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Abstract

As a result of scientific and technological developments in today’s world, global education has started
to take its place in the educational systems throughout the world and become more significant in recent years.
Since global education has multiple effects on societies, it is also crucial in helping students to become informed,
active, and global citizens. This study employs document analysis, a qualitative research method, in order to
examine how the themes regarding global education are shaped in the Citizenship and Democracy Education
textbook and curriculum designed for the eighth grade students. Findings of the study showed that some themes,
regarding global education, are embedded into the curriculum only to provide knowledge without any emphasis
on necessary skills and values, and other sub-themes completely ignored along with the global dimension of

citizenship education.
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Introduction

The advances in science and technology have swiftly changed the world that we live in.
Increase in use of the social media, rapid developments in transportation, easier access to
information, and fast and unrestricted interaction in such fields as education, arts, music, and
literature resulting from better commercial relations have brought people living in different
parts of the world closer, ultimately caused to what has come to be known as globalization
(Sahin, 2011; Balay, 2004). Although globalization is viewed as something massively
impacting the world and led people to describe the world as a global village, scholars have yet
to come up with a standardized definition, which is why so many different definitions of

globalization exist.
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While Sahin (2011) defines globalization as “certain economic, political, and cultural
values and structures moving beyond national borders and spreading worldwide” (p. 2), Calik
and Sezgin (2005) describe it as worldwide integration on a political, economic, social, and
cultural scale, with the distances between everything from economy to politics, education to
business, becoming ever shorter and more insignificant. Bayar (2008), on the other hand,
defines globalization as a “gradual increase through “interdependence” in the amount of
communication and interaction amongst the humans, societies, and states in different parts of
the earth” (p. 25).

Globalization has influenced the politics and cultures, and shaped the current policies
of many countries worldwide with an impact primarily on economy, but also on almost all
aspects of life. International cooperation, use of foreign resources, and small-scale business
agreements with other countries have increased as a consequence of an economically
shrinking world, while the neoliberal policies of the world’s economically developed major
players have brought about a significant rise in income distributions nationally and
internationally, and shifted the balances as a result. This has caused a drift away from the
social state (Lakes and Carter, 2011; Yazici, 2014). These political and economic policies
shifted balances; minority groups within nations have marginalized because of linguistic,
religious, ethnic, socio-economic, cultural, and denominational differences, which has in turn
led to war, terror, hunger, famine, and migrations, profoundly affecting people’s daily lives.
As a result, people may suddenly find themselves a long way from their homes, living
completely different lives.

The impact of globalization on countries has not only been on an economic and
political scale but also on social and cultural scales. More and easier self-expression by the
constituent cultures of a society and the other cultures independent of the mainstream one, the
individual’s self-definition as a world citizen, privatization of education, and the monopoly of
a few countries over the basic requirements for education are some of the changes due to
neoliberal politics and globalization. Therefore different cultures and cross-cultural
interaction within those countries have also been exclusively changed (Giimiis and Ilhan,
2012; Lakes and Carter, 2011). Since culturally sensitive education aims to define and
understand differences based on race, language, religion, ethnic group, socio-cultural and
socio-economic status, denomination, and sexual orientation, raise awareness of these

differences, teach to respect them, and create democratic educational environments, it ought
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to be offered in the classrooms (Gay, 2002). Tezcan (2002), too, concludes that the literature

mostly focuses on the economic aspect of globalization, ignoring its cultural dimension.

Tezcan (2002) states that the cultural dimension also exhibits intrinsic differences.
Education is a significant part of the cultural dimension as well as arts, law, ethics, and
politics, etc. As the cultures of countries changes due to globalization, their education
systems, too, are subject to parallel changes. On the other hand, certain neoliberal policies
(e.g. privatization and monopolization of education), implemented by the world’s major
players for their economic and political agendas, also have indirect influences on education.
These policies pave the way to gradual privatization in education and monopolization of
educational revenues and expenses by a few leader economies. Faced with a plethora of
educational choices in such political environments, families — the smallest structural units of
society — are squeezed between the dominant groups in education due to the policies in place
(Apple, 2006) and, at times, even guided through misinformation towards failing schools with
incompetent teachers (Lakes and Carter, 2011). Therefore the individuals in those educational
settings affected by globalization both directly and indirectly need an education that could
help them keep pace with the changing cultural environment (Kirkwood, 2001; Merryfield,
1997; Ukpokodu, 1999). At this point, desirable aims of education such as respect to
differences, awareness of problems, acquisition of values and skills necessary for problem-
solving, and multiple perspectives on what happens around the world lead people towards
global education, which sees the world as a whole and aims to make individuals parts of it.
The global education approach has gained importance as people have become more interested
in global issues such as hunger, war, inequality, and social injustice, and is now a basic need
for all, as what happens around the world impacts all aspects of human lives (Agikalin, 2010a;

Alger and Harf, 1985; Merryfield, 1997).

Boston (1997) and Merryfield (1997) argue that each educational system needs a
separate definition of global education according to its own institutional beliefs and practices.
In most general terms, distilled from its many definitions, global education is a concept that
seeks to introduce students to different cultures, make them respect differences, raise an
awareness of global issues, improve their sensitivity and responsibility, critical thinking and
empathy skills, provide them with a world view, and move students closer to these aims
through educational programmes in a world where people are ever closer to one another due
to rapidly evolving interconnectedness and interdependence as a result of globalization
(Acikalin, 2010b; Alger and Harf, 1985; Boston, 1997; Merryfield, 1997; Pike, 2000;

125



Journal of Social Studies Education Research 2015: 6(1), 123-171

Ukpokodu, 1999). The primary goal of global education is to inform students of the traditions,
cultures, and values of people in different parts of the world, and to help students to interact
effectively with people around the world. Even though some scholars consider global
education to be a movement originating in the US so that the US can sustain its competitive
position, it is now a worldwide movement affecting all countries of the world (Tye and Kniep,
1991; Ukpokodu, 1999).

In addition to offering a definition of global education, scholars who advocate global
education have also explained its dimensions (Acikalin, 2010a). Hanvey (2004) stresses the
need for a global consciousness in order to cope with problems in a world in which countries
are more and more interdependent, and puts forward five dimensions of global education
considered to be conducive to this consciousness: “perspective consciousness, state-of-the-
planet awareness, cross-cultural awareness, knowledge of global dynamics, and awareness of
human choices” (p. 2). Kirkwood (2001), on the other hand, categorizes Hanvey’s (2004)
skills under four themes, which have been adopted by many scholars (Acikalin, 2010a;
Acikalin, 2010b; Alger and Harf, 1985; Merryfield, 1997; Pike, 2000). These themes are 1)
multiple perspectives, 2) comprehension and appreciation of cultures 3) knowledge of global
issues, and 4) the world as an interrelated system. The multiple perspectives theme involves
individuals’ skills to consider events from different angles; the theme of understanding and
respecting cultures involves the empathy skills and responsibility values in interacting with
different cultures; the theme of knowledge of global issues includes an awareness of, and
proposing solutions for, problems such as migration, overpopulation, decrease in natural
resources, financial crises, war, natural disasters, hole in the ozone layer, etc. even if these
may not exist in one’s own country; and finally, the theme of the world as an interrelated
system focuses on individuals seeing themselves as parts of the world, which has now come
to be a system of seemingly unrelated but actually closely-knit events and mechanism,
especially due to political and economic interests (Alger and Harf, 1985; Hanvey, 2004;
Kirkwood, 2001; Merryfield, 1997; Pike, 2000).

Based on these themes, global education has made its way to the curricula of many
different countries including Canada, the US, the UK, and Turkey. Because of new
approaches in education and educational reforms that commit to provide individuals with the
knowledge, skills, and values to help them to first understand their own culture and then to
appreciate, understand, and respect other cultures, citizenship education has become a subject

can no longer be ignored by societies. A revision of citizenship education is now inevitable
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due to racial, cultural, religious, and linguistic variety in countries resulting from such events
as migration, war, and terror (Banks, 1997; Banks, 2004; Castles, 2004). Global education is
now offered in many countries; as a result the citizens with the global skills and values
emerged as a product, which expands the concept of citizenship even more. While in the past
citizenship was just about obeying social order and being responsible to society, it is how
about responsibility to the entire world, sensitivity about global issues such as war, peace,
migration, terror, and hunger, and consideration of oneself as part of the world as he/she holds
onto his/her national identity (Kan, 2009).

In its global citizenship curriculum, Oxfam (2006) highlights the perception of the
world as a large place and consideration of oneself as a citizen thereof, awareness and respect
of differences, awareness of the world order, opposition to social injustice, membership of
local and global associations, efforts to make the world a more just and liveable place, and a

sense of responsibility towards the world as typical characteristics of a global citizen.

In order to provide individuals with these characteristics, global education themes are
offered as part of the social studies curriculum in Turkey as single units of a spiral program in
4th, 5th, 6th, and 7™ grades. Furthermore, the Citizenship and Democracy Education course is
offered in the eighth grade in order to support values and skills that social studies education
suggests. The teaching of the global education themes in this subject is of great importance as
regards the gaining global consciousness by individuals with a broad view of the world, a
sense of responsibility towards society, a consciousness as part of humanity, and sensitivity
concerning national and global issues, based on the broader objectives of Turkish national
education. The citizenship education must therefore be in line with the objectives and
standards of global education. The subject is taught around four thematically structured and
organized themes focusing on global and cultural connections: Every Human Being Is
Valuable, The Culture of Democracy, Our Rights and Liberties, and Our Duties and
Responsibilities (MEB, 2010).

Generally witnessed in most societies throughout the world due to emerging economic
approaches, current national policies, and cultural developments, globalization has impacted
almost all aspects of human life and made innovation a necessity. One of the reforms put in
place as a result of globalization has been in the field of education. The targeted skills and
values for individuals in an ever-changing world order have paved the way to a new approach

in education. The adoption of an educational policy around anti-conflict and anti-
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discriminatory themes such as respecting differences, understanding different cultures, and
gaining a global consciousness has pushed nations towards global education. The new
curriculum designed in 2004-2005 and integrating the global education phenomenon of the
last 20 years, Turkey, too, has kept pace with these educational developments. The changes in
the significance attributed to the individual, and therefore in the desired citizen profile, have
made research necessary on the citizenship education offered and its suitability to the
objectives.

A review of the existing literature suggests that the themes of global education are not
fully stressed (the world as an interrelated system and respecting differences), with some
themes completely ignored (multiple perspectives), and that teacher education programmes
are not in line with the aims of global education (Agikalin, 2010a; Alazzi, 2011; Balkar and
Ozgan, 2010; Kaymake¢1, 2012; Khaled, 2011; Mangram and Watson, 2011; Mundy and
Manion, 2008). Studies on teacher education and practices have mostly been conducted
through eliciting teachers’ and students’ perceptions of and attitudes towards global education
and the concepts of global citizenship, revealing the status quo, and comparing it to what is
expected (Alazzi, 2011; Appleyard, 2009; Gol, 2013; Kaymakgi, 2012; Koluman, 2011;
Mangram and Watson, 2011; Ozkan, 2006). Apart from these studies, none has been found on
the themes of global education in textbooks and curricula within the scope of raising
responsible citizens. The present study aims to investigate the eight grade Citizenship and

Democracy Education textbook and the curriculum in terms of global education.
Significance and Goals of the Study

In response to the globalization movement which has brought along the need for reforms with
far-reaching effects in education as in many other fields, nations have adopted new
approaches in education, one of which is global education, which seeks to educate individuals
so that they are able to keep pace with the world order that has been changing in many social

and cultural aspects such as economy, politics, arts, and literature.

The fact that people from different racial, linguistic, religious, cultural, and ethnic
backgrounds now live altogether in the same country, and that universal technologies make
them express more and more interest in the wars, terror, migrations, genocide, and natural
disasters suffered by others thousands of miles away, has made global education a necessity.
Just like many other countries in the world, Turkey, too, has taken important steps towards the

implementation of global education (Acikalin, 2010a; Agcikalin, 2010b; Kaymake1, 2012).
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However, looking at the quality of the education offered in Turkey, whether the aims of
global education are fully achieved is quite debateable. The curriculum, the teacher, and the
textbook are the three crucial components in raising individuals equipped with the values and
skills that global education strives towards. As global education is a fairly new concept,
research shows a lack of comprehensive knowledge in teachers (G6l, 2013; Kaymakg1, 2012).
As teachers’ classroom practices differ depending on their training, experience, and points of
view, the curriculum and the textbook must be well designed so as to serve as a guide for the
teachers. The textbook and the curriculum are the teachers’ two indispensable assistants in
imparting the objectives of global education to the students. Textbooks in particular are the
most commonly used course tools in schools. The majority of teachers consider the textbook
as the basic resource and continue to treasure it even as digital tools have become abundant
thanks to current technologies (Kizilgaoglu, 2003). It is therefore quite important that the
textbook and the curriculum be in line with the course objectives. This study aims to examine
how the themes in global education are shaped in the Citizenship and Democracy Education
textbook and curriculum designed for the eighth grade students in primary education, seeking

answers to the following research questions:

1. How is the Citizenship and Democracy Education textbook designed for the eighth
grade shaped in terms of its knowledge, skills, and values based on the themes of

global education?

2. How is the Citizenship and Democracy Education curriculum designed for the eighth

grade shaped in terms of the themes of global education?

Method

This study aims to examine how the themes in global education are shaped in the eighth grade
Citizenship and Democracy Education textbook and the curriculum. Thus, document analysis
was selected as a qualitative research method for data collection. Document analysis involves
“analysing written materials on the fact or facts under study” (Yildirim and Simsek, 2013) and
can be used on its own as well as in triangulation. Films, photographs, letters, stories,
autobiographies, books, curricula, correspondence, student files, assignments, patient records,
statements, and many other visual and written materials are considered to be data in
documentary research (Bailey, 1994; Bogdan and Biklen, 2007; Creswell, 2012; Merriam,
2009).
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The documents used in this study were the textbook selected as the textbook for the
eighth grade Citizenship and Democracy Education subject for five years from the 2013-2014
school year by the Ministry of Education’s Education Council (decision no 178 of
26.09.2012), and the Citizenship and Democracy Education Curriculum published in 2010
and still in use. The upper level knowledge in the curriculum was evaluated based on the
framework presented in Table 1 around the 32 achievement aims that took into account the 19
values and 17 skills, eight of which were basic skills.

