); and in 5% only across situations (Bernad-Ripoll, 2007);

whilst in 19% generalization and maintaining data was not collected.

In all of the studies, in which maintaining and generalization data were
collected, it was stated that at least one of the subjects who participated in
the study maintained the skill they acquired after the training ended and
generalized it to different environment, people, stimulus and situations.
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Social Validity, Inter-Observer Reliability and Treatment Fidelity

Social validity data were collected in 33% of the studies in which video
model practices were used in the teaching of social skills to individuals
with developmental disabilities. In one of these studies, Sansosti and
Powell-Smith (2008) collected social validity data from the subject’s
teacher using the Intervention Rating Profile; and in another study,
Scattone (2008) collected data from the subjects’ mothers after the end
of the implementation. In the other 5 studies in which social valid-
ity data were collected, the data were collected using the social validity
form prepared by the researchers themselves. In one of these studies,
Akmanoglu (2008) collected social validity data from the subjects’ par-
ents, relating to the importance of the skill taught, the suitability of the
teaching method used, and the significance of the change in acquired
behavior after the implementation ended by using a form comprising
open-ended and Yes/No questions. In another study, Emecen (2008)
elicited the information from the class teachers using open-ended ques-
tions and questions in which the answer options were Yes I Think So /

No I Don’t Think So / Undecided.

Bellini and friends (2007) collected social validity data from the sub-
ject’s teacher, relating to the acceptability of the method. He did it every
week during the course of the implementation by using a 4-point Lik-
ert type scale ranging from Completely Agree to Completely Disagree.
After giving 10 mothers (who did not have any knowledge of the sub-
jects or the study) the necessary information in the scope of their study,
Nikopoulos and Keenan (2003) showed video images randomly select-
ed from the baseline level and practice sessions to them and collected
social validity data relating to whether or not the subjects displayed the
target behavior. And, in the study they conducted in 2007, in addition
to the stated social validity data, they asked the mothers to identify
the videos the children behaved in a similar way to children who show
normal development.

The studies were also examined in terms of interobserver reliability and
procedural, it was concluded that inter-observer reliability data were
collected in 86% of the studies (Akmanoglu, 2008; Bellini et al., 2007,
Bernad-Ripoll, 2007; Bidwell, & Rehfeldt, 2004; Buggey, 2005; Char-
lop-Christy et al., 2000; Charlop-Christy, & Daneshvar, 2003; D’Ateno
et al.,2003; Gena et al., 2005; Kroeger et al., 2007; Maione, & Mirenda,
2006; Nikopoulos, & Keenan, 2003, 2007; Paterson, & Arco, 2007;
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Sansosti, & Powell-Smith, 2008; Scattone, 2008; Sherer et al., 2001;
Wert, & Neisworth, 2003), and treatment fidelity data were collected
in 43% of the studies (Akmanoglu, 2008; Bellini et al., 2007; Char-
lop-Christy et al., 2000; Emecen, 2008; Gena et al., 2005; Maione, &
Mirenda, 2006; Sansosti, & Powell-Smith, 2008; Scattone, 2008; Wert,
& Neisworth, 2003). Reliability among observers and application reli-
ability data were gathered in 38% of research (Akmanoglu, 2008; Bellini
et al., 2007; Charlop-Christy et al., 2000; Gena et al., 2005; Maione, &
Mirenda, 2006; Sansosti, & Powel-Smith, 2008; Scattone, 2008; Wert,
& Neisworth, 2003).

Discussion

From the studies in which the video modeling was used in social skills
training, 97% were conducted with individuals with developmental dis-
abilities in the 3-15 years old age groups and only one study was con-
ducted with adults (Bidwell, & Rehfeldt, 2004). The limitations of the
studies conducted with adults may be eliminated by focusing on the
teaching of social skills adult individuals need to acquire.

As the video model practices is a method which describes the target
behavior and the steps to be taken to achieve the target behavior clearly
and in a visually tangible way, the study samples in 91% of the studies
-in which video model practices were used in social skills training- com-
prised of individuals diagnosed with autism and Asperger’s Syndrome.

Although it is more appropriate to teach and demonstrate social skills
in a natural environment as social skills enhance the acceptance of the
individual by society, 76% of the studies were conducted in artificial
and simulated environments such as schools, medical and rehabilitation

centers.

Whilst all of the studies assessed focused on the teaching of skills of a
positive nature, one study conducted in Turkey differed from the others
in teaching the skill of avoiding abduction attempts of strangers with
bad intentions.

The video model practices and how the video model is implemented
reveal two findings which may lead to new discussions. These are the
studies in which different teaching methods were presented along with
the video model and reinforcement was used for correct responses. Such
studies bring up the question of whether the generated effect is due to
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the video model practices or the other methods used along with the
video model practices.

Social validity data were collected only in 33% of the studies using the
video model practices in social skills training. However, this proportion
is rather low for studies focusing on social skills training. Social validity
is a very important feature because of the fact that it is an evaluation
of the importance of the effects, suitability of the methods that will be
applied to achieve the aims and the meaningfulness of the aims that
are determined (Wolf, 1978). Social validity can be evaluated in two
ways: (i) subjective evaluation, (7i) social comparison (Tekin-Iftar, &
Kircaali-Iftar, 2001). In addition to these two approaches, if a learned
skill continues when the skill is completed and the effects of the appli-
cation keeps the permanence for a long time, it is possible to talk about

social validity (Kennedy, 2005).

Reliability data were collected in only 43% of the studies that were
analyzed. This result has brought with it discussions relating to the
treatment fidelity. In the studies conducted, many advantages of video
model practices were mentioned; however, the limitations were rarely
mentioned. Despite all its advantages, this method may have limitations
such as causing children with a certain model-adapting and imitating
repertoire to also imitate negative (incorrect) models or behaviors; and,
in the event of the learnt skills being tried immediately, leading to the
learnt skills being forgotten albeit partially, being incorrectly or incom-
pletely repeated.

'The most significant limitation of this study is that the teaching dura-
tions of the video model practices in the studies were not analyzed.
Within the framework of all these discussion, the effectiveness of using
the video model practices in teaching social skills to adult individuals
with developmental disabilities may be investigated in future studies.
Studies which use the video model practices in social skills training for
other diagnosis groups rather than individuals with Autism and As-
perger’s Syndrome diagnosis may be presented as well. Studies which
use the video model practices in teaching different social skills other
than those frequently targeted such as communication, interaction and

play may also be included.

In advanced studies and practices, the effectiveness and efficiency of

different video model practices (such as feedback with video, cue with
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video, computer aided video teaching) in teaching social skills to indi-
viduals with developmental disabilities may be compared. Considering
that the reusability of the materials prepared for the video model prac-
tices has the important advantage of reducing the cost, characteristics
and durations of the re-use areas may be investigated and the cost can
be analyzed in future studies. Again, the teaching durations may be in-
vestigated in the studies conducted with the video model practices.

In advanced study and practices, the suitability, acceptability and the im-
portance of the generated effects of video model practices in social skill
teaching can be assessed by collecting social validity data. Maintaining
periods may not be limited to two weeks to two months periods and
whether the individuals transfer the skills they learnt to their everyday
life can be analyzed both in terms of social validity and generalization.

Since the actual aim of teaching social skills to individuals with de-
velopmental disabilities is to help them establish communication and
interaction with peers who have normal development and to increase
their quality of life, the studies in which social validity data is collected
through social comparison may be included in the scope as well. Finally,
the limitations of the characteristics of video model practices may be
investigated in various subject, environment and deficiency groups.
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