Merriam (2009) points out that document analysis can be carried out in four stages:
getting hold of the documents, checking their authenticity and originality, codification-
categorization, and analysis. In documentary research, data analysis may involve content
analysis or descriptive analysis. While content analysis requires an in-depth analysis for new
dimensions and themes, descriptive analysis engages with more superficial analysis of the

existing themes (Creswell, 2012).

In this study, descriptive analysis was used in data analysis as the themes in the
literature on global education were taken into consideration in the documents studied. The
literature was used in drafting the global education themes and their sub-dimensions, which
were submitted for expert evaluation and are shown in Table 1. In light of the feedback from
the field expert, the table was amended, finalized, and checked one last time before the
analysis. The verbal and figural expressions and the visuals in the textbook and the curriculum
were categorically analysed through line by line coding in the appropriate field amongst the
global education themes categorized by using the Nvivo 10 program and presented in Table 1.
The knowledge, skills, and values figuring in Table 1 were symbolized *, **, and ***

respectively.

Table 1: Global Education Themes Categorized as Knowledge, Skills, and Values As A Framework for Analysis

The World As An

Multiple Perspectives

Comprehension and
Appreciation of
Cultures

Knowledge of Global
Issues

Interrelated System

Knowledge of multiple
perspectives*

Knowledge of personal
beliefs and values*

Knowledge of issues
related to population and
family planning*

Knowledge of
economical, political and
ecological systems *

Knowledge of prejudice*

Knowledge of universal
beliefs and values*

Knowledge of issues
related to self-
determination*®

Knowledge of global
dynamics*

Developing multiple
skills and perspectives
**

Understanding the role
of personal beliefs and
values in various fields*

Knowledge of issues
related to human rights *

Understanding
interconnections between
countries *

Skills and experiences in

Understanding the

Knowledge of issues

Understanding
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seeing one’s own culture
from other’s
perspectives**

origins and
developments of
cultures*

related to emigration,
immigration and
refugees™

interdependencies
between countries *

The ability to understand
and accept different
world views **

Understanding cross-
cultural interactions and
connections*

Knowledge of issues
related to the global
commons*

To realize
interdependencies within
different global systems

**

Critical thinking skills**

The ability to respect
differences**

Knowledge of
environmental and
natural resource issues®

To realize
interconnections within
different global
systems**

The ability to eliminate
prejudices**

Understanding the role
of one’s own culture in
the world system**

Knowledge of issues
related to distribution of
wealth, technology and
information, resources,
access to markets*

To realize that the world
is a holistic system **

Empathy** The ability to understand  Knowledge of the issues  Peace***
one’s own culture and related to hunger and
heritage** food*

Tolerance*** The ability to understand  Peace and the security Initiative***

multiple identities and
loyalties **

issues*

Respect***

The ability to
communicate across
cultures**

Knowledge of the issues
related to prejudice and
discrimination*

The ability to interact
with different cultures **

Knowledge of the values
and beliefs underlie
social/cultural norms and
human conflicts*

Recognition of the
complexity of cultural
diversity and cultural
universals**

The ability to recognize
conflict and conflicts
resolution**

The ability to collaborate
and work with people
from other cultures**

Creative thinking skills
in solving problems**

Recognition of the
effects of one’s own
values, culture and
worldview in learning
about people different
from oneself**

Being sensitive to
various forms of
discrimination**

To live together** Empathy**

Empathy** Solidarity***

Tolerance *** Be fair***

Peace *** Sharing***

Love *** Responsibility***

Respect*** Sensitivity***

Equality*** Freedom***

Sensitivity*** Respect***
Initiative***
Equality***

Upon completion of the data analysis, the data in each category was assessed and the themes

yielding similar findings were categorized under a single heading.
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Findings

The study has found that the eighth grade Citizenship and Democracy Education textbook and
curriculum do not touch upon all elements of discrimination and prejudice (race, language,
religion, gender, sexual orientation, ethnicity, socio-economic structure, socio-cultural
structure, disabilities), cross-cultural communication and interaction focus on the individual’s
own society at the expense of other cultures and interactions, the standards for the desirable
citizen profile turn out to be inadequate in the context of global consciousness, developing
multiple skills and perspectives is merely question-based with no activities for the teaching of
values and skills, and the knowledge and activity-based practices for global dynamics and
world peace are left incomplete. The study findings are categorized under headings in line

with the knowledge, skills, and values embedded in the curriculum and the textbook.
1. Invisibility of the elements underlying discrimination and prejudice

Being sensitive to various forms of discrimination and knowledge of the issues related to
prejudice and discrimination are amongst the most important goals of global education.
Gaining a global perspective and interacting with individuals from different cultural
backgrounds, regardless of their race, language, religion, beliefs, sexual orientation, gender,
socio-economic structure, socio-cultural structure, and disabilities, is first and foremost
related to shedding one’s prejudices and discriminatory beliefs. The topics under the heading
of discrimination and prejudices in the eighth grade Citizenship and Democracy Education
textbook are found to be mostly informative. Of the discriminatory issues relating to race,
language, religion, beliefs, sexual orientation, gender, socio-economic structure, socio-
cultural structure, and disabilities encompassed by the themes of global education, only race,
gender, and disabilities are touched upon, with absolutely no mention of the other sub-

headings and the resulting personal and social issues:

Not taking the same bus with the blacks... A disabled person being denied employment even if
they may fulfil all requirements ... Immigrants being denied access to rented accommodation...
Women being denied their rights to education... (p. 59)

On the other hand, the visuals in the same textbook seek to create sensitivity in the
context of empathy and equality values, while famous anti-discrimination quotations (e.g.
“Just as the Arabs can exert no supremacy over non-Arabs and non-Arabs over Arabs, so the
red-skinned can exert no supremacy over the dark-skinned and the dark-skinned over the red-
skinned”) are scattered to establish a link to the value of respect. In addition, the concept of

prejudice is presented through definitions and inter-personal dialogues such as:
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Prejudice is a set of beliefs, convictions, and generalizations evoking love or animosity, and
reflecting a conditioned emotional attitude, towards a certain individual or group without
sufficient reason... I couldn’t draw like that even if I tried for years... I can’t play football like
you... Girls quickly get nervous and avoid questions... (p. 19)

and illustrated by statements such as “the negativity of prejudice is emphasized” (p. 5) and
“Prejudice, exclusion, and contempt are contrary to human rights” (p. 14). Considering the
definition of prejudice in the textbook, the activities presented are insufficient in contributing
to individual internalization of the concept, while the visuals only include a single cartoon on
the subject.

Textbook (p.19)

While the examples above and the cartoon mentioned deal with sexism, positive
prejudice, and prejudices against undefined situations, those based on race, language, religion,
ethnicity, sexual orientation, and socio-economic structure, the consequent problems, and

solution proposals are not at all referred to.
2. Lack of global-national balance in raising consciousness about environment and culture

The study findings also include the omission of the global perspective and consciousness
targeted for individuals without them losing sight of their national identity, and the national-
only scale of the activities actually intended on both global and national scales in the textbook
and the curriculum under study. This is witnessed especially in the activities on cross-cultural
communication and interaction, raising responsible citizens, and issues relating to
environmental and natural resources. The study findings on the global education sub-themes

being presented through national examples can be summarized as follows:

One of the most important themes of global education is the theme of comprehension
and appreciation of cultures which aims to enable the individual to understand people from

different racial, linguistic, religious, ethnic, and socio-economic backgrounds, to connect with
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them, and to know that they are in interaction even though they may be in different parts of
the world. Thus within the theme of understanding and respecting cultures in global
education, the individual needs to be taught the values of respecting differences, empathy,
interaction and communication skills, and responsibility and sensitivity. Within this

perspective, the presentation of this theme can be observed through the following statements:

It is emphasized that it is natural for them and for the others to have different qualities which
must be respected... They accept that each individual has their own characteristics... (p. 11)
Democratic citizenship education supports respect of different religions, cultures, beliefs, and
ways of thinking... (p. 4) Attention is drawn to the acceptance of social differences as natural
and their protection... (p. 14)

The textbook includes further statements highlighting respect of differences:

Human beings have different qualities that distinguish them from one another. These may
originate at birth (e.g. family’s socio-economic situation, colour of the eyes and the skin, etc.) or
result from education and life experiences. Certain later-acquired involuntary physical aspects
(e.g. overweight, disabilities, etc.) may cause personal differences... (p. 18) The impossibility of
all people thinking and behaving in the same way must be recognized and respected. It is the
differences that make societies multifaceted... (p. 40)

The ability to interact and communicate with different cultures possible and raising
awareness of cultural richness — the underpinnings of the targeted skill of respecting
differences — also appear in the curriculum. For example, standards such as “They grasp that
different views, opinions, beliefs, concepts, and cultural values enrich social life” (p. 14), “It
is aimed that students realize their rights and cultural richness” (p. 7) and statements in the
textbook such as “melodies sung in different languages in Mardin” (p. 54), “The habits,
customs, and traditions of Turkmens, the Azeri, and Eastern Anatolians make a whole in
Kars”, “The multicultural nature of the region gives it a rich folklore” (p. 53) can be
considered examples of attribution to skill of respecting differences. These are all illustrations
of cross-cultural communication and interaction within one’s own society. There are,
however, no instances of, or activities on, how that society is influenced by different cultures
throughout the world.

The topic of universal beliefs and values within the global education theme of
comprehension and appreciation of cultures is illustrated by “protection of shared values” (p.
6) in the curriculum and by “Atatiirk was a statesman who adopted universal values such as
independence, peace, freedom, people’s happiness, respect of human beings” (p. 32) in the
textbook, which, however, has no activities on the acquisition of these values. A study of the

universal values in the textbook reveals a categorical conflict in terms of concepts and values.
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For instance, on page 26 of the textbook, the statement “Values such as justice, love, freedom,
cooperation, and tolerance form the basis of society” classifies these as values, while on page
27, the instruction “Match the following concepts and related visuals™ classifies the very same

words as concepts.

“Raising responsible citizens”, one of global education’s most important objectives, is
emphasized in the curriculum as a topic that needs to be presented on both national and global
scales. It is, however, presented in the textbook only on a national scale, with the global
aspect completely ignored. In the curriculum, the principle of “raising individuals with a
broad world view and a sense of responsibility towards society” (p. 3) amongst the general
objectives of Turkish National Education is found to be in line with the principle of “instilling
sensitivity of national and global issues with a consciousness of being part of humanity” (p. 6)
amongst the general objectives of eighth grade Citizenship and Democracy Education.
Further, the objective of raising responsible citizens with global perspectives is clearly

underlined in the curriculum through the following statement:

With the current advances in communication and transport causing the events in different parts
of the world to impact every single nation, the education aims to educate individuals so they are
able to adapt the social developments not only in their own country but also throughout the
world (p. 4).

However, a study of the textbook focuses on citizen profile drawn in the curriculum
reveals that respect of human rights, responsibility towards the society and others, democratic
citizenship, and a global consciousness — all requirements of citizenship — are not touched
upon. In the textbook, the duties and responsibilities of the citizen are defined as awareness of
responsibilities, environmental sensitivity, paying tax, respecting human rights as a
democratic citizen with a national consciousness, with no illustrations of a global

CONSCiousness:

I don’t litter the streets... I place recyclable waste into recycling bins... I notify the municipality
of stray dogs that may present danger... I don’t waste electricity and water... I don’t damage
parks or hurt the animals in them... I make careful use of public property... (p. 128)

The following statement in the curriculum “Citizenship and Democracy Education is
considered in the context of democratic citizenship” (p. 5) is accepted as a sign that the target

of global consciousness is ignored.

In the global education literature, another sub-dimension of notable significance is
knowledge of environmental and natural resource issues. In the textbook, apart from

illustrations such as “Conscious use of public property” and “waste of bread” (p. 131),
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environmental issues are touched upon solely on a national level, such as the establishment of
TEMA, with no mention of global examples or suggestions:

In 1990, the World Environmental Organization published a report: every year, 25 billion tonnes

of surface soil is lost to the sea due to floods and winds. We were curious about how much was

lost in Turkey. Scholars from many countries were invited to Turkey. Their research revealed

that we lost 1,400,000,000 tonnes of soil every year. This was enough to alarm us and we

founded the TEMA on 11 September 1992. The foundation aims to prevent soil loss due to
erosion, for which a number of research projects need to be set up (p. 92).

3. Uniformity in providing multiple perspectives

The theme of multiple perspectives is considered to be a basic element of a broad world view
and has its place in the literature as one of the four themes in global education. The objectives
of Turkish National Education and the eighth grade Citizenship and Democracy Education
subject place the raising of constructive, creative, critical, and questioning individuals in the
foreground. Notwithstanding this objective, it has been found that neither a definition nor an
illustration of the concept of multiple perspectives figures in the textbook or the curriculum in
the knowledge dimension. Thus, the study focused on the questions put in the units for an
evaluation of the acquisition of multiple perspectives. Some of the questions in the textbook
were found to be of an interpretative, practical, and analytical level geared towards

developing multiple skills and perspectives:

If you were a student of Socrates, which words would you use to describe humans’ difference
from animals? (p. 12) If Zerrin were aware of human dignity and value, how could the story you
have just read end? (p. 17) If Turkey’s First Congress on Children’s Rights had convened 30
years ago, do you reckon issues like “Child-Friendly School” or “Child-Friendly City” would
have been on the agenda? (p. 101)

Other questions in the textbook, however, were found to be closed-ended (with single

answers), unconducive to developing multiple skills and perspectives:

Do you think the teacher might have wanted to stress, with his/her questions, that each human
being has an inherent value and that, consequently, all humans are valuable?... Are the conflicts
between students in your school peacefully resolved?... Is tolerance valued in your school? (p.
15)

On the other hand, the sub-theme of the ability to understand and accept different
world views — one of the global education sub-dimensions in the developing multiple skills

and perspectives — is nowhere to be found either in the curriculum or in the textbook.

4. Current events being ignored in global values and relations
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Any event that occurs in a given part of the world, however localized it may seem, does in
fact have an impact on the whole world. Issues such as migration, war, economic and political
alliances, hunger, famine, and resulting deaths in certain parts of the world are therefore no
longer considered to be country-specific. In global education recognizing the interdependence
of countries and realizing that the world is a shared system binding all humanity together is
one of the top goals. Studying the curriculum and the textbook in light of the global dynamics
and security issues such as war, peace, terror, migration, and natural disasters which affect all
humans, a broad world view and a global consciousness are highlighted through statements
like “the education seeks to raise individuals who can adapt to social developments and
change not only in our country but also throughout the world”, “to create sensitivity to
national and worldwide issues with a consciousness as part of all humanity”. The textbook
includes verbal statements such as “Education allows people to understand their
interdependence with others” (p. 111), and “Working towards the happiness of world nations
is another way of working towards one’s own happiness and well-being” (p. 116), but this
topic is not at all tackled in activity-based work. On the other hand, the value of peace, which
figures prominently in the literature, is dealt with more extensively in the textbook than in the
curriculum, but it focuses mostly on the children of the world and social peace from a single
point of view, ignoring ethnic conflicts, war between countries, and terror, which are of

current relevance and which could contribute to the teaching of the value of peace.

... democratic attitudes and approaches are helpful in gaining social sensitivity to security issues
due to ethnic conflicts, racism, terror, and rising crime rates, global warming, and environmental
problems caused by man. Democratic consciousness requires the inclusion of all in the search for
solutions for social issues.

The statement above, quoted from the curriculum, highlights sensitivity to such issues
but dwells on democratic consciousness rather than global solutions. As far as global
dynamics are concerned, another noteworthy finding is the mere verbal reference in the
textbook to the concepts of interdependence and interconnectedness, which are in fact
constantly repeated and highlighted in the literature: “Education enables people to realize
their interdependence with others” (p. 111). This statement refers to interdependence as a
benefit of education solely in the sub-dimension of interdependence between people, ignoring

the other sub-dimensions of cross-cultural and international interdependence.

In conclusion, four significant findings can be attributed to the present study looking at
the eighth grade Citizenship and Democracy Education curriculum and textbook based on the

global education themes: various forms of prejudice and discrimination are not fully reflected
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in the curriculum or in the textbook; cross-cultural interaction and communication, the
desirable citizen profile, and the issues relating to environmental and natural resources are
tackled from a national point of view; the multiple perspectives skill is only presented through
questions with no activities geared towards real learning; knowledge- and activity-based
practice is insufficient in the context of global dynamics and world peace, with little reference

to current events, issues, and suggestions.

Discussion, Conclusion, and Suggestions

Global education has become indispensable so that individuals can adapt to the globalized
world that we live in, turn into actively conscious citizens aware of global issues such as war,
peace, hunger, terror, discrimination, prejudice, social justice, human rights, and security, and
adopt a world view composed of national and global perspectives. This necessity has led to
arrangements in many countries for the integration of global education within national
educational systems. Despite these arrangements, both national and international research
shows that comprehensive training incorporating all objectives of global education in primary
and secondary schools, teacher-training programmes, and curriculum and textbook
development is still very much needed, and that more arrangements would be in place
(Agikalin, 2010a; Aslan, 2009; Ceylan, 2014; Cirik, 2008; Kaymakgi, 2012; Ozkan, 2006;
Rapoport, 2009). In their research on global education in Canadian primary schools, Mundy
and Manion (2008) conclude that more of global education is needed in primary schools for a
broader world view through integration in a national and global sense, and that universities,
schools, and governments need to collaborate for the teaching of politically-sensitive global
issues that concern the whole of Canada, which corroborates that shortcomings in global
education exist not only in Turkey but also in the rest of the world. The present study on the
eighth grade Citizenship and Democracy Education curriculum and textbook concludes that
not all sub-themes of global education are addressed in creating a global consciousness
without losing national consciousness, and that issues relating to population and family
planning, autonomy, socio-cultural norms, and knowledge of the values and beliefs underlie
social/cultural norms and human conflicts, as well as themes on the ability to understand

multiple identities and loyalties are not at all referred to.

Knowledge of the issues related to prejudice and discrimination amongst the global

education themes include various elements such as race, language, religion, beliefs, sexual

138



Elvan GUNEL & Aysegiil PEHLIVAN

orientation, gender, socio-economic structure, socio-cultural structure, and disabilities.
Acikalin (2010a) concludes that the social studies curriculum fails to fully address issues such
as social justice and equality, respect of differences, war and peace, discrimination and
prejudice, and injustice and inequality. The present study also concludes that these concepts
are superficially touched upon and that their inherent diversity is not fully reflected in the
curriculum and the textbook. Another noteworthy conclusion of the study is that the
curriculum and the textbook mostly focus on the concepts of discrimination and prejudice
based on race, gender, and disabilities, failing to address other elements such as sexual

orientation, ethnicity, and socio-cultural structure.

In his study on how individuals can have global adequacy, Kilpatrick (2010)
conducted interviews with teachers who expressed the need for global adequacy to include
tolerance, an understanding of and interest in other cultures, knowledge of a foreign language,
and the skills to know how to behave in an unfamiliar situation. In this context, it can be
asserted that understanding, respecting, and interacting with different cultures is of paramount
importance in acquiring a global world view. The present study concludes that cross-cultural
interaction and communication in the eighth grade Citizenship and Democracy Education
curriculum and textbook is limited to the mainstream culture of the individual’s society, with
no mention of other cultures or cultural interaction and communication between nations.
Aslan (2009) also concludes that the Turkish educational system fails to address cultural
differences and interaction, and that multicultural issues are ignored in the curricula and
textbooks. Likewise, Cirik (2008) states that the existing curricula in Turkish primary
education are inadequate in the context of multicultural education, and that more emphasis is

needed in that regard.

Another finding of the study is that the desirable citizen profile-orientated standards in
the eighth grade Citizenship and Democracy Education curriculum and textbook prove
inadequate in providing a global consciousness. Rapoport (2009) concludes that, in the
current social studies curricula of some US states, the themes of global education and global
citizenship are buried under certain subjects “deemed more necessary”, and that teachers
ignore topics related to global education with the centrally-administered examinations in
mind. He further concludes that teachers need help with methodology, content, and
curriculum in the teaching of global citizenship. In a similar vein, Ceylan (2014) reports that
most teachers think global citizenship must be in pre-school curricula, that they want to teach

it to children, but that the curriculum proves inadequate for the teaching of global citizenship
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and with few activities on different cultures and countries. From this point of view, the
standards for the global citizen profile should be presented in more detail in the curriculum
and the textbook.

Developing multiple skills and perspectives, one of the general objectives of global
education and the eighth grade Citizenship and Democracy Education curriculum and
textbook, is only presented through questions, with no activities aimed at the teaching of this
skill. In his study entitled “The Effects of Global Education on the Turkish Social studies
Curriculum”, Agikalin (2010a) concludes that the theme of multiple perspectives is non-exist
and that, apart from the skills of empathy and respecting differences, the other skills and

values are not adequately highlighted in the curriculum.

The present study has also found that knowledge- and activity-based practice on global
dynamics and world peace is insufficient in the eighth grade Citizenship and Democracy
Education curriculum and textbook. Agikalin (2010a) also concludes that global issues such
as international conflicts, war, terror, human trafficking, global warming, and other
environmental problems are not in the curriculum. Ozkan (2006) points out that the teachers
believe that global education is conducive to making individuals to be more sensitive to
problems and conflicts around the world, able to propose solutions for those problems, and
democratically conscious for international peace, but that they are pessimistic about it
reducing terror, war, and economic and political injustices caused by multinationals,
contributing to a common culture shared by all humanity, and increasing interdependence and
interconnectedness between countries. Teachers therefore need to be more knowledgeable and

become more conscious in this respect in order to have a more constructive point of view.

Another finding of our study is that knowledge, skills, and values on global education
in the eighth grade Citizenship and Democracy Education curriculum are not aligned with the
textbook. The concepts of multiple perspectives, prejudice, world peace, interdependence and
interconnectedness are covered as skills and values in the curriculum but only as knowledge
in the textbook. Both the curriculum and the textbook are found to have shortcomings as far
as the skills and values are concerned. Consequently, it can be claimed that the curriculum
and the textbook are not in harmony in the context of the knowledge, skills, and values of

global education.

Based on the research findings, the following suggestions can be put forward: the

eighth grade Citizenship and Democracy Education curriculum should include standards
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orientated towards a global perspective and the textbook needs more visual resources and
activities conducive to the internalization of these standards. In addition, more audio-visual
materials improving students’ cognitive, sensitive, and psychomotor skills should be used in
activities. The textbook and the curriculum ought to be re-designed in a way that it includes
global values such as peace, love, and tolerance. Existing research is mostly on the status quo.
Nevertheless, these studies provide a background on the main principles of global citizenship
education. Further studies on each sub-dimension of global education are expected to
contribute even more to the field. As the present study is limited to a document analysis,
future research could include more applied studies focusing on the shortcomings of global

education practices, social studies curriculum development, and teacher training.

This study underlines the need for a more detailed presentation of global education
standards in the Citizenship and Democracy Education course, which is important for
individuals gaining a global perspective. It is expected to contribute to the field of global
education, and be a forerunner of future evaluation of the disciplines of social studies
separately in the context of global education. Researchers undoubtedly have a major role in
the implementation of global education within the educational systems. The present study and
its findings are expected to shed light on the shaping of global education within the Turkish

educational system.
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Kiiresel Egitim Cercevesinde Vatandashk ve Demokrasi Egitimi Ders

Kitab1 ve Ogretim Program

Examining the Citizenship and Democracy Education Textbook and Curriculum
in terms of Global Education

Elvan Giinel & Aysegiil Pehlivan

Ozet: Giiniimiiz diinyasinda yasanan bilimsel ve teknolojik gelismelerin sonucu olarak ortaya ¢ikan ve dzellikle
son yillarda giderek 6nemi artan kiiresel egitim, tiim diinya iilkelerinin egitim sistemlerinde yerini almaya
baslamistir. Toplumlar {izerinde birgok etkiye sahip olan kiiresel egitim, etkin, bilingli ve kiiresel vatandas
yetistirmede de biiylik bir 6neme sahiptir. Nitel arastirma yontemlerinden dokiiman incelemesi ile yapilan bu
aragtirmada, ilkdgretim 8. Sinif Vatandaslik ve Demokrasi Egitimi ders kitab1 ve 6gretim programinda kiiresel
egitim temalarinin nasil sekillendirildiginin incelenmesi amaglanmistir. Kiiresel egitim icerisinde yer alan
temalarin bazilarina sadece bilgi boyutunda yer verildigi; fakat beceri ve deger boyutunda etkinliklerin
bulunmadigi; bazi alt temalara ise higbir sekilde yer verilmedigi ve vatandas yetistirmede kiiresel boyutun goz

ard1 edildigi arastirmanin 6nemli bulgulari arasindadir.

Anahtar Kelimeler: Vatandaglik ve demokrasi, sosyal bilgiler, kiiresel egitim
Giris

Bilim ve teknolojide yasanan gelismeler yasadigimiz diinyay1 hizli bir degisime ugratmistir.
Bu degisimle birlikte, sosyal medya kullaniminin yayginlasmasi, ulasimdaki hizli gelismeler,
bilgiye ulasimin kolaylasmasi ve ticari iligkilerin de etkisiyle egitim, sanat, miizik, edebiyat
gibi alanlarda daha hizli ve smirsiz bir sekilde etkilesimde bulunulabilmesi gibi etkenler
diinyanin farkli yerlerinde yasayan insanlarin birbirine yakinlasmasini saglamis ve
kiiresellesme dedigimiz olguyu ortaya ¢ikarmistir (Sahin,2011; Balay, 2004). Kiiresellesme;
giinlimiizde bireylerin ¢ogunlukla diinyay: etkiledigine inandig1 ve diinyay1 global kdy olarak
tanimlamasina neden olan bir olgu olmasina ragmen, bilim insanlari kiiresellesmeyi
tanimlarken kalip bir tanimi1 heniiz yerlestirememislerdir. Bu nedenle kiiresellesmenin pek ¢ok

farkli tanim1 mevcuttur.

Sahin (2011), kiiresellesmeyi “ekonomik, siyasal ve kiiltiirel agidan bazi deger ve
yapilarin yerel ve ulusal sinirlar1 agarak diinya dlgeginde yayilmasi” (s. 2) olarak tanimlarken;

Calik ve Sezgin (2005), ekonomiden siyasete, egitimden ticarete her alanda mesafelerin
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onemini kaybetmesiyle, siyasal, ekonomik, sosyal ve Kkiiltiirel alanlarda diinyanin
biitiinlesmesi seklinde ifade etmektedirler. Bayar (2008) ise, kiiresellesmeyi “yerkiirenin farkli
bolgelerinde yasayan insan, toplum ve devletler arasindaki iletisim ve etkilesim derecesinin

“karsiliklt bagimlilik” kavrami gergevesinde giderek artmasi” (s. 25) olarak tanimlamaktadir.

Basta ekonomi olmak iizere hayatin hemen hemen her yonii {izerinde etkili olan
kiiresellesme olgusu, diinya lizerindeki iilkelerin siyasetlerini ve kiiltiirlerini de etkilemis;
uyguladiklar1 politikalara yon vermistir. Ekonomik anlamda diinyanin giderek kiigiilmesi ile
uluslararasi ig bolimi, iilkelerin dis kaynak kullanimi ve farkli iilkelerle yaptiklar kiigiik
capli ticari antlasmalar artmis ve 6zellikle diinyada s6z sahibi olan ekonomik olarak gelismis
iilkelerin uyguladiklar1 neoliberal politikalar, tilkelerin ulusal ve uluslararasi gelir dagiliminda
onemli derecede artisa ve bunun sonucunda da iilkelerarasi dengelerin degismesine sebep
olmustur. Bu durum {ilkelerin sosyal devlet anlayisindan uzaklagsmasina yol agmistir (Lakes &
Carter, 2011; Yazici, 2014). Ekonomik ve siyasi anlamda uygulanan bu politikalarin dengeleri
degistirmesiyle uluslarin i¢inde barindirdiklar1 farkli gruplarin 6zellikle dil, din, etnik yapz,
sosyo-ekonomik yapi, kiiltiir ve mezhep gibi nedenlerle marjinal hale donlismesi savas, teror,
aclik, kitlik ve go¢ gibi olaylara yol agmakta ve insanlarin giinliilk hayatlarin1 yakindan ve
derinden etkilemektedir. Bunun sonucu olarak insanlar kendilerini bir anda yasadiklar1 yerin

cok uzaginda ve bambagka bir yasamin icerisinde bulabilmektedirler.

Kiiresellesme, iilkeleri sadece ekonomik ve politik olarak degil; bir toplumda yasayan
ve o toplumu olusturan kiiltiirler ile toplumda ana akim kiiltiirden bagimsiz yasayan diger
kiiltiirlerin kendini daha fazla ve daha kolay ifade etmesi, bireyin kendini diinya vatandasi
olarak tanimlamaya baslamasi, egitimin o6zellestirilmesi ve egitim i¢in gerekli olan temel
ihtiyaglarin birkag iilkenin tekelinde olmasi gibi gelismelerle sosyal ve kiiltiirel agilardan da
etkilemis ve iilkelerin i¢cinde barindirdig: farkl kiiltiirler ve kiiltiirler aras1 etkilesim sekilleri
de biiyiik oranda degisiklige ugramistir (Giimiis ve ilhan, 2012; Lakes & Carter, 2011). Bu
yiizden, smif igerisinde var olan 1rk, dil, din, etnik yapi, sosyo-kiiltiirel yap1, sosyo-ekonomik
yapi, mezhep ve cinsel yonelim gibi farkliliklarin belirlenerek kisileraras: iletisim ve
etkilesimle bu farkliliklarin anlagilmasini, farkliliklara saygi duyulmasini ve demokratik
egitim ortamlar1 yaratilmasii saglamada biiyiik 6neme sahip oldugundan kiiltiire duyarli bir
egitimin verilmesi siniflarda goéz ardi edilmemelidir (Gay, 2002). Tezcan (2002), da
caligmasinda, alanyazinda kiiresellesme konusunun daha c¢ok ekonomik boyutunun ele

alindigini; kiiltiirel boyutunun ise goz ardi edildigini vurgulamistir.
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Tezcan (2002)‘a gore; kiiltiirel boyut da kendi iginde farklilasmaktadir. Ornegin; sanat,
hukuk, egitim, ahlak, siyaset vb. gibi egitim de kiiltiirel boyutun bir pargasidir. Ulkelerin
kiiltiirleri kiiresellesme ile degisiklige ugradikca egitimleri de paralel olarak degismektedir.
Diger taraftan diinya devletlerinin ekonomi ve siyasette sz sahibi olmak i¢in uyguladiklar
bazi neoliberal uygulamalar (egitimin Ozellestirilmesi ve tekellestirilmesi vb.) dolayli
yollardan da olsa egitimi de etkilemektedir. Uygulanan politikalarin etkisiyle egitimde yavas
yavas Ozellesmeye gidilmekte ve egitimde s6z konusu olan gelir ve giderler diinyada
ekonomik anlamda s6z sahibi birkag tilkenin tekeline girmektedir. Toplumun en kii¢lik yap1
birimi olan aileler ise, hem uygulanan ekonomik ve siyasal politikalar sayesinde egitim
iizerinde s6z sahibi olan baskin gruplarin arasinda kalmakta (Apple, 2006) hem de boyle bir
siyasi ortamda c¢ocuklarimi daha iyi egitebilmek igin bir¢ok secenekle karsi karsiya
kaldigindan genellikle cevrelerindeki farkli kisi ve kurumlar tarafindan verilen yanlis
bilgilendirmelerle basarisiz okullar ve beceriksiz 6gretmenlere yonlendirilmektedir (Lakes &
Carter, 2011). Bu yiizden hem dogrudan hem dolayli yollarla kiiresellesmeden etkilenen
egitim ortami igerisinde yetisen bireylere degisen kiiltlirel ortama ayak uydurmalarina
yardimci olacak bir egitimin verilmesi gerekmektedir (Kirkwood, 2001; Merryfield, 1997;
Ukpokodu, 1999). Bu noktada, egitimde bireylere kazandirilmak istenen farkliliklara saygi
duyma, sorunlarin farkinda olma, sorunlara ¢éziim iiretmede yardimci deger ve becerileri
kazandirma ve diinyada olan olaylara farkli agilardan bakabilmeyi saglama gibi amaglar,
diinyay1 bir biitiin olarak ele alan ve bireyleri diinyanin bir pargast yapmayi amag¢ edinen
kiiresel egitime insanlar1 yonlendirmektedir. Kiiresel egitim yaklasimi, uluslarin aglik, savas,
esitlik, sosyal adalet gibi insami ilgilendiren kiiresel sorunlara oncekinden daha fazla ilgi
gostermesi ile dnem kazanmaya baslamis ve bugiin diinyada yasananlar insan yasaminin her
evresine etki ettiginden kiiresel egitim, tiim insanlar i¢in temel bir gereksinim olmustur

(Agikalin, 2010a; Alger & Harf, 1985; Merryfield, 1997).

Boston (1997) ve Merryfield (1997), her egitim programinin kendi kurumsal inang ve
uygulamalarina gore bir kiiresel egitim tanimi olusturmasi gerektigini savunmaktadirlar.
Bir¢ok tanimi olmasina ragmen en genel anlamiyla kiiresel egitim; kiiresellesme sonucu
iilkeler arasinda hizla gelisen karsilikli baglilik ve bagimlilik sayesinde her giin insanlarin
birbirlerine daha ¢ok yaklastig1 diinyada, 6grencilere farkhi kiiltlirleri tanimayi, farkliliklara
saygl duymayi, kiiresel sorunlarin farkinda olmayi 6gretip bu sorunlara ¢oziim Onerileri
sunabilecek duyarlilik ve sorumluluk degerleri ile elestirel diisiinme ve empati becerilerini

gelistirerek onlara bir diinya goriisii kazandirmayr amaclayan ve egitim programlari
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cercevesinde bu amaclar1 Ogrencilere sunma diisiincesini iginde barindiran bir egitim
anlayigidir (Agikalin, 2010b; Alger & Harf, 1985; Boston, 1997; Merryfield, 1997; Pike,2000;
Ukpokodu, 1999). Kiiresel egitimin temel amaci ise, diinyanin farkli yerlerinde yasayan
insanlarin  gelenekleri, kiiltiirleri ve degerleri hakkinda Ogrencileri bilgilendirmek ve
ogrencilerin diinya insanlariyla saglikli etkilesim kurmalarini saglamaktir. Bazi bilim insanlari
kiiresel egitimi diinya ekonomisinde ABD’nin rekabet¢i pozisyonunu siirdiirmenin bir yolu
olarak gordiiklerinden, ABD i¢inde baslayan bir hareket olarak kabul etseler de kiiresel
egitim, aslinda diinya ¢apinda bir harekettir ve biitiin diinya iilkelerini etkilemistir (Tye &

Kniep, 1991; Ukpokodu, 1999).

Kiiresel egitim alaninin Onciileri, kiiresel egitimin bir tanimin1 yapmanin yaninda
ayrica boyutlarini da aciklamislardir (Ag¢ikalin, 2010a). Hanvey (2004), iilkelerin birbirlerine
kars1 bagimliliginin arttig1 diinyada, karsimiza ¢ikan sorunlarla bas edebilmek i¢in kiiresel bir
bilince ihtiyacimizin olacagini belirtmis ve bu bilinci kazanmak i¢in kiiresel egitimin “bakis
acist bilinci”, “gezegen devletin farkinda olma”, “karsi-kiiltiiriin farkinda olma”, “kiiresel
dinamiklerin bilgisi” ve “insan se¢imlerinin farkina varma” (s. 2) olarak bes boyutunu ortaya
atmistir. Kirkwood (2001) ise, Hanvey (2004)’in ortaya koydugu becerileri dort tema altinda
toplamis ve bu temalar cogu bilim insani tarafindan benimsenmistir (Acikalin, 2010a;
Acikalin, 2010b; Alger & Harf, 1985; Merryfield, 1997; Pike, 2000). Bu temalar; 1) Coklu
bakis acisi, 2) Kiiltlirleri anlama ve saygi duyma, 3) Kiiresel sorunlarin bilinmesi ve 4)
Diinyanin birbirine bagl bir sistem oldugunu anlama seklinde siralanabilir. Coklu bakis agis1
temasi; bir olay1 degerlendirirken insanlarin bakis acilar1 ¢ok ¢esitli olabileceginden yasanan
olaylara bireylerin farkli yonlerden bakabilme becerisini ifade ederken; Kiiltiirleri anlama ve
saygl duyma temast; farkl kiiltiirlerle etkilesimde bulunurken sahip olunmasi gereken empati
becerisi ve sorumluluk degeri kiiresel bir biling kazanmada 6nemli oldugundan bireylerin
kendi kiiltiiriinden farkli kiiltiirleri tamimaya calismast ve saygi duymasi gerektigini
savunmaktadir. Kiiresel sorunlarin bilinmesi temasi; bireyin kendi {ilkesinde olmasa da diger
tilkelerde yasanan go¢, niifus biiylimesi, yer alti kaynaklarimin azalmasi, ekonomik
bunalimlar, savas, dogal afetler, ozon tabakasinin delinmesi, vb. sorunlarin farkinda olmas1 ve
¢ozim tretmeye calismasi gerektigini agiklamaktadir. Son olarak, Diinyanin birbirine bagl
bir sistem oldugunu anlama temasi, 6zellikle ekonomik ve politik ¢ikarlarin etkisiyle diinya,
bagimsiz gibi goriinen ama aslinda iliskili olan olaylar ve mekanizmalarla birbirine bagl bir

sistem oldugundan kisinin kendini diinyanin bir parcasi olarak gdérmesi ve bu baglantilarin
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farkinda olmasi1 gerektigini ifade etmektedir (Alger & Harf, 1985; Hanvey, 2004; Kirkwood,
2001; Merryfield, 1997; Pike, 2000).

Bu temalar 1518inda kiiresel egitim, diinyada aralarinda Tirkiye’nin de bulundugu
Kanada, ABD, Ingiltere gibi birgok farkli iilkenin 6gretim programlarinda yer almaya
baslamistir. Ortaya cikan yeni yaklasimlar ve bu dogrultuda egitimde yapilan reformlar
bireylere once kendi kiiltliriinii tanimay1, daha sonra da baska kiiltiirleri tanima, anlama ve
saygt duymada yardimci olmayr saglayacak bilgi, beceri ve degerleri vermeyi amag
edindiginden vatandas yetistirme konusu da iilkelerin gz ardi etmemesi gereken bir konu
olmustur. Yasanan gog, savas, teror gibi olaylarla iilkelerde irksal, kiiltiirel, dinsel ve dilsel
alanda bir ¢esitliligin meydana gelmesi 6gretim programlarinda verilen vatandaslik egitiminin
de gbzden gegirilmesini zorunlu hale getirmistir (Banks, 1997; Banks, 2004; Castles, 2004).
Ogretim programlari icerisinde farkli iilkelerde verilen kiiresel egitimin sonucunda kiiresel
beceri ve degerlere sahip vatandas, bir iiriin olarak ortaya ¢ikmakta ve vatandas kavraminin
tanim1 daha da genislemektedir. Onceden vatandas olmanin geregi toplum diizenine uyma ve
topluma karst sorumlu olma iken, bugiin vatandas, sadece kendi lilkesine karsi degil tim
diinyaya karst kendini sorumlu hisseden, savas, baris, gog, teror, aclik gibi kiiresel olaylara
duyarlilik gosteren ve milll bilincini kaybetmeden kendini diinyanin bir pargasi olarak

gorebilen birey seklinde tanimlanmaktadir (Kan, 2009).

Kiiresel vatandaglik 6gretim programini hazirlayan Oxfam (2006), Diinyanin genis bir
mekan oldugunu algilama ve kendini bu mekanin bir vatandas1 olarak gérme, farkliliklarin
farkinda olma ve saygi duyma, diinya diizeninden haberdar olma, sosyal adaletsizlige karsi
olma, yerel ve kiiresel anlamda bir arada bulunan topluluklara iiye olma, diinyanin daha adil
ve yasanabilir bir yer olmasi i¢in ¢aba harcama ve diinyaya karsi sorumluluk hissetme

ozelliklerinin kiiresel bir vatandasta bulunmasi gerektigini vurgulamstir.

Bu o6zelliklere sahip bireyler yetistirmek amaciyla kiiresel egitim temalar1, Tiirkiye’de
Sosyal Bilgiler dersi icerisinde 4, 5, 6 ve 7. sinifta birer {inite olmak {izere sarmal program
seklinde verilmistir. Bunun yaninda Sosyal Bilgiler dersinin birey ve ¢evresi igin olusturdugu
bu temeli, bireye verilen deger ve becerilerle destekleyen bir ders olarak dgrencilere 8. Sinifta
Vatandaglik ve Demokrasi Egitimi dersi verilmektedir. Tiirk Milli Egitimi’nin genel
amaglarina gore, genis bir diinya gorlisiine sahip, topluma kars1 sorumlu, insanligin bir parcasi
oldugu bilinci ile iilkesini ve diinyay: ilgilendiren konularda duyarlilik gdsteren bireyler

yetistirmek amaciyla 8. Sinif Vatandaslik ve Demokrasi Egitimi dersinde kiiresel temalara yer
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veren bir egitim-0gretimin saglanmasi bireylere kiiresel biling kazandirmak agisindan son
derece onemlidir. Bu yiizden verilen vatandaslik egitiminin de kiiresel egitimin amag ve
kazanimlarina uygun olmasi gerekmektedir. Vatandaslik ve Demokrasi Egitimi dersi, etkin
vatandag yetistirmek i¢in, kiiresel ve kiiltiirel baglantilara odaklanan, tematik bi¢imde
yapilandirilmis ve diizenlenmis; Her Insan Degerlidir, Demokrasi Kiiltiirii, Hak ve
Ozgiirliiklerimiz ile Gérev ve Sorumluluklarimiz seklinde adlandirilmis dért temadan

olusmaktadir (MEB, 2010).

Genel olarak, ekonomide ortaya ¢ikan yaklagimlar, iilkelerin uyguladig: politikalar ve
kiiltiirel alanda yasanan gelismelerle diinya iilkelerini ve toplumlar etkileyen kiiresellesme
olgusu, insan yasaminin hemen hemen her alaninda etkisini gostermis ve {ilkeler i¢in
yenilesmeyi gerekli kilmistir. Ulkelerin kiiresellesmenin etkisiyle uyguladiklar1 reformlardan
biri de egitim alaninda olmustur. Her gecen giin farklilasan diinya diizeni igerisinde bireylere
Ogretilmesi gereken beceri ve degerlerle kazandirilmak istenen amaglar yeni bir egitim
yaklagiminin yolunu agmstir. Farkliliklara saygi duyma, farkl kiiltiirleri anlama, kiiresel bir
biling kazanma gibi catismalar1 ve ayrismalari engelleyici temalar igeren bir egitim
politikasinin belirlenmesi iilkeleri kiiresel egitime yonlendirmigtir. 2004-2005 yillarinda
diizenlenen yeni programla oOzellikle son 20 yilda biiyilkk 6nem kazanan kiiresel egitimi,
Ogretim programi icerisine alarak Tiirkiye de egitim alaninda yapilan bu yenilesmeye ayak
uydurmustur. Kiiresel degerlerin 6nem kazanmasiyla bireye yiiklenen anlamin ve dolayisiyla
istenen vatandas profilinin degismesi, 6gretim programlarinda verilen vatandaslik egitiminin

amaca uygunlugunun arastiritlmasini gerekli kilmistir.

Alan yazin incelendiginde, yapilan ¢aligmalar kiiresel egitim temalarinin {initelerde
tam anlamiyla vurgulanmadigin1 (diinyanin birbirine bagli bir sistem oldugunu anlama,
farkliliklara saygi duyma) ve bazi temalarin (¢oklu bakis acis1) goz ardi edildigini ortaya
koymusken, Ogretmen yetistirme ve uygulamadaki eksikliklere odaklanan arastirmalarda,
ogretmen yetistirme programlarmin kiiresel egitimin amaglarini yerini getirecek seviyede
verilmedigi tespit edilmistir (Acikalm, 2010a; Alazzi, 2011; Balkar ve Ozgan, 2010;
Kaymake1, 2012; Khaled, 2011; Mangram & Watson, 2011; Mundy & Manion, 2008).
Ayrica, dgretmen yetistirme ve uygulama lizerine yapilmis ¢aligmalar, genellikle kiiresel
egitim ve kiiresel vatandaslik kavramlari iizerine 6gretmen ve 6grenci goriisii alinarak algi ve
tutumu belirleme, mevcut durumu ortaya koyma ve olmasi gerekenle kiyaslama seklinde
yapilmistir (Alazzi, 2011; Appleyard, 2009; Go6l, 2013; Kaymakgi, 2012; Koluman, 2011;
Mangram & Watson, 2011; Ozkan, 2006). Bu ¢alismalar disinda kiiresel egitim temalarinin
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vatandag yetistirme ¢ergevesinde ders kitaplar1 ve 6gretim programinda aranmasina dair bir
calismaya rastlanmamistir. Bu arastirma, ilkdgretim 8. Simif Vatandaslik ve Demokrasi
Egitimi ders kitab1 ve 6gretim programinin kiiresel egitim temalart agisindan incelenmesini

amagclamaktadir.

Arastirmanin Onemi ve Amaci

Bir¢ok alanda oldugu gibi egitim alaninda da biiyiik etkiye sahip olan ve giiclii reformlar
yapilmast ihtiyacini beraberinde getiren kiiresellesme hareketine cevap olarak iilkeler yeni
egitim yaklasimlar1 benimsemislerdir. Bunlardan birisi de kiiresel egitimdir. Kiiresel egitim
yaklagimiyla, ekonomi, siyaset, sanat, edebiyat, sosyal ve Kkiiltiirel bir¢ok alanda degisen

diinya diizenine ayak uydurabilecek bireyler yetistirmek amaglanmaistir.

Gliniimiizde farkli 1rk, dil, din, kiiltiir ve etnik yapiya sahip insanlarin basta egitim
olmak iizere farkli nedenlerle ayni iilkede i¢ ice yasiyor olmasi, teknolojinin giinliik hayatta
daha fazla yer almasiyla bir yerde yasayan insanlarin kendilerinden kilometrelerce uzaktaki
insanlardan haberdar olmasi ve onlarin yasadiklar1 savas, terér, gog¢, soykirim ve dogal afet
gibi olaylara son zamanlarda daha fazla ilgi duymasi kiiresel egitimin gerekliligini ortaya
koymustur. Diinyanin pek c¢ok tlkesinde oldugu gibi Tiirkiye’de de kiiresel egitimin
verilmesine dair 6nemli adimlar atilmistir (Agikalin, 2010a; Acikalin, 2010b; Kaymakei,
2012). Fakat verilen egitimin kalitesi ve niteligine bakildiginda Tiirkiye’de kiiresel egitimin
amaclarinin tam olarak yerine getirilip getirilmedigi bir tartisma konusudur. Kiiresel egitimin
kazandirmak istedigi deger ve becerilere sahip bireylerin yetistirilmesinde 6gretim programi,
ogretmen ve ders kitab1 li¢ dnemli basamagi olusturmaktadir. Kiiresel egitim, iilkelerin yeni
tanistig1 bir yaklagim oldugundan bu konuda 6gretmenlerin de bilgi eksikliklerinin oldugu
yapilan arastirmalarla ortaya konmustur (Go6l, 2013; Kaymakei, 2012). Ayrica 6gretmenlerin
dersi sunus bicimleri de aldiklar1 egitim, tecriibe ve bakis acilarma gore farklilik
gosterdiginden, 0gretim programi ve ders kitabinin iyi hazirlanmis olmasi ve dgretmen igin
bir kilavuz niteligi tasimas1 gerekmektedir. Ders kitab1 ve dgretim program, kiiresel egitimin
ama¢ ve kazammlarmmi Ogrenciye aktarmada Ogretmenlerin en temel iki yardimecisidir.
Ozellikle ders kitaplari, okullarda en yaygin kullanilan ders aracidir. Cogu 6gretmen ders

stirecinde kitaplar1 temel kaynak olarak kullandigindan teknolojinin gelistigi ve ders siirecinde
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dijital ara¢ gereglerin kullanilmaya baslandigi giiniimiizde bile 6nemini korumaya devam
etmektedir (Kizilgaoglu, 2003). Bu ylizden ders kitab1 ve dgretim programinin kazandirilmak
istenen amaca uygun olmasi biiyilk 6nem tagimaktadir. Bu aragtirmada, ilkdgretim 8. Sinif
Vatandaslik ve Demokrasi Egitimi ders kitabi ve ogretim programinda kiiresel egitim

temalariin nasil sekillendirildiginin incelenmesi amaglanmistir.
Aragtirmanin amaci dogrultusunda su sorulara cevap aranmistir:

1. 8. Sif Vatandaglik ve Demokrasi Egitimi ders kitab1 bilgi, beceri ve deger boyutuyla
kiiresel egitim temalar1 agisindan nasil sekillendirilmistir?
2. 8. Smif Vatandaslik ve Demokrasi Egitimi 6gretim programi kiiresel egitim temalari

acisindan nasil sekillendirilmistir?
Yontem

Bu arastirmada, 8. smf Vatandaghk ve Demokrasi Egitimi ders kitabi ve 0Ogretim
programinda kiiresel egitim temalarmin nasil sekillendirildigi belirlenmeye calisilmistir.
Arastirma 8. Smnif ders kitab1 ve Ogretim programinda verilen kiiresel egitim temalarinin
incelenmesini amagladigi i¢in veri toplamada nitel arastirma yoOntemlerinden dokiiman
incelemesi yontemi kullanilmistir. Dokiiman incelemesi; “Arastirilmast hedeflenen olgu veya
olgular hakkinda bilgi igeren yazili materyallerin analizini kapsar” (Yildirnm ve Simsek,
2013) ve tek basma bir yontem olmanin yaninda baska yontemlerle birlikte de kullanilabilir.
Film, fotograf, mektuplar, hikayeler, otobiyografiler, kitaplar, Ogretim programlari,
yazigmalar, 6grenci dosyalari, 6devler, hasta kayitlari, durum raporlari, vb. daha birgcok gorsel
ve yazili materyaller dokiiman incelemesi i¢in veri niteligi tasir (Bailey, 1994; Bogdan &

Biklen, 2007; Creswell, 2012; Merriam, 2009).

Arastirmada dokiiman olarak Milli Egitim Bakanligi Talim Terbiye Kurulu’nun
26.09.2012 tarih ve 178 sayili kurul karar1 ile 2013- 2014 egitim-0gretim yilindan itibaren beg
yil siireyle ders kitab1 olarak kabul edilen 8. Sinif Vatandaslik ve Demokrasi Egitimi Ders
Kitab1 ve 2010 yilinda yaymmlanan ve halen yiiriirliikte olan Vatandaslik ve Demokrasi
Egitimi Dersi Ogretim Programi kullanilmistir. Ogretim programi igerisinde yer alan {ist
diizey bilgi, sekizi temel beceri olmak iizere 17 beceri ve 19 deger gz 6niinde bulundurularak
kazandirilmak istenen 32 adet kazanimda Tablo 1’de gosterilen cer¢eve temel alinarak

degerlendirilmistir.
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Merriam  (2009), dokiiman incelemesi dokiimanlara

dokiimanlarin 6zgiinliiglinii ve orijinalligini kontrol etme, dokiimanlar1 kodlama-kategorize

yonteminin; ulagma,
etme ve dokiimanlarin analizini yapma olmak {iizere dort asamada uygulanabilecegini
vurgulamistir. Dokiiman incelemesi yonteminde verilerin analizi yapilirken igerik analizi ve
betimsel analiz olmak iizere iki farkli yol izlenebilir. igerik analizi derinlemesine bir analiz
yapilarak yeni boyutlar ve temalar ortaya koymay1 ifade ederken, betimsel analiz var olan

temalar iizerinden gidilerek daha yiizeysel bir analizi gerektirir (Creswell, 2012).

8. Simif Vatandaslik ve Demokrasi Egitimi ders kitabi ve Ogretim programinin
incelendigi bu calismada, incelenen dokiimanlarda kiiresel egitimin alan yazinina dayali
olarak belirlenen temalar dikkate alinarak bir analiz yapildigindan verilerin ¢oziimlenmesinde
betimsel analiz yontemi kullanilmistir. Kiiresel egitim temalar1 ve bu temalara ait alt
boyutlarin belirlenmesinde alan yazindan yararlanilmis ve Tablo 1’de gosterilen kiiresel
egitim temalar1 tablosu hazirlanarak uzman goriisiine sunulmustur. Alan uzmanindan alinan
doniitlere gore tablo tizerinde diizenlemeler yapilmis ve son hali verilerek bir kez daha kontrol
edildikten sonra analiz bu tabloya gore yapilmistir. Analiz sirasinda ders kitab1 ve 6gretim
programui igerisinde gecen sozel ve sekilsel ifadeler ile gorseller Nvivo 10 programi igerisinde
olusturulan ve Tablo 1’de verilen kiiresel egitim temalari igerisinde uygun olan alan i¢ine satir

satir kodlanarak kategorik bir analiz yapilmistir. Tablo 1 icerisinde yer verilen bilgi, beceri ve

deger boyutlar1 sirasiyla su sembollerle *, ** | *** ifade edilmistir.

Tablo 1: Analiz Cergevesi Olarak Bilgi, Beceri ve Deger Boyutunda Kullanilan Kiiresel Egitim Temalari

Coklu Bakis Acis1

Kiiltiirleri Anlama ve
Saygi Duyma

Kiiresel Sorunlarin
Bilinmesi

Diinyanin Birbirine
Bagh Bir Sistem
Oldugunu Anlama

Coklu bakis ag¢isinin ne
oldugunu bilme*

Farkli insanlarin inang ve
degerlerini bilme*

Niifus ve aile planlamasi
sorunlarini bilme*

Ekonomik, politik,
ekolojik ve teknolojik
sistemleri bilme*

Onyarg1 kavramini
bilme*

Evrensel inang ve
degerleri bilme*

Ozerklik konusunu
bilme*

Kiiresel dinamikleri ve
isleyisi bilme*

Coklu bakis agis1
becerisi kazanma**

Cesitli alanlarda inang ve
degerlerin roliinii bilme*

Insan haklar ve temel
Ozgiirlikkleri bilme*

Ulkelerin birbirine
karsilikli olarak bagimli
olduklarini bilme*

Kendi kiiltiiriine
baskalarinin goziinden
bakabilme**

Kiltiirlerin kokeni ve
gelisimini bilme*

I¢-dis gbe ve miilteciler
konusunu bilme*

Ulkeler aras1 karsilikli
baglilik ilkesini bilme*

Farkli diinya goriislerini
anlama ve kabul etme**

Kiiltiirler aras1 aligverisi
ve baglantilar1 bilme*

Ortak alanlar sorunlarim
bilme*

Ulkeler aras1 karsilikli
baglilik oldugunu fark
etme**

Elestirel diigtinme™**

Farkliliklara saygi
duyma**

Cevresel ve dogal
kaynaklar sorununu
bilme*

Ulkelerin birbirine
karsilikli olarak bagimli
oldugunun farkinda
olma**

Onyargilar1 yok

Diinya iizerinde kendi

Pazarlara erisim ve bilgi

Diinyanin biitiinciil bir
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edebilme** roliini anlama** teknolojilerinin sisteme sahip oldugunu
paylasimina iliskin fark etme**
konular1 bilme*
Empati** Kendi kiiltiir ve mirasin1 ~ Aglik, kitlik ve barinma Barig***
anlama** sorunlarini bilme*
Tolerans*** Coklu kimlik ve Baris ve giivenlik Girigsimcilik***
baglantilari anlama** sorununu bilme*
Hosgori*** Farkli insanlarla iletisim  Ayrimcilik ve 6n yargi
kurabilme** sorunlarini bilme*
Saygi Farkl1 kiiltiirlerle Sosyal ve kiiltiirel
etkilesimde normlar ve kisilerarasi
bulunabilme** catigmalarinin altinda
yatan inang ve degerleri
bilme*
Kiiltiirel gesitliligi ve Catigmalar1 fark etme ve
evrensel kiiltiirii catisma ¢ozme**
anlama**
Farkli insanlarla bir Sorunlar1 ¢ozmede
arada caligabilme ve yaratict diiglinme™**
isbirligi yapma**
Bagka kiiltiirlerin kendi Ayrimceiliga kars1 duyarl
kiiltiiriine etkisini kabul olma**
etme**
Birlikte yagayabilme** Empati**
Empati** Dayanigma***
Hosgorii*** Adil olma***
Barig*** Paylagma***
Sevgi*** Sorumluluk*>**
Saygr*** Duyarlilik***
Esitlik*** Ozgiirlijk***
Duyarlilik*** Saygr***
Tolerans *** Girigimcilik***
Esitlik***
Verilerin analizi tamamlandiktan sonra her kategori igerisinde bulunan veriler

degerlendirilerek benzer bulgular1 veren temalar bir baslik altinda toplanmistir.

Bulgular

Yapilan arastirma sonucunda; 8. Simif Vatandashik ve Demokrasi Egitimi ders kitab1 ve
ogretim programi igerisinde ayrimcilik ve 6n yargi kavramlarinin i¢inde barindirdig kategori
cesitliliginin (1rk, dil, din, cinsiyet, cinsel yonelim, etnik yapi, sosyo-ekonomik yapi, sosyo-
kiiltiirel yap1, engel durumu) biitiin oOgelerine deginilmedigi, ders kitab1 ve Ogretim
programinda kiiltiirler aras1 iletisim ve etkilesimin sadece bireyin kendi toplumu iizerinden
sekillendirildigi; ancak diger toplumlar ve iilkeler arasi iletisim ve etkilesimin goz ardi
edildigi, ders kitab1 ve dgretim programinda yetistirilmek istenen vatandas profiline yonelik
kazanimlarin kiiresel biling olusturma baglaminda yetersiz oldugu, kiiresel egitim ve 8. Simif
Vatandashik ve Demokrasi Egitimi 0gretim programinda bireylere kazandirilmak istenen

coklu bakis acis1 becerisinin ders kitabinda sadece soru iizerine odakli sekillendirildigi
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bununla birlikte deger ve becerilerin 6gretilmesine dayali etkinliklere yer verilmedigi, kiiresel
dinamikler ve diinya baris1 konusunda bilgi ve etkinlik temelli uygulamalarin eksik birakildig:
tespit edilmistir. Arastirmanin bulgulari, program ve ders kitabinda belirtilmis olan bilgi,

beceri ve degerler lizerinden bagliklandirilmistir.
1. Ayrimcilik ve onyargi temelinde yatan égelerin goriinmezligi

Ayrimcilik ve on yargidan kaynakli ortaya cikan sorunlari bilme ve bu sorunlara karsi
duyarhilik kazanma becerisi kiiresel egitimin en 6nemli amaglarindan biri olarak karsimiza
cikmaktadir. Bireylere kiiresel bir bakis agisinin kazandirilmasi ve kiiresel vatandaslar
yetistirme amaci ¢ergevesinde 1rk, dil, din, mezhep, cinsel yonelim, cinsiyet, sosyo-ekonomik
yap1, sosyo-kiiltiirel yapt ve engel durumu ayrimi gozetmeksizin farkl kiiltiirlerden gelen
bireylerle etkilesimde bulunabilme, Oncelikle bireyin kendini 6n yargi ve ayrimciliktan
soyutlayabilmesi ile iliskilidir. 8. smf Vatandaslik ve Demokrasi Egitimi ders kitabi
icerisinde ayrimcilik ve 6n yargi basligi altinda yer verilen konularda, genellikle bilgilendirme
yoluna gidildigi tespit edilmistir. Kiiresel egitim temalar1 kapsaminda ayrimciligin konusu
icerisinde yer alan 1rk, dil, din, mezhep, cinsel yonelim, cinsiyet, sosyo-ekonomik yapi, sosyo-

kiiltiirel yap1 ve engel durumu gibi basliklardan sadece 1rk, cinsiyet ve engel durumuna;

Siyahlarla ayni otobiise binilmemesi... Tiim kosullar1 uygun oldugu halde bir kisinin engelli
oldugu i¢in ise alinmamasi...Go¢men oldugu icin bir kisiye ev kiralanmamasi...Kadin oldugu
i¢in bir kiginin egitim hakkindan mahrum olmasi...(s. 59)

seklindeki ifadelerle yer verildigi, diger ayrimcilik ile ilgili alt basliklara ve bu bagliklardan
kaynaklanan bireysel ve toplumsal sorunlara hi¢bir sekilde yer verilmedigi goze ¢arpmaktadir.
Diger yandan aym ders kitabinda yer verilen gorseller incelendiginde, ayrimecilik igerisinde
empati ve esitlik degerleri ¢ercevesinde bir duyarliligin saglanmaya c¢alisildigi dikkat
cekerken, “Arap’in Arap olmayana, Arap olmayanin da Arap iizerine ustiinliigli olmadig: gibi
kirmiz1 tenlinin siyah {izerine, siyahin da kirmiz1 tenli iizerinde bir tstiinligi yoktur.” (s. 12)
gibi tnli kisilerin ayrimcilik karsitt sozlerine yer verilerek bu sozler saygi degeri ile
bagdastirilmistir. Buna ek olarak, On yarg: kavramina iliskin basliklar acisindan ders kitabi
incelendiginde kavrama,

On yargy, herhangi bir bireye ya da gruba karst yeterli neden olmaksizin sevgi ve diismanlik gibi

duygular uyandiran ve kosullanmis bir duygusal tutumu yansitan inang, kani, genellemedir...

Ben yillarca ugragsam boyle ¢izim yapamam... Senin gibi futbol oynayamam... Kizlar ¢abuk
heyecanlaniyor, sorularda kagiyor...(s. 19)

gibi tanim ve kisiler arasi diyaloglar seklinde yer verilirken, 6gretim programinin “6n yarginin

olumsuzlugu vurgulanir” (s. 5), “On yargi, dislama, asagilama gibi davranislarin insan haklari
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ile bagdasmadig1 vurgulanir” (s. 14) seklinde kazanimlarla sekillendirildigi goriilmiistiir. On
yarginin ders kitabinda verilen tanimi1 géz 6niinde bulunduruldugunda, bu konuda yer verilen
etkinliklerin bireyin kavrami igsellestirmesine katkida bulunamayacagi sekilde oldugu ve
verilen gorseller agisindan da on yargi kavraminin sadece bir karikatiirle iligkilendirildigi goze

carpmaktadir.

VALLA BEN
UZAYLILARA PEK
INANMIYORUM...

Ders kitabi (s.19)

Yukaridaki ornekler ve ilgili karikatiir incelendiginde, 6n yargi kavram ile ilgili
cinsiyet odakli 6n yargi, pozitif 6n yargi ve tanimlanmamis durumlara karsi 6n yargilardan
bahsedilirken, 1rk, dil, din, etnik yap1, cinsel yonelim ve sosyo-ekonomik diizey konusundaki
on yargilara, bu durumdan kaynakli sorunlara ve ¢oziim Onerilerine higbir sekilde yer

verilmedigi tespit edilmistir.
2. Bilin¢ kazandirmada kiiresel - ulusal dengesinin kurulamamasi

8. Siif Vatandaslik ve Demokrasi Egitimi ders kitab1 ve 6gretim programi incelendiginde
kiiresel egitimin amaglar1 dogrultusunda bireye ulusal bilincini kaybettirmeden kazandirilmak
istenen kiiresel biling ve bakis agisinin bazi konularda goz ardi edildigi ve 6gretilmek istenen
bilgilerin etkinlikler igerisinde hem kiiresel hem ulusal boyutta yer almas1 gerekirken sadece
ulusal boyutta ele alindig1 arastirmanin bulgular: arasindadir. Ozellikle kiiltiirler arasi iletisim
ve etkilesim, vatandas yetistirme ile ¢evresel ve dogal kaynaklar sorunu konular1 {izerine
sekillendirilen etkinliklerde bu durum fazlasiyla goze g¢arpmaktadir. Arastirma bulgulari
icerisinde kiiresel boyuttan siyrilarak ulusal anlamda ornekler tizerine sekillendirilmis kiiresel

egitim alt temalari ile ilgili bulgular su sekilde verilebilir:

Kiiresel egitim igerisinde verilen en 6nemli temalardan biri olan kiiltiirleri anlama ve

saygl duyma temasi, kiiresel bir biling kazanmada, bireyin 1rk, dil, din. etnik yapi, sosyo-
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ekonomik durum, vb. durumlar agisindan karsilastig1 farkli insanlar1 anlamasini, karsilikli bag
kurmasini ve diinyanin farkli yerlerinde olsalar da etkilesim igerisinde olduklarini bilmelerini
saglamay1 amaclamaktadir. Bu yiizden kiiresel egitim igerisinde bireye, kiiltiirleri anlama ve
saygl duyma temasi adi altinda farkliliklara saygi duyma, empati, etkilesim ve iletisim
becerileri ile sorumluluk ve duyarlilik degerlerinin verilmesi ¢ok 6nemli goriilmektedir. Bu
acidan 8. Sinif vatandaslik ve demokrasi egitimi 6gretim programi incelendiginde,

Kendisinin ve diger insanlarin farkli 6zelliklere sahip olmasinin dogal oldugu ve bu farkliliklara

saygl duyulmasi gerektigi vurgulanir... Her bireyin kendine has ozelliklerinin oldugunu kabul

eder... (s. 11) Demokratik vatandaslik egitimi farkli din, kiiltiir, inan¢ ve diisiiniis sekillerine

saygiyt desteklemekte (s. 4) Toplumdaki farkliliklarin dogal oldugunun kabuliine ve bunun
korunmasinin 6nemine dikkat cekilir (s. 14).

biciminde ifadelerle kiiltiirleri anlama ve saygi duyma temasinin verilmeye calisildig: tespit

edilmistir. Ayrica ders kitab1 igerisinde,

Insanlarin birbirinden ayrilan yanlari, farkli &zellikleri bulunur. Bunda, dogustan gelen

farkliliklarin (ailenin sosyoekonomik durumu, gbz ve ten rengi gibi) yam sira egitimin ve

yasanan deneyimlerin de rolii vardir. Bazen sonradan kontrol disi olusan fiziksel 6zellikler (asir1

kilo, bedensel engellilik vb.) kisisel farkliliklara neden olabilir...(s.18). Herkesin ayni bi¢cimde

diistinmesinin ve davranmasinin miimkiin olmadiginin, farkliliklarin topluma c¢ok seslilik

getireceginin kabul edilmesi ve bunlara saygi gosterilmesidir (s. 40).
seklinde ifadelere yer verilerek farkliliklara saygi duyulmasi becerisi iizerinde duruldugu
gozlemlenmigtir. Diger yandan, farkliliklara saygi duyma becerisinin kazandirilma amacinin
temelinde yatan kiiltiirel iletisim ve etkilesimin saglanmas1 ve kiiltiirel zenginligin farkina
varilmasina dair 6gretim programinda “Farkli goriis, diislince, inang, anlayis ve kiiltiirel
degerlerin toplumsal yasami zenginlestirdigini kavrar” (s. 14), “Ogrencilerin sahip olduklari
haklar1 ve kiiltiirel zenginligi gormelerini hedefler” (s. 7) kazanimlar1 yer alirken; ders
kitabinda ise “Mardin’de birka¢ dilde sdylenen ortak miizikler ¢alinmakta™ (s. 54), “Kars’ta
Tiirkmen boylarinin, Azerilerin ve Dogu Anadolu yoresi insanlarinin orf, adet gelenek ve
gorenekleri bir biitliin olusturur”, “Cok kiiltiirliillik sayesinde yorenin zengin bir folkloru
bulunmaktadir” (s. 53) gibi birka¢ 6rnekle yer verildigi goriilmektedir. Fakat verilen bilgilere
bakildiginda, ders kitabinda bir toplum igerisinde kiiltiirel etkilesim ve iletisimin nasil
oldugunun verildigi; ancak diinyanin farkli bolgelerinde var olan kiiltiirlerin bireyin kendi
toplumunu nasil etkiledigini konu edinen bilgi ve etkinliklere higbir sekilde yer verilmedigi
tespit edilmistir.

Kiiresel egitimin kiiltiirleri anlama ve saygi duyma temas igerisinde yer verilen bir

konu olan evrensel inan¢g ve degerler konusu ise, 6gretim programi igerisinde “Paylasilan
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ortak degerlerin korunmasi” (s. 6) ifadesi ile yer alirken, ders kitabinda “Atatiirk bagimsizlik,
barig, 6zgiirliik, insanligin mutlulugu, insana saygi gibi evrensel degerleri benimsemis bir
devlet adamidir” (s. 32) ifadesi ile yer verildigi goriilmektedir. Fakat ders kitab1 igerisinde bu
degerlerin kazandirilmasina dair bir etkinligin yer almadig1 belirlenmistir. Diger yandan, ders
kitabinda evrensel degerler agisindan yapilan incelemede kavram ve degerler konusunda
kategorik bir kargasanin oldugu da goze carpmaktadir. Ornegin; ders kitabinin 26. Sayfasinda
“Adalet, sevgi, 0zgilirliik, dayanisma, hosgorii gibi degerler insanligin ve toplumun temelini
olusturur. “ bigiminde bir ifadeye yer verilerek s6zii gecen sozciiklerin deger oldugu ifade
edilirken; hemen arkasindan gelen 27. Sayfada ayni sozciiklere “Asagida bazi kavramlar ve
bu kavramlarla ilgili gorseller verilmistir. Hangi gorselin hangi kavramla daha cok iliskili
oldugunu belirleyerek kavramlari, gorsellerin iistiindeki kutucuklara yaziniz” seklinde yer
verilmis ve bu sozciiklerin kavram olarak belirtildigi goriilmiistiir.

Kiiresel egitimin en 6nemli amaglarindan bir tanesi olan “vatandas yetistirme” konusu
8. Sinif Vatandaglik ve Demokrasi Egitimi 6gretim programi igerisinde hem ulusal hem de
kiiresel boyutta ele alinmasi gereken bir konu olarak vurgulanmasina ragmen ders kitabinda
ulusal boyutta ele alinip kiiresel yan1 goz ardi edilen bir diger konu olarak ele aliabilir.
Ogretim programi igerisinde verilen Tiirk Milli Egitiminin genel amaclarina bakildiginda,
“genig bir diinya goriisiine sahip, topluma karst sorumlu birey yetistirme” (s. 3) ilkesi ile 8.
Sinif Vatandaslik ve Demokrasi Egitimi genel amaglar1 igerisinde yer verilen “Insanligin bir
parcast oldugu bilinci ile {ilkesini ve diinyay ilgilendiren konularda duyarlilik gostermeleri”
(s. 6) ilkesi kiiresel egitimin vatandas yetistirme amaglariyla paralellik gosterdigi ortaya
cikmaktadir. Ayrica 6gretim programinda “Iletisim ve ulasim olanaklarinin son derece
gelistigi, diinyanin farkli bolgelerinde gelisen olaylarin bir iilkede yasayan insanlar1 yakindan
etkiledigi giinlimiizde, egitimin amaci; sadece {llkesindeki degil diinyadaki toplumsal
gelismelere ve degisime uyum saglayan bireyler yetistirmek haline gelmistir.” (s. 4)
aciklamasi ile de egitimin asil amacinin kiiresel bakis agisina sahip bir vatandas yetistirmek
oldugu agikea belirtilmistir. Fakat kiiresel egitim ve vatandaglik ve demokrasi egitimi 6gretim
programinda ¢izilen vatandas profili bakimindan ders kitab1 incelendiginde, vatandas
yetistirmenin temel odaginin insan haklarina saygili, diger insanlara ve topluma karsi
sorumlu, demokratik vatandas olma iizerine yogunlastig1 ve kiiresel bilince sahip olmanin da
vatandasligin bir geregi oldugu gergegine deginilmedigi arastirmanin bulgular1 arasindadir.
Ders kitabinda vatandasin gorev ve sorumluluklar1 basligi altinda;

Sokakta cevreyi kirletmemeye Ozen gosteririm... Geri doniisiimlii ¢opleri geri doniisiim
kutularina atarim... Cevremizde tehlike olusturan basibos kopekleri belediyeye haber veririm...
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Elektrigi ve suyu tasarruflu kullanmaya calisirim... Parklara ve burada bulunan canlilara zarar
vermem... Kamuya ait mallar dikkatli kullanirim...(s. 128).

gibi Orneklerle “iyi vatandas” olma taniminin haklarin1 ve sorumluluklarint bilen, ¢evreye
duyarl, vergi veren, insan haklarina saygili demokratik vatandas olarak ulusal bilince sahip
bir birey olarak tanimlandig1 goriilmiis ve kiiresel bir biling kazandirilmaya yonelik 6rneklere
yer verilmedigi tespit edilmistir. Ogretim programinda yer verilen “Vatandaslik ve Demokrasi
Egitimi, demokratik vatandaslik baglaminda ele alinmistir” (s. 5) ifadesi de demokratik
vatandas olma Ozelligi lizerinde duruldugunun ve vatandasa kazandirilmak istenen kiiresel

biling amacinin goz ardi edildiginin bir gostergesi olarak kabul edilebilir.

Kiiresel egitim alan yazini igerisinde hatir1 sayilir derecede dnemli olan diger bir alt
boyut ise ¢evresel/dogal kaynaklar sorunu konusudur. Ders kitabinda “Kamu mallarini bilingli

b 1Y

kullanma”, “ekmek israfi” (s.131) gibi kaynak kullaniminin yani sira,

1990 yilinda Diinya Cevre Orgiitii ilging bir rapor yayinladi. Her yil diinyadan sel sulari ve
rizgarla 25 milyar ton yiizey topragi denizlere tasiniyor. Biz de merak ettik Tiirkiye’den ne
kadar toprak gidiyor diye. Cesitli iilkelerden bilim adamlar1 Tirkiye’ye davet edildi. Uzun
aragtirmalar sonunda Tirkiye’den yilda 1 milyar 400 milyon ton bitki topragini kaybettigimiz
ortaya ¢iktt. Iste bu durum bizi telaslandirmaya yetti ve 11 Eyliil 1992 yilinda TEMA kuruldu.
Vakfin amaci, erozyonla gergeklesen toprak kaybina engel olmaktir. Bunun i¢in de bir dizi
projenin hayata gecirilebilmesi gereklidir (s. 92).
seklinde ifade edilen TEMA ’nin kurulusu gibi ¢evre odakli konular da sadece ulusal diizeyde
orneklerle sinirlandirilmis, kiiresel anlamda 6rneklere ve ¢6zliim Onerilerine higbir sekilde yer

verilmemistir.
3. Coklu bakis acisimin kazandirilmasindaki tek yonliiliik

Coklu bakis acis1 temasi, kiiresel egitim igerisinde genis bir diinya goriisiine sahip olmanin
temel Ogelerinden biri sayillmakta ve kiiresel egitimin dort temasindan biri olarak alan yazinda
yer almaktadir. Tiirk Milli egitiminin ve 8. Simif Vatandaslik ve Demokrasi Egitimi dersinin
amaclar1 dikkate alindiginda; yapici, yaratici, elestiren ve sorgulayan bireyler yetistirme
amaci on plana ¢ikarilmistir. Buna karsin, ¢oklu bakis agist kavraminin bilgi boyutunda ders
kitab1 ve 6gretim programinda bir tanim ya da anlatima yer verilmedigi bulgusuna erigilmistir.
Bu durumda ¢oklu bakis agisini kazanma agisindan ders kitabinda yer alan tiniteler icerisinde
sorulan sorular iizerinden bir arastirma yapma yoluna gidilmis ve bu dogrultuda bir

degerlendirme yapilmistir. Ders Kitabinda sorulan,

Sokrates’in 6grencisi olsaydiniz insanin hayvandan farkini hangi sozlerle anlatirdiniz? (s. 12)
Zerrin, insanin degerinin ve onurunun farkinda olsaydi okudugunuz 6ykii nasil olabilirdi? (s. 17)
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Sizce Tiirkiye I. Cocuk Haklar1 Kongresi bundan otuz yil dnce toplansaydi “Cocuk Dostu Okul”
ya da “Cocuk Dostu Sehir” gibi konular goriisiilir miiydii? (s. 101).

gibi bazi sorularin 6grencilerin ¢oklu bakis acist kazanma becerisini gelistirmeye yonelik
yorum, uygulama ve analiz diizeyinde sorular oldugu goriilmiistiir. Fakat ders kitabinda

bulunan bazi etkinlik sorular1 incelendiginde ise,

Ogretmen, sordugu soru ile her insanin 6ziinde bir deger tasidigini, bu anlamda tiim insanlarin
degerli oldugunu vurgulamak istemis olabilir mi?...Okulunuzda O6grenciler arasi catigmalar
barigeil yollarla ¢oziimlenebiliyor mu? ve Okulunuzda hosgorii ilkesi dnemsenmekte midir? (s.
15)

gibi 6grencinin ¢oklu bakis agisi becerisini gelistirmeye katkida bulunmayacak nitelikte
kapalt uclu (tek cevapli) sorulara yer verildigi de dikkat ¢ekmektedir. Diger yandan,
ogrencilere ¢oklu bakis agis1 kazandirmada kiiresel egitimin alt boyutlarindan biri olan farkl
diinya goriislerini anlama alt temasina da 6gretim programi ve ders kitab1 igerisinde higbir

sekilde yer verilmedigi ortaya ¢ikmuistir.
4. Kiiresel degerler ve iliskilerde giincel olaylarin goz ardi edilisi

Diinya tizerinde herhangi bir yerde meydana gelen bir olay her ne kadar yerel bir durum gibi
goriinse de aslinda biitlin diinyay1 etkisi altina alir. Diinyanin farkli yerlerinde {ilkeler arasi
gerceklesen gocler, savaslar, kurulan ekonomik ve politik dostluklar, bir yerde yasanan aglik,
kitlhik ve oliimler bugiin tek bir iilkenin sorunu olarak goriilmemektedir. Kiiresel egitim
icerisinde, iilkelerin karsilikli baglilik ve bagimliliginin bilinmesi ve diinyanin tiim insanlig1
birbirine baglayan ortak bir sistem oldugunun farkina varilmasi en 6nemli amaglardan bir
tanesidir. Kiiresel dinamikler ve tiim insanlif1 etkileyen savas, baris, teror, gog, dogal afet gibi
giivenlik sorunlar1 agisindan o6gretim programi ve ders kitabi incelendiginde, o6gretim
programinda “e8itimin amaci sadece iilkesindeki degil diinyadaki toplumsal geligsmelere ve
degisime uyum saglayan bireyler yetistirmek” ve “Insanligin bir parcas1 oldugu bilinci ile
iilkesini ve diinyay1 ilgilendiren konularda duyarlilik gostermeleri amaglanmaktadir” ifadeleri
ile bireylerin genis bir diinya goriisii ve kiiresel bir bilince sahip olmasi gerektigi
vurgulanmigtir. Ders kitab1 ele alindiginda ise, “Egitim, insanlarin bagkalariyla kargilikli
bagimlilik 1liskisi i¢inde olduklarimi O6grenmelerini saglar”(s.111), “Diinya uluslariin
mutluluguna ¢alismak, baska bir yoldan kendi esenlik ve mutluluguna ¢alismak demektir” (S.
116) gibi sozel ifadelere yer verilmis; fakat etkinlik temelli ¢alismalarda bu konuya higbir
sekilde deginilmedigi belirlenmistir. Diger yandan, alanyazinda genis yer kaplayan bir deger
olan barig degerine, 6gretim programina oranla ders kitabinda daha fazla yer verildigi; fakat

ders kitabinda yer alan baris degerinin de genellikle diinya c¢ocuklar1 ve toplumsal barig
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iizerine yogunlasarak tek bir bakis acisi ile ele alindigi; etnik ¢atismalar, tilkeler aras1 savaglar
ya da teror gibi glinlimiizde giindemi mesgul eden ve baris degerinin verilmesine katki
saglayabilecek &nemli olaylar agisindan ise eksik birakildigi gdze garpmaktadir. Ogretim
programi igerisinde,

...etnik catigmalar, 1rkcilik, teroér ve su¢ oranlarindaki artisa bagli olarak ortaya ¢ikan giivenlik
sorunlarinin ¢6ziimiinde, kiiresel 1sinma ve insan eliyle meydana gelen g¢evre sorunlarina karsi
toplumsal duyarliligin kazanilmasinda, demokratik tutum ve yaklagimlar yardimer olmaktadir.
Ciinkii demokrasi bilinci, toplumsal sorunlara ¢oziim arayisinda herkesi siirece dahil etmeyi
gerektirmektedir. ..

seklinde bir ifade ile bu tiir durumlara ve ¢éziim yollarina dair duyarhilik kazandirilmasi
gerektigi vurgulanmig; fakat yine ¢oziim yolu olarak demokrasi bilincinin kazandirilmasi
iizerinde durulmus ve kiiresel anlamda bir ¢6ziim yolu sunulmamistir. Yine kiiresel
dinamikler acisindan ders kitabinda dikkat ¢ceken bir diger bulgu ise, kiiresel egitim alanyazini
icerisinde siirekli yinelenen ve dnemi vurgulanan karsilikli bagimlilik ve karsilikli baglilik
kavramlarmin 6gretim programi igerisinde sadece kelime olarak gectigi, ders kitabi icerisinde
de “Egitim, insanlarin bagkalariyla karsilikli bagimlilik iliskisi i¢inde olduklarini
ogrenmelerini saglar” (s.111) seklinde verildigidir. Ancak, 6rnekten de anlasilacag: gibi ders
kitabinda karsilikli bagimlilik kavramina, kiiresel anlamda kiiltiirler arasi, iilkeler arasi ve
insanlar aras1 bagimlilik alt boyutlarindan sadece insanlar aras1 bagimlilik alt boyutuyla yer

verildigi ve egitimin bir yarar1 olarak ele alinmistir.

Sonug olarak, ilkogretim 8. Siif Vatandaslik ve Demokrasi Egitimi ders kitab1 ve
Ogretim programi kiiresel egitim temalar1 agisindan incelenen bu arastirmanin sonucunda dort
onemli bulguya ulagilmistir. Bu bulgular; ayrimeilik ve on yargi kavramlarinin iginde
barindirdig1 cesitliligin ders kitab1 ve 6gretim programinda tam olarak yansitilamadigi, ders
kitab1 ve Ogretim programinin kiiltlirler arasi etkilesim ve iletisim, yetistirilmek istenen
vatandas profili ile ¢evresel ve dogal kaynaklar konularinda sadece wulusal bir
sekillendirilmeye gidildigi; ancak kiiresel anlamda bu konularin 6gretiminin eksik birakildigi,
coklu bakis acis1 becerisinin ders kitabinda sadece sorular iizerinden verilmeye calisildig;
ancak bu konuda gercek bir 6grenme saglayacak etkinliklere yer verilmedigi, kiiresel
dinamikler ve diinya baris1 konusunda bilgi ve etkinlik temelli uygulamalarin eksik birakildig:

ve giincel olaylar, sorunlar ve ¢oziim onerilerine deginilmedigi seklinde siralayabiliriz.

Tartisma, Sonuc Ve Oneriler
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Bireylerin i¢inde yasadigimiz kiiresel diinyaya uyum saglamasi, savas, baris, aglik, terdr,
ayrimcilik, onyargi, sosyal adalet, insan haklari, giivenlik sorunu vb. gibi kiiresel konularda
farkindaliga sahip aktif ve bilingli vatandaslara dontismesi, bununla birlikte ulusal ve kiiresel
bakis1 iginde barindiran bir diinya goriisiinli benimseyebilmesi ig¢in kiiresel egitimin
verilmesinin gerekliligi goz ardi edilemeyecek bir hal almistir. Bu gereklilikten dolay1 pek
cok iilkede kiiresel egitimin, egitim sistemi icerisinde nasil yer almasi gerektigine dair
diizenlemeler yapilmistir. Fakat bu diizenlemelere ragmen yurti¢i ve yurtdiginda kiiresel
egitim alaninda yapilan c¢alismalara bakildiginda, gerek ilkokul ve ortaokul programlarinda,
gerek Ogretmen yetistirmede gerekse ders kitab1 ve 6gretim programlarinda kiiresel egitimin
biitlin amaglarin1 kapsayacak sekilde bir egitimin verilmedigi ve bu konuda yeni
diizenlemelerin yapilmasi gerektigi anlasilmaktadir (Agikalin, 2010a; Aslan, 2009; Ceylan,
2014; Cirk, 2008; Kaymakci, 2012; Ozkan, 2006; Rapoport, 2009). Mundy & Manion
(2008)’un Kanada’daki ilkdgretim okullarinda verilen kiiresel egitime iliskin yaptiklari
caligmalarinda da, ilkokullarda ulusal ve kiiresel anlamda biitiinliik olusturarak daha genis bir
diinya goriisii saglayabilmek ig¢in okullarda kiiresel egitime daha fazla yer verilmesi ve
ozellikle egitim sisteminde Kanada’nin tiimiinii ilgilendiren politik agidan hassas kiiresel
konularin verilmesine iliskin iiniversiteler, okullar ve hiikiimetlerin isbirligi yapmasi
gerektiginin belirtilmesi sadece Tiirkiye’de degil diinyada da kiiresel egitimin verilmesine dair
eksikliklerin oldugunu destekler niteliktedir. 8.sinif Vatandaslik ve Demokrasi Egitimi ders
kitab1 ve 6gretim programinin kiiresel egitim temalar1 agisindan incelenmesi amaciyla yapilan
bu arastirmada ise kiiresel egitim temalarinin igerisinde barindirdig: biitiin alt temalarin ders
kitab1 ve 6gretim programinda ulusal bilinci kaybetmeden bunun yaninda kiiresel biling
olusturmada etkili olacak nitelikte verilmedigi ve niifus ve aile planlamasi ile ilgili sorunlar,
ozerklik sorunu, sosyal- kiiltiirel normlar ve kisilerarasi ¢catigmalarinin altinda yatan inang ve
degerler konusu ile ¢oklu kimlik temalarinin ise hem 6gretim programi hem de ders kitab1

icerisinde higbir sekilde yer almadig: goriilmiistiir.

Kiiresel egitim temalari igerisinde yer alan ayrimcilik ve 6n yargi kavramlar 1k, dil,
din, mezhep, cinsel yonelim, cinsiyet, sosyo-ekonomik yapi, sosyo-kiiltiirel yap1 ve engel
durumu vb. gibi ¢ok c¢esitli unsurlari igerisinde barindirmaktadir. Agikalin (2010a) yaptigi
caligmada, Sosyal Bilgiler 6gretim programinda sosyal adalet ve esitlik, farkliliklara saygi,
savag ve barig, ayrimcilik ve On yargi, adaletsizlik ve esitsizlik sorunlarmi ¢ézme gibi
konularda yetersiz kalindigin1 belirtmistir, 8. Siif Vatandaslik ve Demokrasi Egitimi ders

kitab1 ve 6gretim programinin incelendigi bu arastirmada da, bu kavramlara yiizeysel olarak
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deginildigi ve kavramlarin i¢cinde barindirdig: ¢esitliligin ders kitab1 ve 6gretim programina
tam olarak yansitilmadig: tespit edilmistir. Ayrica, ayrimcilik ve 6n yargi kavramlari ile ilgili
etkinliklerin genellikle 1rk, cinsiyet, engel durumunda ayrimcilik ve On yargi lzerine
odaklanildigs; cinsel yonelim, etnik yapi, sosyo-kiiltiirel yapr vb. gibi diger unsurlarin ders
kitab1 ve Ogretim programinda yer almadigi da arastirmanin 6ne ¢ikan bulgularindan biri

olmustur.

Kilpatrick (2010), bireylerin nasil kiiresel yeterlilige sahip olabileceklerini anlamaya
yonelik yaptig1 ¢alismasinda, 6gretmenlerle goriismeler yapmis ve dgretmenler tolerans, karsi
kiiltlirii anlama ve diger kiltlirlere ilgi duymanin yaninda yabanci bir dil bilme ve farkli bir
durumla karsilastiklarinda nasil davranabileceklerini bilme becerilerinin kiiresel yeterlilik
kapsamina alinmas1 gerektigini sdylemislerdir. Bu agidan bakildiginda farkl kiiltiirleri anlama
ve onlara saygi duyma, farkl kiiltiirlerle etkilesim halinde olmanin kiiresel bir diinya goriisii
kazanmada oldukca 6nemli oldugu sdylenebilir. Yapilan bu arastirmada 8. Sinif Vatandaslhk
ve Demokrasi Egitimi ders kitabt ve Ogretim programinda kiiltiirler arasi etkilesim ve
iletisimin sadece bireyin iginde bulundugu topluma ait ana akim kiiltiire odaklanarak
sekillendirildigi; ancak diger kiiltiirler ve kiiltiirel boyutta iilkeler arasi iletisim ve
etkilesimden bahsedilmedigi goriilmiistiir. Aslan (2009) da yaptig1 calismasinda Tiirk egitim
sisteminin kiiltiirel farkliliklara ve etkilesimlere deginilmedigini ve 0gretim programlari ile
ders kitaplarinda ¢ok kiiltlirliilliigiin goz ardi edildigini savunmaktadir. Ayni sekilde Cirik
(2008), Tiirkiye’deki mevcut ilkogretim programlarinda ¢ok kiiltiirlii egitime yeterince yer
verilmedigi; programlarin hazirlanmasinda bu durumun géz 6niinde bulundurulmasi ve ¢ok

kiiltiirlii egitime daha fazla agirlik verilmesi gerektigini belirtmektedir.

8. Siif Vatandaglik ve Demokrasi Egitimi ders kitabi ve Ogretim programinda
yetistirilmek istenen vatandas profiline yonelik kazanimlarin kiiresel biling olusturma
baglaminda yetersiz oldugu arastirmanin bir diger sonucudur. Rapoport (2009), yaptigi
calismada Amerika’nin bazi eyaletlerinde uygulanan sosyal bilgiler programlarinda kiiresel
egitim ve kiiresel vatandaglik temalarinin “daha gerekli goriilen” bazi konularin altinda
gomiilii olarak yer aldigin1 ve bu nedenle de Ogretmenlerin merkezi sinavlari diisiinerek
kiiresel egitimle ilgili konular1 gbz ardi ettigini ortaya koymustur. Ayrica, 6gretmenlerin
kiiresel vatandashik 6gretiminde yontem, igerik ve program konularinda yardima ihtiyaglar
oldugunu da tespit etmistir. Ayn1 sekilde Ceylan (2014) da arastirmasinda, 6gretmenlerin
cogunun okul Oncesi egitim programimin diinya vatandashgini icermesi gerektigini

belirttiklerini, ¢ocuklara diinya vatandashigini 6gretmek istediklerini; ancak programin diinya
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vatandagh@inmi 6gretmede yetersiz oldugunu sdylediklerini belirtmis ve program igerisinde
farkli kiiltiir ve tilkeler hakkinda bilgiler veren etkinliklere yer verilmesi gerektiginin dnemini
vurgulamistir. Bu agidan bakildiginda hem 6gretmen yetistirmede hem de ilk ve ortadgretim
programlarinda kiiresel vatandas profili olusturmada gerekli kazanimlarin 6gretim programi

ve ders kitabinda daha ayrintili verilmesinin bir gereklilik oldugu ortaya ¢ikmaktadir.

Kiiresel egitim ve 8. Siif Vatandaslik ve Demokrasi Egitimi 6gretim programinda
bireylere kazandirilmak istenen genel amaglardan birisi olan ¢oklu bakis agisi kazanma
becerisinin ders kitabinda sadece sorular iizerine odakli sekillendirildigi; bu becerinin
Ogretilmesini amaglayan etkinliklere ise yer verilmedigi tespit edilmistir. Acikalin
(2010a),”Kiiresel Egitimin Tiirk Sosyal Bilgiler Ogretim Programi Uzerindeki Etkisi” isimli
calismasinda kiiresel egitimin en 6nemli temalarindan birisi olan ¢oklu bakis agisina yer
verilmedigini belirtmis; ayrica temelde empati ve farkliliklara saygi duyma becerisi harig

diger beceri ve degerlerin 6gretim programinda yeterince vurgulanmadigini tespit etmistir.

8. Sinif Vatandaslik ve Demokrasi Egitimi ders kitab1 ve 6gretim programini inceleyen
bu arastirmada kiiresel dinamikler ve diinya barisi konusunda bilgi ve etkinlik temelli
uygulamalarin eksik birakildigr tespit edilmistir. Acikalin (2010a) da calismasinda
uluslararasi ¢atismalar, savaglar, terdr, insan kagakeiligl, kiiresel 1sinma ve diger cevresel
konular1 i¢ine alan kiiresel sorunlarin, 6gretim programinda yer almadigini sdylemis ve bu
konularin da derslerde dgretilmesi gerektigini vurgulamistir. Bununla birlikte, Ozkan (2006)
arastirmasinda, gorlisme yaptig1 6gretmenlerin, kiiresel egitimin diinya sorunlaria duyarl ve
bu sorunlara ¢6ziim tretebilecek, uluslararasi barigin saglanmasinda demokrasiyi benimsemis
bireyler yetismesine katki saglayacagina inanirlarken terdr, savas ve ¢ok uluslu sirketlerden
kaynakli, ortaya ¢ikan ekonomik ve politik adaletsizliklerin azalmasina ve tiim insanliga ait
ortak bir kiiltlirlin olusumuna katki saglayacagina ve {ilkeler aras1 bagimlilik ve baglilig
olumlu anlamda gelistirecegine dair karamsar olduklarini ortaya koymustur. Bu yiizden
ogretmenlerin de bu konuda bilinglendirilerek daha yapici bir bakis acisina sahip olmalarim

saglamak gerekmektedir.

Genel anlamda arastirma sonuglarina bakildiginda tizerinde durulabilecek diger bir
konu ise, 8. Smif Vatandaslik ve Demokrasi Egitimi dgretim programinda kiiresel egitimin
amaclarmin verilmesine iligkin bilgi, beceri ve degerlerin ders kitabinda ayni dogrultuda
verilmedigidir. Ogretim programinda beceri ve degerlerin dgretilmesi dogrultusunda

kullanilan ¢oklu bakis acgisi, Onyargi, diinya barisi, karsilikli baghilik ve bagimlilik gibi
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kavramlar ders kitabinda yalmizca bilgi boyutunda verilmis; beceri ve deger boyutlari
diisiiniildigiinde hem o6gretim programinda hem de ders programinda eksiklerin oldugu
goriilmektedir. Buna dayanarak, kiiresel egitimin bilgi, beceri ve deger boyutunda bireye
kazandirmak istedigi amagclar agisindan ders kitab1 ve 68retim programinin birbirine uygunluk

gostermedigi sOylenebilir.

Aragtirmanin sonuclari dogrultusunda su sekilde Oneriler getirilebilir; 8. Smif
Vatandaglik ve Demokrasi Egitimi Ogretim programinda bireylere kiiresel bakis acist
kazandirmaya yonelik amag¢ ve kazanimlara yer verilmesi ve ders kitabinda da bu amag ve
kazanimlarin igsellestirilmesine katki saglayacak nitelikte daha fazla gorsel kaynak ve
etkinliklere yer verilmesi gerekmektedir. Bunun yaninda, 6grencilerin bilissel, duyussal ve
psikomotor becerilerini daha iist seviyelere tasiyabilecek gorsel ve isitsel materyallere
etkinliklerde daha ¢ok yer verilmelidir. Barig, sevgi, tolerans, hosgorii vb. gibi kiiresel
degerler temel alinarak ders kitabr ve 6gretim programi yeniden diizenlenmelidir. Ayrica
yapilan calismalara bakildiginda genellikle mevcut durumu belirten arastirmalarin oldugu
goze carpmaktadir. Bu tiir aragtirmalarin olmasi genel ¢ergcevede kiiresel egitim hakkinda bilgi
sahibi olunmasina destek saglamistir. Bunun yaninda kiiresel egitimin her bir alt boyutunu
daha genis bir kapsamda degerlendirilecek c¢aligmalarin yapilmasi, kiiresel egitim alanina
katkida bulunacaktir. Ayrica, bu arastirma dokiimanlarla sinirli, mevcut durumu belirlemeye
yonelik bir ¢aligma oldugundan kiiresel egitim ve Sosyal Bilgiler alaninda ilkdgretim
programlar1 ve 0gretmen yetistirmede var olan eksiklikleri gidermeye ve sorunlar1 ¢6zmeye
yonelik uygulamaya doniik arastirmalarin yapilmasi, gelecekteki arastirmalar i¢in Oneri

niteliginde diisiiniilebilir.

Kiiresel egitim alanina katkida bulunacag: diisiiniilen bu arastirmada, Tirk Egitim Sistemi
icerisinde yetistirilen bireylerin kiiresel bakis agisina sahip olmasinda 6nemli bir ders olan
Vatandashik ve Demokrasi Egitimi dersinde kiiresel egitim kazanimlarina daha ayrintili
sekilde yer verilmesi gerektiginin Onemi vurgulanmak istenmis ve kiiresel baglantilar
ogrenme alani ile birlestirilerek kiiresel egitimi konu alani igerisine alan Sosyal Bilgiler
dersinde yer alan disiplinlerin ayr1 ayr kiiresel egitim acisindan degerlendirilmesine onciiliik
edecegi disiiniilmektedir. Kuskusuz ki, kiiresel egitim alaninin egitim sistemleri igerisine
yerlesmesinde arastirmacilara biiylik rol diismektedir. Bu ¢alisma ve sonuclar dogrultusunda
verilen Oneriler Tiirk egitim sistemi igerisinde de kiiresel egitimin sekillendirilmesine

yardimci olacaktir.
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